Social Studies Unit




Name: Devin Artz
Grade Level:
4
Unit Title: Push and Pull Factors of German Immigration
Time Frame: 3-4 Days + assessment

Final: 6-1-10

    Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)

   Standard:  People in Societies
Benchmark: B. Explain the reasons people from various cultural groups came to North American and the consequences of their interactions with each other.  
   Indicator: 

Interactions
    *3. Explain the reasons people came to Ohio including: 


a. opportunities in agriculture, mining, and manufacturing,


b. family ties,


c. freedom from political and religious oppression.  
   Standard: Social Studies Skills and Methods
Benchmark: A. Obtain information from a variety of primary and secondary sources using the component parts of the source.
   Indicator: 
Obtaining Information
1. Obtain information about state issues from a variety of print and electronic sources, and determine the relevance of information to a research topic:

a. atlases,

b. encyclopedia,
c. dictionaries,
d. newspapers,
e. multimedia/ electronic sources
    Place an (*) by the Benchmark or Indicator being assessed on your Summative Assessment 

    question.



















Preface:  (ONLY as needed)

Day 1 Frontloading the Unit:
· Hang 8 Consensogram charts in the classroom.  Each chart is divided into three columns labeled:
· Do not know the word
· Partially know the word
· Know the word in its entirety.
· This tool allows students to rate their own understanding of a topic.  Give the students all 8 stickers to place one on each consensogram.  Instruct the students to place their sticker on the appropriate column for each vocabulary word:
· Obtain a copy or copies of the children’s non-fiction book German Immigrants 1820-1920 by Helen Frost.  This book is part of the Coming to America series and can be found in most libraries.  The Cuyahoga Falls Library and the Summit County Library both have copies of this book.   

· Read the book to the class.  Students with learning disabilities will likely struggle with reading the book independently.
· Model with students a Frayer Model using a familiar concept such as "inventor".
Attachment 1 (Teacher Answer Key:  Inventor)   Attachment 2 (blank copy)
· Distribute a stapled packet of 8 blank Frayer Models to students.  Attachment 2 
· Ask the students for 4 volunteers.  These volunteers should be students who excel at reading with fluency and expression.  
· These students will be reading a skit called The American Dream.  Attachment 3    
· Distribute the skit to all students so that they can follow along.  
· This presentation will introduce the key vocabulary terms for the unit.  Using their handouts, students will locate the key vocabulary words and use them to complete the blank Frayer Models (Attachment 2) for the 7 remaining vocabulary words.  See Attachment 4 for the Teacher Answer Keys for the 8 vocabulary words.  
· The handouts of the skit will assist the students in coming up with their own examples and illustrating the words.  
Sequence of Experiences for ALL Students:  (continued)

Day 2: Push Factors
· Distribute to students the Term/Definition/Illustration handout to students that need re-teaching or enrichment based on the Frayer Models that were completed on Day 1 Attachment 9.  

· Show the students the PowerPoint 1 called Life in Germany: Events Leading up to the Irish Immigration to America.
· As the slides are being shown, encourage discussion among the students concerning the push and pull factors that the Irish were faced with.  This PowerPoint presentation will introduce the:
· Enduring Understandings- Big Ideas:

· Fear can cause people to become immigrants.
· German Americans, like many other immigrants, came to America to escape political and religious oppression.  (Topical)
· German Americans saw new opportunities in Ohio.  (Topical)
· Essential Questions:

· How do push and pull factors motivate people to become immigrants? 
· What were the push and pull factors that led Germans to move to America?

