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Preface:  

Students will have previously discussed many of the reasons that European countries wanted to claim land in America for religious and economic reasons during the lessons on Jamestown, Plymouth, and the early colonies.

I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.    
Teacher’s Note 

Remind students of the reasons for English settlement in the 1600’s. The desire to expand the British Empire still holds true with the reasons for the original settlement and earlier attempts. Remind the students of Richard Hakluyt reasons for encouraging settlement in North America.
· Economics (mercantilism)

· Spread Protestantism (Britain faced the threat of neighboring Catholic countries France, Spain.)

· Base to fight opposing countries

· A place to send prisoners (debtors prison and minor criminals)

Day 1

Materials:
· Vocabulary worksheet.  Attachment 2 with Answer Key
· Vocabulary PowerPoint.  Attachment 3 
· “I Can” statements for self-assessment.  Attachment 1
· “I Can” statement folder.
· Reading material - textbook or supplemental material from websites listed below.
· http://militaryhistory.about.com/od/frenchindianwar/a/causes-of-french-indian-war.htm
            http://www.ohiohistorycentral.org/entry.php?rec=498
Frontloading the Enduring Understanding
· Divide students into groups 4 - 6.

· Introduce the Enduring Understanding, “People and nations seek that which benefits them.”

· Give some examples: 

· People who are hungry seek food.
· People seek shelter in a storm.
Sequence of Experiences for ALL Students
Day 1 (continued)

· People sought wealth; Spanish and Portuguese conquered South American peoples.
· The United States asked (sought) other countries for help in fighting terrorism after the 9/11 attacks. 
· Ask students what this statement brings to mind, “People and nations seek that which benefits them”. 

· Write their ideas on the board or Elmo (document reader) about what nations and people need or want.
· Resources to make products or to provide services

· Markets to sell their products

· Allies to help control and provide protection from their enemies. 

Vocabulary

· Distribute the vocabulary sheet to each student.  Attachment 2
· Show the Vocabulary PowerPoint.   Attachment 3
· Introduce the vocabulary words and have students say each one as it comes up on screen.

· Move through the 3 slides using the new vocabulary word in different sentences.  After each slide, have students verbalize possible meanings of the vocabulary word.

· After the new vocabulary word is displayed in the three sentences:

· Stop and talk with the student about the definition of the word. 
· See if any of the students understood the meaning from the sentences.

· Move on to the next slide with the definition.
· After each set of slides per word, allow the student a moment to quickly sketch or write words that will help them remember the meaning of each new vocabulary word. 
Homework: Content Reading

· The reading can come from your correlating text or both of the following listed websites have good material on the causes of the war. Print out as supplemental material if the material isn’t covered in your textbook.

· http://militaryhistory.about.com/od/frenchindianwar/a/causes-of-french-indian-war.htm 
· http://www.ohiohistorycentral.org/entry.php?rec=498 
Sequence of Experiences for ALL Students
Day 2
Materials
· Henry Popple map of British Empire, French and Spanish territories in North America, 1733, http://www.loc.gov/index.html Attachment 4
· Robert de Vaugondy map of French, Spanish, and Britain’s North America possessions in 1750  Attachment 5
Note:  The maps show the claimed land and that both European countries plus the Native 
Americans are claiming the same land. The second activity shows what is on the land in the area and why this leads to: Causes of the French and Indian War.

· Map questions   Attachment 6
· Photographs   Attachment 7
· Categorizing  Photographs  Attachment 8
· Vocabulary Flashcards   Attachment 9
· “I Can Statement” sheet  Attachment 1 
Formative Assessment:  Vocabulary 

· Begin with the Back-to-Back vocabulary activity, if students already know terms skip to the next section.

· Students pair up and take turns answering the vocabulary word or definition given by the instructor. 

· Give either the word or the definition while students still have their backs to each other; one student responds with the correct vocabulary word or the definition. At the end of the allotted time, 10 - 15 seconds, the students turn and face each other.

· If the answer given was correct, the partner confirms the student’s correct answer. If the answer was wrong, then the partner gives the correct answer. 

· Students turn back-to- back again and alternate taking turns answering.

