Social Studies Unit Design Template


Name:  Barb Lang
Grade Level:  5th 




Unit Title:  Slavery/Underground Railroad
Time Frame:  4 Days + assessment








Final:  8-29-09






	Focus Skills: (Verbs + Level of Bloom)  

What is it that the learners need to be able to do at the mastery level?  


	Focus Content:  (Nouns – Concepts)

What are the discipline specific nouns used in the benchmarks/indicators?

	Stated:

· explain
· describe
· obtain
· differentiate
	Implied:
compare/contrast
	· reasons and consequences of the institution of slavery
· experiences of African Americans under the institution of slavery

· primary and secondary sources




	Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.

	· consequences                           
· fugitive
· cultural tradition

· diverse

· Underground Railroad

· conductor
· abolition/abolitionist

· slave trade/slave traders

· institution of slavery
· primary and secondary sources  
	Plan specific ways to teach vocabulary. (Copying a definition does not qualify.)

The details will be listed on the day that it is incorporated into your lesson.  See Day 1














Essential Questions:  What are the 2-5 core questions for the unit? 


Engaging to students   


Open ended


Leads to Essential Understandings or Big Ideas


Raises other questions  (Can and should be revisited)





How did the experiences of slaves lead to the formation of organized opposition to slavery?


Why were some willing to risk their lives to help slaves escape to freedom?








Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)


 


Standard: People in Societies 


Benchmark: 


*B. Explain the reasons people from various cultural groups came to North America and the consequences of their interactions with each other.  





Interactions


Indicator: 


*3. Describe the experiences of African-Americans under the institution of slavery.








Standard: Social Studies Skills and Methods 


Benchmark:


A. Obtain information from a variety of primary and secondary sources using the component parts of the source.





Obtaining Information


Indicator:


3. Differentiate between primary and secondary sources.











Place a ( * ) by the Benchmark or Indicator being assessed on your Summative Assessment question. 

















Enduring Understandings or Big Ideas:  1-3 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand.  (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures?   





People are born with an innate desire to be free.


Historically, people have been denied freedom.


Some people are willing to sacrifice everything for a greater good.





Note:  These Enduring Understandings were used in a previous unit involving why people settled in America and will be used in the immigration unit. 








Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?








Target Benchmark: People in Societies B 3





Question 1:


Based on what we have read and discussed, describe examples of what life was like for slaves living in the South before the Civil War, and how these experiences led to the formation of organized opposition to slavery.  (4 points)





Answer:


Sample Responses:  (not limited to the following)


Daily Life of Slaves   (Will need two examples)


They were owned by their masters, and many were not treated very well.  


Their working and living conditions were harsh.  Many slaves worked long hours in cotton and tobacco fields out in the hot sun.  


Sometimes they were beaten or whipped, and could even be sold away from their family members. 


Slave homes had poor conditions such as limited or no furniture and small spaces.


Slave food was poor with limited variety and limited access meat. 


 


Organized Opposition to Slavery  (Will need two examples)


They heard stories of people who were willing to help them.  


They even learned songs that told them escape directions to follow.  


The Underground Railroad organized to help slaves escape to freedom.


Abolitionists kept pressure to bring about freedom for slaves.  





Rubric:





4 Points


The student wrote a complete description of two experiences of what a slave’s life was like in the South.  (I point for each)


The student wrote a summary of two organized groups or action that opposed slavery.  


(1 point for each)





3 Points


The student thoroughly completed 3 of the 4 requirements.





2 Points


The student thoroughly completed 2 of the 4 requirements.





1 Point


The student thoroughly completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of the experiences of African-Americans under the institution of slavery or of possible results due to these experiences.















































Summative Assessment - Continued





Target Benchmark: People in Societies B 3





Question 2:


Explain reasons why some people were willing to risk their lives in order to help slaves escape to freedom.  (2 points)





Answer:


Sample Response: (not limited to the following)





Abolitionists did not think it was right to own a person as a slave. They felt it was wrong because of their religious, moral, or political beliefs.  They felt that all men were created equal by God and had an innate right to the freedom guaranteed by The Constitution.  They new slaves would need a network of people to help them get to safety in the North and Canada.








Rubric:





2 Points


The student wrote a complete description of two reasons why abolitionists were willing to risk their own lives to help slaves escape.





1 Point


The student wrote a complete description of one reason why abolitionists were willing to risk their own lives to help slaves escape.





0 Points


The student indicates no understanding of the reasons why abolitionists were willing to risk their own lives to help slaves escape.




















