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(Some links do not work 8-21-15)

     Strand: History

Topic: Historical Thinking and Skills

Content Statement 1: 
Primary and secondary sources are used to examine events from multiple perspectives and to present and defend a position. 

Content Elaboration: 
Primary and secondary sources can be studied to understand how the same event might be portrayed from different perspectives.  .Primary sources provide first-hand information about historical events. Secondary sources provide interpretations of events by people who were not present at the events they discuss....
Expectation for Learning:
Analyze primary and secondary sources to describe the different perspectives on an issue relating to a historical event in U.S. history and to present and defend a position. 

Strand: Geography
Topic: Human Systems

* Content Statement 16: 
Cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole.                                                                                                                                                                                                                                        
Content Elaboration: 
...

Cultural biases, stereotypes and prejudices also impacted other groups, including immigrants. The prejudices could be based on origin (e.g., Ireland, China) or religion (e.g., Judaism, Catholicism). Many immigrants were restricted from certain jobs and limited as to where they could live.
Expectation for Learning: 
Explain how cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole.     
The (*) indicates the content statement being assessed 
on the Summative Assessment question.

















Day 1 Frontloading the Unit:
Bias Activity
· Preface the activity by asking the students to think about any patterns they see regarding what you are about to do.

· Distribute an everyday consumer good (candy, shoes, clothing items, breakfast cereals, etc.) to select students in the classroom that fit a certain category (such as blonde girls, students with glasses, color of clothing).   
· There should be two of each item, one being a quality recognized brand (Hershey Candy Bar, Nike Shoes, Kelloggs Frosted Flakes, etc.) and a second generic or store brand version of the same item.

· Students who fit an obviously certain profile (such as students with glasses or blonde girls) will be given the generic version while other students will be given the quality recognizable brand.
· Generate a discussion about what patterns were seen and especially who received what.  This should lead to a discussion about a certain category of people being given an inferior quality product and the impact of stereotyping.  
· In debriefing the activity, tie in to first Enduring Understanding: The introduction of something new or very different can create anxiety and unrest.

· How did this new activity make you feel?  
· Were you uneasy with this activity?  Why or Why not?
After the Bias Activity
· Prep students for viewing the video: A Class Divided from the PBS website at: http://www.pbs.org/wgbh/pages/frontline/shows/divided/ by asking:
· How difficult is it to understand what it feels like to be a minority and discriminated against?  
· Could racial discrimination be understood and felt emotionally by students who are in the majority?
· Note of Caution:  The video does contain a few uses of the “N-word” by students and is not edited nor bleeped out.

· Debrief the students with what they have viewed, especially the reunion of the students years later and how the activity impacted their beliefs about others.

Sequence of Experiences for ALL Students:  (continued)

Day 1 (continued)

I Can Statement 

· Distribute the sheet.  Attachment 0
· Revisit the Enduring Understanding: The introduction of something new or very different can create anxiety and unrest. 
· How did you think these students felt about something new and different being introduced into their routine and typical day?  
· Did you see anxiety and unrest in the students? 
Homework:

· Students are to create a response to the Essential Question: What can government do to influence the effect of different types of cultures within a nation?
Day 2
Vocabulary 
· Check on Homework from the previous day.
· Gather students into triples and share their individually written responses.
· Discuss and select one example from each that is a positive example of government involvement.
· Share and discuss samples as a class.

Assessment
· Use the PowerPoint for the assessment.  Attachment 1
· Distribute and complete the vocabulary activity using visual imagery from the PowerPoint. Attachment 2
· The vocabulary will scroll through using a term, visual image/graphic and a caption.
· Students will jot a supporting statement down for each term.  
· Students then will expand on two of the terms by completing synonyms, antonyms, their own picture and a sentence in context based upon previous knowledge.
· NOTE:  Attachment 2 includes two similar pages that are differentiated.  
· The first page is a handout for students who have a grasp of the concept.  
· The second page “A” is an accommodated form that can be used for learners who need additional support.
I Can Statements
Based on today’s experiences, place a check mark to indicate your level of understanding to Statement 3.  Place today’s date.  Add notes as needed.  Attachment 0

Sequence of Experiences for ALL Students:  (continued)

Days 3 – 4
Formative Assessment
· Begin with a “checkpoint” formative vocabulary assessment. 
· Based on the results of Attachment 3  and Attachment 4 Answer Key, students will be differentiated into two teams:

· An enrichment activity Attachment 5 that analyzes a political cartoon in context to some of the vocabulary from the checkpoint.  
· A reinforcement activity with the teacher re-teaching segments of the PowerPoint slides from Day 1 printed as a handout.  