· Following the PowerPoint, distribute copies of the flipbook Attachment 5A titled “The Push and Pull Factors of German Americans.”  The teacher answer key is also located in Attachment 5B.  The students will write the push factors on the left side of the flipbook pages.  Then, they will illustrate the push factors with their own pictures.  The right side of the flipbook will be left blank for now.  
· Once the students are done, review with the class the push factors driving German Immigration using Attachment 6.  The teacher answer key is also located in this file.  This chart should be used as a review of what have been learned during the lesson and be completed as a class.  
Day 3: Pull Factors
· At the beginning of class, have the students read Attachment 8, which is an excerpt from the diary of Friedrich Nohl, who wrote about his journey across the Atlantic from Germany to the United States.  After reading the selection, have the class draw conclusions from what was learned the previous day about what would make a person want to endure such a voyage on the chalkboard.  
· Students can view the push factors written on Attachment 6 from the previous day.  Following this discussion, students may write their predictions about what possible pull factors might have led to German immigration on the chalkboard.  
· Next, begin introducing the pull factors that enticed Germans to immigrate to the United States.  Use PowerPoint 2 to engage the students in the conversation concerning the pull factors for German immigrants.  
· While viewing the PowerPoint, have the students write in the pull factors on Attachment 5, which is their flipbook from Day 2.  On the left side of the flipbook, have students write the pull factors.  Afterward, allow time for students to illustrate the pull factors in their flipbooks.  Afterward, complete Attachment 6 from Day 2 using the information from the PowerPoint.  
Sequence of Experiences for ALL Students:
Day 3:  Continued
· At the end of class, have the students fill out an Exit Ticket.  Attachment 7.  Students must write down at least two push factors that drove Germans toward immigration and two pull factors that lead them to the United States. 

Day 4: Life in the United States
· Before class starts, print out photograph from German Village in Columbus. 

Attachment 10.  
· Additionally, make copies of Attachment 11 and one overhead and copies of Attachment 12.  
· These pictures should be distributed into five different centers throughout the room.  
· As students arrive, count off by fives as they enter.  Explain to the students that they will be viewing pictures concerning German immigration and reading some information for each one.  They will then pick out two interesting facts from each segment and write them on Attachment 11.  
· Disperse students to one of the five pictures.  Students should be given five minutes at each section in order to read the paragraphs, view the pictures, and write down two interesting facts.  
· Then, once the students have viewed all five pictures, have them return to their seat. 
· Distribute a copy of Attachment 12 to all students.  Encourage them to share what they found interesting about each section.  As students bring up the key concepts that are found on the key for Attachment 12, write them down on the overhead handout.
· Enduring Understandings - Big Ideas
· The immigrant dreams did not always match the reality of their new country. 

· German Americans faced many obstacles in their new communities.  (Topical)

· German Americans formed new settlements in Ohio.

· Essential Questions:
· Are the lives of new immigrants better or worse than experiences in their homeland?

· Why were German immigrants better off in America than Germany?

· What are common obstacles that many immigrants faced in their new country?

· How did these obstacles aide in the formation of German American settlements rather than the integration of German Americans into pre-established communities in some instances. 
Sequence of Experiences for ALL Students:  (continued)

Day 4:  Continued
· Using the Exit Ticket from Day 3 Attachment 7, the teacher may decide which students need enrichment or re-teaching.  
· Students that need re-teaching or enrichment may write their own journal entry, like the one presented to the class on Day 3, in which they pretend that they are German immigrants living in the United States in the 1800's.  OR

· Students can choose to write a letter to a relative in the United States describing the push factors in Germany.  The teacher might want to determine which activity the students will participate in, depending on whether they are struggling with the push or pull factors Attachment 13.  

Day 5: Summative Assessment
· Student will take an assessment that contains that “extended response” question.  See Attachment 14


Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Stated Verbs:


explain


obtain


determine





Implied


compare/


      contrast


cause/effect


choose





agriculture


mining


manufacturing


political and religious oppression


relevance of information


atlases


encyclopedia





Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Fear can cause people to become immigrants.


German Americans, like many other immigrants, came to America to escape political and religious oppression.  (Topical)


German Americans saw new opportunities in Ohio.  (Topical)


The immigrant dreams did not always match the reality of their new country. 


German Americans faced many obstacles in their new communities.  (Topical)


German Americans formed new settlements in Ohio.





Essential Questions:  What are the 2-4 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How do push and pull factors motivate people to become immigrants? 


What were the push and pull factors that led Germans to move to America?


Are the lives of new immigrants better or worse than experiences in their homeland?


Why were German immigrants better off in America than Germany?


What are common obstacles that many immigrants faced in their new country?


How did these obstacles aid in the formation of German American settlements rather than the integration of German Americans into pre-established communities in some instances.  





Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





List:


immigration


agriculture


mining


manufacturing


freedom


oppression











Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1





occupation


integration





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    


rubric








Target Benchmark/Indicator: 


Benchmark B. Explain the reasons people from various cultural groups came to North American and the consequences of their interactions with each other.  