Sequence of Experiences for ALL Learners:  Continued





Day 2:


Read background information on how slaves were forced immigrants to North America. Suggested reading material:  Mastering Ohio’s Grade 5 Social Studies Achievement Test  p.97-102, Jarrett Publishing Company, 2006, ISBN 1-882422-96-1





Use the computer and a projector (or television) to access the National Geographic website � HYPERLINK "http://www.nationalgeographic.com/railroad/j1a.html" ��www.nationalgeographic.com/railroad/j1a.html� to take a virtual trip on The Underground Railroad.  (If available, individual laptops for each student can also be used.)


Introduce the Enduring Understandings and have students identify an example from the text or the website.


Historically, people have been denied freedom.


People are born with an innate desire to be free.


Some people are willing to sacrifice everything for a greater good.





Introduce: For the next few days we will exam examples of this desire for freedom and explore our two Essential Questions: 


How did the experiences of slaves lead to the formation of organized opposition to slavery?


Why were some willing to risk their lives to help slaves escape to freedom?








Day 3:


Divide the class into groups of 4 or 5 students.  


Distribute individual copies of the Fugitive Slave Law of 1850 and a summary of it.  (To differentiate, advanced students may receive only copies of the law without the summary, and students with learning difficulties may receive just the summary of the law.)  � HYPERLINK "Attachment_1A_Fugitive%20Slave%20Law.doc" ��Attachment 1A� and � HYPERLINK "Attachment_1B_Fugitive_Law_Orginal.doc" ��Attachment 1B�


Select a primary source poster, advertisement or picture of slaves to distribute to each group.  � HYPERLINK "Attachment_4_WebSites.doc" ��Attachment 4�


Distribute � HYPERLINK "Attachment_3_Primary%20Sources.doc" ��Attachment 3� to use with the primary source. 


Discuss how these primary sources link to the Enduring Understandings and Essential Questions:


People are born with an innate desire to be free. 	(Enduring Understandings)


Historically, people have been denied freedom.


Some people are willing to sacrifice everything for a greater good.





How did the experiences of slaves lead to the formation of organized opposition to slavery?				(Essential Questions)


Why were some willing to risk their lives to help slaves escape to freedom?





Discuss the types of sources they had to use: primary or secondary.


Discuss whether they would have helped slaves to escape to freedom if they had been free individuals living at the time.


Ask them to record their pros and cons for helping slaves to escape to freedom.


Present the group findings to the entire class.


Develop a class conclusion of their role in helping/not helping slaves escape.











 I Can Statements





 I can …..


define the vocabulary words that go with this unit.  (consequences, cultural traditions, diverse, Underground Railroad, conductor, abolition/abolitionist, slave trade/slave trader, Institution of Slavery, primary sources, secondary sources)


give examples of experiences of African-Americans under the institution of slavery.


describe the different results of the ways people reacted to the institution of slavery.  (Example: Slave traders versus Abolitionists)


explain the Underground Railroad and how it worked.


explain the dangers that Conductors on the Underground Railroad faced.


explain why slaves were willing to face the dangers of running away to freedom.





Sequence of Practice Experiences:


At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


At the Application / Understanding Level of Bloom


Includes experiences with specified checkpoints.


Note:  Include your Checkpoints which drive flexible group instruction.





Day 1: Frontloading the Unit


Discuss the Little Dipper and Big Dipper constellations, and the North Star-show pictures


Students draw pictures of Ursa Major (Big Dipper) or Ursa Minor (Little Dipper) on black construction paper with chalk. (See Attachment 1.) 


Discuss the purpose of a drinking gourd.


Teacher reads Follow the Drinking Gourd by Jeanette Winter 


                                    Dragonfly Books published by Alfred A. Knopf, Inc. 1988


                                    ISBN: 0-679-81997-5





Sample discussion questions:


How many people have seen the Big Dipper or Little Dipper in the sky?  


Do you think that you could use these constellations and the North Star like a map in the sky?  


How could you do that?  That is what many runaway slaves did.  They even sang a song to secretly pass the information on to other slaves.         


  


Vocabulary:


Assign students into teams of two and distribute an envelope with a complete set of vocabulary words and their definitions.


Match the vocabulary words and definitions correctly.  � HYPERLINK "Attachment_2_Vocabulary.doc" ��Attachment 2�


Discuss each group’s results with the class.


Display the vocabulary words with their definitions on the Elmo projector/overhead.


Direct students to copy the vocabulary words into their social studies notebooks.


Display the words on large chart paper throughout the unit.  They will be used (in context) in sentences.


Review the terms the day before the test: Display the vocabulary words on the board, but scramble the order of the definitions.


Read a definition.  A student will go up and erase the vocabulary word that goes with the definition.  Then the student will choose a classmate to do the next one.





