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Preface:  

This unit has been prepared for a co-taught class made up of students with and without learning disabilities.  Multi-sensory dissemination of information and differentiation of instruction will be implemented depending on the needs of the students.

Day 1

I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit:
· Post around the room, primary source photographs that focus on various aspects of organized crime during the Prohibition.  Quietly in the background, music representative of the 1920s will be playing.  The images are not attached, but are randomly selected by the educator presenting the unit.
· Distribute the Previewing Vocabulary. Attachment 2 and Attachment 3 Answer Key worksheet.  
· Once each student has one, ask students to read each term and place a check in the box “know it”, “not sure”, or “don’t know”.  
· If they think they know the word, ask them to write out what they believe to be the definition of the word.
· Review the various reasons that Prohibition was supported and ultimately became the law of the nation.  
· As students share their ideas, write them on the board.
· When finished, ask them to look around the room and see if the photographs match up with the ideals of Prohibition.
Sequence of Experiences for ALL Students
Day 1 - continued
· Show the segment of The Untouchables (Chapter 2 of disc, 3 minutes 32 seconds) that focuses on the methods of intimidation and violence used by organized crime groups, ultimately the result of the passage of The Eighteenth Amendment (Prohibition).
ACRONYM:  The Big Idea
· In developing the unit, an ACRONYM, or word that covers the “big idea” of the unit was introduced to students as an insight of what will be covered in upcoming lessons.
· The ACRONYM for this unit is PROHIBITION.

· Make references to the prints around the room as you present the ACRONYM.
· Distribute the sheet of paper with ONLY the letters of the word “Prohibition” printed vertically on the paper.  Attachment 4A and Attachment 4B Answer Key
· As a multi-sensory approach, use the PowerPoint presentation for visually presenting this ACRONYM.  Attachment 5
· Note:  The attached PowerPoint is void of any images due to copyright restrictions.  However, as the PowerPoint is being shown, just click on the URL and the picture will be displayed. 
	P
	OLICE CORRUPTION 

	R
	EFORMERS 

	O
	PPOSITION 

	H
	OOVER (J. Edgar) 

	    I
	LLEGAL

	B
	OOTLEGGING

	     I
	COME SOURCE FOR MANY 

	T
	ERRITORY OR (TURF WAR) 

	      I
	NEFFFECTIVE 

	O
	RGANIZED CRIME 

	N
	ATIONAL LAWLESSNESS 


· After presenting the acronym, state the Enduring Understanding:  “Laws can have noble roots but often bring about unintended consequences.”

· What comes to your mind with the phrase “noble roots”?
· If something was thought to be noble, does the phrase “unintended consequences” sound positive or negative?
Sequence of Experiences for ALL Students
Day 1 – continued
· Ask students to restate what each letter in the word PROHIBITION represents (without looking).
· Note:  Use www.quizlet.com as a way of teaching and informally assessing students understanding of vocabulary.
· At the website, search “Prohibition Vocabulary” and you should find my vocabulary activity for this acronym.  http://quizlet.com/_du35f 
or
· http://quizlet.com/23238771/prohibition-vocabulary-flash-cards/     
·  Show students the vocabulary flash cards.
· Challenge one student to come to the computer or Smart Board and complete the “scatter” activity of matching vocabulary terms to their definitions.
· Let students know that they can go online at home to play this game, trying to establish the fastest completion time.
· As the class comes to a close, assign students to read the section of their textbook on Prohibition and Organized Crime so that they can participate in tomorrow’s discussion.
Introduce the Summative Assessment – Written Essay

· Explain to students that as they analyze the unintended consequences of Prohibition that they will be writing well developed essays regarding these consequences.
Day 2
· Reintroduce the Enduring Understanding “Laws can have noble roots but often bring about unintended consequences”, by reviewing material presented and discussed during.  Day 1.
Formative Assessment
· Distribute a blank copy of the ACRONYM sheet, asking students to fill in the vocabulary words that go along with each letter of the ACRONYM.  Attachment 4A
· Read from the Attachment 4B Answer Key, having student use their “YES/NO” sign to indicate whether they were correct. Attachment 6  
· This will give you a quick visual, but students are to record their own results.
· Students who are “in progress” (with less than 9 correct) will complete the Formative Assessment Intervention Plan and receive a word sort envelope created out of the acronym Attachment 4B Answer Key to match and  review the vocabulary.
· Students who have mastered the vocabulary will complete the Formative Assessment Intervention Plan and be provided the Vocabulary Summarization Activity Attachment 7 to complete for each vocabulary word (except J. Edgar Hoover). 
Sequence of Experiences for ALL Students
Day 2 (continued)
Primary Source Class Activity
· Prepare copies of four Prohibition readings (a single reading for each team of four students) from http://www.pbs.org/kenburns/prohibition/.