· Suggested time for either team = half the period.

PowerPoint: “I Have Persevered; I Am Worthy - How immigrants have struggled to matter in America”
· Focus on legislated discrimination and how different cultural groups have overcome it.

Attachment 6 
· Begin with discussions on Jefferson’s “We Hold These Truths to be Self-Evident” as to its contradictory nature but also to the idea that equality was the “introduction of something new or very different.”
· Link this discussion to the Enduring Understanding:
· The introduction of something new or very different creates anxiety and unrest.

· We must all hang together, or assuredly, we shall all hang separately (Ben Franklin).

· There are notes in the PowerPoint (below each slide in the “notes” section) for teachers to assist in delivery of this material and how it ties into the Essential Questions: 
· How are perceived ideas (or stereotypes) inaccurate portrayals of a group of people?
· How is a nation strengthened by its diversity? 

· What can government do to influence the effect of diversity within a nation?

· Expansion of the Unit:  There are activities with each cultural group in the context of their Discrimination situation and can be tailored to small groups, individual assignments or class discussion.  Time to complete this activity will vary depending upon the teacher.  The lesson concludes by tying in the second Enduring Understanding to the Lesson.

Sequence of Experiences for ALL Students
Day 5
Primary Sources
· Begin with final slide of Attachment 6, ask students which primary source image is most culturally biased and why?
· Move to discussion with homework assignment on Benjamin Franklin’s quote, “We must hang together, or assuredly, we shall all hang separately” and link it to Essential Question 2: How is a nation strengthened by its diversity?  Ask students to recall the past two days in formulating their responses.

· Continue on with a “checkpoint” formative assessment on the PowerPoint from Day 3-4.  Attachment 9
· Students will complete a quick chart on the different examples of Discrimination and positive Economic Activity for each cultural group.  
· Students may create their own chart on a piece of paper using the chart displayed on the PowerPoint, or the teacher may copy and distribute the chart from the attachment.
· Based on the results of Attachment 9 students will be differentiated into two teams:

· An enrichment activity that analyzes a primary source on Immigration figures from 1902 and 1903.  Attachment 10  
· A review activity completing Concept Map Attachments 7 and 8 (key) with printed copies of PowerPoint from Day 3-4.
· Divide into groups and look at various children’s picture books showing the stereotypes used against different cultural groups. Students should be prepped to look for items related to Essential Question 2: Why are perceived ideas (or stereotypes) inaccurate portrayals of a group of people?  Suggested sources include:
· Mississippi Morning, by Ruth Vander Zee

· Coolies, by Yin (Puffin Books) 
· Katie’s Wish, by Barbara Shook Hazen (Dial Books for Young Readers)
Culminating, Summative Activity: I Have Persevered, I Am Worthy.
· Students will select a single cultural group and find a picture that helps relate their answers to the project prompts:

· How are perceived ideas (or stereotypes) inaccurate portrayals of this group of people?

· How has the nation been strengthened by this group of people?
· What primary sources from the unit can be used to support your work?
Sequence of Experiences for ALL Students:  (continued)

Day 5
· Students will devise a summary title for the picture. 
· Students will select a presentation format: paper, poster or in a PowerPoint, to answer the project prompts about their chosen group.
· These prompts link to the Essential Questions for the unit. 
· Print off or digitally link each of the primary source images used throughout the unit for access by students.
· Projects can be presented to the class (if time is available) or can be submitted. 
· Enrichment Extension to this project, the summary title should be limited to six words.  The six-word summary title should help others to think, reflect and understand why this group matters.  The teacher should provide examples, such as the unit title (I have persevered, I am worthy) or other creative thoughts (such as: My Past, Your Past, Our Future or United We Stand, Divided We Fall).  The six-word summary serves as a bridge to literature and a news story related to the on-line Smith Magazine’s annual contest for six-word epitaphs or memoirs at: (http://www.npr.org/templates/story/story.php?storyId=18768430 or keyword search “NPR” and “Six-Word Memoirs”).