· At the end of the activity ask for thumbs up or down to determine confidence and grasp of the vocabulary material. 

· If there are students that don’t feel like they have a solid grasp on the material, provide those students with the vocabulary flashcards.  Attachment 9
· Mastery : For students that already show mastery of the vocabulary terms:

· Allow the students to move away from the rest of the class into a group.

· Have students compete to see which one is able to come up with the most sentences that correctly use ALL the vocabulary terms in the same sentence.

· In-Progress: For students who are still In-Progress:
· Review discussion of previous knowledge from earlier material on why Europeans wanted to settle North America; Jamestown, Plymouth, Quebec, etc.

· Find gold  (economic)

· Mercantilism:  for the parent country to benefit economically from the colonies.

· To find an all water route to the Pacific Ocean.  (economic)

· To worship their own religion with persecution.  (religion)
· Have the mastery students share a few sample sentences and all of the students discuss if this was primarily an economic or religious reason for colonization of North America. 

Sequence of Experiences for ALL Students  
Day 2 (continued)
Map Lesson: Primary Sources
Preface: The intent of this lesson is for students to see the way the two European countries viewed ownership of North America - who had the right to be there, and then to see how each country benefitted from the American land.

· Print the maps using a color printer or project for the students to use.

· Henry Popple  1733 map of the British Empire, French and Spanish possessions, Library of Congress; http://www.loc.gov/resource/g3300.ct003436/seq-1 Attachment 4
· Robert de Vaugundy’s 1750 map North America   Attachment 5
· Explain:
· Popple’s map is from 1733 and shows the British Empire, French and Spanish territories as seen by the British.

· Vaugondy’s map is from 1750 and shows the French view of French, Spanish, and British possessions in North America.
· Students use the maps to answer the questions on Attachment 6A and Attachment 6B Answer Key. 
· (Give about 15 - 20 minutes for completion)
· Ask students to speculate as to the reason for the differences in land claims on the map. 

· One map is from the perspective of the British, the other from the perspective of the French.

· Initiate discussion about what students found on the maps with the following questions:  

· What did you find on the Popple map?
· How did that compare to the de Vaugandy map?

Enduring Understanding and Essential Questions

· Bring the students back to the Essential Questions, ask: 

· What do people and nations need to succeed and grow?

· What differences exist between wants and needs?

· Is it socially acceptable for people and nations to go after what they want, but don’t need?   
· Repeat the Enduring Understanding, “People and nations seek that which benefits them.” 
· Complete the discussion by having the students explain the “big idea” with the information found by examining the maps.
· Expand the discussion to include new material read.
· Who were the empires that wanted to control the Ohio Territory and the Ohio River Valley?

· What was so important about this region that these three powers wanted to control it? 
Sequence of Experiences for ALL Students  
Day 2 (continued)
· Make sure to remind students of the rivers and lakes, waterways were the super highways of the 17th and 18th centuries.
· Students should absolutely be suggesting furs, timber, land for settlements, spread Protestantism.

· What was in the Ohio River Territory and River Valley that these people and nations thought would benefit them?

· Ask students to connect the Essential Questions discussed during the frontload to the maps.
· What do people and nations need to succeed and grow?
· EX:  They needed natural resources to produce goods or products for their families to use daily and to sell to gain money to buy other products. 
· What is the difference between wants and needs?
· EX:  People want rivers to transport their goods, but they needed them for daily survival of water and food. 

Analyzing Photographs  
· Distribute pictures around the room to groups or individuals. Multiple sets of pictures can be made and distributed to groups/individuals OR divide the one set around the room.  Attachment 7
· Have the students sort the pictures into categories: 

· British

· French

· Native Americans.
· On the board write the columns: British, France, and Native Americans. 
· As students categorize the resources from the Ohio Territory and Ohio River Valley into groups by which nation wanted these resources, place the corresponding picture on the board.  Attachment 8
· When categorizing is complete ask the question: “Was this land, this territory, worth fighting for?”

· Return to the Enduring Understanding, “People and nations seek that which benefit them.” 

· Have students explain the big idea as it applied to the Ohio Territory and the Ohio River Valley.

