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Preface:  This was designed to support special education students with multiple disabilities. The students will focus on understanding essential vocabulary and problems faced by President George Washington.  There is a detailed Attachment 4 A - 4 B - 4 C vocabulary option for them.  There is also an advanced option for gifted students Attachment 6 B.  
Day 1

I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Regularly take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Review the Types of World Governments: (about 5 minutes)
· We wear hats to distinguish who we are and what jobs we do.  Wearing a hat sends a visual message to whoever is looking such as policeman’s hat, baker’s hat, fireman’s hat, etc.

· Teacher wears or displays pictures to represent different types of government:

· A crown – monarchy (easiest)

· A tricorn – medieval and Revolutionary War eras (easy)

· A military hat and a commissar’s hat: 

Castro and Chairman Mao wore both the 
military and the commissar’s hat.


Sequence of Experiences for ALL Students
Day 1 (continued)
Essential Questions

· What relationships exist between a government and its people? Let’s examine some examples.
· Distribute a quote randomly to four different rows or teams of students.  Attachment  2
· Given them one minute to discuss what they know about this type of government and its leader.

· As the teacher displays a picture of a given government leader’s hat, the row or team that thinks their quote matches, are to read it to the class and provide an example of evidence to support their position.  Note:  Some hats have more than one correct response.
· The class will evaluate their evidence for supporting their quote.  Attachment 2
· “We the People.”  Tricorn - democracy

· “Off with his head!” Crown – monarchy 

· “Throw him in the prison.” Crown – monarchy or Military hat – dictatorship 

· “Make him tell by hurting his family.”  Military hat – dictatorship or 
Crown – monarchy
· Link government types / hats to a modern or other historical example of this type of government leader.
· The crown is a monarchy such as Queen Elizabeth II, Prince Henry, etc. 
· The commissar hat is popular with dictators such as Hitler, Castro, Gaddafi, etc. 
· The tricorn hat was worn by George Washington and the next four presidents, as well as, militiamen of the American Revolution – democracy.
Review:  What is a Government? 
· A government is the group or person who is in control of a political state. The policies of the leader usually determine the type of government.

How is a government created?

· The hats worn by government leaders often symbolize the way the government obtained the power and indicated the relationship between the people and its leaders.
· A crown can be jeweled or made of gold and represents wealth.  These rulers often inherited their leadership, and their money secures their position.

· The military and commissar hats are evidence that military strength put those leaders in power, and they don’t want the people to forget it.
· The tricorn represents freedom fighters or rebels depending on what side you’re on.  “Give me liberty, or give me death.”

· In the early 1780’s the United States government was very unsteady in its early creation.  

· George Washington was unanimously elected because he was a successful military leader.  

· Fortunately, he was also an honorable man who did not seek power or wealth.  Had he been a different type of person, our country could easily have become a monarchy instead of a republic.   
Sequence of Experiences for ALL Students
Day 1 (continued)
Vocabulary Lesson and Enduring Understanding
· Decisions of leadership have a permanent impact on the strength and longevity of nations.
· A nation’s type of government is directly linked to the role of its leaders.

Government Vocabulary:  Option 1.
	· president
	a person elected or appointed to have authority over a body of people

	· administration
	the executive branch of a government

	· federal system
	when several states join together to form a union with a central government, but remain independent for internal affairs

	· government
	exercise authority of a political unit; a ruling body

	· foreign invasion
	when a country uses its armed military to enter and conquer another territory or country

	· transition of power
	passage of authority from one state or person/group to another

	· precedent
	a decision considered as establishing an example or authority for an identical or similar situation


· Post the seven vocabulary terms at different places in the room.  Attachment 3A (one copy)
· Divided the students into seven teams and give each team one of the definitions.  
· The team determines which vocabulary word matches their definition.

Preparation:  Print the Ye Old Countenance Leaflet in advance.
· Look at Attachment 5A as a pattern to show how to cut Attachment 5C into five pieces.

· Print seven copies of Attachment 5C and paper clip all of the #1, #2, etc. together. 

· Print enough copies of Attachment 5C for every student to have later in the unit. 

· When the teacher gives the signal, students move to the appropriate posted vocabulary term.
· The teacher moves quickly to each posted vocabulary term:  
· If the team is correct, they receive one piece from the Ye Olde Countenance Leaflet. Distribute pieces starting with #1.

· If they are wrong, they do NOT receive a document piece.  Attachment 5C
· Collect the seven vocabulary cards and redistribute them randomly to different teams.

