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Content Statement 2:
Primary and secondary sources can be used to create historical narratives.

*Content Elaboration: 
Historical narratives1 recount human events. Students analyze sources related to historical events.  Primary sources are records of events as they are first described by people who witnessed the events.
Primary sources include:
· photos;
· official documents;
· autobiography/memoir;
· interviews of a participant in an event; and
· journals/diaries.

Secondary sources offer an analysis or a restatement of primary sources. They are written after the events have taken place by people who did not witness the events.  Secondary sources may include:
· newspaper articles;
· textbooks;
· biographies;
· online encyclopedias; and
· reviews of research.  


Expectations for Learning:  
Identify and analyze primary and secondary sources to distinguish between perspectives of a historical a event1.
 











   








 	


























 

List of Attachments and the Purpose for Each: (These are hyperlinked.) 

· Attachment 01:	 I Can Statements for Self-Assessment  
· Attachment 02:	 Types of Sources
· Attachment 03:  Colonel Croghan Letter – Primary Source
· Attachment 04:	 Col. George Croghan Summary – Secondary Summary
· Attachment 05:   Fort Stephenson Sketches
· Attachment 06:	 Summative Assessment



Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 

· Colonel George Croghan Battle for Fort Stephenson
http://www.ohiomemory.org/cdm/compoundobject/collection/p267401coll36/id/8369/rec/23 
(accessed 3-5-23)

· Colonel George Croghan Battle for Fort Stephenson Adapted from: 
http://www.ohiomemory.org/cdm/fullbrowser/collection/p267401coll36/id/8367/rv/compoundobject/cpd/8369/rec/23 (accessed 3-5-23)
OR
http://www.ohiomemory.org/cdm/compoundobject/collection/p267401coll36/id/8369/rec/23 (accessed 3-5-23)

· Sketch of Fort Stephenson 
https://www.birchard.lib.oh.us/content/battle-fort-stephenson  (accessed 3-5-23)

Materials Needed:
· The Journal of James Edmond Pease a Civil War Union Soldier by Jim Murphy 
It is available from Amazon.com or perhaps your local library. 
· Chart paper and markers Days 1-2
· Index cards or paper cut to the same size Days 3-4 




















































Focus Concepts: (Nouns – Content)
What are the actual discipline specific nouns 
used in the content statement or elaboration?
Focus Skills: (Verbs)
What is it that students need to be able to do at the mastery level?








Stated Verbs:
· Create 
· Locate
· Research
· Organize 
· Evaluate
· Reconstruct
· Explain 

Implied Verbs:
· Analyze
· Interpret
· Compare and Contrast
· Draw conclusions


· primary sources
· secondary sources
· historical narrative
· witness
· memoir
· oral interviews
· War of 1812
· Fort Meigs    











Enduring Understandings or Big Ideas:  1-2 at the core of the unit
·    Will it be important 10 years from now – relevancy?
·    Does it offer the potential to engage the learner?
·    Is not obvious, but requires insights that experts understand about the topic which novices do 
     not understand. (Wiggins and McTighe, 1999)
·    Is this true for people of all ages and from all cultures?

· History is a record of the past based on reliable information. 
(The information should be from primary sources unless indicated by the author.) 











Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 


Essential Questions:  What are the 1-2 core questions for the unit?
·    Engaging to students
·    Open ended
·    Leads to Essential Understandings or Big Ideas
·    Raises other questions (Can and should be revisited)

· How do we know what really happened in the past?
















Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.


Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)

The details will be listed on the day that it is incorporated into the lesson.  See Day 2.


List:
· primary source
· secondary source
· historical narrative
· memoir
· Fort Meigs












1. Summative Assessment: 
·     Begin with the end in mind – align to the content standards.
·     Communicate the expected level of performance to student prior to instruction.
·     Does it link back to the focus skills and concepts?
·     Format:
· Extended Response question
· student exemplar response    Note:
· rubric



Target Content Statement 2. Primary and secondary sources can be used to create historical narratives.

*Content Elaboration: 
Historical narratives recount human events.  Students locate, evaluate, and organize a variety of sources to reconstruct an historical event. 

Question: Use the two historical sources to write a narrative letter.  In the letter explain the battle at Fort Stephenson in the War of 1812.  Write the narrative with four specific explanations from the viewpoint of either Colonel Croghen writing a letter to his wife or to a British soldier involved in the battle.  (4 points)

The historical sources are Attachment 3 and Attachment 4. Students cannot copy the exact wording from the originals.  

