Social Studies Unit Design Template
Name: Brandi Keplinger and Elaine Totten
Grade Level: 10

Unit Title:  Japanese Internment 

Time Frame: 3 (block) Days + assessment


5-28-09



	Focus Skills: (Verbs + Level of Bloom)  

What is it that the students need to be able to do at the mastery level?  


	Focus Concepts:  (Nouns – Content)

What are the discipline specific nouns used in the benchmarks/indicators?

	· analyze

· identify

· explain
	
	· historical patterns

· domestic affairs

· internment

· World War II

· Japanese-Americans




	Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.

	· ancestry

· culture
· domestic affairs
· internment 

· Internment camp

·  prejudice
·  public safety
· racism


	
	Plan specific ways to teach vocabulary. (Copying a definition does not qualify.)
The details will be listed on the day that it is incorporated into the lesson.  See Day 1.












Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)


 


Standard:  History





Benchmark:  


F. Identify major historical patterns in the domestic affairs of the United States during the 20th century and explain their significance.





Indicator: 


The United States in the 20th Century


*11. Analyze the impact of the United States participation in WW II with emphasis on:


b. the internment of Japanese-Americans.





Place a ( * ) by the Benchmark or Indicator being assessed on your Summative Assessment question. 





Notation:


This unit was written for three (3) 80 minute block classes.  Adjustments will need to be made to adapt the unit for a regular class period.




















Enduring Understandings or Big Ideas:  1-3 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand.  (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures?   





During times of conflict, freedom takes on a new meaning.





Essential Questions:  What are the 2-5 core questions for the unit? 


Engaging to students


Open ended


Leads to Essential Understandings or Big Ideas


Raises other questions  (Can and should be revisited)





During wartime, does the government have the right to deny its citizens rights?


Where do individual rights end and the rights of the public begin? (public safety)








Summative Assessment: 


Begin with the end in mind – align to the content standards


Extended Response question 





Target Benchmark:  History: F 11b.





The American Civil Liberties Union called the interment of Japanese-Americans “the worst single wholesale violation of civil liberties of American citizens in our history.” Explain two examples how the forced internment of Japanese-Americans was a violation of their civil liberties. (4 points)





Answer:  





Sample Responses:  (not limited to the following)





The internment of Japanese-Americans was a violation of their civil liberties because as a citizen of the US, all people have freedoms guaranteed by our constitution. Japanese-Americans were forced to leave their homes, businesses, jobs, and could not serve in the military. President Roosevelt signed an executive order that called for the arrest of over 120,000 Japanese-Americans living on the western coast of the US. 





Other Sample Responses:  (not limited to the following)


As a citizen, you have the right to own property. The Japanese-Americans were forced to leave sell their property, often for less than it was worth or leave it behind completely.


As a citizen, you have the right to make personal decisions (like leaving the camp whenever you want to, you needed a day pass and special permission).  


As a citizen, you have the right to join the military and represent your country. The Japanese- Americans were not allowed to volunteer to join the military; however, some were selected to be placed in segregated armed forces.





Rubric:





4 Points 


The student wrote a thorough and complete explanation of two ways internment was a violation of civil liberties. 





3 Points 


The student wrote a thorough and complete explanation of one way internment was a violation of civil liberties, and a partial explanation for another.





2 Points


The student wrote a thorough and complete explanation of one way internment was a violation of civil liberties





1 Point


The student wrote a partial explanation of one way internment was a violation of civil liberties.





0 Points


The student indicates no understanding of how internment was a violation of civil liberties for Japanese-Americans.









































Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.





 When you give a formative assessment, you need a follow-up plan for those who need   


 intervention and those who already have an understanding of the concept. 





10 minutes:  As a formative assessment review the vocabulary


Place students into groups according to their understanding of the vocabulary based on the following:


Pronounce the vocabulary word and give students two choices for its definition. Have students write A for the first choice and B for the second choice. Then grade as  a class, each student can grade his or her own paper


See Day 1 for the differentiated instruction.  





 I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.   They are directly linked to the Benchmarks and Indicators. 





I can explain the impact of the United States participation on WWII with emphasis on internment of Japanese-Americans.





I can identify reasons why the United States found it necessary to intern the Japanese Americans. 


