Social Studies Unit




Name: Dana Perkins
Grade Level:
5




Unit Title:  The Future of Zoar
Time Frame: 6 Days + Assessment






Preface:  This unit is not an introductory unit of the problem solving process.  Students should have prior work with the decision making process. (Refer to problem solving reference notes.  Attachment 2C
(Add the hyperlink to the zebra mussel lesson as a model for introducing the problem solving at the start of the school year.)  Students also have some experience with PowerPoint presentation software.
I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1
Frontloading the Unit – Cartoon

· Display the decision-making cartoon.  Attachment 2A, Attachment 2B Answer Key, and Attachment 2C
· Analyze and discuss:  What is wrong with this picture?  
· Have students revise the cartoon, changing eenie, meenie, minie, moe from random solving to actual steps of the decision-making process.  Review Attachment 2C as needed.
Vocabulary Activity
· Introduce the unit vocabulary.  Use the vocabulary sheet to process student understanding of each word, connecting to prior knowledge.  Attachments 3A and Attachment 3B Answer Key
· Students will relate each word with one of the decision-making process steps, develop a definition, provide an example, and sketch an icon.  
Lesson Sequence  
Set the Problem in Motion (reinforce vocabulary)
· Inform the students that you have recently heard a news broadcast of a public issue that will have both present and future consequences.  The public is being asked to present useful information that will help in the decision-making process.
KNR – Identify the Problem:  Historic Zoar Village is in danger.

· Listen to the WKSU news broadcast regarding the fate of Zoar.  (5:05 minutes)  The website has a recorded broadcast as well as the printed article. www.wksu.org/news/story/29901
· As students listen, have them take notes on the KNR worksheet.  Attachment 4A and 
Attachment 4B Answer Key
· They should list important details that they know or learn from the news report (K), as well as any important details (people, places, events) that they feel they need to know (N) in order to understand the problem.  This can be done as a think – pair – share.  
· Students first listen individually and record notes and then share their ideas with a partner, followed by a whole class discussion.  
Sequence of Experiences for ALL Students
Day 1 (continued)
· Inform students that they will participate in a simulated public meeting in which they will present an option to the U.S. Army Corp of Engineers.
Enduring Understanding (Big Idea) 

· Introduce the Big Idea:  Decisions come with present and future consequences, but cover up the words present and future.  Students will brainstorm for a minute to see if they can predict the covered words. 
· Display the Big Idea in the room and refer to it throughout the unit.  Compare to previous Big Idea:  Change comes with positive and negative consequences.
I Can Statements:  Introduction and Exit Ticket 

· Distribute the I Can Statement sheet and summarize that this is a summary of the key ideas that will be part of our unit.  It includes our Enduring Understanding and Essential Question. 
Attachment 1 
· The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.   
Days 2 and 3
Gathering Information:  Essential Question
· Display the essential question:  What sources do people use to help them make decisions?
· Tell the students that today they will gather information from a variety of sources that people use to help them make decisions.  These resources are from the list they generated yesterday, and this will help them find answers to some of their questions about Zoar.  Refer back to the vocabulary sheet from Day 1 to reinforce the problem solving/decision making steps.  

· Students will focus their research on two topics:  levees and Zoar.  

· Using their “Gathering Information” worksheet, students will explore these topics using multiple resources on the Internet as well as Google Earth.  It is suggested that students work independently, but some students may need support from a partner.  
· Day 2 will focus on how levees work.  Attachment 5A and 

Attachment 5B Answer Key
· Day 3 will focus on the village of Zoar.  Attachment 6A and 
Attachment 6B Answer Key
· At the end of Day 3:  Personal Reflection/Connection to the Essential Question
When students are finished, they need to respond to the following question:
· Of the sources you used the past two days, which one do you feel was the most helpful? Explain.
· Then take a few minutes to discuss students’ ideas.  

I Can Statements:  Exit Ticket 

· Allow students a few minutes to determine their range of understanding for I Can 
         Statements 1 and 3. 