I Can Statement Folder – Exit Ticket
· Distribute the folder.  

· Students have used these in prior units.

· They are kept in the classroom and can be reviewed by students, parents and the teacher. 

· Give time for students to complete their own self-assessment of the I Can Statements. 

· This is an opportunity to discuss/review them as they were discussed in the Frontload.
· Based on today’s vocabulary and reading experiences, place a check mark to indicate your level of understanding to Statements 1, 2, and 3.  Place today’s date.  Add notes as needed.  Attachment 1 






      
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This 
is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  
Sequence of Experiences for ALL Students

Day 3

Materials

· T-Chart  Attachment 10 Answer Key  
·  I Can Statements  Attachment 1
· Paper/ pencil (for higher level students in the vocabulary practice)
Preface: Remind students of the prior day’s lesson that showed the wants of the two European countries. Today’s lesson shows how each nation, France and England, interacted with the different Native American peoples. These differences will support why the particular nations/tribes supported different countries.
T-Chart: Comparison of French and British

· Begin by drawing a T chart (comparison) on the board or use an Elmo (document reader).
· Label the chart with France and England.  Attachment 10 Answer Key
· Have students orally give the behavior of the French and the English and how they acted/viewed/treated the American Indians and the land in North America. 
· It is imperative that the student give matching information for the same issue on both sides of the T-Chart such as language – language, settlements – settlements, etc.
· It may be easier to have the students start with the British. 
· Be sure the information notes differences between the French and the British.
· Remind students to think back to the beginning of the year and the English settlements. Have students consider the information discovered by examination on Day 2 of the maps and photos.

Additional reference on the differences between France and Britain

· http://www.course-notes.org/US_History/Unit_Notes/Unit_Two_1763_1783Great_Britain_verses_France 

· Clash of Empires, The British, French, and Indian War 1754-1763, R.S, Stephenson.  This can be obtained at the Senator John Heinz Pittsburgh History Center, Pittsburgh, PA

Background 

· Explain the growing tensions between Britain and France and that an encounter between the French and a young leader, George Washington, appeared to have been the final straw between the two countries.

· Show the Youtube video, Quebec History 8 - French and Indian War

http://www.youtube.com/watch?v=V81u1HJY6m4  
I Can Statements - Summative
· Determine your readiness for tomorrow’s summative quiz.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and textbooks for any remaining unclear statements for tomorrow. 
Sequence of Experiences for ALL Students
Day 4

Materials:

· Assessment quiz   Attachment 11A and Attachment 11B Answer Key
· pencils/ erasers

Summative Quiz

· Ask students if they have any last minute questions.
· Distribute assessment quiz.















Revised 2010 Social Studies Standards





Strand: History	


			


Topic:  Colonization to Independence - Causes of the French and Indian War





Content Statement 2 


North America, originally inhabited by American Indians, was explored and colonized by Europeans for economic and religious reasons.     


(Religion would have been taught in a previous set of lessons.)





Content Elaboration: 


*Economic reasons behind the European exploration of North America include the pursuit for new trade routes to Asia, the quest for new opportunities and the search for resources such as gold and silver. The Europeans found goods that had a market in Europe such as food, timber, fur, and tobacco.








Expectations for Learning:  


Explain the economic and religious reasons for the exploration and colonization of North America by Europeans.














(*) This identifies the Indicator being assessed for the Summative Assessment question.

















List of Attachments and the Purpose for Each:  (These are hyperlinked.) 


� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01:	I Can Statements for Self-Assessment � 


� HYPERLINK "02_Vocabulary%20Words.doc" ��Attachment 02:  Vocabulary Words and Answer Key�


� HYPERLINK "03.PowerPoint_Vocabulary.ppt" ��Attachment 03:  PowerPoint Vocabulary � 


� HYPERLINK "04_Map_Popple.doc" ��Attachment 04   Henry Popple’s 1733 map of British Empire in North America�


� HYPERLINK "05_Map_Vaugandy.doc" ��Attachment 05:	Robert de Vaugondy’s , 1750 map of North America (personally owned)�


� HYPERLINK "6A_Map_Questions.doc" ��Attachment 6A:	Map Questions – Frontload�


� HYPERLINK "6B_Map_Questions_Answer_Key.doc" ��Attachment 6B: Map Questions Answer Key�


� HYPERLINK "07_Photographs.doc" ��Attachment 07:  Photographs�


� HYPERLINK "08_Categorize_Photographs.doc" ��Attachment 08: Categorize Photographs�


� HYPERLINK "09_Vocabulary_Flashcards.doc" ��Attachment 09:  Vocabulary Flashcards�


� HYPERLINK "10_T-Chart_Answer_Key.doc" ��Attachment 10:  T-Chart Answer Key�


� HYPERLINK "11A_Assessment.doc" ��Attachment 11A:  Assessment�


� HYPERLINK "11B_%20Assessment_Answer_Key.doc" ��Attachment 11B:  Assessment Answer Key�





Note:  Teacher Summative Assessment Sample Responses and Rubric pages 12-13.  


Note:  Development Guidelines for Planning the Unit pages 11-14.





Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


Henry Popple map of British Empire, French and Spanish territories in North America, 1733, � HYPERLINK "http://www.loc.gov/index.html" �http://www.loc.gov/index.html�  


Robert de Vaugondy map of French, Spanish, and Britain’s North America possessions in 1750, � HYPERLINK "05_Map_Vaugandy.doc" ��Attachment 5 � (Susan Walker’s personal collection)





Materials Needed: 


Day 1


Vocabulary Worksheets, � HYPERLINK "02_Vocabulary%20Words.doc" ��Attachment 2�


Vocabulary PowerPoint  � HYPERLINK "03.PowerPoint_Vocabulary.ppt" ��Attachment 3�


Vocabulary flashcards (as necessary) , � HYPERLINK "09_Vocabulary_Flashcards.doc" ��Attachment 9�


“I Can” statements for self-assessment, � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�


“I Can” statement folder


Reading assignment - textbook or supplemental material, � HYPERLINK "http://militaryhistory.about.com/od/frenchindianwar/a/causes-of-french-indian-war.htm" �http://militaryhistory.about.com/od/frenchindianwar/a/causes-of-french-indian-war.htm�


            � HYPERLINK "http://www.ohiohistorycentral.org/entry.php?rec=498" �http://www.ohiohistorycentral.org/entry.php?rec=498�





Day 2


Henry Popple map   � HYPERLINK "04_Map_Popple.doc" ��Attachment 4�


Robert de Vaugondy map  � HYPERLINK "05_Map_Vaugandy.doc" ��Attachment 5 � (Susan Walker’s personal collection)


Map Questions � HYPERLINK "6A_Map_Questions.doc" ��Attachment 6A�


Photographs  � HYPERLINK "07_Photographs.doc" ��Attachment 7� (Susan Walker’s personal collection) 


Categorizing sheets - � HYPERLINK "08_Categorize_Photographs.doc" ��Attachment 8�


 “I Can” statement folder





Day 3


T-Chart � HYPERLINK "10_T-Chart_Answer_Key.doc" ��Attachment 10 Answer Key� (The students’ work is displays on the board.)


YouTube video, “Quebec History 8 – The French and Indian War 


“I Can” statement folder


 


Day 4


Assessment � HYPERLINK "11A_Assessment.doc" ��Attachment 11A� and � HYPERLINK "11B_%20Assessment_Answer_Key.doc" ��Attachment 11B Answer Key�





Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























economic reasons


religious reasons


colonization


exploration





Note: These terms have been in use since the beginning of the year.





Implied Verbs:


cause/effect


categorize


organize


analyze








Stated Verbs:


Explain





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





People and nations seek that which benefits them.     





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What do people and nations need to succeed and grow?


What differences exist between wants and needs?


Is it socially acceptable for people and nations to go after what they want, but don’t need?   





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.





Additional Vocabulary: 


empire


rivals


rivalry


militia


casualties





List:


economic reasons


religious reasons


colonization


exploration





Students already have mastery of these required terms.





1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.


























Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





Vocabulary - Have students compete to see which one is able to create the most sentences using ALL the vocabulary words in each sentence.