List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment%200%20Can%20Statements.doc" ��Attachment 0:  I Can Statements�


�HYPERLINK "Attachment_1_Visually-enhanced_Vocab.ppt"��Attachment 1:  Visual Enhanced Voc. PowerPoint “I Have Persevered, I Am Worthy”�


�HYPERLINK "Attachment_2_Vocab_in_Context.doc"��Attachment 2:  Visual Enhanced Voc. Student Handout – “I Have Persevered, I Am Worthy”�


�HYPERLINK "Attachment_3_Checkpoint on Vocab.doc"��Attachment 3:  Checkpoint on Voc. Formative Assessment – “I Have Persevered, I Am Worthy”� 


�HYPERLINK "Attachment_4_Checkpoint on Vocab - KEY.doc"��Attachment 4:  Checkpoint on Voc. Formative Assessment KEY – “I Have Persevered, I Am Worthy”� 


�HYPERLINK "Attachment_5_PrimarySource_Vocab_Enrich.doc"��Attachment 5:  Primary Source Enrichment activity following Checkpoint�


�HYPERLINK "Attachment_6_Immigrants_Struggle_Inst Disc.ppt"��Attachment 6:  Immigrants Struggled Inst. Discrimination  PowerPoint�


�HYPERLINK "Attachment_7_Inst_Disc_Concept_Map.doc"��Attachment 7:  Discrimination Concept Map – Student Handout�


�HYPERLINK "Attachment_8_Inst_Disc_Concept_Map_KEY.doc"��Attachment 8:  Discrimination Concept Map – Key� 


�HYPERLINK "Attachment_9_Check_Institutional Discrimination.ppt"��Attachment 9:  Checkpoint Institutional Discrimination - Formative Assessment� 


�HYPERLINK "Attachment_10_Enriched_PrimarySource.doc"��Attachment 10: Enrichment Primary Source – checkpoint�








Primary Sources: Details for utilizing the source(s) will be noted on the daily lesson plan. 


"Colored" Water Cooler, 1939 (photo)�(� HYPERLINK "http://www.loc.gov/exhibits/civilrights/images/cr0005s.jpg" ��http://www.loc.gov/exhibits/civilrights/images/cr0005s.jpg�) Copyright info: � HYPERLINK "http://www.loc.gov/rr/print/res/071_fsab.html" ��http://www.loc.gov/rr/print/res/071_fsab.html� (U.S. Farm Security Administration/Office of War Information/Office of Emergency Management/Resettlement Administration Black & White Photographs:  Use & distribution permitted) Accessed February 22, 2010.





“Dark Laughter”, Ollie Harrington (cartoon)�(� HYPERLINK "http://www.loc.gov/exhibits/odyssey/archive/09/0928001r.jpg" �http://www.loc.gov/exhibits/odyssey/archive/09/0928001r.jpg�) Copyright info: � HYPERLINK "http://memory.loc.gov/ammem/aaohtml/exhibit/aopart9.html" �http://memory.loc.gov/ammem/aaohtml/exhibit/aopart9.html� (American Memory Collection, Library of Congress; Prints and Photographs Divison: Use & Distribution permitted). Accessed February 22, 2010.





“Emigrants coming to the "Land of Promise" (� HYPERLINK "http://www.loc.gov/pictures/item/97501632/" �http://www.loc.gov/pictures/item/97501632/� ) Copyright info: (same URL), Library of Congress Prints and Photographs Division Washington, D.C: Use & Distribution permitted.  Accessed February 22, 2010.





“Sign on a Restaurant” (� HYPERLINK "http://lcweb2.loc.gov/pnp/ppmsc/00200/00220r.jpg" �http://lcweb2.loc.gov/pnp/ppmsc/00200/00220r.jpg�) Copyright info: � HYPERLINK "http://www.loc.gov/rr/print/res/071_fsab.html" ��http://www.loc.gov/rr/print/res/071_fsab.html� (U.S. Farm Security Administration/Office of War Information/Office of Emergency Management/Resettlement Administration Black & White Photographs:  Use & distribution permitted) Accessed February 22, 2010.





Jane Elliott: A Class Divided (� HYPERLINK "http://www.pbs.org/wgbh/pages/frontline/shows/divided/" �http://www.pbs.org/wgbh/pages/frontline/shows/divided/�) [on-line viewing of video]  Copyright statement here: � HYPERLINK "http://www.pbs.org/wgbh/pages/frontline/us/copyright.html" ��http://www.pbs.org/wgbh/pages/frontline/us/copyright.html� (The statement allows an individual to download one copy of the material for non-commercial use, the video on the site will be viewed on the PBS website).

