Answer: 
Sample Response(s): (not limited to the following)


My Dearest Wife,
	It has been a difficult battle for saving Fort Stephenson.  We faced a powerful attack by the British and their Native Americans.  We had to sink our supply boats in the river.  My men made bullets for our guns.  We moved our only cannon several times to fool the British.  We won the battle and are safe.
						With Respect
						George

Dear Father,   

	The battle at Fort Stephenson was a disaster.  We were ordered to the northwest corner to attack the fort.   The American had great fire power from many cannons within their fort. Many of our British soldiers and Indians were killed.  General Proctor ordered us to retreat.  We are sad for our dead brothers.  
							 
						Your son
						Phillip	      



By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  



















































1. Summative Assessment: (continued)

Rubric:

4 Points
The student wrote a thorough and complete letter from the viewpoint of either George Croghan or a British soldier using the primary source including:
· The explanation of four supportive details from your selected viewpoint concerning the War of 1812 battle at Fort Stephenson.  (1 point for each) 

3 Points
The student wrote a thorough and complete historical narrative with supportive details for 3 of the 4 requirements.

2 Points
The student wrote a thorough and complete historical narrative with supportive details for 2 of the 4 requirements.

1 Point
The student wrote a thorough and complete historical narrative with supportive details for 1 of the 4 requirements.

0 Points
The student indicates no understanding of how to create a historical narrative from a given perspective for a given event.      



























2.  Formative Assessment:
·   Checkpoints along the learning process to determine level of skill mastery.
·   Checkpoints, self-assessments, observations, etc.
·   Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -
  rather it is for flexible grouping and planning the next steps in the unit.
·   When you give a formative assessment, you need two follow-up plans: 
· a plan for those who need intervention,
· a different plan for those who already have mastery of the concept. 


· Students will identify personal examples of primary and secondary sources.
· Additional details will be provided on Day 2. 



























3.  I Can Statements: (Learning Targets)
Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  

Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on Attachment 1.

1. I can define and use the unit vocabulary correctly.
2. I can research and evaluate information from primary and secondary sources.
3. I can organize information from primary and secondary sources.
4. I can locate, evaluate, and organize sources about a historical event.
5. I can evaluate historical narratives based on primary and/or secondary resources.

This statement is directly applicable to a specific historical era.  
6. I can explain how problems between Great Britain and American Indians caused the War of 1812.




























4.  Frontloading Experience:
· Designed to provide or reinforce students with background of the concepts and 
vocabulary awareness for the upcoming unit.
· This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 
minutes, hands-on experience, music, newspaper articles, cartoons, etc.

· Read a passage (journal entry) from The Journal of James Edmond Pease A Civil War Union Soldier to the students.  This passage is part of the Civil War era and not the 
War of 1812.
· Details will be provided on the designated Day 1. 
































5.  Sequence of Experiences for ALL Students:  
·   At the Knowledge/Remembering Level of Bloom
· Includes vocabulary building
· Establishes practice at the recall and comprehension levels
· Includes experience with specified checkpoints
·   At the Application/Understanding Level of Bloom
· Includes experiences with specified checkpoints.















Day 1 
Frontloading the Unit
· Lead a short discussion about why people write letters to communicate.
· List their responses on chart paper – board.
· Write on the paper/board:  Past / Present.
· Students brainstorm ways that people used to communicate in the past and how people communicate today. 
· Lead a discussion about what caused these changes. 

· Read a passage (journal entry) from The Journal of James Edmond Pease A Civil War Union Soldier by Jim Murphy to the students.    (Pg. 97 bottom entry starting with ‘Somewhere sometime later’ continuing through page 99, end at ‘Later’. 

· As a class example of “We Do It,” have the students respond to the passage by writing a letter of response to the character in the passage.
· Brainstorm a list of significant events from the story.
· Select one event to use as the main starting point for the historical narrative.
· Have the class identify three supportive details to be used in the narrative. 
· Record the sample for students to see and to be used as a model and later as a review.  

· Draft the sample letter as a class and edit for ELA writing requirements.  


I Can Statements and Enduring Understanding – Essential Questions:  Introduction
· Distribute a summary of the key ideas that will be part of the unit.  It includes an Enduring Understanding and Essential Questions.   Attachment 1
· Read the Enduring Understanding and Essential Questions to students. 
· Given an example where either of these connects to the journal reading or the sample letter.  

