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Preface:  This unit is designed to support   4th and 5th grade students in a multi-disabilities’ classroom with a wide range of ability levels. 

I Can Statements – Self-Assessment Attachment 2
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There is a column for students’ notes – questions – pictorials.  
Day 1 Goals

· What is coal mining?

· Why was would owners of coal mines and miners consider coal as money?
· Does Ohio have coal mines? 

· Where are Ohio’s coal mines located?   

Frontloading the Unit:
· Play the YouTube song “Working in the Coal Mine” found at: 
· http://www.youtube.com/watch?v=qsoa1wHJT2E&playnext=1&list=PLACED33D15685D497 
embedded in this video are outstanding mining  photographs while the song is sung by Lee Dorsey, 1967.
· While watching and listening, pass around a piece of coal or show photographs of coal.  Attachment 1 
I Can Statements

· Distribute the I Can Statement self-assessment organizer.  Attachment 2
· Read the Enduring Understandings and the Essential Questions.
· A person's standard of living is influenced by his/her income.
·  “Tough Times Don’t Last, Tough People Do.”
· What happens when there is a lack of competition?

· What happens when you owe more money than you make?     

· Write the time period on the board late 1800s and early 1900s.  

· Predict the type of job a man would have in the early 1900s.
· How did a worker earn money? 

· What were the daily life experiences for workers and their families? 
· Tell students they will be studying coal mining in Ohio in the late 1800’s to the early 1900’s.  We are going to explore the ways that people and families made and spent money.  In addition we will study how coal miners and their families survived in coal mining towns.

Sequence of Experiences for All Students 
Day 1 (continued)
Establish Background: 
· Start with a series of questions to focus on financial decisions and to create extended responses from students.
· What are the hardest jobs to do?  (TV programs such as Deadliest Catch, Bounty Hunter, etc.)
· Do people make a lot of money doing these jobs?

· What do you think these people buy with their money?

· If you had a job, what would you buy with your money?  
· Do people always make real money for doing a job?

· What are other ways workers could be paid? 
· Do you know anyone who works or worked in a coal mine?

· Do you think you would like to work in a coal mine?  Why?  Why not?

· Show students photographs of scrip that was used to pay many coal miners.  Attachment 3      
· Why would you like to be paid with something like this?

· Where could you spend this kind of pay?

Develop the Enduring Understanding:  A person's standard of living is influenced by his/her income.  
· “Tough Times Don’t Last, Tough People Do.”
· Model an example of when you faced a difficult problem and how you solved the problem and did not give up.  

· Reinforce the commitment to a task and do not quit or become discouraged.
· Tell the students this will be a recurring concept in this unit and throughout the year.

· Have students write the enduring understanding in their journals.

Vocabulary

· Group students into pairs and distribute an envelope of vocabulary words and definitions. Attachment 4
· Instruct students to discuss vocabulary meanings and match words with the correct definition.

· When students finish, teacher will place the correct definition for each word on the board.

· Distribute Vocabulary Word Box papers.  Attachment 5
· Students will complete and place them in their vocabulary notebook.

I Can Statements - Exit Ticket 
· Based on today’s vocabulary experiences, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 2 
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  
Sequence of Experiences for ALL Students
Day 2

Making Inferences from Song Lyrics

· Play “Sixteen Tons” by Merle Travis  

· Display a copy of the song lyrics Sixteen Tons available at 
· http://www.cowboylyrics.com/lyrics/classic-country/sixteen-tons---tennessee-ernie-ford-14930.html  Note:  Carefully watch the sidebar ads which are next to the song lyrics.  They change regularly and preview for appropriate ads for your students to see.  

· http://www.youtube.com/watch?v=jIfu2A0ezq0 Tennessee Ernie Ford signs the song.
· Students will complete a response to the question – What does “I owe my soul to the company store” mean?

· Sample Responses:  

· Some miners/families owed more than they could pay.

· The company store was the only place scrip could be used.

· You would have to keep working for no money to pay your debt off.

· Families couldn’t save real money.

· Items like buying a house or other large items were impossible.

Review and Connect Vocabulary

· Divide students into new pairs and redistribute the vocabulary envelopes.  Attachment 4 Explain rules for playing the game Concentration.
· Mix up vocabulary word and definition cards and place them face down on tabletop without looking at the cards.