(fear they were helping Japan plan attack on Pearl Harbor, fear that Americans on the West Coat would attack Japanese-Americans, general public safety)


 


I can explain reasons why internment was a violation of Japanese-American rights. 


(as citizens of the United States)





I can explain the main reason for why the United States entered into WWII. 


(attack on Pearl Harbor).





I can analyze the impact of the United States participation in WW II with emphasis on the internment of Japanese-Americans.











Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience. It can include children's books, video clip – 1 to 5 minutes, hands-on experience, music, newspaper articles, cartoons, etc. 





20 minutes:


Show 5 minute video clip from You Tube (Japanese Internment: This is the Enemy… � HYPERLINK "http://www.youtube.com/watch?v=JkaQqzumMGE" ��http://www.youtube.com/watch?v=JkaQqzumMGE� ) 





Make copies of FDR’s Executive Order 9066 then discuss the video and evacuation order with your students. Use sample guided questions.  See Day 1. 








Sequence of Experiences for ALL Learners:  





At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


At the Application / Understanding Level of Bloom


Includes experiences with specified checkpoints.





Preface:  This is part of a larger World War II unit and the summative assessment question will be a part of the final World War II test.  Students have prior background experiences with Enduring Understandings and Essential Questions.  








Day 1 Frontloading the Unit 


20 minutes:


Introduce the Enduring Understanding:  During times of conflict, freedom takes on a new meaning.


As students watch the video clip, they are to identify two points in the clip that may connect to the statement. 





Show 5 minute video clip from You Tube (Japanese Internment: This is the Enemy… � HYPERLINK "http://www.youtube.com/watch?v=JkaQqzumMGE" ��http://www.youtube.com/watch?v=JkaQqzumMGE� ) 


Discuss students Enduring Understanding examples from the video clip





Distribute copies of FDR’s Executive Order 9066: � HYPERLINK "http://historymatters.gmu.edu/d/5154" ��http://historymatters.gmu.edu/d/5154�.


Discuss the video and evacuation order with your students. Sample guided questions could include:


Why were the Japanese the target of evacuation in 1941?


How did the Japanese become aware of the fact that they would have to move?


How long did they have? 


What were they allowed to take?


What do you think happened to their property (homes/businesses)?  





30 minutes:


Introduce vocabulary for the unit by conducting the Paired Vocabulary Strategy.  


The directions and words needed for this activity are attached, see � HYPERLINK "Attachment_1_Vocabulary.doc" ��Attachment 1�.   





30 minutes:  


If you do not have access to computers and the internet, you could do this activity/research using textbooks, printouts, etc.





Place students into groups of 4-5 and take them to the library to conduct research in 


order to create a time line of events that led up to, happened during, and led to the release of the interned Japanese-Americans. 














Sequence of Experiences for ALL Learners:  Continued





Day 2 


10 minutes: As a formative assessment review the vocabulary


Place students into groups according to their understanding of the vocabulary based on the following:


Pronounce the vocabulary word and give students two choices for its definition. Have students write A for the first choice and B for the second choice. Then grade as  a class, each student can grade his or her own paper





Group 1:  students who cannot correctly match at least 0-5 words. For review, have students define the word, explain the words they missed in their own words, and then draw a picture of what each of those words mean/look like/represent to them. 


Walk around and check these and explain/clarify the vocabulary to these students as needed.





Group 2: students who could match 6-9 of the words. For enrichment have students 


look through the newspapers and/or articles you have and pick out instances of current events in which peoples rights are being violated, and /or examples of stories where the vocabulary is used. When the time allotted for this activity is over, have these students share their findings with the class and discuss how each instance is a representation of each vocabulary word.





45 minutes


Place class into groups of four and read article “A Time of Agony: Japanese-American 


Internment” from TIME magazine � HYPERLINK "http://www.time.com/time/magazine/article/0,9171,974371,00.html" ��http://www.time.com/time/magazine/article/0,9171,974371,00.html�) 


As the group reads the article, they should pick out the big ideas from the article (one important idea per person and place each one on a post-it note).  � HYPERLINK "Attachment_2_Time_of_Agony.doc" ��Attachment 2


�At the front of the room, hang a piece of chart paper and have each student place his/her post-it on a graphic organizer. As students place their post-It notes, have them read their idea aloud to the class.