Indicator 3:


*3. Explain the reasons people came to Ohio including: 


	a. opportunities in agriculture, mining, and manufacturing,


	b. family ties,


	c. freedom from political and religious oppression.  








Question: Identify and explain 4 push/pull factors that lead German Americans into the Ohio Territory.  (4 points)





Answer:


Sample Response(s):  (not limited to the following)





There were many reasons that German Americans moved from their homelands to the Ohio Territory.  


The firstborn son inherited a majority of the land in Germany, leaving other children with little. (push) These children came to the Ohio Territory because there was plenty of land, and it was very inexpensive.  (pull)


Some German Americans came for religious reasons.  The German government controlled the church and forced some religions to merge. (push) They came to the Ohio Territory so they could worship freely.  (pull)


In Germany, people who did not agree with the government were persecuted.  (push) They came to the Ohio Territory because they had the freedom to criticize the government there and also had a voice. (pull)


Very few jobs were available in Germany.  (push)  New employment opportunities were available, such as in the mining and manufacturing businesses, as well as, constructing the Ohio and Erie Canal, during a time when many German factories were only commonly found in big cities.  (pull)





Other options:


Poor farming conditions in Germany, such as wheat crop failures, poor wine harvests, and the potato blight was replaced by the rich soils in the Ohio Territory that were good for farming. 





Summative Assessment:  (continued)





Rubric:    





4 Points	


The student wrote a thorough and complete explanation that included:


Identification of 4 push/pull factors that caused German Americans to move to Ohio (i.e., religious, political, economical reasons).  (1/2 point)


a correct explanation for each push/pull factors  (1/2 point each)





3 Points


The student successfully completed 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of why German Americans came to Ohio and how their decisions were prompted by political, economical, and religious factors.  





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 








Day 1: Assess the student’s understanding of newly introduced vocabulary that is key to the understanding of the unit by using Attachment 4, which is a series of Frayer models.  Students that need re-teaching or enrichment can participate in Attachment 9, which is a Term/Definition/Illustration activity on Day 2.  





Day 3: Assess student understanding of the push and pull factors that lead to German immigration by analyzing the results of the Exit Ticket (Attachment 7) completed at the end of class.  Students that need re-teaching or enrichment may write their own journal entry, like the one presented to the class on Day 3, in which they pretend that they are German immigrants living in the United States in the 1800s.  Or, students can choose to write a letter to a relative in the United States describing the push factors in Germany.  The teacher might want to determine which activity the students will participate in, depending on whether they are struggling with the push or pull factors.  








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





People in Societies





I can explain why German Americans moved from Germany to the Ohio Territory.  


I can explain what happened when the German culture interacted with the pre-existing       American Culture.  





Study Skills and Methods:


I can obtain information from a variety of primary and secondary sources using component   


    parts of the source.


I can obtain information about state issues from a variety of print and electronic sources.


I can determine the relevance of information to a research project.  

















4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








The students will complete a class Consenogram in the back of the classroom by placing a sticker on the column that best represents their current understanding of the listed vocabulary words.  See details on Day 1.




















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


 Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.




















Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 











Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





See enrichment directions from Day 4 using Attachment 13.





Interdisciplinary Connections: Optional





4th Grade Language Arts





Books that may be helpful during this unit:





Why German Immigrants Came to America by Lewis Parker





German Immigrants by Lisa Trumbauer





The Jewish Americans by Marrisa Lingen





The German Americans by Peg Ashbrock

































































German Village 2, c. 2005, Wikipedia, � HYPERLINK "http://upload.wikimedia.org/wikipedia/commons/c/c5/German_Village_2.jpg" ��http://upload.wikimedia.org/wikipedia/commons/c/c5/German_Village_2.jpg� (accessed March 1, 2010).  This file is licensed under the Creative Commons � HYPERLINK "http://creativecommons.org/licenses/by-sa/3.0/" �Attribution ShareAlike 3.0� License.


German Village 1, c. 2005, Wikipedia, � HYPERLINK "http://upload.wikimedia.org/wikipedia/commons/4/47/German_Village_1.jpg" ��http://upload.wikimedia.org/wikipedia/commons/4/47/German_Village_1.jpg� (accessed March 1, 2010).  This file is licensed under the Creative Commons � HYPERLINK "http://creativecommons.org/licenses/by-sa/3.0/" �Attribution ShareAlike 3.0� License.





