Social Studies Unit Design Template

Name:  Mick Madenfort and Julie Benear
Grade Level:
5

Unit Title: Democracy, Dictatorship or Monarchy…Which one is for you?
Time Frame: 5 Days + Assessment


(Some links do not work 8-21-15)

















Note:  This is the introduction to the three major governmental systems found in the Western Hemisphere.  This is to establish the fundamental differences between these three systems and to apply the information throughout the year.  

Preface:  Teacher Background:  Monarchies 
Number of Monarchies as of 2006

Americas: 10

Western Hemisphere 

Europe: 12
Middle East: 8
Asia: 7

Eastern Hemisphere
Pacific: 5
Africa: 2 

What They Mean 

Between 1910 and 1979, 25 royal families lost their thrones; only two, those of Cambodia and Spain, have returned. But after a 70-year storm, the 21st-century monarchies look in good shape. Kings and queens (plus the occasional Grand Duke and Prince-Bishop) now rule 44 independent countries, the highest number since 1972. And though a few absolute monarchies, notably those of Tonga and Nepal, appear shaky, all the modern constitutional monarchies seem stable and popular. 

The number of monarchies has grown mainly because 10 newly independent British colonies have chosen 'Commonwealth Realm' rather than republic status. Thus, though independent, they are also constitutional monarchies loyal to Queen Elizabeth II. Ten of the group (Canada, Jamaica, Barbados, Antigua, the Bahamas, Belize, Grenada, St. Vincent, St. Kitts, and St. Lucia) are in the western hemisphere and moved from republics to monarchies. Currently the United States has more monarchist neighbors than at any time since Columbus. 

The Western hemisphere now trails Europe's 12-kingdom count by only two. 
The Middle East has eight monarchies, all absolute or semi-constitutional. 
· Asia has seven; 
· Africa has two, and 
· the Pacific islands have two indigenous hereditary monarchies and five Commonwealth Realms. 
· By population, the 21st-century monarchs rule about half a billion people. 
http://www.dlc.org/ndol_ci9a4d.html?kaid=108&subid=900003&contentid=254121 
Sequence of Experiences for ALL Students

Day 1

I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit:
· Read the book Yertle the Turtle by Dr. Seuss.  Alternatively, follow this animated read aloud link:  http://www.youtube.com/watch?v=9FFfbSWbLWw 

· Discuss the kind of government that Yertle created as he started to stack the turtles. 
It starts as a monarchy…verges into dictatorship
· What kind of government do you think was in place at the start and again at the end of the book? 

Everyone was free.  As needed, guide students to a democratic government.
· How did the turtles get back to this type of government? 
One turtle on the bottom stood up to the king, and it allowed them to change how things were governed. 
· The Enduring Understanding from this story is “The quest for freedom creates change.”  Explain how this happened in the book.  The bottom turtle wanted to be free so he came up with a way to reach this goal. 
· Can you think of a time in our government when this enduring understanding occurred?  The Revolutionary War, The Civil War, Civil Rights Movement, etc. 
Vocabulary:

· Distribute to students Attachment 2 and discuss the definitions of the words listed.
· After discussing the definitions, give them time to complete the worksheet with sentences and pictures.

I Can Statements: Introduction
· Here is a summary of the key ideas that will part of our unit.  It includes our Enduring Understanding and Essential Question.
· Look at your I CAN STATEMENT # 1 and complete yourself evaluation.  Attachment 1
Sequence of Experiences for ALL Students

Day 2
Democracy Day:  Teacher Notes
· Today everything that we do in the classroom will be decided through voting.  
· Examples:  who passes out papers, collects the papers, how pencils will be sharpened, if we can eat snack, etc.
· Share the Democracy section of the PowerPoint. Attachment 4A
· Teach from the PowerPoint.  Explain information included.

Experiential Activity

Play Chutes and Ladders - Democracy Version – Attachment 3A
· You will need multiple copies of the game Chutes and Ladders.  Alternatively, you can print from snakes and ladders game boards: http://www.family-games-treasurehouse.com/snakes_and_ladders_boards.html 
· Scroll down to get to the boards.  

· You will want to choose “small boards, finished.” 

· If you print your boards off, use one die to move through the game instead of a spinner.
· Print off the directions for playing the game as a democracy.  Copy enough so that every child has one.  Attachment 3B
· Have students work in groups of 4 to 6.
· Students will follow the directions on the sheet.