As a group, students will utilize the article as well as the post-it ideas to answer the corresponding reading questions.  � HYPERLINK "Attachment_3_Worksheet.doc" ��Attachment 3


�As a class, discuss the questions.





30 minutes:


In the same assigned groups, pass out the Attachment 3 questions and have students discuss how they make them feel about what it was like to live in the camps.





Homework: 


Ask students to imagine they have been at a Japanese Internment camp for a few months and have them write a diary entry describing what their experience was like. They should describe their feelings and emotions during this time. 








Sequence of Experiences for ALL Learners:  Continued





Day 3


30-40 minutes:


Assign students into pairs and exchange papers for peer review/editing.


Allow time for students to share aloud with the entire class.


Hold a discussion in which students will gain a better understanding of the Essential Questions for this overall unit. This discussion will allow you to assess student understanding of the following: (based on knowledge gained from the activities up to this point)


During wartime, does the government have the right to deny its citizens rights?


Where do individual rights end and the rights of the public begin? (public safety)





In order to assess students' understanding of the “concepts” for the lesson, have them take out a sheet of paper and write YES on one side and NO on the other (or you can provide a green and red sheet of paper). 


Ask them a series of questions in which the government has denied rights to citizens as well as questions/statements about government actions for public safety. The questions can include a few made-up questions.  Have students hold up their paper as their response.  � HYPERLINK "Attachment_4_Questions.doc" ��Attachment 4�





Depending on the class size you may want to break the class into two or four groups and complete the following review and enrichment activities.





Review: Distributed the Attachment 4 questions/statements for students to discuss and answer in their groups.  The teacher will work with them to explain why their answer is right or wrong. For the enrichemnt group(s), use the extension/enrichment experience section.
































Extension/Enrichment Experiences: Optional


As time permits, students could research pictures online and create captions for the pictures to share with the class.  They could also create political cartoons to hang in the classroom.


Students can then walk around the room and look at what their peers drew as a representation of the words. All images should then be hung throughout the classroom so students can refer to them over the course of the unit.











List of Attachments and the Purpose for Each:  (These are hyperlinked.)


� HYPERLINK "Attachment_1_Vocabulary.doc" ��Attachment 1.  Vocabulary�


� HYPERLINK "Attachment_2_Time_of_Agony.doc" ��Attachment 2.  Time of Agony – reading� 


� HYPERLINK "Attachment_3_Worksheet.doc" ��Attachment 3.  Worksheet�


� HYPERLINK "Attachment_4_Questions.doc" ��Attachment 4.  Questions�











Primary Sources:


Copies of the evacuation order from FDR's Executive Order 9066 found at � HYPERLINK "http://historymatters.gmu.edu/d/5154" ��http://historymatters.gmu.edu/d/5154�  and the accompanying questions 


Copies of the article “A Time of Agony” and discussion questions.  Attachments 2-3. 


Note: due to copyright, we could only share the beginning of the article at: � HYPERLINK "http://www.time.com/time/magazine/article/0,9171,974371,00.html" ��http://www.time.com/time/magazine/article/0,9171,974371,00.html� 











Materials Needed:


Cut the vocabulary words and place them into team envelopes.  Attachment 1 – Day 1


Access to the internet, both as the teacher and as a class for the research portion. *If you do not have access to the internet you could substitute a variety of textbooks, books from the library, article copies that you would need to collect.


Scissors


Poster paper


Post-it notes


youtube.com (video clip found at) � HYPERLINK "http://www.youtube.com/watch?v=JkaQqzumMGE" ��http://www.youtube.com/watch?v=JkaQqzumMGE�


Recent newspapers (or other articles) for the formative assessment piece on Day 2.








Interdisciplinary Connections:


This lesson correlates with the 10th Grade Language Arts standards and could be used as a team teaching lesson as well.





Reading Processes:  Concepts of Print, Comprehension Strategies, and Self-Monitoring Strategies  


B.	Evaluate the usefulness and credibility of data and sources.


Determine the accuracy of sources and the credibility of the author by analyzing the sources’ validity (e.g., authority, accuracy, objectivity, publication date and coverage, etc.).











PAGE  
7
Summit County ESC:  http://cybersummit.org  American History Grant 2008-09
5-28-09

All Copyrights Are Reserved. 