· The I Can Statements will be a check point to help students to determine where they are at achieving the mastery level for the ideas that will be part of their Summative Assessment.  
· Place your name on your copy of the statements and keep this in your notebook.  (This is not for a grade.  It is to inform you where you are on the continuum of learning.)   
· There are columns for students’ notes – questions – pictorials.  

· Teachers can also collect and redistribute these as needed.
· Discuss how letters from the War of 1812 era are a form of technology (ink – quill pen – parchment paper, etc.)
· How does receiving and sending communications impact people?
· How does this connect to the letter / technology that we used today?   
Sequence of Experiences for ALL Students

Day 2 

Frontloading: What are primary and secondary sources? 
· Ohio’s definition: primary sources are records of events as they are first described, usually by witnesses or by people who were involved in the event. Many primary sources were created at the time of the event. Other primary sources may include memoirs, oral interviews or accounts that were recorded later. Visual materials (e.g., photos, original artwork, posters, films) also are important primary sources.
· Collect examples of primary sources to display to students. 

· Ohio’s definition: secondary sources offer an analysis or a restatement of primary sources. They are written after the events have taken place by people who were not present at the events. They often attempt to describe or explain primary sources. Examples of secondary sources include encyclopedias, textbooks, books, biographies, and articles that interpret or review research works.
· Collect examples of primary sources to display secondary sources. 

Introduce the Vocabulary – What is a primary and secondary source? 
· Display the two types of sources to students. 
 
· Direct students to work in pairs to come up with their own definitions of primary and secondary sources.  Work together as a whole class to write a common definition for each of these sources.  Note:  Guide students to the official ODE social studies definitions.  

· Display the class definition on chart paper.  

· Divide the class into two groups; one group will be primary sources, the other secondary sources.  
· Give a sticky note to every student. 
· Have one group draw a picture or write an example of a primary source and the other group draws or writes an example of a secondary source.  
· Display them on the charts and discuss if the definitions have been met.  


I Can Statements
· Based on today’s work with primary and secondary sources, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1 	
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  

Homework
· Subject to parent approval, students are to bring in an example of a primary and secondary source to share with the class. 


Sequence of Experiences for ALL Students

Day 3

Formative Assessment 
· Have students place their primary and secondary resource on their desks.  

· Instruct them to show the class the source(s) that he/she brought in and explain if it is a 
primary or secondary source.  
· Place it in the appropriate viewing area in the classroom.   
· Determine each student’s level of understanding and record your results distinguishing those who need intervention and those who have obtained mastery.   

· At the conclusion of the sharing, place students into one of two groups based on their apparent level of understanding. 
· Intervention Group
· Put students into small groups.
· Lead a discussion with them using the posters from the previous day and further clarify why each is a primary or secondary source.
· Review the definitions for both types of sources.

· Mastery Group
· Place students into pairs or a small group and distribute 4-6 index cards to each student.  (Cut pieces of paper would be sufficient.)  
· Students individually name an item on each card that they brought as primary or secondary sources.  
· They are to exchange their cards with another student and place their partner’s cards into the correct pile:  Primary Sources or Secondary Sources. 
· Each partner scores the success of his/her partner.
 
· Class Experience
· Pair a Mastery student with 1-2 Intervention students and let the Intervention students sort the newly created cards into the correct two categories. 
· Provide feedback as needed.

Whole Class Summary:  Connected to the Reliability of Each Type of Source 
· Return students to their seats and distribute the activity sheet.  Attachment 2
· Individually display six new examples of primary and secondary source items.
· Students record the item under the appropriate column.
· In pairs, they discuss the reliability of primary and secondary sources and record their results.
· A primary source could be more reliable because the person experienced or witnessed the event.
· Need to ask:  Does the person have a reason to lie or to exaggerate?
· A secondary source could be reliable if the researcher uses authentic primary sources for writing a summary of an event.  
· What is the reputation of the author? 
· How accurate are his/her statements?
· Discuss the features as a class.  
 
Exit Ticket:  I Can Statements
Based on today’s primary and secondary experiences, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1 

Sequence of Experiences for ALL Students

Day 4

Continuation of Vocabulary:  Historical Narrative and Memoir
· Review the definition of a historical narrative:  a story, an account, report of events or experiences, based on a true event in history. It is not a retelling of facts like a textbook; it is an event told in a narrative form such as a letter, memoir, autobiography, etc. 

· Prompt students to determine what comes to mind when they hear the work memoir – (memory). 
· A report of the personal experiences of an author.
· An autobiography.

· Prompt students to think about what comes to mind when they hear historical narrative:
· History:  a chronological record of events, such as the life of a person or problems faced by people. 
· It may read more like a story.  