Sequence of Experiences for ALL Students
Day 4
Considering Options
Essential Question:  What factors influence decisions?
· Display the Essential Question that will be the focus for today.  Tell students that today, they will be in charge of analyzing one option proposed by the U.S. Army Corps of Engineers.  The option will be the one proposed by the Zoar community:  Repair the levee.
·  Students will need their investigation worksheets from Days 2 and 3.

· Form groups of 3-4 students. 
· Each group is to discuss this option against the research they gathered and is to generate possible present and future consequences of this option.  Consequences should be both positive and negative.  
Visit each group and prompt them as necessary, scaffolding their ideas.  Attachment 7A and Attachment 7B Answer Key
Possible questions to ask groups:

· How will businesses be affected now?  Future?

· How will the families that live there be affected now?  Future?

· What about the historic value of Zoar?  

· Will taxes be raised to pay for the repair?

· Do levels last forever?

Personal Reflection/Connection to the Essential Question

At the end today:  
· When students are finished, they need to respond to the following question:
· Why is it important to consider both present and future consequences of a problem before making a decision?
· Then take a few minutes to discuss students’ ideas. 

Formative Assessment:  Exit Ticket

Check to see if students can identify and explain one present and one future consequence of repairing the Zoar levee.
· After students finish the above discussion, have them answer the following question using their notes:
· Identify one important present consequence of your option and explain why this is positive or negative.

· Identify one important future consequence of your option and explain why this is positive or negative.
· Read responses and divide students into two groups:  those who are in-progress and need additional intervention and those who have mastery of the concept. 

Sequence of Experiences for ALL Students
Days 5 and 6
Intervention/Enrichment:  Communicating Options

Follow-up to Formative Assessment 

· In-Progress 
· Students who are unable to identify or explain a present or future consequence will: 

· Create definitions of present and future consequences.  

· Give a present and future consequence of a personal experience each has had (e.g.  studying for a test, saving money, playing a sport, etc.).  

· Read the article that has been highlighted by the Mastery group and explain a present and future consequence.  
· Mastery 
· Students who are correct in identifying and explaining a positive or negative consequence will: 

· Read a current event article regarding a problem.  

· Highlight present consequences and brainstorm possible future consequences if the problem is not solved.  

· Discuss why each is negative and positive.
· Sample Article:  Giant Jellyfish Invasion

http://kids.nationalgeographic.com/kids/stories/animalsnature/giantjellyfish-     invasion
Presentations and Preparing for the Mock Public Meeting
· Students work in their small groups to build a PowerPoint presentation to present at the “mock pubic meeting” in which they will share their findings with the U.S. Army Corps of Engineers (a.k.a. teacher!).

· Each PowerPoint will include the following pages:

· Title page (add graphic)
· Present Consequences (add graphic) organized as positive and negative.
· Future Consequences (add graphic) organized as positive and negative.
· The Group’s recommendation and why. (add graphic)
· Because each page requires graphics to enhance the group’s presentation, brainstorm some types of graphics that groups may use.  This will help spark ideas.
· map
· photo of building
· photo of levee
· diagram
· clip art
I Can Statements:  Exit Ticket 

Allow students a few minutes to determine their range of understanding for I Can Statements 4 & 5.
 














2010 Revised Social Studies Standards


Strand: Economics				


Topic:   Economic Decision Making and Skills		(Some links do not work 8-21-15)


				


Content Statement 14:  


The choices people make have both present and future consequences.





Content Elaboration:  In addition to gathering and organizing information, practiced in grade four, effective decision makers understand that economic choices have both present and future consequences.  





At the national level, a government may choose to build a road in an undeveloped area but that choice also results in long-term consequences.  At the personal level, an individual may choose to spend more money on a fuel-efficient automobile now with the expectation of saving money on gasoline costs in the future.





*Expectations for Learning:  (target for the summative assessment p. 4)


Explain the present and future consequences of an economic decision. 








Strand:  Government


Topic:  Civic Participation and Skills





Content Statement 11:  Individuals can better understand public issues by gathering and interpreting information from multiple sources.  Data can be displayed graphically to effectively and efficiently communicate information.





