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Day 1 

Frontloading Goals:
· What is immigration?

· What emotional impact is involved in leaving a home country and having to deal with the unknown?
Frontloading the Unit:
· Play short clip of “Coming to America” and put lyrics on overhead so students can see them as well.  Once song is over ask what they thought the song was about. http://www.sing365.com 
· Introduce the Enduring Understanding:  When two cultures meet, neither remains the same.
· What do you think this statement means? 
· What word or phrases were in the song that might be a reason someone would change? 
· Explain that they are going to learn and discuss immigration (moving from one country to another country).
· Explain they will distinguish it from migration (moving within one country or region).
· Brainstorm and list: What are reasons why people immigrate or migrate?
· New job or loss of a job

· Move closer to relatives

· Move to a warmer climate

·  Utilize examples of students who have moved to a new house and to their school.
· Are these examples of immigration or migration? 
· How did they feel when they moved?
· Introduced the Essential Questions : 
· How do people survive in a new place?

· What emotional impact is involved in leaving a home (country) and having to deal with the unknown?

· Save the list to later compare students’ reasons for leaving with those of the Chinese discussed later in the unit.

· Inform students that they will be talking about Chinese immigration as their main objective.
· Distribute a KWHL chart to be completed as the unit progresses.  Attachment 1
· Complete: what they know about immigration, what they want to know, and how they think they will find out the information. 
· Distribute a Vocabulary Flip Chart and add the words Immigration and migration: define the words.  Attachment 2  
· See a sample Flip Book Attachment 3   (When the attachment opens, click in the center and then click to different document.  When you return to Attachment 3 the picture will appear. 
Sequence of Experiences for ALL Students:  (continued)

Day 2
Goals:

· Learn essential vocabulary: immigration, migration, Angel Island, and  detained as they connect to hopes and dreams, reality and ethnic groups.
· Learn the emotional impact involved in leaving a home country and having to deal with me unknown.
Learning Experiences:
· Review Day 1 terms:  immigration, migration
· Distribute the Alphabox worksheet.   Attachment 4
· Students are to think about some words associated with immigration and write each word in the correct alphabetical letter box. 
· Ask for students to share examples, and write them on a master copy. 
· Review the meaning of a primary source:  first-hand experience.

· Provide background about the poetry left behind on the wall of Angel Island by Chinese immigrants.   Let the students know that it was written by detainees of Angel Island.  The poems were actually painted over until they were accidentally discovered by a California park ranger in 1970.
· Show the Video Clip-Angel Island.  www.poeticwaves.net\  Show only the poetry section.  
· Read the poems aloud to students as Chinese music plays in the background.

· Discuss the feelings/emotions in the poems.  
· How do you think the immigrants felt?
· How do people survive in a new place?

· Distribute “Angel Island Poem” and read aloud as a group, discuss it, and then allow 5 minutes to answer questions that go along with poem.  Attachment 5
· Connect to: When two cultures meet, neither remains the same.
· What are words or phrases from the poem that indicate the writer was changed by his or her experience on Angle Island?
· When a person tells a story or describes and event, he tells it though his eyes or perspective.  

· Ask students:  From whose perspective is the poem being told?  
· Would the poem sound the same if another immigrant had written it?

· Additional poems can be found at: http://www.cetel.org/angel_poetry.html. 

· Add new vocabulary words to Flipchart:  Angel Island, hopes and dreams, reality, ethnic groups, detained
· Exit Ticket:
Complete Two-Word Strategy.  Have them pick two words from their alphaboxes that best describes immigration for them.  Attachment 6
Materials Needed:  
	· Alphabox  and Two-Word Strategy for each student

· Alphabox for the teacher

· "Poem from Angel Island + worksheet
	· flip chart

· markers, pencils

· computer + internet access

· projection system


Sequence of Experiences for ALL Students:  (continued)

Days 3-4
Goals:
· Students will learn two reasons why Chinese wanted to leave their country to come to the United States.   
· Address the Essential Question:  What emotional impact is involved in leaving a home country and having to deal with the unknown?
Learning Experiences:

· Follow-up to homework Two-Word Strategy.   Vocabulary and Alphabox.
· Formative Assessment:  Teacher should make sure that the students' explanation includes moving to a new country/place, or traveling to a new place to live.  