· Discuss how a memoir and a historical narrative would match to either a primary or secondary source.  
· A primary source would be someone who was a part of the event.    
· The memoir would be someone writing what happened in his/her life.  
· If the person was writing about a major part of his/her life, it would be an autobiography.

· A secondary source is written after the events have taken place by people who were not present at the events. They often attempt to describe or explain primary sources.  
· A historical narrative could be an example of a secondary source. 

· Reread the passage (journal entry) from The Journal of James Edmond Pease A Civil War Union Soldier by Jim Murphy to the students.    (Pg. 97 bottom entry starting with ‘Somewhere sometime later’ continuing through page 99, end at ‘Later’. 

· The book is an example of historical fiction.  Jim Murphy is known for his historical research, and he writes fictional accounts based on historic facts.  It looks somewhat similar to a historic narrative because they both tell a story.  
· A historical narrative would be a true account of a researched event and uses only factual details.
· Historic fiction is based on research, but the author may combine several characters or events into one fictional event to parallel actual events. 

Writing a Personal Memoir [This is an option, but it is not an ODE 4th grade requirement.] 
· Students select a personal memoir or event in which they were a participant such as a family trip to a relative’s house and a tire went flat, fell off a bike and scraped their knees, etc. 
· Distribute index cards or cut paper and students are to place one major part of the event on each card.
· Create an opening sentence for the memoir to describe the setting for the event. 
· Place the cards in sequence and add some additional descriptive words or phrases to help the reader to picture the event.
· Write a final sentence to bring closure to the memoir or event.  

Sequence of Experiences for ALL Students

Day 4 (continued)

· Allow time for each student to share his/her memoirs with another student.
· Select several students to read their memoirs aloud to the class.  

Enduring Understanding
· Read the Enduring Understanding to the class:  History is a record of the past based on reliable information.  
· Discuss how their memoirs may or may not match this statement.
· I was at the event.
· It really did happen to me.
· I used only the facts in writing my memoirs.  
· I did not write about imaginary characters or situations that happened in the experience.  

Essential Question 
· Read the Essential Question to the class:  How do we know what factually happened in the past?  
· Discuss how their memoirs may or may not fit this statement.
· I personally experienced the event.  I know what happened.  


Day 5

Reliability of Primary Sources and Secondary Sources
· Read the letter from Colonel Croghan to William Henry Harrison.  Attachment 3
· Ask student to identify the letter as a primary or secondary source and to explain their reason(s).   
· It is a primary source because it was a personal letter from Croghan to Harrison. Historical records can prove that Croghan was in charge of Fort Stephenson and the British and Native Americans suffered heavy casualties.
· The paper and ink could be tested to prove when the letter was written.
· It is written in first person using the pronoun “I.”   Caution:  This is not definitive proof. A fictional story could be told by a character who uses the words “I and we” from the first-person point of view.
  
· Assign students to read the information about Croghan.  Attachment 4 
· Ask student to identify the letter as a primary or secondary source and to explain their reason(s). 
· The way it is worded, it sounds like a section of our history book.    
· The author was not part of the events that were taking place at Fort Stephenson.

· Study the sketch for the Fort Stephenson and determine if it is reliable. Attachment 5 
· Because it is part of the Ohio Historical Society’s collection, it is likely to be reliable.
· It does not have a date when it was drawn.  If it was near the time of the battle, it would be a primary source.
· If it was drawn based on descriptions and eyewitnesses of soldiers at the fort, it would be a secondary source.  

Sequence of Experiences for ALL Students

Day 5 (continued) 

Gathering Data for Writing a Historic Narrative
· Based on the Attachment 3 and Attachment 4, students are to think about writing a historical narrative letter. 

· Underline four or five important details from Attachment 3 and Attachment 4 concerning the battle at Fort Stephenson.  

· Tomorrow you will need to rewrite these details in your own words.  You can NOT copy the sentences from either source.  

Exit Ticket:  I Can Statements
Based on today’s writing experience, place a check mark to indicate your level of understanding to Statements 3 and 5.  Place today’s date.  Add notes as needed.  Attachment 1



Day 6

Optional:
Writing a Historical Narrative: Assessment
· Distribute to students their Attachment 3 and Attachment 4 with the underlined statements concerning the battle at Fort Stephenson.
· Emphasize that they are NOT permitted to copy the sentences from the attachments.  They must rephrase and write them in their own words. 
· Distribute Attachment 6 for them to complete the writing of the historical narrative letter.  
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