Social Studies Unit




Name: Jack Cooper
Grade Level:
HS American History
            Title:  The Times…They Are a-Changin’
Time Frame: 3-4 Days + Assessment

(Some links do not work 8-21-15 + Updated CS #)

Due:  Jan 19th 


Preface:  
This unit has been prepared for a co-taught class made up of students with and without learning disabilities.  Multi-sensory dissemination of information and differentiation of instruction will be implemented depending on the needs of the students.

Background:   
Often times when people hear the word “counterculture” their minds move in the direction of hippies, long hair, tie-dye, psychedelic colors, LSD, marijuana, “peace and love”, communes, and San Francisco.  While all of those things were part of the Counterculture Era, the counterculture is only one aspect of the larger movement to change society.  

Within the same era, many other groups were going against the social norms that existed in the post-war 40s and the 1950s.  Jack Kerouac in the 1950s introduced the concept of the “beatniks”; young people who said and did things that were rarely accepted by society.   Around the same time, many of America’s youth were attending colleges and universities in larger numbers than ever before, and were being challenged to look for new and better ways of doing things.  Together they evolved into a larger group of people who began to question “Why?” things were done.   “Why?” do the youth have to accept and follow without asking “Why?”  As this evolution of youth ideology grew, many different factions organized:  the hippie movement, the civil rights movement, the feminist movement, the student/first amendment/free speech movement, the anti-war movement, and movements to achieve equality for Native Americans and Hispanic migrant workers.  Add to the mix a “New Frontier”, “The Great Society’s” “War on Poverty”, a growing concern for the environment, an unpopular war in Southeast Asia and assassinations and you have a society dominated by the questioning of more than just social norms and morays.  

Ironically, within each of these factions, there were differences of opinion in regards to the rights of other factions, whether there should be American involvement in the war in Vietnam, and in how the country needed to move politically.  What a mess!  This begins to explain why the word “turbulent” often precedes the word “Sixties.”  

With the limited amount of time and days given to cover a huge historical timeline, how can a unit or set of lesson plans attempt to teach all of the various aspects that made the Counterculture Era what it was?  
After pondering this question for months prior to the development of this unit, I finally realized that they all share one thing in common:  music.  The music of the 1960s and early 1970s is all-encompassing and representative of the many factions and sub-factions that existed in “The Times…They Are a-Changin’” time period.  It is my hope that as we explore these areas through music that students will come away with the ability to answer questions such as “How does society influence our identity and the choices we make?” and “How does music become the legacy of a society?” in order to understand that the interaction of a government with its people can create cooperation or conflict.
Sequence of Experiences for ALL Students
Day 1 
Frontloading the Unit and Vocabulary introduction:
· If possible post some signs, pictures, posters, lava lamps, etc. that represent the 1960s before students enter the room.  The Port Huron Statement (Attachment 2) and the JFK inaugural quote (Attachment 3) were printed and posted on the walls of the classroom prior to the start of the unit.
· As students are entering the room, have some 60s era music playing, something that is upbeat and that gives a sense of happiness such as “The Age of Aquarius” by the Fifth Dimension.
· Begin the unit by asking students what they know about the 1960s, listing their responses on the board.  Usually, the answers are related to the hippies and sometimes the Vietnam War.  When students finish responding, use their responses to validate what they said.  

· Play the PBS video “The Sixties:  The Years That Shaped a Generation”, 0:00-4:00.  

· Ask students to list all of the things/people/events that they recognize.

· As they share their responses, add details for accuracy when needed.