Schmidt’s Sausage Haus, c. 2009, Wikipedia, 


� HYPERLINK "http://upload.wikimedia.org/wikipedia/en/0/03/Schmidt%27s_Sausage_Haus.jpg" ��http://upload.wikimedia.org/wikipedia/en/0/03/Schmidt%27s_Sausage_Haus.jpg� (accessed March 1, 2010).  This file is licensed under the � HYPERLINK "http://en.wikipedia.org/wiki/Creative_Commons" \o "w:Creative Commons" �Creative Commons� � HYPERLINK "http://creativecommons.org/licenses/by-sa/3.0/" �Attribution ShareAlike 3.0� License











Materials Needed:


8 �HYPERLINK "C:\\Users\\patc\\AppData\\Local\\Microsoft\\Windows\\Temporary Internet Files\\Content.Outlook\\YAX8BZFW\\Consensogram.doc"��Consensogram�: Students self rate their knowledge of key vocabulary  Day 1


German Immigrants 1820-1920 by Helen Frost on Day 1


8 stickers for each student on Day 1


Computer with PowerPoint and projector 


Scissors  					Days 2 and 3


Crayons  








Philipp Jakob Loutherbourg, Coalbrookdale bei Nacht, c. 1801, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:Philipp_Jakob_Loutherbourg_d._J._002.jpg" ��http://en.wikipedia.org/wiki/File:Philipp_Jakob_Loutherbourg_d._J._002.jpg�, (accessed March 1, 2010).  The work of art depicted in this image and the reproduction thereof are in the public domain worldwide. The reproduction is part of a collection of reproductions compiled by The Yorck Project. The compilation copyright is held by Zenodot Verlagsgesellschaft mbH and licensed under the GNU Free Documentation License.


Jürgen Howaldt, Stockholm-Tyska kyrka, c. 2004, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:Stockholm-Tyska_kyrka_03.jpg" ��http://en.wikipedia.org/wiki/File:Stockholm-Tyska_kyrka_03.jpg� (accessed March 1, 2010).  This file is licensed under the Creative Commons Attribution-Share Alike 2.0 Germany license.  You are free: to share – to copy, distribute and transmit the work a d to remix – to adapt the work 


David Ball, Pastoral Barn, c. 2005, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:Pastoral-barn.jpg" ��http://en.wikipedia.org/wiki/File:Pastoral-barn.jpg� (accessed March 1, 2010).  The copyright holder of this file allows anyone to use it for any purpose, provided that the copyright holder is properly attributed. Redistribution, derivative work, commercial use, and all other use is permitted.


Garbutt Mine, circa 1900, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:GarbuttMine.gif" ��http://en.wikipedia.org/wiki/File:GarbuttMine.gif� (accessed March 1, 2010).  This image is in the public domain in the United States. In most cases, this means that it was first published prior to January 1, 1923.





Ohio Canal, c. 1902, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:Ohio_Canal.jpg" ��http://en.wikipedia.org/wiki/File:Ohio_Canal.jpg� (accessed March 1, 2010).  This media file is in the public domain in the United States. This applies to U.S. works where the copyright has expired, often because its first publication occurred prior to January 1, 1923.


E. Benjamin Andrews, 1900 New York Polling Place, c. 1912, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:1900_New_York_polling_place.jpg" ��http://en.wikipedia.org/wiki/File:1900_New_York_polling_place.jpg� (accessed March 1, 2010).  This image (or other media file) is in the public domain because its copyright has expired.


C.F. Löfman, Slussen, Stockholm, c. 1865, Wikipedia, � HYPERLINK "http://upload.wikimedia.org/wikipedia/commons/d/d5/Slussen5.jpg" ��http://upload.wikimedia.org/wikipedia/commons/d/d5/Slussen5.jpg� (accessed March 1, 2010).  This image (or other media file) is in the public domain because its copyright has expired.


Märzrevolution, c. 1848, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:Maerz1848_berlin.jpg" ��http://en.wikipedia.org/wiki/File:Maerz1848_berlin.jpg� (accessed March 1, 2010). This image (or other media file) is in the public domain because its copyright has expired.











































































































List of Attachments and the Purpose for Each:  (These are hyperlinked.)