Materials Needed:  


Computer and Projector to present PowerPoint for students


See Bias Activity Frontloading experience on Day 1 for list of items or possible equivalent (these are household items of brand name and generic nature)


Student Handouts (Attachments 2, 3 and 7, Attachments 5 and 9 for selected students)











Primary - Source(s): continued





"American Horse with Squaw” (photo)�(� HYPERLINK "http://www.loc.gov/exhibits/treasures/images/at0048c_1s.jpg" ��http://www.loc.gov/exhibits/treasures/images/at0048c_1s.jpg�) Copyright info: http://www.loc.gov/exhibits/treasures/trm233.html (Frank A Rinehart, Omaha, Nebraska, 1898 as part of the American Memory Exhibit, Library of Congress:  Use & distribution permitted).  Accessed February 22, 2010.


"The Chinese Question Again” (magazine cover)�(� HYPERLINK "http://sunsite.berkeley.edu/cgi-bin/flipomatic/cic/images@ViewImage?img=brk00001712_16a" ��http://sunsite.berkeley.edu/cgi-bin/flipomatic/cic/images@ViewImage?img=brk00001712_16a�) Copyright info: � HYPERLINK "http://memory.loc.gov/cgi-bin/query/r?ammem/cic:@field(DOCID+@lit(brk1712)" ��http://memory.loc.gov/cgi-bin/query/r?ammem/cic:@field(DOCID+@lit(brk1712)�  (The Bancroft Library, University of California, Berkeley as part of the American Memory Exhibit, Library of Congress:  Use & distribution permitted).  Accessed February 22, 2010.


"Immigration figures for 1903” (document scan)�(� HYPERLINK "http://memory.loc.gov/cgi-bin/ampage?collId=rbpe&fileName=rbpe07/rbpe079/07902500/rbpe07902500.db&recNum=0&itemLink=r?ammem/rbpebib:@field%28NUMBER+@band%28rbpe+07902500%29%29&linkText=0" ��http://memory.loc.gov/cgi-bin/ampage?collId=rbpe&fileName=rbpe07/rbpe079/07902500/rbpe07902500.db&recNum=0&itemLink=r?ammem/rbpebib:@field%28NUMBER+@band%28rbpe+07902500%29%29&linkText=0�) Copyright info: � HYPERLINK "http://memory.loc.gov/cgi-bin/query/r?ammem/rbpebib:@field(NUMBER+@band(rbpe+07902500" ��http://memory.loc.gov/cgi-bin/query/r?ammem/rbpebib:@field(NUMBER+@band(rbpe+07902500�) (Broadsides, leaflets, and pamphlets from America and Europe, U. S. Commissioner-general of immigration:  Use & distribution permitted).  Accessed February 22, 2010.

















Materials Needed:  


Computer and Projector to present PowerPoint for students


See Bias Activity Frontloading experience on Day 1 for list of items or possible equivalent. These are household items with both brand named items and generic items.


Student Handouts (� HYPERLINK "Attachment_2_Vocab_in_Context.doc" ��Attachment 2�, � HYPERLINK "Attachment_3_Checkpoint%20on%20Vocab.doc" ��Attachment 3�, � HYPERLINK "Attachment_5_PrimarySource_Vocab_Enrich.doc" ��Attachment 5�, � HYPERLINK "Attachment_7_Inst_Disc_Concept_Map.doc" ��Attachment 7� and � HYPERLINK "Attachment_9_Check_Institutional%20Discrimination.ppt" ��Attachment 9� for selected students)











Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the New Learning Standards?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Stated Verbs:


analyze


describe


explain





Implied Verbs:


determine


evaluate


compare








primary & secondary sources


multiple perspectives


consequences


immigrant 


cultural bias


stereotyping 


prejudice]


minority groups


immigrants








Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The introduction of something new or very different can create anxiety and unrest.


We must all hang together, or assuredly, we shall all hang separately. (Ben Franklin) 


      





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 2-4 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





Why are perceived ideas (or stereotypes) inaccurate portrayals of a group of people?


How is a nation strengthened by its diversity?


What can government do to influence the effect of diversity within a nation?





Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.