ACRONYM:  The Big Idea

· In developing the unit, an ACRONYM, or word that covers the “big idea” of the unit was introduced to students as an introductory insight of what would be covered in the upcoming lessons.
· The ACRONYM for this unit is UPHEAVAL. 
· Project the image of the shattered car window with a bullet hole. Attachment 4
· Distribute the sheet of paper with ONLY the letters of the word “upheaval” printed vertically on the paper. Attachment 5 & Attachment 6 Answer Key 

· The projected image and the ACRONYM will set the tone.
· As each letter of the ACRONYM is introduced, ask students to write down the word/phrase as you briefly explain some of the meaning for each one.  As a multi-sensory approach, use the PowerPoint presentation for visually presenting this ACRONYM. Attachment 7   
· URBAN UNREST
PEACE
HIPPIES
ESCALATION
ASSASSINATIONS
VIOLENCE
ANTI-WAR PROTEST

LIBERATION MOVEMENT
Sequence of Experiences for ALL Students
Day 1 (continued)

· After presenting the acronym, ask students to restate what each letter in the word UPHEAVAL represents (without looking).  
· Note:  Use www.quizlet.com as a way of teaching and informally assessing students’ understanding of vocabulary.  

· At the website, search “Counterculture” and you should find my vocabulary activity for this acronym.

· Show students the vocabulary flash cards.  
· Challenge one student to come to the computer or Smart Board and complete the “scatter” activity of matching vocabulary terms to their definitions. 
· Let students know that they can go online at home to play this game, trying to establish the fastest completion time.  
I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Questions that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit. 
· Based on today’s vocabulary ACRONYM experience, place a check mark to indicate your level of understanding to Statement 1 and to place today’s date.”  As students exit the room, ask them to state to you “none, some, or I know it”.
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials. 
Introduce the Summative Assessment – Poster Project
· Explain to the students that as they analyze the song lyrics in class today, they will move to a greater depth of analysis.
· Distribute Protest Poster Music Project criteria for the Summative Assessment and discuss the criteria step by step.  Attachment 8 
· NOTE:  Preview the various song lyrics near the end of the list to reflect your district’s guidelines before distribution to students.  Attachment 9
· Instruct students to look at the list of songs with their parents and select several songs of interest, explaining that we will be selecting songs by “lottery”, meaning students will randomly draw numbers that determines the order in which songs will be selected.
Sequence of Experiences for ALL Students
Day 2
Frontload

· Reintroduce the Enduring Understanding:  Nonconformity brings about change by asking

students “What is a ‘counter’ movement?”  

· Follow-up with an explanation if they cannot answer the question.   (one social movement opposed to another social movement)
· If they can answer, ask the question:  “What do you know about American society during the Vietnam War?”

· Remind them that change can be either positive (the independence of American colonists) or negative (increased tax burdens and additional British soldiers placed on watch after the Boston Tea Party).

Formative Assessment

· Distribute a blank copy of the ACRONYM sheet, asking students to fill in the vocabulary words that go along with each letter of the ACRONYM.  Attachment 5 
· Make a note of how that term applies to the counterculture era.  

· Reading from the Answer Key Attachment 6, students are to use the “Yes/No” signs.  Attachment 7, keeping track of their own results on how many were correct/incorrect. 
· Students who are “in progress” will receive a word sort envelope created out of the acronym answer key to review and practice the vocabulary.
· Students who have mastered the vocabulary will be divided into small groups to play www.quizlet.com on the computers to reinforce their understanding of the terminology.
· Distribute the Counterculture Day 2 note summary to fill-in the notes.  Attachment 10 & Attachment 11 Answer Key
· As the PowerPoint Slides 12-23 (Attachment 12) are displayed on the SmartBoard or screen, students are to complete their notes.   

· This lecture includes notes on civil rights, Latino rights, Native American rights and women’s rights progresses.
· Randomly divide the class into 4 groups of 5.  Students select a slip from a hat numbered to determine their group 1-4.
· Spread the groups apart to permit separate group discussions.

· Distribute the lyrics of 4 protest songs that dealt with civil rights, Native American rights and women’s rights along with the music analysis sheet:
· “Cherokee Nation” by Paul Revere and the Raiders,
· “ I Am Woman” by Helen Reddy, 
· “Going down to Mississippi” by Phil Ochs and 
· “We Shall Overcome” performed by many various artists.   Due to copyright restrictions, you will need to go online and obtain these lyrics.  Attachment 9
· Instruct students to individually read the lyrics and think about what the words are communicating. 