Formative Assessment

· When they finish playing, students will answer the questions on their direction sheet individually as a formative assessment.

· Grade the papers together.  The final 5 true and false questions will be the formative assessment.  

· Students who miss 3 or more will be considered “in-progress.”  They will need to meet with the teacher and be retaught using the PowerPoint in a small group setting.

· Students who have “mastery” (missed 2 or less on the final five questions) will be allowed to play Chutes and Ladders again.  They can develop their own democracy rules for the game.

Enduring Understanding and Essential Question

· Refer to the Big Idea we talked about the first day of the unit.

· The actions of individuals, groups, and/or institutions affect society through intended and unintended consequences.
· With this in mind, discuss the following with your table groups:

· Identify and discuss ways that a democratic government affects society.  

· Decide whether they are intended or unintended consequences.

Sequence of Experiences for ALL Students

Day 2 (continued)
I Can Statements
Look at your I CAN STATEMENT # 2 and complete yourself evaluation.
Day 3

Dictatorship Day:  Teacher Notes
· Teacher will tell them what to do all day.  They have no say in anything.  They must do what the teacher says even if it is ridiculous.  
· Examples:  Everyone must write with red colored pencils, make certain people stand while they work, etc.
· Share the dictatorship section of the PowerPoint.  Attachment 4A
· Teach from the PowerPoint.  Explain information included.

· You will need multiple copies of the game Chutes and Ladders.  Alternatively, you can print from snakes and ladders game boards: http://www.family-games-treasurehouse.com/snakes_and_ladders_boards.html 

· Scroll down to get to the boards.  

· You will want to choose “small boards, finished.” 

· If you print your boards off, use one die to move through the game instead of a spinner.
· Print off the directions for playing the game as a dictatorship.  Copy enough so that every child has one.  Attachment 3C
· Have students work in groups of 4 to 6.
· Students will follow the directions on the sheet.

Formative Assessment

· When they finish playing, students will answer the questions on their direction sheet individually as a formative assessment.

· Grade the papers together.  The final 5 true and false questions will be the formative assessment.  

· Students who miss 3 or more will be considered “in-progress.”  They will need to meet with the teacher and review monarchy characteristics by using the PowerPoint in a small group setting for a discussion.
· Students who have “mastery” (missed 2 or less on the final five questions) will be allowed to play Chutes and Ladders again.  They can develop their own dictatorship rules for the game.

Sequence of Experiences for ALL Students
Day 3 (continued)
Enduring Understanding and Essential Question

· Refer to the Big Idea we talked about the first day of the unit.

· The actions of individuals, groups, and/or institutions affect society through intended and unintended consequences.
· With this in mind, discuss the following with your table groups:

· Identify and discuss ways that a dictatorship affects society.  

· Decide whether these ways are intended or unintended consequences.

I Can Statements
Look at your I CAN STATEMENT # 3 and complete yourself evaluation.  Attachment 1
Day 4
Monarchy Day:  Teacher Notes 
· The teacher is the ruling king.   Occasionally ask for input from students about how the classroom will run, but teacher gets the final decision.  

· Example:  Students want to eat snacks.  Tell them they can eat at a certain time…not just when they want to.  

· Share the monarchy sections of the PowerPoint. Attachment 4A
· Teach from the PowerPoint.  Explain information included.
· Primary Source:  Attachment 4B
· You will need multiple copies of the game Chutes and Ladders.  Alternatively, you can print from snakes and ladders game boards: http://www.family-games-treasurehouse.com/snakes_and_ladders_boards.html 

· Scroll down to get to the boards.  

· You will want to choose “small boards, finished.” 

· If you print your boards off, use one die to move through the game instead of a spinner.
· Print off the directions for playing the game as a monarchy.  Copy enough so that every child has one.  Attachment 3D
· Have students work in groups of 4 to 6.
· Students will follow the directions on the sheet.

Sequence of Experiences for ALL Students
Day 4 (continued)
Enduring Understanding and Essential Question

· Refer to the Big Idea we talked about the first day of the unit.

· The actions of individuals, groups, and/or institutions affect society through intended and unintended consequences.
· With this in mind, discuss the following with your table groups:

· Identify and discuss ways that a monarchy affects society.  

· Decide whether these ways are intended or unintended consequences.

