Social Studies Unit


Name: Julie Benear and Mick Madenfort
Grade Level:
5th Grade

Unit Title: Immigration…Where in the World are You From?
Time Frame: 5-6 Days + Assessment
 (Some links do not work 8-21-15)







Preface  

· This unit could be used as the immigration unit, or it could be the culmination to previous immigrant lessons. 
Important:  Calculate the number of days needed for classroom instruction and the monologue presentations.  

· Assign students to a specific date and time to be written on each student’s individualized “Parent Letter” to be distributed at the end of Day 1.  Attachment 7 
· If parents decide to attend their son or daughter’s presentation, they will need time to plan their schedules. 

I Can Statements:  Introduction
· Distribute the “I Can Statement” graphic organizer which is a summary of the key ideas that will part of our unit.  It includes the Enduring Understandings and Essential Questions and will help students to determine where they are individual on mastering the ideas.  Attachment 1
· Place your name on your copy and keep this in your notebook.  (Teachers may want to collect and redistrict these as needed.)
Day 1 
Frontloading the Unit:
· Assign students in table groups one minute to individually free write about everything they know about their own family heritage.  They can write words or phrases.  It will not be collected.  
· Examples to think about:  
· stories their grandparents have told them about their heritage. 
· recipes that have been passed down from generation to generation.
· religious customs they practiced. 
· family traditions – how they celebrate holidays, language, artistic expression, etc.

· Share what they wrote with their table groups.  
· Each table group shares one interesting thing they learned about one of their classmates with the whole group.  
· Explain that the things they wrote about are examples of their culture and the diversity of our classroom and the United States.  Our American culture has been influenced by immigrants from Africa, Asia, and Europe.  We will be learning about these influences in this unit.  

Sequence of Experiences for ALL Students
Day 1 (continued)
Formative Assessment: Vocabulary Lesson
· Introduce the vocabulary by reading each word and discussing its meaning as a whole class.  
· When students are clear on the meaning of each word, let them complete the graphic organizer.  Attachment 2
· When the students finish the organizer, the teacher determines each student’s level of understanding and divides the organizers into two piles:  In-Progress and Mastery.  
· The follow-up groups will be addressed the next day.  
Teacher Background for Direct Instruction and Primary Sources
· The PowerPoint about immigration will provide instructional information including primary source photographs for students.  Attachment 3 PowerPoint and Attachment 4 note sheet.
· The PowerPoint will distinguish the various types of push/pull reasons immigrants came to the America:

· Forced Immigrants:  Race- based slavery began in the colonies in the early 1600s. (They were pushed from their country – they did not freely want to leave.)

· Early European Immigrants:
· Most were forced to leave because of poverty or various types of oppression (religious or political) and many for survival economic reasons. (They were pushed to leave by negative circumstances beyond their control.)

· A few were looking for adventure or believed the U.S. offered them economic opportunity.  (They were freely pulled by positive circumstances to leave their country.)
· Later European Immigration: The Industrial Revolution offered the potential for new job opportunities.  (Most were pulled by positive factors to move to the U.S.)
· Modern Immigrants are a mixture of both push and pull factors for coming to the U.S.
· Two lists of immigrants with names and personal features have been generated for various students to use as their sample of immigrant history in the event that they do not have their own heritage information.   You can also use these lists as discussion examples to distinguish which immigrants were pushed or pulled into leaving their country:
· Boy Immigrants  Attachment 5
· Girl Immigrants   Attachment 6
· Once students have determined their cultural heritage or selected one from the lists, each students will receive a Parent Letter explaining the Immigrant Monologue Presentations and the date that his/her child will be a presenter.  Attachment 7
Direct Instruction and Primary Sources
· Use the ‘Forced Immigration’ slides 1-7 of the PowerPoint to provide information and to discuss how these immigrants were forced – pushed to America.  Attachment 3 
· Distribute the ‘My Immigration Notes’ for students to complete as they view and discuss the PowerPoint.  Attachment 4
· Different sections of the PowerPoint will be used on the indicated day.  
Instructional Enrichment
· Use The History of Slavery In America (Part I) 0:48 to 3:37

http://www.youtube.com/watch?v=Jc1RbUxQv4E 

· This reinforces the push factor (lack of choice) of slaves being forced to leave their native country.  

Sequence of Experiences for ALL Students
Day 1 (continued)   
Essential Questions:  Exit Ticket
· At the end of each day of direct instruction, revisit the Essential Questions:

· How do push/pull factors influence immigration?