EX: The British Empire was rivals with France and that rivalry caused many casualties amongst the militia in battle.








Interdisciplinary Connections: Optional





E/LA - Students can read biographies of the important people that played a role in events leading to the French and Indian War. 





Suggestions:


George Washington


Half King


Edward Braddock


Ben Franklin


Metacomet/ King Philip


King Charles


King George II








Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























economic reasons


religious reasons


colonization


exploration





Note: These terms have been in use since the beginning of the year.





Implied Verbs:


cause/effect


categorize


organize


analyze








Stated Verbs:


Explain





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





People and nations seek that which benefits them.     





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What do people and nations need to succeed and grow?


What differences exist between wants and needs?


Is it socially acceptable for people and nations to go after what they want, but don’t need?   





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.





Additional Vocabulary: 


empire


rivals


rivalry


militia


casualties





List:


economic reasons


religious reasons


colonization


exploration





Students already have mastery of these required terms.





2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric








Target History Content Statement 2





Question: 


France, Britain, and the American Indians wanted control of the Ohio Territory and Ohio River Valley. Choose 2 of these powers and explain why each wanted the region, then how the region would benefit that power. (4 points)    


Answer: 


Sample Responses:  (not limited to the following)





Native Americans: The Native Americans wanted the land  for a variety of reasons. (thesis statement)


The animals that inhabited the land were used as food, clothing, and their pelts were a source of trade in a global society. 





They wanted the region for the rivers as they served as “super highways” and were their main source of transportation. 





Britain: Britain wanted the land for a variety of reasons to help their empire. (thesis statement)


The animals in the region were very important in the global trade. Beaver were in high demand in Europe for fashion. The white tail deer were of great importance and “one buck” could be traded for a number of beaver.





The land was rich farmland. Many speculators, including George Washington, bought up land in the Ohio River Valley with the hopes of selling the land to make a profit. It was less expensive to move west and take new land than to try to recondition the worn out soil from the farms back East.





The rivers were important to movement around the interior of America; whoever controlled the rivers, controlled the interior to the land.





Britain was still working to spread Protestantism across America to keep French Catholicism from spreading. The British missionaries tried to convert the Native Americans to Protestantism.   (This was taught in a previous unit.)





France: The French wanted the land for many reasons, but the reasons differed from the 


	British. (thesis sentence)


France wanted access to the land for hunting and trapping. The pelts of the deer and especially the beaver were very desirable in Europe.  They wanted this area for trade, but not to make permanent settlements.


The land connected the French settlements in Canada and present-day Louisiana.
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By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2. Summative Assessment:  (continued)





Rubric:





4 Points    


The student wrote a thorough and complete explanation of: 


why 2 of the controlling powers France, Britain, and/or the Native Americans, wanted the Ohio River Valley (1 point for each)


how the same two powers would benefit from control of this region. (1 point for each)





3 Points


The student wrote a thorough and complete explanation for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete explanation for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete explanation for 1 of the 4 requirements.





0 Points


The student indicates no understanding of why France, Britain, or the Native Americans wanted control of the Ohio River Valley and how each would benefit from controlling the region.   





3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Back-to-Back Vocabulary 


At the end of the vocabulary activity have students play Back-to-Back. 


Students pair up and take turns answering the vocabulary word or definition given by  the instructor. 


Details will be provided on Day 2.





4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


identify the differences between the French Map by de Vaugandy and the map of the British Empire made by Popple. 


explain how the differences in land claims caused tensions between the British, French, and Native Americans.


define and explain the meanings of the vocabulary terms.


identify the resources each nation (Britain, France, and Native Americans) wanted from North America.


explain how these wants lead to the French and Indian War.


explain  the enduring understanding as it applies to France, Great Britain, and Native Americans.


answer the question, “What do people and nations need to succeed and grow?”


answer the question, “What differences exist between wants and needs?”


answer the question, “Is it acceptable for people and nations to go after what they want, but don’t need?”





5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Frontloading the Unit 


Students are divided into groups to discuss the concept and meaning of the Enduring Understanding, “big idea.” The students will examine the Essential Questions to see how they apply to the Enduring Understanding.


Details will be provided on Day 1. 
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