· Intervention:  Students who still do not seem to know the concept of immigration will work in a small group with the teacher to ensure they understand immigration.  We will review their 2-Word Strategy worksheet.  The teacher will ask: Why they chose their two words and discuss.  Then after discussions, verbally ask each student: what is immigration? 
· Enrichment:  Students will work individually.  They will write a journal entry explaining their immigration to America.  They need to include how they came to America and what did they experience when they arrived.

· Explain to students about the “Hopes and Dreams” of Chinese immigrants coming to America.

· Divide the students into 4 groups and distribute: 
· Option 1: Obtain copies of these books and assign as noted:
· Groups 1 and 3: Copies of “Cornerstones of Freedom, Angel Island” pages 4-5 by Larry Dane Brimner   

· Groups 2 and 4: Copies of “We the People, Angel Island” pages 12-14 and 17 by Alice K. Flanagan to each student.   

· Option 2:  Select and assign reading passages from these websites:

· Option 2:  Select and assign reading passages from these websites:
· http://books.google.com/books?id=f7WltvMSzvcC&lpg=PP1&ots=G847aEgRUZ&dq=angel%20island&pg=PA8#v=twopage&q=&f=true   
· http://books.goodle.com/books?id-f7WltvMSzvc  * Best option
· http://www.aiisf.org/index.php/history  * Best options on the right of the page history and poetry
· http://memory.loc.gov/learn//features/immig/chinese2.html
· http://www.calgoldrush.com/part3/03asians.html
· http://immigrants.harpweek.com/ChineseAmericans?Introduction/BillWeIntro.htm
· http://www.sandiegochinese.net/htmls/angel.htm
Sequence of Experiences for ALL Students
Day 3-4 continued 

· Explain the Key-Word strategy to list the “Hopes and Dreams” of the Chinese immigrants.  Model the strategy which will also include paraphrasing and summarizing.
· Read a short section of text.

· Stop!

· Think…..  write one word on a sticky note that seems especially important.
· Share your word with a partner.  Tell why you chose that word.
· Using the Key-Word strategy, each student will share out his/her summary of what they read   and place it on the T-chart.   Attachment 7
· Review what is on the chart and decide if it truly is a “Hope or Dream.”  If it is not, place it on the reality side and let them know they will discuss it tomorrow.  
· Summarizes each “Hope and Dream” with students as they write each one on the T-chart for “Hopes and Dreams”.  Students add additional notes to their copy of the chart.
· Sample Responses from the website: 

	Hopes and Dreams
	Reality

	get rich quick
	kept in debt and poverty

	wanted to return home wealthy
	the vast majority could earn enough to survive

	wanted to send back money to family members in China
	very small amount of money was sent to their family members in China 

	businesses hired them
	very low wages

	wanted jobs
	other workers spit on them

	they thought Angel Island only a quick stop
	many were detained for months & years 

	Americans would welcome them
	Chinese Exclusion Act to restricted the number of immigrants


· After reviewing the T-chart, ask the students what emotional impact did they think was involved in leaving a home country and having to deal with the unknown. 

· Discuss the Essential Questions:  

· How do people survive in a new place?

· Were immigrants better off in their “homeland” or coming to a new country?

· Ask the students:  

· Would you leave everything behind and immigrate to a new country? 

· How would you feel?

Materials Needed:  
	· T-Chart for each student,

· Master T-chart on chart paper

· markers, pencils

· post-it notes
	· Cornerstones of Freedom, Angel Island” by Larry Dane Brimner pages 4-5

· “We the People, Angel Island” pages 12-14 and 17 by Alice K. Flanagan.
          OR

· Internet Access


Sequence of Experiences for ALL Students
Day 5

Goals:
· Summarize in writing /drawing the Chinese immigration experience at Angel Island.
· Compare the hopes and dreams of Chinese immigrants with the reality they faced.