Formative Assessment


· When they finish playing, students will answer the questions on their direction sheet individually as a formative assessment.
· Grade the papers together.  The final 5 true and false questions will be the formative assessment.  

· Students who miss 3 or more will be considered “in-progress. For tomorrow’s skits, be sure to assign them to the “monarchy” skit teams.  At that time, they will have access to the “monarchy” section of the PowerPoint. 
I Can Statements
· Look at your I CAN STATEMENT #4 and complete yourself evaluation.

· Grade the papers together.  The final 5 true and false questions will be the formative assessment.  

· Students who miss 3 or more will be considered “in-progress. For tomorrow’s skits, be sure to assign them to one of the “monarchy” skit teams.  
Introduce and form teams for tomorrow’s government skits.

· Assign students into teams of 3-4.

· Each team draws one of the skits from a bowl.  

· Each team has 5-7 minutes to create a skit that characterizes their type of government.  

· Every team members must have a part in the skit.  

· The skit CANNOT use any direct reference to the type of government such as a noun, adjective, etc. form.   
Assignment:

Think about what you might put into your skit based on the criteria we have studied for the last several days.

Sequence of Experiences for ALL Students
Day 5:  Review Types of Governments

Team Planning
· Assign students into teams of 3-4.
· Each team draws one of the skits from a bowl.  
· Each team has 10 minutes to create a skit that characterizes their type of government.  

· Every team members must have a part in the skit.  

· The skit CANNOT use any direct reference to the type of government such as a noun, adjective, etc. form.   
Team Presentations

· Distribute a skit summary sheet for students to record their individual responses to the two questions for each skit.  Attachment 6
· Sample Answer Key:  Attachment 7.
I Can Statements
· Look at your I CAN STATEMENTS #1-4 and complete yourself evaluation.

Optional:  The Role of a Monarchy:  a Different Viewpoint

· Play the 5 minute video of how some British feel about being part of a monarchy.  This looks at the downside of being part of the British monarchy.

· http://vimeo.com/42711611
Day 6

Summative Assessment
Students will complete the summative assessment chart individually as a grade.  
Attachment 8
Revised 2010 Social Studies Standards





Strand: Government 


				


Topic: Roles and Systems of Government 


The purpose of government in the United States is to establish order, protect the rights of individuals and promote the common good. Governments may be organized in different ways and have limited or unlimited powers. 








Content Statement 12 


Democracies, dictatorships and monarchies are categories for understanding the relationship between those in power or authority and citizens. 








Content Elaboration


Prior to grade five, students have studied democracy. In grade five, students are introduced to dictatorships and monarchies. Democracies, dictatorships and monarchies are three basic ways of describing the relationship that exists between those in power and citizens. 





The focus of this content statement is on the relationship between those governing and those governed. In a democracy, the power of those in authority is limited because the people retain the supreme power. In a dictatorship, a ruler or small group with absolute power over the people holds power, often through force.  Monarchy is a government in which authority over the people is retained through a tradition of allegiance. 





The terms democracy, dictatorship and monarchy are useful in helping students understand the relationship between those in power or authority and citizens in the Western Hemisphere. Grade-six students will build on this to understand that the basic categories often overlap. 








Expectations for Learning  


Explain the relationship between those in power and individual citizens in a democracy, a dictatorship and a monarchy. 








Note:  This is the introduction to the three major governmental systems found in the Western Hemisphere.  This is to establish the fundamental differences between these three systems and to apply the information throughout the year.  





 	











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 01_I Can Statements.doc"��Attachment 01:	I Can Statements for Self-Assessment  � 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 02_Vocabulary_Pictures.doc"��Attachment 02:	Vocabulary Pictures Worksheet�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 3A_Directions Chutes-Ladders.doc"��Attachment 3A:	Directions Chutes and Ladders� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 3B_Democracy_Chutes-Ladders.doc"��Attachment 3B:  Democracy Chutes and Ladders�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 3C_Dictatorship-Chutes-Ladders.doc"��Attachment 3C:  Dictatorship Chutes and Ladders�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 3D_Monarchy_Chutes-Ladders.doc"��Attachment 3D:  Monarch Chutes and Ladders�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 4A_Powerpoint_Types of Government.pptx"��Attachment 4A:	 PowerPoint Presentation�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 4B_Analyze Primary Source.doc"��Attachment 4B:  Analyze Primary Source� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 4C_Analyze Primary Source Answer Key.doc"��Attachment 4C:  Analyze Primary Source Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 05_Skits_Government Types.doc"��Attachment 05:   Skits: Types of Governments�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 06_Skits Summary Sheets.doc"��Attachment 06:   Skit Summary Sheets�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 07_Skits Summary Answer Key.doc"��Attachment 07:   Skit Summary Answer Sheet� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Benear_Madenfort/Attachment 08_Government Types.doc"��Attachment 08:   Summative Assessment�











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 





Students will use the following political cartoon in the PowerPoint.  This is their primary source from the Library of Congress.