·  Click on the top bar “Unintended Consequences”

·  Because of copyright issues, you can highlight these sections and place them on separate pages to print:
· The Noble Experiment 
· Economics of Prohibition
· Cat and Mouse 
· The Greatest Consequence.  
· Randomly divide the class into 4 groups.  (With a class made up of both general education students and students on IEPs, I “randomly” group them, making sure that the students with special needs are equally distributed among the groups.)
· Once groups have been created, have them spread out around the room so that they can discuss their topics without interfering with other groups.
· Distribute one of the four Prohibition readings about the different consequences to each group.  http://www.pbs.org/kenburns/prohibition/   
· Instruct students to individually read the selection and think about what are the most important pieces of information.
· When all are done reading, have each group discuss and come to a consensus as to the 4-5 most important pieces of information.
· Once a consensus has been reached, have one student come and get a “puzzle piece” and a magic marker, on which they will write their 4-5 most important pieces of information.
· When the puzzle piece is finished, one student will come to the front of the room and attach the group’s piece on the bulletin paper.
· After all groups have placed their puzzle piece, ask one person from each group to present the material they read and the most important pieces of information they agreed upon.  (Plan to supplement information in case information is left out.)
· Once each group has shared, show Segments 1 and 2 on the Disc 2 of Prohibition: A Film by Ken Burns and Lynn Novick, “A Nation of Scofflaws” and “This Law Will Be Obeyed”.  
· These sections of the video will reinforce information gleaned from the readings.  (approximately 7 minutes 30 seconds in length)
· Distribute Attachment 8 for students to record notes from the group work and film clip. 
Sequence of Experiences for ALL Students
Day 2 (continued)
Essential Question
· After the video, ask the Essential Questions making sure that students include information presented in the reading and the chapter in their answers.  
· Do laws always bring about their intended results?

· What happens when people are forced to do something against their will?

I Can Statements
Based on today’s experiences, place a check mark to indicate your level of understanding to Statements 1 and 2 and 3.  Place today’s date.  Add notes as needed.  Attachment 1 

Day 3

Vocabulary Activity
· Begin the lesson by distributing the blank ACRONYM worksheet and assign students to complete it from memory.  Attachment 4A
· Upon completion, students will be given a copy of the Vocabulary Word Scavenger Hunt with the anticipation that having activated prior knowledge from the ACRONYM activity will aid in the completion of this vocabulary assessment.  Attachment 10
· They will need to get each box correctly answered and signed by a different student in the class, allowing 3 to 5 minutes to complete, depending on the class size.
· Once completed, they will be collected and evaluated.  Attachment 11
· Have students think about the previous day’s discussion of some of the unintended consequences of Prohibition, recalling the presentations from the different groups. 
· Reintroduce the Enduring Understanding “Laws can have noble roots but often bring about unintended consequences”, reviewing material presented and discussed during Days 1 and 2.
· Ask students to think about some current laws that are hotly contested today [Patient Protection and Affordable Care Act (Obama Care), school shootings and Gun Control issues, etc.] and how easily they can divide society as a whole, even causing division among families.
· Before opening this up for discussion, remind students that they must respectfully present their points-of-view without being offensive to others who may possess a different point-of-view.  
Sequence of Experiences for ALL Students
Day 3 (continued)
Primary Source Activity
· Before beginning the activity, remind students that just because something is a primary source does not mean that it is without bias.
· Distribute copies of primary sources The Tree of Intemperance and The Tree of Temperance explaining that both images appeared in Harper’s Magazine in the mid-1850s and both were created by the same cartoonist.  It is not sure if both appeared in the magazine at the same time or in different issues. Attachments 12 and Attachment 13.
· Ask students to analyze the two images and list their similarities and differences.

· After discussing their similarities and differences, ask students to look at the two trees, taking into account what has been presented in regards to unintended consequences and list any characteristics from either tree that should be deleted or added to the images.

· Once students finish, open up a classroom discussion regarding which characteristic(s) were added/deleted with students justifying why they came to that conclusion.

· Ask students to complete and date their “I Can Statements” sheet for each entry.  Attachment 1
Conclusion

· Finish the lesson by discussing how the overwhelming public outcry to end Prohibition brought about the passage of the Twenty-first Amendment; a first in American history.  
· Currently this is the only time an amendment has been passed and then repealed.  
· End the day by reminding students that they will be writing their essays tomorrow.
Day   4
Summative Assessment

· Review with the class material that has been covered over the last three days in class.