Options:


A crossword puzzle and/or word search game can be used to further review the vocabulary words.  Website to make word puzzles. � HYPERLINK "http://www.puzzlemaker.com" ��www.puzzlemaker.com� 


Websites information about constellations for use with the frontloading assignment: 


� HYPERLINK "http://www.kidsastronomy.com/astroskymap/constellation_hunt.html" ��www.kidsastronomy.com/astroskymap/constellation_hunt.html�


� HYPERLINK "http://www.kidskonnect.com/content/view/102/27" ��www.kidskonnect.com/content/view/102/27�


� HYPERLINK "http://www.athropolis.com/links/const.htm" ��www.athropolis.com/links/const.htm�


� HYPERLINK "http://library.thinkquest.org/3645/constellations.html" ��http://library.thinkquest.org/3645/constellations.html�


� HYPERLINK "http://spaceplace.nasa.gov/en/kids/st6starfinder/st6starfinder.shtml" ��http://spaceplace.nasa.gov/en/kids/st6starfinder/st6starfinder.shtml�


� HYPERLINK "http://www.astronomy-for-kids-online.com/constellations.html" ��http://www.astronomy-for-kids-online.com/constellations.html�


 











Extension/Enrichment Experiences:  


Include enrichment for each specified checkpoint


Reader’s Theater from the novel Trouble Don’t Last by Shelley Pearsall (Donna     Wojcik, Akron Public Schools, June 2008) Students could perform this in social studies or language arts.  The book tells the story of Samuel, an eleven year old slave who is running away with an elderly man on the Underground Railroad.


Students can compose their own song (lyrics and tune) describing how to get to a secret location.  


Read sections of Beyond the River, the Untold Story of the Heroes of the Underground Railroad by Ann Hagedorn, Simon and Schuster, 2002.   This book includes facts and pictures of Ripley, Ohio.


Research quilt symbols and how they helped slaves run away to freedom.  Design your own symbol for the quilt square.









































Day 4:


Read book Train Without Tracks, Secrets of the Underground Railroad  


      A Home Based Arts USA/Children’s Historical Publishing Learning Activity Book 


      William F.  Bell- Author


      Brian Reid- Writer


Acute Graphic Solutions- Design


Published by Home Based Arts, USA, Inc. 2006


www.homebasedarts.org   





Sample discussion questions:


What were some of the common escape routes for runaway slaves?  


To which locations did the escape routes lead? 





How did John Rankin; John Parker; and Ripley, Ohio play a part in the Underground Railroad?  Link to the Essential Question: Why were some willing to risk their lives to help slaves escape to freedom?





What is an oral tradition, and what is the oral tradition regarding quilts and the Underground Railroad?  


Who was Harriet Tubman?  Link to the Enduring Understanding: People are born with an innate desire to be free.





What role did the book Uncle Tom’s Cabin have in helping to change what people thought about slavery?


Review unit vocabulary and major concepts for quiz tomorrow.  








Day 5:  Summative Assessment


An Extended Response question and a Short Response question have been provided for your unit test.




















Frontloading Experience: See Day One for details


  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Students recreate the Big and Small Dipper and the North Star as reference points for determining the escape route for slaves to follow to Canada. See Day 1





The teacher reads aloud to students:  Follow the Drinking Gourd.  See Day 1











 

































































List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment_1A_Fugitive%20Slave%20Law.doc" ��Attachment 1A: Fugitive Slave Law summary�


� HYPERLINK "Attachment_1B_Fugitive_Law_Orginal.doc" ��Attachment 1B:	Fugitive Slave Law – Original (version edited)�


� HYPERLINK "Attachment_2_Vocabulary.doc" ��Attachment 2:  Vocabulary Word Sort�


� HYPERLINK "Attachment_3_Primary%20Sources.doc" ��Attachment 3:  Primary Sources


�� HYPERLINK "Attachment_4_WebSites.doc" ��Attachment 4:  Websites (for posters, advertisements, pictures)�








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.


See the website list (Attachment 4) for creating team packets for Day 3














 


Materials Needed:


black construction paper and chalk   Day 1


Follow the Drinking Gourd by Jeanette Winter 


          Dragonfly Books published by Alfred A. Knopf, Inc. 1988 ISBN: 0-679-81997-5 Day 1


Vocabulary Word Sort envelopes Day 1














Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 





None





Interdisciplinary Connections 





Science:


Study of the constellations, specifically the Big and Little Dippers, (The Drinking Gourd) and the North Star, Polaris





Language Arts:


Read Trouble Don’t Last by Shelley Pearsall





Music:


Learn the song “Follow the Drinking Gourd,” then compose your own secret song with directions and a tune. 
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