· Discuss as a group the individual questions on the Protest Music Analysis sheet and arrive at a consensus about the answers.  Attachment 13
· The spokesperson of the group shares the topic of their song and answers to their questions on the analysis sheet.  
Sequence of Experiences for ALL Students
Day 2 (continued)

· After that, either play the song using a CD or iPod, or for maximum effectiveness, bring up the song being performed on YouTube.com so that both the group analyzing the lyrics and the rest of the class can hear the actual tune and lyrics as well as to see the clothing and hair styles of the era.  

· Continue this process for the other three groups.

Essential Question

· Ask the question making sure that in their answers, students include information presented in the lecture and the lyrics discussed in class.

· How does society influence our identity and the choices we make?

· How did music both reflect and contribute to the cultural changes of this era?

· How does music become the legacy of society?

Vocabulary 

· Display the www.quizlet.com vocabulary program.

· Have one member of each group come to the board or computer and see how quickly they can match the words to their definitions.  
· This is very effective and exciting for the students to show what they know.  It also reinforces the formative assessment done at the beginning of the class period and acts as an exit ticket activity.
Song Selection for the Summative Assessment

· Explain to the class that you have a jar with numbers (the number of students in the class.)  Each student will randomly select a folded piece of paper with a number on it.  Once everyone has their number, the teacher will start with 1, asking the student with that number to select his or her song for the summative assessment.  This process will continue until all have selected a song.
Sequence of Experiences for ALL Students

Day 3

Preface for Primary Sources

· Today’s lesson involves the use of primary sources from the Kent State University’s application to the National Parks Service to have the site of the May 4, 1970 shootings to be recognized as a “historical landmark.”  Attachment 14 has been divided by topic into 6 different primary sources as listed below:

· The Rise of the National Student Protest Movement

· Student Activism in the Civil Rights Movement

· Broader Social Protest and Authoritarian Response

· The Pattern of Student Protest and Law Enforcement Response

· The Student Anti-war Movement Emerges

· Activism and The Counterculture
· Reintroduce the Enduring Understanding: “Nonconformity brings about change”, by asking students to recall examples of acts of nonconformity studied from the previous day’s lesson, and what changes resulted, if any.

Primary Sources

· Randomly divide class into 6 groups and ask them to move into groups around the room.

· Distribute the primary sources.  Attachment 14
· When working with a class made up of general education and special education students, your “random” grouping may involve intentional placement of certain students with special needs in certain groups.

· You may want to make sure that the “student antiwar movement emerges” topic goes to a group with your higher level thinkers. 

· Explain that each member of the group needs to read and independently underline important information/ details in the reading.

· As a group, work together to answer the questions on the Primary Source Analysis Sheet.  Attachment 15
· Explain the three things they felt were important and what the document told them about life in the United States in the era it is addressing.  Have students present information in the following order:

· The Rise of the National Student Protest Movement

· Student Activism in the Civil Rights Movement

· Broader Social Protest and Authoritarian Response

· The Pattern of Student Protest and Law Enforcement Response

· The Student Antiwar Movement Emerges

· Activism and the Counterculture

I Can Statements
· Based on today’s group experiences, place a check mark to indicate your level of understanding to Statements 1 and 2.  Place today’s date.  Add notes as needed.  Attachment 1 









Sequence of Experiences for ALL Students

Day 3 (continued)
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days. 

Day 4
· Discuss how “Nonconformity brings about change,” by asking students to recall examples of acts of nonconformity found in the primary source document activity.

· Just as on Day 2, as a formative assessment, distribute a blank copy of the ACRONYM sheet, asking students to fill in the vocabulary words that go along with each letter of the ACRONYM and to define the term in their own words.  
· Upon completion read off the terms and the definitions.  Using the “Yes/No” (Attachment 7) signs, ask how many got all terms correct, only missed one, two, etc.