� HYPERLINK "Attachment_01_Frayer%20Voc%20Example.doc" ��Attachment 01  Frayer Voc Model Organizer�


� HYPERLINK "Attachment_02_Frayer_Blank.doc" ��Attachment 02  Frayer Voc Model Blank Organizer�


� HYPERLINK "Attachment_03_Skit.doc" ��Attachment 03  Skit: The American Dream�


� HYPERLINK "Attachment_04_Frayer_Samples_Teacher.doc" ��Attachment 04  Frayer Model Organizers-Sample Teacher Answer Keys� 


� HYPERLINK "Attachment_05A_Push_Pull%20Factors.doc" ��Attachment 05A   Push and Pull Factors Flipbook � 


� HYPERLINK "Attachment_05B_Push_Pull%20Factors.doc" ��Attachment 05B   Push and Pull Factors Flipbook Answer Key�


� HYPERLINK "Attachment_06_Push_Pull_Germans.doc" ��Attachment�� 06  Push and Pull Factors of German Immigration Organizer�


� HYPERLINK "Attachment_07_Exit_Ticket.doc" ��Attachment 07  Exit Ticket�


� HYPERLINK "Attachment_08_Diary_Friedrich_Knoll.doc" ��Attachment 08  Diary of Friedrich Knoll�


� HYPERLINK "Attachment_09_Term_Definition.doc" ��Attachment 09  Term/Definition/Illustration Organizer�


� HYPERLINK "Attachment_10_Picture%20Activity.doc" ��Attachment 10  Picture Activity: A-E�


� HYPERLINK "Attachment_11_Worksheet_Picture_Actitivty.doc" ��Attachment 11  Worksheet for writing facts from the picture activity�


� HYPERLINK "Attachment_12_Search_American_Dream.doc" ��Attachment 12  In Search of the American Dream worksheet�


� HYPERLINK "Attachment_13_Immigration%20Writing%20Activity.doc" ��Attachment 13  German Immigration Writing Activities�


� HYPERLINK "Attachment_14A_Immigration%20Assessment.doc" ��Attachment 14A  Immigration Assessment�


� HYPERLINK "Attachment_14B_Immig_Assess_Answer_Key.doc" ��Attachment 14B  Immigration Assessemnt – Answer Key� 


� HYPERLINK "German%20Immigration-%20Push%20Factors.ppt" ��PowerPoint 1  Push Factors of German Immigration�


� HYPERLINK "Ohio%20As%20America-%20Pull%20Factors.ppt" ��PowerPoint 2  Pull Factors of German Immigration�








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.





Henry Mayer, Indenture Certificate, c. 1738, Wikipedia, � HYPERLINK "http://upload.wikimedia.org/wikipedia/en/8/86/Indenturecertificate.jpg" ��http://upload.wikimedia.org/wikipedia/en/8/86/Indenturecertificate.jpg�, (accessed March 1, 2010).  This image is in the public domain because its copyright has expired in the United States and those countries with a copyright term of no more than the life of the author plus 100 years.





Adolf Menzel, Eisenwalzwerk, c. 1872, Wikipedia, 


� HYPERLINK "http://en.wikipedia.org/wiki/File:Adolf_Friedrich_Erdmann_von_Menzel_021.jpg" ��http://en.wikipedia.org/wiki/File:Adolf_Friedrich_Erdmann_von_Menzel_021.jpg� (accessed March 1, 2010).  The work of art depicted in this image and the reproduction thereof are in the public domain worldwide. The reproduction is part of a collection of reproductions compiled by The Yorck Project. The compilation copyright is held by Zenodot Verlagsgesellschaft mbH and licensed under the GNU Free Documentation License.





Friedrich Nohl, Memoirs of the Nohl Family Trip Diary of Friedrich Nohl, c. 1849, Churchyard/Orr Family Museum, � HYPERLINK "http://www.crossmyt.com/hc/gen/nohlmigd.html#diary" ��http://www.crossmyt.com/hc/gen/nohlmigd.html#diary�, (accessed March 1, 2010).





Earth_Photos, China Farmland, c. 2003, Wikipedia, � HYPERLINK "http://en.wikipedia.org/wiki/File:Chinafarmland.jpg" ��http://en.wikipedia.org/wiki/File:Chinafarmland.jpg� (accessed March 1, 2010).  This file is licensed under the Creative Commons Attribution 2.0 Generic license.  You are free to share – to copy, distribute and transmit the work, to remix – to adapt the work.
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