· How are cultural norms changed through immigration?

· Discuss what was experienced in the lesson and have students complete the Exit Ticket. 

Attachment 9
· Collect these but do not grade them.  
Homework
· Distribute the Parent Letter for students to share with their parents or guardians.  
Attachment 7
· They need to start gathering data about their heritage or you will have an opportunity tomorrow to select an immigrant card.  
Day 2 
Formative Assessment Follow-up
· Based on yesterday’s vocabulary worksheet, place students accordingly:  Attachment 2
· In-Progress:  Students earning a 70% or lower will meet with the teacher.  
· Read the definitions together and give students examples of how the words are used.  
· Have each student verbally share a new sentence using the term and the word “immigrant”, etc.

· Mastery: Students earning over 70% will use the vocabulary words to play Pictionary with a partner.  
· One student will draw a picture to represent a vocabulary word, and the other student guesses the word.  

· They will switch positions after each word.   The vocabulary words are discrimination, intolerance, religious freedom, culture, diversity, interaction, contributions, push factors, and pull factors.

· Option:  Display some of the vocabulary pictures during the unit. 
Enduring Understanding:  I Can Statements
· Distribute the I Can Statements and discuss the two understandings:   Attachment 1
· People and ideas are moved by push factors.

· What would push people out of their country?  (often unpleasant or life threatening situations)
· People captured individuals and forced them into slavery and sold them in a new location/country.
· People were starving in their own country, if they didn’t move they would die of hunger.  
· What would pull people to leave their country and be attracted to a new one?
· Family relatives may be living in the new location.
· The excitement of an adventure in a new location. 
Sequence of Experiences for ALL Students
Day 2 (continued)
· When two cultures meet, neither remains the same.  

(The evidence for this unit would include artistic expression, language, religion and food.)
· My family enjoys eating ethnic foods at different restaurants such as Thai or Chinese. 

· Our family attended a Hindu ceremony with a family friend. 
Direct Instruction and Primary Sources
· Play the Early European Immigrant slides 8-16 section of the Immigrant PowerPoint.  Attachment 3
· As students view the slides and participate in the discussion, they are to complete their notes.  Attachment 4
· Connect this new information to the two Enduring Understandings:

· People and ideas are moved by push factors.

· When two cultures meet, neither remains the same.  

· How did either of these apply to today’s PowerPoint?  
· Immigrants introduced new foods that Americans began to eat. 

· Cultural music was added to new types of music shared by many Americans. 

· Note:  Plan ample time to introduce background for the monologues.  Students need this information to inform parents, to identify their cultural heritage, and to start gathering data and artifacts/possessions for the monologue assignment. 
Introduce the Immigrant Monologues Performances
· The students will create an Immigrant Monologue based on either their family history or from selecting an immigrant card from either Attachment 5 or Attachment 6.
· Display a sample Immigrant Monologue Requirement Sheet and discuss the individual requirements for their presentations.  Attachment 8
· Discuss each of the statements on the attachment.  
· Display another sample requirement sheet to assure students of the commonality among the different options:
· Forced Immigrants
· Early European Immigrants

· Later European Immigrants
· Modern Immigrants 
· Assign countries to the students based upon their ancestry or let students select an immigrant from a foreign country of their choice.  
· NOTE:  The lists are for those students who have limited or no historical background for their family’s ancestry, but they could also be used by students who are curious about other cultural groups that came to the United States.     
· Show the students a sample video of a student doing a monologue.
· Sample one:  http://youtu.be/bvdTdJJyBFs
· Sample two:  http://www.youtube.com/watch?v=K3OcsbfSlAY
Sequence of Experiences for ALL Students
Day 2 (continued)
· Brainstorm how the video clip would match to the Immigrant Monologue Requirements sheet such as: 
· Provided her name and native country.
· Described why she left her native country.
· Explained each of the possessions that she brought with her and why did she bring these items. 

Essential Questions:  Exit Ticket (if time permits)
· Distribute Attachment 9.
· This is not for a grade.   

· In the future, the Exit Ticket will be used to identify students who did not understand the questions and to provide intervention and review the next day.  
· The students who displayed mastery will have time to work on their monologues.