· They do the same by asking how many got all the definitions correct, only missed one, two, etc.  
· Make note of students still struggling and meet with them individually at the end of class to see what terms they are still unsure of and to reiterate the definition of the terms, using information presented in Days 2, 3 and 4 as examples, and redistributing the word sort activity if necessary.
Informational Text

· Distribute Day 4 fill-in notes.  Attachment 16A and Attachment 16B Answer Key
· Explain that there will be a large amount of information presented.  
· As the lecture progresses, students can complete the fill-in notes using information in the PowerPoint (SLIDES #24-51) being displayed on the SmartBoard or screen.  
· Depending on the amount of time in your class periods, you may need to split this information up over two days.

· Randomly divided the class into 4 groups of 5.  Students select a slip from a hat numbered to determine their group 1-4.
· Spread the groups apart to permit separate group discussions.  Distribute the lyrics of 4 protest songs that dealt with hippies, the anti-war movement, and the drug culture such as:   
· “White Rabbit” by Jefferson Airplane, 
· “Ballad of the Green Berets” by Barry Sadler, 
· “For What It’s Worth” by Buffalo Springfield, and 
· “Turn, Turn, Turn” by the Byrds. 
· Due to copyright restrictions, you will need to go online and obtain these lyrics.  Distribute the Protest Music Analysis Sheet.  Attachment 13  
· Instruct students to individually read the lyrics provided and think about what the words are communicating.  
· Discuss as a group individual questions on the analysis sheet, coming to a consensus about the answers.  (For this activity, make sure that the songs chosen were not already selected by students for the poster project.)

Sequence of Experiences for ALL Students

Day 4 (continued)
· As soon as each group finishes, ask the spokesperson of the group to share the topic of their song and to answer other questions on the analysis sheet. 
· After that, either play the song using a CD or iPod, or for maximum effectiveness, bring up the song being performed on YouTube.com so that both the group analyzing the lyrics and the rest of the class can here the actual tune and lyrics.  
· Continue this process for the other three groups. This should take the balance of the class time. 
· After the last group presents, ask the Essential Questions, making sure that in their answers, students include information presented in the lecture and the lyrics discussed in class.
· What was the relationship between music and political protest?

· How did music both reflect and contribute to the cultural changes of this era?
I Can Statements
· Have students get out their “I Can” statement sheets and answer all 5 questions, placing today’s date next to each answer. 

Reminder:  Poster Project

· Their poster projects are due tomorrow and that we will be using the “lottery” system to determine in what order they are presented.  
· They need to bring a recording of their song either on a jump drive or on their iPod.

· Just prior to the end of class, bring up the www.quizlet.com vocabulary program and have one member of each group come to the board or computer and see how quickly they can match the words to their definitions.  This is very effective and exciting for the students to show what they know.  It also reinforces the formative assessment done at the beginning of the class period and acts as an exit ticket activity.

Day 5

Poster Presentations
· After students present, provide a time for them to ask questions regarding the song presented.

· After students have completed their presentations, ask the following Essential Questions:

· How does music become the legacy of society?

· How did music both reflect and contribute to the cultural changes of this era?

· What legacy did the music of the 60s leave modern America?

· What social changes were promoted by the counterculture?

I Can Statements

· After discussing these questions, remind students that “non-conformity DOES bring about change”.  
· “Now that we have completed the instruction and the presentations, take out your ‘I Can’ sheet (Attachment 1) and place a checkmark by each statement you feel you have mastered and put a date beside the checkmark. 











Revised 2010 Social Studies Standards


Preface:  Prior to this unit, the Civil Rights Movement has been studied, focusing on the issues faced by African Americans and the peaceful and sometimes violent methods used to bring about change (sit-ins, boycotts, marches, riots, etc.)  In the chapters that cover the turbulent 1960s and the Vietnam War, our focus will continue to be on the methods employed to bring about changes in government and society.  