· Continue an additional four rounds until the five pieces from the Ye Olde Countenance Leaflet had been collected by most teams.  

· Distribute the Vocabulary Sheet, and students place the vocabulary words by the appropriate definitions.  Attachment 3B
· Each team returns to their area, assembles and tapes their Ye Olde Countenance Leaflet pieces on the team’s semi-blank copy.  Attachment 5B
· This will be used for tomorrow’s lesson. 
I Can Statements

Based on today’s vocabulary game, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1
Sequence of Experiences for ALL Students
Day 1 (continued)
Government Vocabulary:  Option 2.  This is a more elaborate exposure to the words.
· Show the Government PowerPoint which explains the rules of the game. Attachment 4A
· Note Differentiation:  If the game is being played in a Special Education classroom, it would be helpful to keep displaying the PowerPoint and refer toit throughout the game.

Teacher Announces the Problems to be Solved: Attachments 4B and Attachment 4C
· The President and his/her administration try to solve the problems.

· Your country must bargain with foreign countries to purchase parts of a legal document and also trade for natural resources that your country doesn’t own.
· EX:  Teacher Announces: “Everybody needs to build their home.”

President designates an administration member to trade at the country that controls wood for resources and Document piece. 3-4 minutes

End of Game:

· Each country has the Document assembled.
· Count up resources from trading.
· Country with the highest number of resources wins. 

· Other countries transition to a unified federal form of government.  What does this mean?
· The winning country is the governing unit.  Their President reads the Document to the rest of the class tomorrow.
Additional Vocabulary Words:  Discuss with Students
· Two additional vocabulary words are transition of power and federal government or federal system.  
· Transition means the passage of authority from one state or person/group to another.
· The United States had a government before George Washington was elected as the first president. It was called the Continental Congress.  
· The country had to transition from a monarchy style of government to the new form of government.  
· If the transition did not go well, they might have gone back to the old style of government run by a monarch. 
· Let’s say all of your countries (colonies), in order to become more powerful, joined together and elected one president, but you each kept your own rules, you would have become a federation.  
· Federal means when several states join together to form a union with a central government but remain independent for internal affairs.  
· Your countries would now benefit by all of you owning all of the natural resources, and you would also be stronger together. 
· The United States is a federation.  

I Can Statements

Based on today’s vocabulary game, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1
 Sequence of Experiences for ALL Students
Day 2
Secondary Source
· All students should have a copy of Ye Olde Countenance Leaflet.  Attachment 5C
· The first team to collect all five document pieces will take turns reading the information from the completely assembled Document.
· It’s basically a fact sheet for President Washington.
Primary Sources

· On the Leaflet there are several Primary Source Lithographs and Paintings of:
· George Washington

· John Adams

· Alexander Hamilton

· Thomas Jefferson

· Henry Knox

· Lafayette

· Edmund Randolph

· Washington’s Return From the Hunt 

· Washington Crossing the Delaware

Key Concepts and Facts from the Ye Olde Countenance Leaflet Information 
· Students share Leaflet findings.
· What surprised you?

· Summarize the significance of the men listed as Washington’s friends.
· Why do you think there are two dates for his birthday?  (There are two world calendars – the Julian and the Gregorian.  Most Christian countries used the Gregorian calendar.)
· Reread his Esteemed Utterances:  What is the common theme?  (Willingness to die for freedom)
· What was George Washington’s income?  

· How does that compare to our current president?
	Date established
	Salary
	Salary in 2012 dollars

	September 24, 1789
	$25,000
	$673,451

	March 3, 1873
	$50,000
	$992,777

	March 4, 1909
	$75,000
	                   $1,954,850

	January 19, 1949
	$100,000
	$967,315

	January 20, 1969
	$200,000
	                   $1,254,610

	January 20, 2001
	$400,000
	$519,979


· In 1774 the top 1% of wealthiest households earned $2,379, and the mean was $345. 
· What kind of man was George Washington?

· When voting for a President, it needs to be a person in whom we trust the future of our nation.
· What were characteristics that Washington had that created trust?

· Declined the offer to be made king of the United States.

· Displayed leadership, courage and determination in difficult times: the winter at Valley Forge, Battle at Trenton / crossing the Delaware River. 

· Choosing a President on looks, without knowing his policies or his character, is a dangerous way to vote. 
Sequence of Experiences for ALL Students
Day 2 (continued)
Enduring Understanding and Essential Question
· Decisions of leadership have a permanent impact on the strength and longevity of nations.  

· What relationships exist between a government and its people?
· How do Presidents make decisions?