Content Elaboration:  Students gain experience with using a variety of sources to conduct research through the examination of a public issue.  Students should use almanacs, maps, trade books, periodicals, newspapers, photographs and digital resources to gather information.





As students interpret information from various sources, they can practice identifying and organizing main ideas and supporting details.  Students can organize collected information in an appropriate format (e.g., tables, graphs, line/bar graphs, charts, or digital images) and use word processing or presentation software and multimedia resources to present to others.


	


Expectations for Learning:  Use multiple sources and appropriate communication tools to locate, investigate, organize and communicate information of a public issue.








Preface:  This unit is not an introductory unit of the problem solving process.  Students should have prior work with the decision making process. (Refer to problem solving reference notes.  (� HYPERLINK "2C_Problem_Solving_Steps.doc" ��Attachment 2C�)


Use the zebra mussel lesson as a model for introducing the problem solving at the start of the school year.   It is found at:  � HYPERLINK "http://cybersummit.org/Resources/TAH/LessonDetails.aspx?LessonID=62" �http://cybersummit.org/Resources/TAH/LessonDetails.aspx?LessonID=62�  


Students also have some experience with PowerPoint presentation software.


	











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 


� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01:	 I Can Statements for Self-Assessment  � 


� HYPERLINK "2A_Cartoon.doc" ��Attachment 2A:	 Problem Solving Folder Cartoon�


� HYPERLINK "2B_Carton_Answer_Key.doc" ��Attachment 2B:  Problem Solving Folder Cartoon Key�


� HYPERLINK "2C_Problem_Solving_Steps.doc" ��Attachment 2C:  Problem Solving Reference Notes�


� HYPERLINK "3A_Vocaublary.doc" ��Attachment 3A:	 Vocabulary� 


� HYPERLINK "3B_Voc_Answer_Key.doc" ��Attachment 3B:	 Vocabulary Key�


� HYPERLINK "4A_KNR_Organizer.doc" ��Attachment 4A:	 KNR�


� HYPERLINK "4B_KNR_Answer%20Key.doc" ��Attachment 4B:	 KNR Key�


� HYPERLINK "5A_Attachment_Levee_Invest.doc" ��Attachment 5A:	 Levee Investigation�


� HYPERLINK "5B_Attachment_Levee_Invest_Key.doc" ��Attachment 5B:	 Levee Investigation  (key)�


� HYPERLINK "6A_Zoar%20Investigations.doc" ��Attachment 6A:	 Zoar Investigation�


� HYPERLINK "6B_Zoar%20Investig_Answer_Key.doc" ��Attachment 6B:  Zoar Investigation  (key)�


� HYPERLINK "7A_Consequences_Organizer.doc" ��Attachment 7A:  Graphic Organizer�


� HYPERLINK "7B_Consequences_Answer_Key.doc" ��Attachment 7B:  Graphic Organizer (sample key)�








Note:  Teacher Summative Assessment Sample Responses and Rubric pages 9-10.  


Note:  Development Guidelines for Planning the Unit pages 8-11.











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 





News broadcasts


� HYPERLINK "http://www.wksu.org/news/story/29901" �http://www.wksu.org/news/story/29901�


� HYPERLINK "http://www.youtube.com/watch?v=VaSIPNpmKOE" �http://www.youtube.com/watch?v=VaSIPNpmKOE�





Zoar webpage (this contains news articles as well as maps)


� HYPERLINK "http://www.zca.org" �http://www.zca.org�


 








 


Materials Needed:


access to computers with Google Earth, YouTube, and presentation software (Power Point)


headphones with computers would be helpful for Day 2.


dictionary or encyclopedia available for students





1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment - Checkpoints which drive flexible group instruction.























Extension/Enrichment Experiences: Optional: 


Include enrichment for each specified checkpoint





Students could research important decisions in history and analyze the present and future consequences that decision had.











Interdisciplinary Connections: Optional





Deliver Presentations: In my unit, students only build the PowerPoint with graphics; they do not present them to the class.  This could be added with extra time, but perhaps deliver the presentations to other classes that have not studied this topic.