Homework
· Students are to continue to work on selecting the five artifacts for their presentations. 
· They need to use the specific monologue requirement sheet to match their ancestry or the immigrant card.  The requirement sheet will help to determine the sequence for their monologues.  
· Attachment 10 – Forced Immigrant 
· Attachment 11 – Early Immigrant

· Attachment 12 – Ellis Island Immigrant

· Attachment 13 – Modern Immigrant 
Day 3

Direct Instruction

· Finish using the PowerPoint slides 17- 28 about immigration to instruct the students.   
· Connect a specific slide to one or more of the vocabulary words: discrimination, intolerance, religious freedom, culture, diversity, interaction, contributions, pull factors, and push factors.
· Students are to continue to record additional information on their My Immigration Notes.  Attachment 4
· Share an additional immigration video clip from the list on page 10.  
Formative Assessment – Jeopardy 

· Students will play a jeopardy game to review the concepts taught through the PowerPoint presentations.  Attachment 14
· As students answer questions, it will return to the main game board to be ready for the next question choice.

· Observe students to be categorized into the various groups:

· In-Progress
· Eligible for Enrichment. 
· The students who are in this middle category can choose which group (in-progress or mastery) to join based upon their own self-evaluation.  

· Achieved Mastery

Sequence of Experiences for ALL Students
Day 3 (continued)
· In-Progress

· Students will meet with the teacher and go over the questions from the Jeopardy game together with more in depth explanations.  

· Achieved Mastery 

· Students will meet in small groups to create skits showing artistic expression, language, religion or food for one of the cultural groups they learned about in the PowerPoint.  

· They will perform these skits for the class after we are done doing intervention.

I Can Statements
· Based on today’s PowerPoint experience, place a check mark to indicate your level of understanding to Statements 3- 6.  Place today’s date.  Add notes as needed.  Attachment 1 

Homework

· Students are to continue to work on their presentations including their five artifacts. They need to use the appropriate requirement monologue sheet to form the sequence for the monologues.  
Day 4  
Vocabulary Practice    

· Using the graphic organizer from Day 1, students will create a game to help them recall the definitions.  Attachment 2
· They will copy each word on a card and each definition on another card.  With a classmate, they will play the matching game.  
· Place cards with the written side down on the table.  
· Each student takes a turn trying to match the definition to the vocabulary word.  
· When a match is made, the student keeps the cards.  
· Whoever has the most cards at the end of the game is the winner.
· This is not for a grade.  This is meant to support their use of the vocabulary in their monologues.  
Preparation for Performance Assessment

· Students will have the opportunity to finalize their monologues for their presentations to the class.

· Specifically list the students who will be presenting each day. 

· Students may need Internet access to clarify information to finalize their research.

· Assign students into pairs and have each one give a rehearsal presentation to their partner. 

· Partners are to provide feedback on what was successfully presented and what was missing from the presentation based on the requirement/criteria sheet.  
Sequence of Experiences for ALL Students
Day 4 (continued)

Homework
· Students are to practice their monologues at home by actually standing and giving the presentation.  
· Complete your notecards.
· Place your five artifacts in a container:  suitcase – pillowcase, etc.  
Day 5
Perform Monologues 
· Be sure the supportive technology is available for background music for students who incorporate dancing and singing into their presentations. 

· Students will present their monologues to their classmates and parents.
· Use the appropriate Immigrant Grade Sheet for scoring each student.  Attachment 15,
Attachment 16, Attachment 17, Attachment 18
Day 6

Perform Monologues 
· Be sure the supportive technology is available for background music for students who incorporate dancing and singing into their presentations. 

· Students will present their monologues to their classmates and parents.
· Continue using the appropriate Immigrant Grade Sheet for scoring each student.  

Day 7
Summative Assessment
· Distribute the final summative question.  Attachment 19














 Revised 2010 Social Studies Standards





Strand:  Geography


Topic: Human Systems 


 


Content Statement 9:  


Political, environmental, social and economic factors cause people, products and ideas to move from place to place in the Western Hemisphere today.





Content Elaboration: 


People, products and ideas move from place to place in the Western Hemisphere for political, environmental, social and economic reasons.


Environmental factors include climate, natural disasters …etc. 


Social factors include discrimination, intolerance, religious freedom, etc. 





Fifth grade students look at the … environmental, social … factors causing the movement of people, products and ideas. Grade six students build on this understanding to consider the impact of cultural diffusion in the Eastern Hemisphere. (Note:  The remaining reasons are to be addressed in your district’s units.)





Expectations for Learning:  


Explain … environmental, social … factors that cause the movement of people, products and ideas in the Western Hemisphere.








Strand:  Geography


Topic: Human Systems 





*Content Statement 10:  


The Western Hemisphere is culturally diverse due to … European …Asians, and  African influences and interactions, as evidenced by artistic expression, language, religion and food.