Learning Experiences:

· Review days 1-4.  Ask for clarifying questions.

· Explain the task of for creating an Investigation Poster and show a sample.  Attachment 8 
· Students stay in same groups from Days 3-4, but break into even smaller groups of no more than 3 students.
· Review the rubric with students.   See Attachment 9
· Work on the team project.
Materials Needed:
· Poster boards
· Markers

· Pictures or access to the internet 

Rubric:

· 20 points
One photo, diagram, or picture

· 35 points
At least two dreams or hopes of the Chinese immigrants when coming to America.

· 35 points
At least two realities they faced by Chinese upon arrival.

· 5 points 
Title

· 5 points
Border has to be something related to immigration or the dreams and realities. It 

can not be generic such as flowers or geometric shapes.  
· 5 bonus points:  Include at least 2 “WOW” facts.

· WOW facts are facts that took them by surprise that may or may not have been mentioned in the lesson.
· Example:  Most Chinese peasants made only $20 a year and it cost $50 to come to America so some Chinese sold everything they had in order to come to America.
Day 6

· Gallery walk as the groups share out.  Invite other classrooms, principal or other staff members.

· Each student is to be prepared to discuss:
· Enduring Understanding:

· When two cultures meet, neither remains the same.  Be ready to provide an example. 
· Essential Questions
· Did all immigrants experience mistreatment when entering a new country?
· How do people survive in a new place?

· What emotional impact is involved in leaving a home country and having to deal with the unknown?

· Were immigrants better off in their “homeland” or coming to a new country?

Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Stated Verbs:


explain


compare


use 


organize


infer


summarize


paraphrase








Implied Verbs:


inference


cause and effect


distinguish








consequences


immigration


reality


cultural group


interaction








Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





When two cultures meet, neither remains the same.





Essential Questions:  What are the 2-4 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





Did all immigrants experience mistreatment when entering a new country?


How do people survive in a new place?


What emotional impact is involved in leaving a home country and having to deal with the unknown?


Were immigrants better off in their “homeland” or coming to a new country?





Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





List:


Angel Island


migration 


immigration station


primary source


secondary source


detained








Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.











point of view


perspective


nationality


minority groups





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response   


rubric





Target Benchmark/Indicator: People in Societies. B.  Explain the reasons people from various cultural groups came to North America and the consequences of their interactions with each other.  Indicator:  5. Compare reasons for immigration to North America with the reality that immigrants experienced upon arrival.





Question:  During the time period of 1845-1900, explain two hopes or dreams of the Chinese when arriving at Angel Island.  Explain the reality they faced after arriving in the United States.  (4 points)





Answer: 


Sample Response(s):  (not limited to the following)





Hopes or Dreams for coming:


better living conditions


better pay


better jobs


more opportunities





welcomed with open arms





freedom to live where they wanted


�
Reality when they arrived:


very poor housing


most often the lowest wages


hard and dangerous labor or no jobs


not many job opportunities were available to them


were not welcomed and were treated unfairly


many were detained and sent back to China


�
�



Rubric:


4 Points


The student:


identified two dreams (hopes) of the Chinese (1 point for each)


wrote a thorough and complete description of the reality for each of these dreams. 


 (1 point for each) 





3 Points


The student wrote a thorough and complete answer for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete answer for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete answer for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the hopes or dreams of the Chinese when arriving at Angel Island and the reality they faced after arriving in the United States.  





4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


  vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


     minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Day 1


Play "Coming to America" 


Brainstorm who has moved to or within our community.





  The specific details will be noted on the actual day the Frontload is taught. 























2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


      grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need a follow-up plan for those who need   


	    intervention and those who already have an understanding of the concept. 








Day 2. Students will complete a 2-word strategy worksheet to state what immigration means to them using their Alphaboxes for guidance. 





The follow-up details are noted on Day 3. 