· Ask students take out paper and a pen or pencil.

· Distribute the Essay Questions (Essays are differentiated according to student academic need and ability.)

· Provide all period for students to develop and finalize their essays.

Revised 2010 Social Studies Standards


Preface:  Prior to this unit, the Womens Temperance Movement, the Anti-Saloon League and Billy Sunday’s theatrical productions against drinking will have been studied, focusing on the issues faced by women and children living in homes with drunken husbands and fathers.  In the chapters that cover the Roaring Twenties and Prohibition, our focus will continue to be on the unintended consequences brought about by the passage of the Eighteenth Amendment.





Strand: American History				


Topic:   Prosperity, Depression and the New Deal





Content Statement 19:  





Movements such as the Harlem renaissance, African-American migration, women’s suffrage and Prohibition all contributed to social change.  








Content Elaboration:  





Prohibition had mixed results.  Establishments that openly sold liquor closed their doors.  Prohibition lacked popular support.  It further divided the nation along secularist/ fundamentalist, rural/urban and modern/traditional lines.  It led to speakeasies and increased organized crime.  The law was difficult to enforce and was repealed with the 21st Amendment.





	


Expectations for Learning


Describe social changes that came from … and Prohibition.  





Note: The Harlem Renaissance, Great Migration and women’s suffrage will need to be addressed in other lessons such as those found at the Summit County ESC Website:  


� HYPERLINK "http://cybersummit.org" �http://cybersummit.org� and click on the left: Resources – then American History Grant –Lesson Plans.  Select lesson such as: 


The Great Migration:  Cause and Effects


Suffrage








Preface:  


This unit has been prepared for a co-taught class consisting of students with and without learning disabilities.  Multi-sensory dissemination of information and differentiation of instruction will be implemented depending on the needs of the students.  The pacing of this unit is based on a modified block schedule made up of three 12-week trimesters with five 73-minute periods.


 	











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 01_I Can Statements.doc"��Attachment 01�:  I Can Statements for Self-Assessment   


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 02_Previewing Vocabulary.doc"��Attachment 02�:  Previewing Vocabulary   


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 03_Previewing Vocab Answer Key.doc"��Attachment 03�:  Previewing Vocabulary Answer Key  


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 4A_Acronym Prohibition Student.doc"��Attachment 4A�:  ACRONYM Prohibition Student Sheet 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 4B_Acronym Prohibition Answer Key.doc"��Attachment 4B�:  ACRONYM Prohibition Answer Key


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 05_Prohibition .pptx"��Attachment 05�:  PowerPoint Prohibition 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 06_YES NO Sign.doc"��Attachment 06�:  YES/NO Sign


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 07_ Vocab Summary Activity Frayer Model.doc"��Attachment 07�:  Vocabulary Summary Activity (Frayer Model)


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 08_Causes _Effects Prohibition Worksheet.doc"��Attachment 08�:  Causes and Effects of Prohibition Worksheet


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 09_Causes_Effects Prohibition Answer Key.doc"��Attachment 09�:  Causes and Effects of Prohibition Answer Key


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 10_Vocab Scavanger Hunt.doc"��Attachment 10�:  Vocabulary Word Scavenger Hunt


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 11_Vocab Scavanger Hunt Answer Key.doc"��Attachment 11�:  Vocabulary Word Scavenger Hunt Answer Key


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 12_Tree of Intemperance.doc"��Attachment 12�:  Tree of Intemperance: Primary Source Image  


�HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment 13_Tree of Temperance.doc"��Attachment 13�:  Tree of Temperance:  Primary Source Image 








Primary Sources: 


A.D. Fillmore: Tree of Intemperance (Harper’s Weekly Cartoon) – 1855


Web version: � HYPERLINK "http://lcweb2.loc.gov/service/pnp/cph/3a10000/3a16000/3a16800/3a16876r.jpg" �http://lcweb2.loc.gov/service/pnp/cph/3a10000/3a16000/3a16800/3a16876r.jpg� Accessed 05/11/2013  	





A.D. Fillmore: Tree of Temperance (1855)


Web version:  � HYPERLINK "http://www.loc.gov/pictures/resource/cph.3b02442/" �http://www.loc.gov/pictures/resource/cph.3b02442/� 


Accessed 05-11-13





Quotation from Albert Einstein  





The prestige of government has undoubtedly been lowered considerably by the prohibition law.  For nothing is more destructive of respect for the government and the law of the land than passing laws which cannot be enforced.  It is an open secret that the dangerous increase of crime in this country is closely connected with this.  -Albert Einstein “My First Impression of the U.S.A.” 1921





Web version:


Einstein, Albert. Ideas and Opinions. ed. Carl Seelig. (NY:  Crown Publishers, 1954).  