Content Elaboration: 


Culture describes the learned behavior of a selected group, including their belief systems and languages, their social relationships, their institutions and organizations, and their material goods such as food, clothing, buildings, tools and machines.  





Cultural diversity in the Western Hemisphere is the result of the contributions and interactions among European and African people.  





Students understand this diversity through an examination of languages, belief systems, artistic expressions and food of various cultural groups in the Western Hemisphere.	








Push:  often unpleasant or life threatening situations


Pull: may make another place seem more beneficial or 


         attractive      





 Revised 2010 Social Studies Standards








Strand:  Geography


Topic:  Human Systems





Expectations for Learning:  


Describe the cultural diversity of the Western Hemisphere as evidenced by artistic expression, language, religion and food.








(*) This identifies the Content Elaboration being assessed for 


the Summative Assessment question.








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statement.doc" ��Attachment 01�:	I Can Statements for Self-Assessment  


� HYPERLINK "02_Vocabulary.doc" ��Attachment 02�:  Vocabulary


� HYPERLINK "03_Immigrant_PowerPoint.pptx" ��Attachment 03�:  Immigrant PowerPoint


� HYPERLINK "04_My_Immigration_Notes.doc" ��Attachment 04�:  My Immigration Notes


� HYPERLINK "05_Immigrant_Identities_Boys.doc" ��Attachment 05�:  Immigrant Identities – Boys 


� HYPERLINK "06_Immigrant_Identities_Girls.doc" ��Attachment 06�:  Immigrant Identities – Girls


� HYPERLINK "07_Parent_Sample_Letter.doc" ��Attachment 07�:  Parent Sample Letter


� HYPERLINK "08_Sample_Monologue_Requirements.doc" ��Attachment 08�:  Sample Monologue Requirements


� HYPERLINK "09_Immigrant_Exit_Ticket.doc" ��Attachment 09�:  Immigration Exit Ticket


� HYPERLINK "10_Forced%20Immigrant_Mono_Requirements.doc" ��Attachment 10�:	Forced Immigration Monologue Requirements


� HYPERLINK "11_Early_European_Mono_Requirements.doc" ��Attachment 11�:  Early European Immigrant Monologue Requirements


� HYPERLINK "12_Ellis%20Island_Mono_Requirement.doc" ��Attachment 12�:  Ellis Island Immigrant Monologue Requirements


� HYPERLINK "13_Modern_Immigrant%20Mono_Requirements.doc" ��Attachment 13�:	Modern Immigration Monologue Requirements


� HYPERLINK "14_Immigration_Jeopardy.5-6-12ppt.ppt" ��Attachment 14�:  PowerPoint Jeopardy Game


� HYPERLINK "15_Forced%20Immigration_Grade_Sheet.doc" ��Attachment 15�:  Forced Immigration Monologue Grade Sheet


� HYPERLINK "16_Early_European_Immigrant_Grade_Sheet.doc" ��Attachment 16�:	Early European Immigration Monologue Grade Sheet


� HYPERLINK "17_Ellis_Island_Immigrant_Grade_Sheet.doc" ��Attachment 17�:	Ellis Island Immigrant Monologue Grade Sheet


� HYPERLINK "18_Modern%20Immigrant_Grade_Sheet.doc" ��Attachment 18�:  Modern Immigrant Monologue Grade Sheet


� HYPERLINK "19_Summative_Assessment.doc" ��Attachment 19�:  Summative Assessment 











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 





PowerPoint pictures are from Dr. Zachery Williams presentation from Oct, 8, 2012. 


Permission was granted. 








Materials Needed:


Computer and projection equipment


Notecards 





Monologue Presentations


Some students may need a CD player for their music.  








1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified formative assessment checkpoints.


























Extension/Enrichment Experiences - Optional: 


These are links to quality video clips to enhance the immigrant experience.





Arrival:  Forced Slavery in America (Part I) (:48 to 3:37)


� HYPERLINK "http://www.youtube.com/watch?v=Jc1RbUxQv4E" �http://www.youtube.com/watch?v=Jc1RbUxQv4E� 





Arrival:  �HYPERLINK "http://www.history.com/topics/ellis-island/videos" \l "arrival-at-ellis-island"��http://www.history.com/topics/ellis-island/videos#arrival-at-ellis-island�


Medical Inspection:  �HYPERLINK "http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island" \l "passing-the-medical-inspection-at-ellis-island"��http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island#passing-the-medical-inspection-at-ellis-island�





Registering (legal inspection):  �HYPERLINK "http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island" \l "ellis-island-registering-as-an-american-citizen"��http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island#ellis-island-registering-as-an-american-citizen� 





Detained at Ellis Night:  �HYPERLINK "http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island" \l "immigrants-detained-at-ellis-island"��http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island#immigrants-detained-at-ellis-island�





Departure:  �HYPERLINK "http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island" \l "immigrants-reunited-with-loved-ones"��http://www.history.com/videos/passing-the-medical-inspection-at-ellis-island#immigrants-reunited-with-loved-ones� 





Great Museums documentary 26 minute video on Ellis Island:


�HYPERLINK "http://learning.snagfilms.com/film/face-of-america-the-ellis-island-immigration-museum"��http://learning.snagfilms.com/film/face-of-america-the-ellis-island-immigration-museum�





Scholastic Virtual Field Trip of Ellis Island:


� HYPERLINK "http://teacher.scholastic.com/activities/immigration/tour/" �http://teacher.scholastic.com/activities/immigration/tour/�





Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























environmental factors


social factors


discrimination


intolerance


religious freedom











culture


diverse (ty)


contributions


interaction














Implied Verbs:


Cause/effect


Analyze


List














Stated Verbs:


Explain


Describe











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





People and ideas are moved by push/pull factors.


When two cultures meet, neither remains the same. 








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How do push/pull factors influence immigration?


How are cultural norms changed through immigration?








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





Additional Vocabulary: 


push/pull factors








List: 


discrimination


intolerance


religious freedom


culture


diverse (ty)


interaction


contribution














2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric








Target Content Statement 10: 


The Western Hemisphere is culturally diverse due to … European … African influences and interactions, as evidenced by artistic expression, language, religion and food.





Question: 


Name two different immigrant groups that came to America.  Describe two lasting impacts on American culture from each of your immigrant groups.  (4 points) 





Answer: 


Sample Response(s):  (not limited to the following)





Europeans (Early, Ellis Island and Modern Immigration)


Many Italians came to America in the early 1900s and they impacted our culture by bringing many skilled laborers who were able to share their skills through masonry and carpentry which we still use. (artistic expression).    





Early English immigrants came to America and impacted our culture through sharing their religious beliefs with Native Americans and creating a conservative religious culture in the New England states.  (religion)   





Asians (Early and Modern Immigration)


Recent Asian immigrants came to America and impacted our culture through the introduction of new foods such as sushi and rice.  (food) 





Asian immigrants came to American and impacted our culture through their religious influence of Buddhist temples.   (religion) 








Africans (Forced Immigration)


Many Africans came over to America through the forced immigration of slavery.  They impacted our culture through the introduction of new musical styles which eventually led to jazz and the blues.  (artistic expression)





African slaves were forced to come to America against their will.  As slaves they were given lesser cuts of meat which they learned how to make stretch to feed a lot of people.  An example of this would be beans cooked with ham hocks that people still eat today.  (food)








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete: 


description of two ways an immigrant group impacted American culture. (1 point for each)


description of two ways another immigrant group impacted American culture.  


(1 point for each) 





3 Points


The student wrote a thorough and complete description for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete description for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete description for 1 of the 4 requirements.





0 Points


The student indicates no understanding how immigrant groups impacted the cultural diversity of the United States.





3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery.


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Jeopardy Game 


Students will play the game to review the concepts taught through the PowerPoint presentations.  � HYPERLINK "14_Immigration_Jeopardy.5-6-12ppt.ppt" ��Attachment 14�


As students answer questions, it will return to the main game board to be ready for the next question choice.


Observe students to be categorized into groups.


Additional details will be provided on Day 3.





Exit Tickets  


Students will create exit tickets after each day of direct instruction from the PowerPoint.


They will complete � HYPERLINK "08_Sample_Monologue_Requirements.doc" ��Attachment 8� connecting the PowerPoint to the Essential Questions. 








4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statement.doc" ��Attachment 1�.





I can:


define and appropriately use the unit vocabulary. 


explain how the environment can make people, products and ideas move from place to place.


explain how social factors can make people, products and ideas move from place to place.


describe how European immigration influenced American culture through art (artistic expression), language, religion and food.


describe how Africans influenced American culture through art (artistic expression), language, religion and food.


describe how Asians influenced American culture through art (artistic expression), language, religion and food.








5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Day 1


Students will complete a vocabulary graphic organizer.  � HYPERLINK "02_Vocabulary.doc" ��Attachment 2�


Students will complete a writing activity.  


Specific details will be provided.
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