� HYPERLINK "http://www.archives.gov/exhibits/treasures_of_congress/Images/page_9/30a.html" �http://www.archives.gov/exhibits/treasures_of_congress/Images/page_9/30a.html�

















 


Materials Needed:


Yertle the Turtle  by Dr. Seuss	


Spinners or die


Chutes and Ladder game boards or alternatively, you can print from snakes and ladders game boards: � HYPERLINK "http://www.family-games-treasurehouse.com/snakes_and_ladders_boards.html" ��http://www.family-games-treasurehouse.com/snakes_and_ladders_boards.html� 








Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Stated Verbs:


Understand


Describe


Explain








Implied Verbs:


Compare/contrast


Analyze








democracy	


dictatorship


monarchy


authority


citizens 


govern


supreme power


absolute power  


allegiance 

















Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The actions of individuals, groups, and/or institutions affect society through intended and unintended consequences.   





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How does governmental authority affect citizens’ rights?  








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





allegiance 








List:


democracy	


dictatorship


monarchy


authority


citizens


govern


supreme power


absolute power








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric














Target Content Statement or Elaboration Focus:  


Democracies, dictatorships and monarchies are categories for understanding the relationship between those in power or authority and citizens. 





Question:


Using the word bank, complete the following chart: 


 


Type of 


Government�
Sample country following this form of government�
What is a title of the leader of this type of government�
Describe the relationship between the leaders and the citizens.  �
�
Dictatorship�






�
�
�
�
Monarchy�






�
�
�
�
Democracy�






�
�
�
�






By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








Word Bank: 


Power is given to the people through voting.


Cuba


Dictator 


King/Queen 


People are told what to do and have limited rights. 


President


Canada


The leader is born into the position.  The people do not elect him/her. 


Brazil





1. Summative Assessment:  (continued)





Answer: 


Sample Response(s):  (not limited to the following)


Complete the following chart:





Type of Government�
Sample country following this form of government�
What is the title of the leader of this type of government�
Describe the relationship between the leaders and the citizens.  �
�
Dictatorship�



Cuba


�
dictator�
People are told what to do and have limited rights.�
�
Monarchy�
Canada�
king/queen�
The leader is born into the position.  The people do not elect him/her.�
�
Democracy�
Brazil �
president �
Power is given to the people through voting.�
�






Rubric:





Note: Students will earn 1 point per bulleted section if all are correct.  There is no partial credit.  


4 Points  


Student placed the 3 types of government in the chart correctly.  


Student matched the 3 countries following the type of government in the chart correctly.


Student matched the 3 title of leaders in the chart correctly.


Student described the 3 types of relationships in the chart correctly.  





3 Points


The student completed 3 of the 4 requirements.





2 Points


The student completed 2 of the 4 requirements 





1 Point


The student completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of the relationship between the monarchy, democracy, and dictatorship and people living in each.  











2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "Attachment%2001_I%20Can%20Statements.doc" ��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can describe the relationship between those in power and the citizens in a democracy.


I can describe the relationship between those in power and the citizens in a dictatorship.


I can describe the relationship between those in power and the citizens in a monarchy.














3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Day 1


Read and discuss the book Yertle the Turtle by Dr. Seuss.  


Alternatively, follow this link:  � HYPERLINK "http://www.youtube.com/watch?v=9FFfbSWbLWw" ��http://www.youtube.com/watch?v=9FFfbSWbLWw� 


It has an animated story and read aloud online.














4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery.


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book - rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Day 2


Students will answer questions after learning about one of the governmental systems each day.  (See Chutes and Ladders directions for the questions.)


See each day for more information on Mastery and In-Progress students.

















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.


























Summit County ESC:  http://cybersummit.org American History Grant 2012-13          pr
8-19-15
All copyrights are reserved. 









1