Materials Needed:


CD selections of music from the 1920s


DVD copy of The Untouchables (A Brian DePalma Film)  (selected clips)


PBS Miniseries Video: Prohibition:  A film by Ken Burns and Lynn Novick. (selected clips)


Internet access to PBS website � HYPERLINK "http://www.pbs.org/kenburns/prohibition/" �http://www.pbs.org/kenburns/prohibition/� 


Poster paper and construction paper for the Prohibition Puzzle activity


Technology to display PowerPoint presentation and to listen to audio musical selections











Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Implied Verbs:


Analyze


Compare/contrast


Explain 





Stated Verbs:


Describe 








Prohibition


social change


secularist/fundamentalist


modern/traditional lines  (traditions)


speakeasies


organized crime


21st Amendment 











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand. (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures?





Laws can have noble roots but often bring about unintended consequences.  





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)    





Do laws always bring about their intended results?


What happens when people are forced to do something against their will?





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1 and 2.  








List:


Prohibition 


Volstead Act


18th Amendment 


speakeasies 


organized crime


21st Amendment








Other Vocabulary


Police Corruption


Reformers


Opposition


Hoover, J. Edgar


Illegal


Bootlegging


Income source


Territory


Ineffective


Organized Crime


National          


     Lawlessness   








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric











Target Content Statement or Elaboration Focus:  


Content Statement 21


Movements such as the …Prohibition all contributed to social change.





Question:


The concept of Prohibition of alcohol was a noble endeavor but had many unintended consequences.  In a well developed essay, identify two unintended consequences of Prohibition and explain what caused them to take place.





Alternative questions to be used for differentiated assessments.





Very shortly after the enactment of the Eighteenth Amendment, organized crime spread quickly throughout cities in the United States during the 1920s.  Identify two reasons for the rapid spread of organized crime and how they are still relevant in today’s society.





Many will say that the overall atmosphere of the 1920s contributed to the failure of Prohibition.  In a well developed paragraph, describe two elements of the Roaring Twenties and how they contributed to the failure of Prohibition.








Answer: 


Sample Response(s):  (not limited to the following)    





A well-developed five paragraph essay will include an introductory paragraph citing three specific unintended consequences of Prohibition.  They could include organized crime, increased governmental spending on law enforcement, building and maintaining of prisons, people’s overwhelming desire to consume alcohol, the booming economy and the expendable income to pay 300% or more than alcohol sold for when it was legal.





Each of the three body paragraphs will look at each of the three reasons cited and elaborate on how they were unintended consequences.





The final paragraph will restate the thesis of the essay while tying up all the loose ends.














By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete 


Identification of two unintended consequences of Prohibition. (1 point each)


Explanation of what caused these unintended consequences. (1 point each)





3 Points


The student wrote a thorough and complete identification and explanation for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete identification and explanation for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete identification and explanation for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the unintended consequences of Prohibition.








2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on �HYPERLINK "../../../../Patc/History Grant/2012-13/Desktop/Attachment_01 I Can Statements.doc"��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can explain several social changes that resulted from Prohibition.  


I can identify and explain the unintended consequences of Prohibition.











3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Posted around the room, will be various primary source photographs printed from the internet that focus on various aspects of organized crime during the Prohibition.


  


Quietly in the background, music representative of the 1920s will be playing.





There will be a short clip from the movie The Untouchables shown to set the stage for the unit. 





The ACRONYM (The Big Picture of the unit) will be introduced after the video clip.  For a full description, see Day 1.














4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book -rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





   Day 1


Distribute a blank copy of the ACRONYM sheet, asking students to fill in the vocabulary words that go along with each letter of the ACRONYM.





Students who are “in progress” (with less than 9 correct) will complete the Formative Assessment Intervention Plan and receive a word sort envelope created out of the acronym answer key (�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Cooper, Jack/Attachment 4B_Acronym Prohibition Answer Key.doc"��Attachment 4B�) to review and practice the vocabulary.





Students who have mastered the vocabulary will complete the Formative Assessment Intervention Plan and be provided the Vocabulary Summarization Activity �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Cooper, Jack/Attachment 07_ Vocab Summary Activity Frayer Model.doc"��Attachment 7� to complete for each vocabulary word (except J. Edgar Hoover).




















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.
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