Additional Vocabulary 


discrimination


racism


perseverance


social consequences





List:


stereotyping


prejudice


domestic problems


economic activity


perspectives


diversity








1.	Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?








Content Statement #16: 


Cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole.





Question:


Select either a Native American, African American, Irish or Chinese cultural group of the 1800s.  Describe a specific example from history of an act of discrimination against this group and explain a stereotype of this group commonly held by others.  Identify a contribution of the group’s culture to America, despite cultural bias, and a type of job the cultural group held during this time period. (4 points)





Answer:


Sample Response(s):  (not limited to the following)


Chinese in America were stereotyped and discriminated against because of their cultural backgrounds in the 1800s.  Many Chinese came to America and worked on the Transcontinental Railroad, helping to build the west-to-east part of the railroad. (jobs) They were often called degrading names, such as “coolies,” which was used as a racial slur against all Chinese regardless of social status.  (stereotype) The Chinese Exclusion Act was used to halt Chinese workers from coming to America in the late 1800s. Elements of Buddhism, a major Chinese religion, such as honesty and not taking from others (theft) are examples of cultural exchange with America. 





Native Americans, or Indians, were the first inhabitants of America and offered much to the Europeans when they arrived.  Corn and tobacco are two cultural contributions from this group that Europeans took into their culture.  Native Americans sometimes took jobs as interpreters for European settlers in early America.  But in early settling, many Americans thought that all Indians were uncivilized savages (stereotype) and treated them harshly for their different spiritual and cultural practices.  The government even passed many acts, such as the Indian Removal Act, forcing Indians out of their homelands.  





Rubric:





4 Points


The student selected a group from the list and wrote a thorough and complete: 


Description of a specific example from history of an act of institutionalized discrimination against this group (1 point)


Explanation of a stereotype of this group commonly held by others (1 point)


Identification of a contribution of the group’s culture to America (1 point)


Identification of a type of job the cultural group held during this time period. (1 point)





3 Points


The student wrote specific, thorough and complete responses for 3 of the 4 requirements.





2 Points


The student wrote specific, thorough and complete responses for 2 of the 4 requirements.








Summative Assessment:  (continued)





1 Point


The student wrote specific, thorough and complete responses for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the question by either not attempting the question or not providing specific, thorough or complete responses for any of the 4 requirements.





2.  Formative Assessment:


 Checkpoints along the learning process to determine level of skill mastery


 Checkpoints, self-assessments, observations, etc.


 Used to determine re-teaching or enrichment.  It is not used as a grade in the 


   	 grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


 intervention and those who already have an understanding of the concept. 





Day 2


Using � HYPERLINK "Attachment_3_Checkpoint%20on%20Vocab.doc" ��Attachments 3� and � HYPERLINK "Attachment_4_Checkpoint%20on%20Vocab%20-%20KEY.doc" ��Attachment 4�, students will take formative assessment of vocabulary terms.





Day 5





Based on the results of � HYPERLINK "Attachment_3_Checkpoint%20on%20Vocab.doc" ��Attachment 3�  and � HYPERLINK "Attachment_4_Checkpoint%20on%20Vocab%20-%20KEY.doc" ��Attachment 4� Answer Key, students will be differentiated into two teams:





An enrichment activity � HYPERLINK "Attachment_5_PrimarySource_Vocab_Enrich.doc" ��Attachment 5� that analyzes a political cartoon in context to some of the vocabulary from the checkpoint.  





A reinforcement activity with the teacher re-teaching segments of the PowerPoint slides from Day 1 printed as a handout.  











3.  I Can Statements:





Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Elaboration and Expectations.   





I can…


define and appropriately use the unit content vocabulary. 





give examples of stereotypes and prejudices of several cultural groups in America during the 19th century.





define and identify examples of racism and discrimination and differentiate between the two.





use primary sources to identify cultural bias of immigrant groups in the United State over history.














4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Bias Activity –  Day 1


The teacher has two items in categories such as candy, shoes, clothing, breakfast cereal, etc.  In each pair, one item is a brand name and the other is a generic or poor quality good.  The specific details will be noted on the actual day the Frontload is taught. 


























6.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.




















Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint:





See Day 3 and Day 5 for specific Enrichment activities related to each checkpoint’s formative assessment.





Interdisciplinary Connections: Optional. 


Language Arts connections for the Culminating, Summative Activity
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