Washington’s Major Problem:  1st Year as President 

Let’s take a look at four major problems Washington had to deal with his first year.

· 1. President Washington realized that his decisions could set the standards for future presidents.  

· What did he do?

· He was careful about some of the choices he made regarding the office of the President: declined a royal title, the two term limit, and his Farewell Address.  

· Reference your district’s textbook passages.
· 2. The country was financially broke after the Revolutionary War.  
· How do they get money?  (whiskey tax)
· President Washington believed there should be a standing government army.  If you want a standing army, you have to pay them.  
· What could he do?
· Reference your district’s textbook passages.

· 3. France wanted the new country to side with them since they helped the United States in the American Revolutionary War.  

· President Washington believed the United States needed to repair relations with Great Britain.  
· Should he also support his former ally French? 
· How can he repair the relationship with England?

· Reference your district’s textbook passages.

· 4. The Native Americans 

· After the Revolutionary War, the Indians were still here and occupied the land northwest of the Ohio River.  This includes the present states of Ohio, Illinois, Michigan, Wisconsin, and part of Minnesota.

· President Washington did not want Spain, France or England to have the land and the Indians were living in the area. What could he do?
· Reference your district’s textbook passages.

Historic Problem Solving:  What problems were faced by Washington?  
· Divide the students into either four or eight teams. 
· Distribute each team one copy of the President’s Problem graphic organizer. Attachment 6A 
· Problem 1:  Easier level
· Problems 2-3:  Average level

· Problem 4:  More difficult level

· Differentiation for Advanced Students  Attachment 6B
· The other graphic organizers already have the solutions stated along with the pros and cons.   
· Teams need to develop the pros – cons. 

Sequence of Experiences for ALL Students
Day 2 (continued)
· Teams are to read the stated problem and then brainstorm possible pros and cons as solutions.  

· Note:  the advanced students with Attachment 6B would need time for research. 
· Teams can have access to textbooks, classroom references and/or the Internet. 
· Teams are to prepare a sort presentation on how they chose to solve the problem for tomorrow. 
I Can Statements - Exit Ticket
· Based on today’s activities, place a check mark to indicate your level of understanding to Statements 2, 3, 4, and 5.  Place today’s date.  Add notes as needed.  Attachment 1
Note:  Day 3:  next page

Sequence of Experiences for ALL Students
Day 3 (continued)
Problem / Solution Presentations: 

· Displays the appropriate problem 1-4 as the teams present their solutions.  Attachment 6A
· Team presents their solution to the entire class.  If for example there is more than one team with the same problem, each team explains their solution.  

· Discuss the similarities or differences between the two team’s decisions.  
· Each of the team(s) presents their solution to the problems below:

· Problem 1: Determining the Role of the President

· Problem 2: Financial and Tax Issues 

· Problem 3: Foreign Power Issues 

· Problem 4: Native American Conflicts

· Distribute to each student the appropriate solution sheet.  Attachment 7
· Students are to discuss the similarities and differences between their team’s decisions and the actual decision made by President Washington.  

Essential Question
· What relationships exist between a government and its people?

· How do you think George Washington would answer that question?

I Can Statements    
Place a checkmark by each statement that you have mastered on Attachment 1. 
Optional Vocabulary Practice:
· If students complete the organizers and have class time left over they can play Snowball with the vocabulary words.  Attachment 3B can be reused for this.
· Print one copy and cut apart the vocabulary words and the definitions. 

· Crumple the sheets into a “snowball” and toss them to students.  (You can also let students select them from a box or other container.  
· A student with a vocabulary word is asked to stand and read the word.

· A student who has the definition stands and reads the matching definition to the class. 

· Determine if this is the actual definition. 
· Continue until all words and definitions have been matched.
· Option to repeat with different students.  
Enrichment Activity
· If time permits and computers are available the class can play The 7 Hat Challenge at http://teacher.scholastic.com/scholasticnews/games_quizzes/president_roles/ 

· It is a game about the role of the President.   

Day 4

Summative Assessment: Attachment 8
Revised 2010 Social Studies Standards





	Strand: History


				


Topic:   A New Nation: The United States shifted in governing philosophy from a loosely organized system characterized by strong states’ rights to a federal system.





Content Statement 8:  


Actions of early presidential administrations established a strong federal government, provided peaceful transitions of power and repelled a foreign invasion.





	Content Elaboration:


	Actions of early U.S. presidential administrations established a strong federal government.