Strand: American History		


Topic:  The Cold War (1945-1991)





Content Statement 26:


The Cold War and conflicts in Korea and Vietnam influenced domestic and international politics.





Content Elaboration:  	





Note:  This content was taught in a previous unit.


The Vietnam War divided the country and sparked massive protests.  Spending for the war came at the expense of the domestic programs launched by President Johnson.  This led to urban unrest in the 1960s.  The Vietnam War was a dominant issue in the presidential campaigns of 1968 and 1972.  The difficulties and eventual withdrawal from Vietnam led to concerted efforts on the part of the United States to find allies in future conflicts.


	


Expectations for Learning: 


Analyze how the …conflict… in Vietnam influenced domestic and international politics between the end of World War II and 1992. 








Strand: American History


Topic:  Social Transformations in the United States (1945-1994)





Content Statement 26:  


Political debates focused on the extent of the role of government in the economy,


environmental protection, social welfare and national security.





*Content Elaboration:	


The controversies surrounding the federal government’s role in protecting the country reoccurred 


during times of perceived threats.  …anti-war protests during the Vietnam Era, led to debates over national security.


	


Expectations for Learning: 


Explain why the government’s role in the economy, environmental protection, social welfare and national security became the topic of political debates between 1945 and 1994.





 (*) This identifies the content elaboration being assessed for


 the Summative Assessment question. 





 	





List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01:	I Can Statements for Self-Assessment� 


� HYPERLINK "02_Port_Huron_Statement.doc" ��Attachment 02::  Port Huron Statement� 


� HYPERLINK "03_Kennedy_Quote.doc" ��Attachment 03:	Kennedy Speech Quote—“The torch has been passed…”�


� HYPERLINK "04_Primary_Source_Car_Window.doc" ��Attachment 04:  Primary Source – Car Window�


� HYPERLINK "05_Acronym.doc" ��Attachment 05:	ACRONYM Sheet�


� HYPERLINK "06_Acronym_Answer_Key.doc" ��Attachment 06:	ACRONYM Sheet Answer Key � 


� HYPERLINK "07_Yes_No.doc" ��Attachment 07:  YES/NO Formative Assessment�


� HYPERLINK "08_Protest%20Music%20Poster%20Project_Rubric.doc" ��Attachment 08:  Protest Music Poster Project Rubric�


� HYPERLINK "09_Possible_Songs_List.doc" ��Attachment 09:	Protest List Song Choices�


� HYPERLINK "10_Counterculture_Day_2.doc" ��Attachment 10:	Counterculture Student Fill-in Notes Day 2 – Counterculture� 


� HYPERLINK "11_Counterculture_Day_2_Key.doc" ��Attachment 11:	Counterculture Student Fill-in Notes Day 2 Answer Key�


� HYPERLINK "12_Times%20_Are%20a-Changin'.ppt" ��Attachment 12:	PowerPoint Presentation:  “The Times…They Are a-Changin”� 


� HYPERLINK "13_Protest%20Music%20Analysis.doc" ��Attachment 13:	Protest Music Analysis Sheet�


� HYPERLINK "14_Primary_Source_Packet.doc" ��Attachment 14:	Primary Source Packet (contains 6 different topics for group work)�


� HYPERLINK "15_Primary_Source_Analysis_Sheet.doc" ��Attachment 15: 	Primary Source Analysis Worksheet�


� HYPERLINK "16A_Countculture_Day_4.doc" ��Attachment 16A:  Counterculture Student Fill-in Notes Day 4�


� HYPERLINK "16B_Countculture_Day_4_Answer%20Key.doc" ��Attachment 16B:  Counterculture Student Fill-in Notes Day 4 Answer Key� 





Note:  Development Guidelines for Planning the Unit pages 11-13.





Primary Sources: Details for utilizing the sources can be noted on the daily lesson plan. 