· The player on right side of the room goes first.

· On each turn, a player turns over two cards which everyone sees.

· In order to get a match, the cards must first be a vocabulary word and a definition card (not 2 words or 2 definitions).

· If a vocabulary word card and a definition word card are turned over and matched, the student will keep that pair in a pile.  If it is not a match, the turn goes to the next person.

· Play continues until all matches are made.

· At the conclusion, players read the word and definition cards they have accumulated to the other player.  The game may be played more than once.

· Note:  While students are matching the vocabulary cards, watch for students who are struggling with matching the terms/definitions.  The observations will determine the Formative Assessment for dividing students into the two levels of understanding.
Formative Assessment Follow-Up

· In-Progress Students – indicate minimal understanding of the vocabulary 

· The teacher plays the Concentration game against a two student team.  For each round, the teacher must compete against a new pair of students.  All of the points earned by the two students count as “one score”. Can the team successfully challenge the teacher?

· Mastery Students – indicate understanding of the vocabulary 

· Divide the students into equal teams and assign each team a portion of the book. Have 2-3 copies of Growing Up In Coal Country by Susan Campbell Bartoletti (ISBN: 0-305-77847-6)  
· Each team is to decide a plan for each member to read aloud and present their portion of the book to the entire class.  

· Each team presents their section. 

Sequence of Experiences for ALL Students
Day 2 (continued)
· Entire Class

· The class discusses the 5Ws Chart based on the readings.   Attachment 6
· Record students’ responses to:  Where in the story could you identify a situation or phrase that matches one of our vocabulary words. 
Revisit “I Can” Statements    Attachment 2
Read each “I Can” statement in class, making sure that students understand the expectations.  Instruct students to determine their current understanding of Statements 1 and 3.  Place today’s date on the organizer. 
Day 3

Analyze Photographs of Coal Mining Towns

· Explain that the students will be examining a photograph of a mining town and will be asked to draw conclusions about the town.

· Assign students into pairs to examine the mining town photograph and for each one complete the “How to Analyze a Photograph” graphic organizer.  Attachment 7 and Attachment 8 
· Students will use the precut index cards.  One-fourth of the card has been cut and removed. 
· Survey the entire picture.

· Using the ¼ pre-cut index card, look closely at the upper right corner of the photograph and each team member records his/her results on the graphic organizers.

· Continue rotating the ¼ index card to reveal the lower right corner and record their results.

· Continue the rotation and recording of information for the lower left corner and then the upper left corner.   

· After students finish the analysis, discuss their conclusions.   For example:
· It looks very rundown and in need of fresh paint.

· The houses are close together.
Enduring Understandings
· Explain how this picture does or does not connect to our Enduring Understandings: 
· A person's standard of living is influenced by his/her income.
·  “Tough Times Don’t Last, Tough People Do.”
· Sample Responses:

· The people must not earn enough money because their houses look so shabby.

· They must have a tough life to keep living there. 

Begin instruction on life in coal company towns.

· Show pictures of scrip from previous day   Attachment 3
· Now we will discover more details about the scrip pieces that are shown in the pictures.  

Scrip Activity    Attachment 9 

Note:  Put monetary amounts on the attachment before printing copies.
· Explain to students that they will simulate what life was like in a coal company town.

· The classroom has now become the Classroom Company Store.

· Give each student sheet(s) of copied scrip, which they are to cut apart the money and count how much scrip/money that they have.
Sequence of Experiences for ALL Students
Day 3 (continued)
· Explain the Rules   

· Your money/scrip can ONLY be used in this Classroom Company Store.

You will have to buy items from the Classroom Company Store that are needed to     complete his/her assignments as a student.

· The teacher or an appointed Company sales person can charge what they want for the needed items.  Even if the classroom next door has cheaper items, your money/scrip is only good to purchase items from this classroom store.
Simulation Costs
· Sample items and costs to be charged:
· $1.00 to use a pencil to complete the required questions.  (mining tools)

· $1.00 to obtain the required photograph and questions to be completed.  (job)

· Additional sample costs to be charged:  
· $1.00 scrip for a restroom break and every student must pay the scrip charge even if they do not need to use the facilities.