	[George Washington faced major issues in establishing a strong federal government including:


Money to run the new debt-ridden government – Whiskey Rebellion


Restoring a working relationship with England – Jay Treaty


Establishing a relationship with the Native Americans


The definition of the role and length of a presidency.]





   Expectations for Learning:  


Explain how the actions of early presidential administrations (Washington) establish a strong federal government, provided peaceful transitions of power and repelled a foreign invasion.  


			            [The War of 1812 would be addressed in your Madison administration.]








Note:  The problems to establish a national bank, in additional to the list of problems faced by the next four presidents are all addressed in the  “Early American Presidential Administration” folder which is accessible to the 29 school districts that participated in the 8th grade social studies pilot series. 








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Att.%2001_I%20Can%20Statements.doc" ��Attachment 01�:	 I Can Statements for Self-Assessment   


� HYPERLINK "Att.%2002_Hats-Quote%20Govt%20Types.doc" ��Attachment 02:�	 Hats and Quotes for Government Types 


� HYPERLINK "Att.%203A_VocabuarlyPosting%20Signs%20Intro.doc" ��Attachment 3A�:  Vocabulary Posting Signs


� HYPERLINK "Att.%203B_Vocabulary%20Sheet%20Students.doc" ��Attachment 3B  � Vocabulary Sheets – Students + Answer Key


� HYPERLINK "Att.%204A_Government%20Voc%20Game.ppt" ��Attachment 4A�:	 Government Vocab Game PowerPoint – Optional 4A-C


� HYPERLINK "Att.%204B_Country%20Registration%20Form.doc" ��Attachment 4B: � Country Registration Form 


� HYPERLINK "Att.%204C_Rules%20for%20Rolling%20the%20Die.doc" ��Attachment 4C�:	 Rules for Rolling the Die


� HYPERLINK "Att.%205A%20Ye%20Olde%20Countenance%20Cut%20Lines.doc" ��Attachment 5A�:  Ye Olde Countenance Leaflet with Cut Lines – Teacher ONLY


� HYPERLINK "Att.%205B%20Ye%20Olde%20Countenance%20BLANK.doc" ��Attachment 5B�   Ye Olde Countenance Leaflet – Blank Team Copy


� HYPERLINK "Att.%205C%20Ye%20Olde%20Countennance%20Leaflet.doc" ��Attachment 5C�:	 Ye Olde Countenance Leaflet Completed –Later for every student.


� HYPERLINK "Att.%206A%20Presidents%20Problems%201-4.doc" ��Attachment 6A�:	 President’s Problems 1-4


� HYPERLINK "Att.%206B%20Presidents%20Problem%20Optional.doc" ��Attachment 6B�:  President’s Problems: Optional for Advanced Differentiation 


� HYPERLINK "Att.%2007%20Presidents%20Problem%20Solution%20Sheets.doc" ��Attachment 07�:	 President’s Problems 1-4  Solution Sheets


� HYPERLINK "Att.%2008%20Summative%20Assessment.doc" ��Attachment 08:�	 Summative Assessment 


� HYPERLINK "Att.%2009%20Power%20PointsPrimary%20Source%20References.doc" ��Attachment 09�:   PowerPoint Primary Source Reference











Primary Sources: 


See � HYPERLINK "Att.%2009%20Power%20PointsPrimary%20Source%20References.doc" ��Attachment 9�





 


Materials Needed:


For the game:


5 bags of natural resources/25 count


I used cotton, sugar, wood, coal and silver but other resources could be oil, water, land, animals, copper, gold, etc.


At least 5 dice, more allows a quicker game


One trading policy sheet at each country station showing dice equivalents


5 Blank Documents


5 Country Registration Sheets


5 Glue Sticks


5 Pencils/pens


5 Ye Olde Countenance Leaflet with Cut Lines – Teacher documents cut into 5 stacks 


All the ones together				         	� HYPERLINK "Att.%205A%20Ye%20Olde%20Countenance%20Cut%20Lines.doc" ��Attachment 5A�


All the twos together


etc. 


4 Envelopes for Problem ID Activity











Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























presidential administrations


federal government


transition of power


foreign invasion


Whiskey Rebellion


Jay Treaty


precedent 








Implied Verbs:


cause/effect


compare/


contrast


analyze





Stated Verbs:


establish


provide


repel


explain





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Leadership decisions have a permanent impact on the strength and longevity of nations.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What relationships exist between a government and its people?





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.











List:


president


administration


federal 


government


foreign invasion


transition of power


precedent 





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric











Target Content Statement or Elaboration Focus:  


Actions of early U.S. presidential administrations established a strong federal government.