Ohio Historical Society National Register of Historic Places Application from Kent State University  November, 2009  (used in PowerPoint on days 2 and 4)


� HYPERLINK "http://www.ohiohistory.org/resource/histpres/docs/nr/kent1.pdf" �http://www.ohiohistory.org/resource/histpres/docs/nr/kent1.pdf�  accessed 01/25/2012


“We are people of this generation, bred in at least modest comfort, housed now in universities, looking uncomfortably to the world we inherit…”


Tom Hayden, Todd Gitlin, Alan Haber, Paul Potter and Carl Oglesby, Students for a Democratic Society (SDS) Port Huron Statement.  *(used as poster in room for unit) � HYPERLINK "http://coursesa.matrix.msu.edu/~hst306/documents/huron.html" �http://coursesa.matrix.msu.edu/~hst306/documents/huron.html�  Accessed 01/25/2012


“The torch has been passed to a new generation of Americans—born in this century, tempered by war, disciplined by a hard and bitter peace, proud of our ancient heritage, and unwilling to witness or permit the slow undoing of those human rights to which this nation has always been committed, and to which we are committed today at home and around the world.”   (used  as poster in room for unit)


Kennedy, John F., Inaugural Speech, January 20, 1961, as quoted in the Ohio Historical Society National Register of Historic Places Application November, 2009


� HYPERLINK "http://www.ohiohistory.org/resource/histpres/docs/nr/kent1.pdf" �http://www.ohiohistory.org/resource/histpres/docs/nr/kent1.pdf�  accessed 01/25/2012








Materials Needed:


  PBS Video “The Sixties:  The Years That Shaped a Generation”


  History Channel Video:  1968


  Lyrics to popular protest music of the times


  Access to sound bites of protest music


  Technology to display PowerPoint presentation and to listen to audio music








5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment - Checkpoints which drive flexible group instruction.























Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?





Stated Verbs:


Analyze


Explain











Vietnam War


domestic programs


anti-war protests


social welfare


national security


political debates














Implied Verbs:


Cause/effect


Compare/contrast


Evaluate 











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Nonconformity brings about change.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students, Open ended,  Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How do social changes promote a counterculture?


How does society influence our identity and the choices we make?





Unit Specific Questions:


How does music become the legacy of society?


How did music both reflect and contribute to the cultural changes of this era?


What legacy did the music of the 60s leave modern America?


What was the relationship between music and political protest?


Why did university students turn to political protest?


How was music and fashion used to question American values?


What social changes were promoted by the turbulent times of the 1960s and early 70s?








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





Additional Vocabulary: 


Urban unrest


Peace


Hippies


Escalation


Assassinations


Violence


Anti-war protest


Liberation movement 








List:


Vietnam War


anti-war protest


social welfare


upheaval








1. Summative Assessment: 					


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric


    Poster project











Target Content Statement and Elaboration Focus:  


The controversies surrounding the federal government’s role in protecting the country reoccurred 


during times of perceived threats.  …anti-war protests during the Vietnam Era…





Performance Based





	The students will be selecting a song from a predetermined list of music representing different movements within the era being studied.  They will create and present a poster representing the song chosen.  See � HYPERLINK "09_Possible_Songs_List.doc" ��Attachment 9�








Rubric:


See � HYPERLINK "08_Protest%20Music%20Poster%20Project_Rubric.doc" ��Attachment 8� rubric scoring guide.








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 








Throughout the unit, students will be using the acronym “UPHEAVAL”.  


Students will complete an Acronym sheet.


The teacher will then go through the answers, having students use their “YES/NO” sign.


Additional details will be provided on Day 2. 

















4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





The summarizing word for the Vietnam War Era unit is “upheaval.” 


Details will be provided on the Day 1. 























3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


define and appropriately use the unit vocabulary.


identify different groups within the counterculture. 


give specific details for each of the counterculture groups.


list several different reasons why many Americans were against the war in Vietnam.                 


identify music and lyrics that represents each counterculture group. 
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