· $1.00 to stop at the drinking fountain.

· Continue on with regular activities – charging students for lunch, resources needed for various activities/lessons.   
· Optional: “I owe you” vouchers or log book to simulate credit to be repaid at a high interest rate.
Actual Simulation 

· Students purchase the Attachment 10 photograph.
· Read to students the following exert that was written on the back of photograph :
· “Dangerous gases threaten, water streams in the cistern, vegetables roast in the garden, huge craters suddenly appear, smoke billows over their head ---“

“but life goes on for the Rush family living on top the New Straitsville Mine Fire in the Plummer Hill area.  Mrs. Kenneth Rush is shown here going about her daily task of feeding the chickens.  The smoke can be seen in the back ground.  
· Her husband and his parents, Mr. and Mrs. David Rush also live in the house.  They have had to flee from their home several times when the “black Damp” gas became unusually bad, but they’ve always come back.  
· Mr. and Mrs. David Rush have lived here for 22 years.  Up to a few years ago, they had a flourishing garden and a few acres of corn, but they have been destroyed by the fire.”
· As students are asked the questions about the photograph, charge them accordingly:

· Students who volunteer are charged $1.00.

· Students, who the teacher asks for their responses, are charged $2.00.
· After discussing and charging for their responses to the question: Stop the simulation.  
Essential Questions

· Read the two statements to students.  

· What happens when there is a lack of competition?
· What happens when you owe more money than you make?  

· Discuss results from the Classroom Company Store simulation as they apply to the questions. 

· Issues of being forced to only use the company tools (pencils – worksheets, etc.)

· Issues of borrowing scrip (money) and being in debt by the end of the simulation.     

Sequence of Experiences for ALL Students
Day 4
· Review Ohio’s part in coal mining by reading as a class from textbook or other resources such as The Story of Our Community – The Little Towns of Black Diamonds of Southern Perry County, Ohio.  
· Teacher will read “In Coal Country” by Judith Hendershot  (ISBN: 0-394-88190-7) emphasizing the time period (1930’s) and asking the students to be aware of all that they have learned about coal mining, company towns, jobs in coal country, money for tough jobs , and  miners and their families while the class looks at the pictures of the book.

Creative Writing Activity

· Students will create a journal page of “One day of my life in a coal company town…” Students are encouraged to choose a role, such as miner, father, mother, daughter, son.  Teacher places points to be included on board:  
· What kind of work would you do?  
· What does your family spend their money on?  
· Where do they shop?  
· What would you and your family do for fun?  
· Do you like the coal town?  Why?  Why not?  Etc.

· After giving students adequate time to complete writing assignment, students will trade journals to read.  As a class, discuss their thoughts and how others may think alike or differently. 

Review Enduring Understanding

· Ask Students what their understanding of this is now?

· Has it changed since the first day?

· What are tough times?

· What can people do to get through tough times?

· Were coal miners and their families tough in the early 1900”s?

· Was it fair to pay miners in scrip?

· How can tough people solve problems?

I Can Statements

· Review experiences in the unit and rate their level of understanding of the statements on Attachment 2. 
Day 5
Students are to complete the assessment.  





   Standard:  Economics 


   Benchmark:


	C. 	Explain how competition affects producers and consumers in a market economy and why 


			specialization facilitates trade.





   * Indicator:


	4.	Explain ways in which individuals and households obtain and use income.











(*) This identifies the Indicator being assessed for the Summative Assessment question.














 Note:  This unit is designed to support   4th and 5th grade students in a multi-disabilities’  


 classroom with a wide range of ability levels. 	


















































	





List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment_01_Coal_Specimen.doc" ��Attachment 01:	Coal Specimen Photograph�


� HYPERLINK "Attachment_02_I_Can_Statements.doc" ��Attachment 02:  I Can Statements� 


� HYPERLINK "Attachment_03_Coal_Mining_Scrip.doc" ��Attachment 03:	Coal Mining Scrip Photographs�


� HYPERLINK "Attachment_04_Vocabulary_Cards.doc" ��Attachment 04:	Vocabulary Cards Template�


� HYPERLINK "Attachment_05_Vocab_Word_Box.doc" ��Attachment 05:	Vocabulary Word Box Organizer�


� HYPERLINK "Attachment_06_5_W_Chart.doc" ��Attachment 06:  5 W Chart�


� HYPERLINK "Attachment_07_Coal_Mine_Town_Photo.doc" ��Attachment 07:  Coal Mining Town Photograph�


� HYPERLINK "Attachment_08_Analyze_Photographs.doc" ��Attachment 08:  Analyze Photograph Organizer�


� HYPERLINK "Attachment_09_Classroom_Company_ScripB.doc" ��Attachment 09:  Classroom Company Scrip�


� HYPERLINK "Attachment_10_Family_Straitsville.doc" ��Attachment 10:	Family at Straitsville Mine Fire Photograph�


� HYPERLINK "Attachment_11_Primary_Source_Citations.doc" ��Attachment 11:  Primary Source Citations�








Primary Source(s


All Photographs are taken from “Ohio Memories” website.  � HYPERLINK "Attachment_11_Primary_Source_Citations.doc" ��Attachment 11�





Materials Needed:     


Day 1


Computer Access





Day 2


Recording of “Sixteen Tons” by Merle Travis or other singer


pencils – different from usual pencils used by students





Day 3


paper or precut 3” x 5” index cards with 1 /4 of the upper right corner removed to be used as a tool to analyze a photograph  





Day 4


Growing Up In Coal Country by Susan Campbell Bartoletti (ISBN 0-305-77847-6)


Make arrangements to borrow 2-3 copies of the book. 


 





Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Stated Verbs:


Explain





Implied Verbs:


Cause/effect 

















producers 


consumers


economy


specialization


trade                                      


individuals income


households income








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





A person's standard of living is influenced by his/her income.


“Tough Times Don’t Last, Tough People Do.”





�





                





Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What happens when there is a lack of competition?


What happens when you owe more money than you make?     








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





Additional Vocabulary 


debt


credit


allowance


coal company town


scrip














List:


specialization


trade                                      


individuals income


households income
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1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric








Target Benchmark/Indicator:


Economics C 4





Note:  This unit is designed to support   4th and 5th grade students in a multi-disabilities’   classroom with a wide range of ability levels.





Question:  


During the late 1800’s and early 1900’s there were many “coal company” towns operating in Ohio.  What were four economic relationships between the coal company towns, the coal miners and their families? (4 points)





Answer:   


Sample Response(s):  (not limited to the following)





The company towns owned everything: the miners’ houses, the store, church and school.


If a coal miner was killed, his family had to move out of the house owned by the company.


The company paid the miners poor wages compared to the dangers involved in their work.


Many miners were paid with company scrip which could only be spent at the company store.


The miners and their families were isolated and had little options to buy items elsewhere.


Many families were in debt to the company store because they did not have real money to buy goods at other stores.


















































































































































By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:   





4 Points


The student wrote a thorough description of four economic relationships between the coal mine companies and the workers and their families.   (1 point for each)





3 Points


The student wrote a thorough and complete answer for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete answer for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete answer for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the economic relationship between the coal mine companies and the workers and their families.  





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need a follow-up plan for those who need   


	  intervention and those who already have an understanding of the concept. 


a plan for those who need intervention


a different plan for those who already have mastery of the concept. 








Day 2: Students will complete a written response to the question – What does “I owe my soul to the company store” mean?   


Directions are provided on page 9. 





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





Students will complete their own Self-Assessment during the unit by recording their level of mastery and the date on Attachment 1.





I can:


give definitions and examples of vocabulary words.


explain where coal comes from and what it is used for.


explain what a  "company town" means.


explain how individuals obtain income (paychecks).


explain and give examples of how families in the past and today make and spend money.





4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


  vocabulary awareness for the upcoming unit.


 This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Play:  “Working in the Coal Mine” by Merle Travis. -  YouTube


Details will be provided on Day 1. 























5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment - Checkpoints which drive flexible group instruction.




















Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint








Interdisciplinary Connections: Optional





Math:  Use play money throughout other lessons to keep track of wages and expenditures.


Music: Listen to and study about coal mining ballads and folk songs


Art:  Create art projects using everyday items or things from nature.


Language Arts:  Apply non- fiction reading and research skills


Science:  Coal as a source of energy 
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