. Book:  If You Had to Choose by Sandra McLeod Humphrey


           ISBN:  978-1573920100 


           Possible problems are presented to students to discuss.  This could be used to 		     discuss present and future consequences.  In literacy classes, students could create  		     fictional stories or personal narratives using the ideas from this book regarding the    	     	     present and future consequences posed by a character’s actions.





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns


used in the benchmarks/indicators?





Implied Verbs:


analyze


compare/contrast


evaluate 


create 











Stated Verbs:


explain 


gather


interpret


use


locate


investigate 


organize


communicate





choices


present consequences


future consequences


economic decision


public issue


multiple sources











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Decisions have both present and future consequences.  





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What sources do people use to help them make a decision?


What factors influence people’s decisions?








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.











List:


present consequences


future consequences


public issue


economic decision


sources








2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric














Target Content Statement 14: Economics


The choices people make have both present and future consequences.





Performance:  Using multiple sources, students will investigate the Zoar crisis.  After examining one option (repairing the Zoar levee), they will explain present consequences (both positive and negative) and future consequences (both positive and negative) of a second option (tear down the village and let the area flood).





	Question: 





	Now that you have investigated repairing the Zoar levee, the U.S. Army Corps of 	Engineers are considering tearing down the village and letting the area flood.  Describe a 	positive and negative present consequence of this decision and a positive and negative 	future consequence of this decision.  Then, given the 2 options (repairing the levee or 	tearing the village down) discuss which option you recommend and why. Then state and 	discuss which option you do not recommend and why.





Note:  Students may use the 4 Square Methods to help them organize their answers, or they may use the graphic organizer used Day 4.  � HYPERLINK "7A_Consequences_Organizer.doc" ��Attachment 7A�							


Answer: 


Sample Response(s):  (not limited to the following)





Present Consequence:  One positive consequence would be the cost.  It would save the town and state money because tearing down the buildings would be cheaper than repairing the levee.  One negative consequence is that 75 families would lose their homes and some people would lose their businesses, affecting the local economy and they would have to relocate.





Future Consequence:  One positive consequence is that there would not be long term costs to the levee.   Since levees are made of soil, they do not last forever and eventually need repaired.  Tearing down the village would mean that a levee is no longer needed.  One negative consequence is that they would lose the original structures of the German Separates, and the village would no longer be used as a learning tool.   





Recommend Repairing the Levee and Why


I recommend repairing the levee to keep the local economy healthy.  Zoar is providing goods and services to the people of Ohio.  





Recommend Tearing Down the Village and Why


I do not recommend tearing down the village because of present and future consequences to the economy.  By tearing down the village, many businesses will close; some are special only to Zoar and will not be able to relocate.    








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2. Summative Assessment:  (continued)





Recommend Flooding the Village and Why


The cost for maintaining the levees in the future is too high.  There are only a small number of people who live in the village. and it would be cheaper to just buy their land and flood the area.  The people could use the money from the sale of their land to buy another house. 








Rubric:





4 Points  


The student created a thorough and complete explanation that contains the following: 


Note:  Students must have both parts to earn the one point. 


Present consequences of tearing the village down (a positive and a negative)  (1 point)


Future consequences of tearing the village down (a positive and a negative)  (1 point)


Personal evaluation (state and support the option you recommend)  (1 point)


Personal evaluation (state and support the option you do not recommend)  (1 point)


		


3 Points


The student created a thorough and complete explanation for 3 of the 4 requirements.





2 Points


The student created a thorough and complete explanation for 2 of the 4 requirements.





1 Point


The student created a thorough and complete explanation for 1 of the 4 requirements.





0 Points


The student indicates no understanding of present and future consequences.





3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Students will complete an exit ticket in which they identify and explain one future consequence and one present consequence of their given option.  Day 3


Additional details will be provided on Day 4.





4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:





define and apply the unit vocabulary. 


explain the present and future consequences of an economic decision.


use multiple sources to locate and investigate information on a public issue. 


use appropriate communication tools to organize and communicate information on a public issue.


use a graphic to communicate information.








5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Students will analyze a cartoon related to decision-making and then revise the cartoon to accurately reflect the steps of the decision-making process. 





Details will be provided on Day 1. 
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