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





People in Societies:


  I can explain why people from other countries came to the United States.


  I can explain what happened when people from other countries entered the United States.


  I can describe the experience of the Chinese upon their arrival at Angel Island.








Study Skills and Methods:


I can tell the difference between a primary and secondary resource.


I can organize the main ideas of immigration by taking notes and then paraphrase or summarize the information into a meaningful document.














5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.

















Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 











Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint


Completed on Day 2





Students write a journal entry explaining their immigration to America.  Include how they traveled there, how long it took, what they experienced upon arrival.














List of Attachments and the Purpose for Each:  (These are hyperlinked.)


� HYPERLINK "Attachment_1_KWHL.doc" ��Attachment 1:  KWHL Chart  Day 1�


� HYPERLINK "Attachment_2_Flip%20Chart%20Direction.doc" ��Attachment 2:  Directions /  Sample Vocabulary Flipchart � 


� HYPERLINK "Attachment_3_Sample%20Flip%20Chart.doc" ��Attachment 3:  Sample Flipchart�


� HYPERLINK "Attachment_4_Alphabox.doc" ��Attachment 4:  Alphabox Worksheet�


� HYPERLINK "Attachment_5_Angel%20Island%20Poem.doc" ��Attachment 5:  Angel Poem and Worksheet�


� HYPERLINK "Attachment_6_Two_Word_Strategy.doc" ��Attachment 6:  Two-Word Strategy�


� HYPERLINK "Attachment_7_T-chart.doc" ��Attachment 7:  T-Chart�


� HYPERLINK "Attachment_8_Sample%20Poster_Project.doc" ��Attachment 8:  Sample Poster Picture�


� HYPERLINK "Attachment_9_Poster_Scoring_Guide.doc" ��Attachment 9:  Poster Scoring Guide�








Attachment 7:  Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.  


The poems can be obtained from � HYPERLINK "http://www.cetel.org/angel_poetry.html" ��http://www.cetel.org/angel_poetry.html�.  2-1-10


� HYPERLINK "http://www.poeticwaves.net\\" ��www.poeticwaves.net\�    Siggraph 2005.  Firstplace Interactive Student National.  Retrieved on 1-20-10.





Read the introduction and the overview.  Then read the following poems:


Homesick


Detainment


Interrogations


Journey


America








Materials Needed:


CD of Neil Diamond’s “Coming to America” and CD player   Day 1


banner with Slogan:  When two cultures meet, neither remain the SAME! 


chart paper 


markers, pencils


folder for every student to keep items in


sticky notes  Day 3





Book List: Available at Amazon.com and many public/ school libraries


Cornerstones of Freedom “Angel Island” by, Larry Dane Brimner.   Publisher: Children’s Press (CT)  (November 2001)  ISBN-10:  0516272780  pages 4-12  See Attachment 11


We the People, Angel Island by Alice K. Flanagan  Publisher:  Compass Point Books; 1st 


edition (January 1, 2006)  ISBN-10:  0756517249  See Attachment 12 pages 12-31


The California Gold Rush (Let Freedom Ring) by Judy Monroe Publisher:  Capstone Press (January 2002)  ISBN-10:  100736810986  pages 26-28 and 36-38  See Attachment  13


Angel Island (Symbols, landmarks, and monuments) by Tamara L. Britton  Publisher:  Checkerboard Books (January 11, 2005)  ISBN-10:  1591978327

















Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)





Standard:  People in Societies


Benchmark: 


B.  Explain the reasons people from various cultural groups came to North America and the consequences of their interactions with each other.





Indicator:


Interaction 


*5.  Compare reasons for immigration to North America with the reality that immigrants experienced upon arrival.








Standard: Study Skills and Methods


Benchmark:


B.  Use a variety of sources to organize information and draw inferences.





Indicator:


Thinking and Organizing


7.  Organize key ideas by taking notes that paraphrase or summarize.

















Place an (*) by the Benchmark or Indicator being assessed on your


Summative Assessment question.
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