Question:


As the first President of the United States, George Washington was faced with many problems. His leadership and decisions to solve these problems helped to set precedents for future presidents.  Select two of the following problems faced by President George Washington:


Financial and Tax Issues 


Foreign Relation  Issues 


Native Americans 


The Role of the President and Precedents





For each of your selections, describe the problem that Washington faced and the solution that he chose.  Explain the success or failure of his solution for each problem.  





Answer: 


Sample Responses:  (not limited to the following)





Financial and Tax Issues


When Washington took office as president, the country was deep in debt for pay for the American Revolution including monies borrowed from France.  The country also needed to pay for a military to protect the country. Washington’s solution was a new tax on whiskey. (1 point) The tax brought a wave of protests and demonstrations.  He had to call about the military.  Twenty were arrested, but later the charges were dropped.   He demonstrated that violations of the law would not be tolerated; he collected the needed tax dollars.  (1 point)


(Later Jefferson repealed the tax.)  





Foreign Relations Issues


Great Britain and France were at war with each other. The British interfered with our trade and seized our ships and men.  Because the French helped us in the American Revolution and lent us money, they thought the U.S. should support them.  Washington sent John Jay to Great Britain.  (1 point)  Jay negotiated Jay’s Treaty, and the British were to pay back the cost of the seized ships.  (They withdrew from their forts in the Northwest Territory.)   The United States would remain neutral to wars in Europe and continued relationships with both countries.  It demonstrated our neutrality.  (1 point)





Native Americans


The Native Americans in the Northwest Territory, who had been backed by the British, were attacking settlers.  Washington’s solution was to send “Mad” Anthony Wayne to settle the Indian problem.  (1 point)  The Native Americans were defeated and signed a treaty and prisoners were returned.


The Indians kept some of the land but could only sell it to the United States.  (1 point)




















By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





The Role of the President and Precedents


When offered the Presidency of the U.S., Washington declined any titles that were linked to monarchies.  He wanted the citizens to realize that he would not hold the office like a king.  Citizens respected him for not seizing more power.  


He formed an administrative cabinet that served as advisors and were experts in their assigned jobs.  Currently the President of the U.S. has an administrative cabinet who serve as advisors.  


At the end of his second term as president, he declined to accept the option to have a third term.  This two-term limit has applied to all of our following presidents and was written as an amendment.  . 


As he was leaving office at the end of his second term, he delivered a Farewell Address to warn again foreign intrigue and to be cautious of t those who pretend to be patriotic. 











Rubric:





4 Points


The student wrote two thorough and complete descriptions of:


problems faced by Washington and  the solution that he chose. (1 point for each problem/solution)


the success or failure of his solution for each problem.  (1 point for each problem)


Problem 1: Determining the Role of the President – established a cabinet, a two-term Presidency, and a Farewell Address


Problem 2: Financial and Tax Issues – whiskey tax + Whiskey Rebellion


Problem 3: Foreign Policy Issues – Jay Treaty:  securing neutrality between Great Britain and France – foreign wars


Problem 4: Native American Conflicts – Treaty of Greenville allowing the Indians to remain on a section of their land.





3 Points


The student wrote a thorough and complete example for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete example for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete example for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the problems, solutions and precedents established by George Washington.








2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "Att.%2001_I%20Can%20Statements.doc" ��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can explain George Washington’s view of the role of the president and how his decisions set precedents for future presidents.


I can explain how George Washington solved the government’s problem of financing a military.  


I can explain why George Washington repaired relations between the United States and Great Britain after the American Revolution.


I can explain why George Washington made peace with the Native Americans living in the Northwest Territory.


I can tell you some things about George Washington’s presidency that we still have today.














3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Students will compare the role of a king, dictator and president by acting out behaviors expected of each type of leadership.


Then discuss the realities and why the United States chose a presidency as leadership.


Additional details are provided on Day 1.

















4.  Formative Assessment as a checkpoint:





As a result of the checkpoint, determine the need for re-teaching or enrichment.  The checkpoint experience is not used as a grade in the grade book - rather it is designed to determine flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Day 2:  Details are provided.  











5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.
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� INCLUDEPICTURE "http://www.longislandcostume.com/files/JHatsTricorn.jpg" \* MERGEFORMATINET ���
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� INCLUDEPICTURE "http://www.sovietarmystuff.com/images/products/200705231438590.pogrrusvh1.jpg" \* MERGEFORMATINET ���
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