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I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  

· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  

Day 1 Frontloading the Unit:

Frontload:

· Students write down where they want to live after high school / college and why.  

· Solicit reasons for these locations categorizing responses by the question: "do you feel pushed out of Ohio or is your chosen location pulling you there?"

· Ask students to contribute a response to: 

· Do you feel that you have absolutely no choice but to leave Ohio?  

· Explain why or why not.

· Discuss:  

· For those who feel they have to leave, why would they say they are being "kicked out" of Ohio?

· For those who feel they want to leave, why would they say they were being pulled into another region?    

· If you have a serious boyfriend/girlfriend (maybe even spouse) who leaves the state for a great opportunity for him/her (not you), would you join him/her?  

· Elicit responses and relate this to feeling they are being "dragged along" for a better experience.

Enduring Understanding

· Conclude the discussion by introducing the Enduring Understanding (Being different can lead to very different experiences) and relating to this scenario.
· A high school student who wants to be a super model might feel that Ohio has little to offer for her career and her style of dress may be seen as unusual by those in the school or community. She will feel pushed out of the area after graduation.  Hollywood or New York would provide a pull for that career path, where her eclectic style of dress would be the norm.
Sequence of Experiences for ALL Students
Day 1 (continued)

· An African-American student is enrolled by his parents in an exclusive and expensive private school.  After high school, he decides to study advanced polymers at an Ohio State University while all his friends laugh and say he should be going to an elite nationally known school.  He is comfortable living in Ohio as an African-American and is not feeling pushed out nor pulled elsewhere.
Vocabulary:

· Distribute Attachment 2 with clip art of bias, cultural bias, economic activity, famine, forced migration, persecution, prejudice, push-pull, refugee, stereotypes. 
· In pairs (or triples), students will first try and match terms (at bottom of page) with images on the front side of attachment. 
· Students will check with the teacher when complete. 
· The teacher only tells them if all are correct without saying which one(s) are incorrect. 
· See Attachment 3 Answer Key.
· After this, students will try to define each of their correct matches in their own words.
Writing Assignment & Essential Questions:  (in class as time remains or for homework):  

· Combine the frontload activity and the vocabulary; students are to write a fictitious 5-6 sentence paragraph about moving from Ohio to a place that is completely new to them.  

· This could be moving to another region of the country, a big city, a very rural area or even to a new country.  

· Their paragraph needs to utilize four of the vocabulary words used in proper context for their situation and address any expectations on how being different in this new place will present challenges.  (This will be a tie-in to the Essential Questions).
· For example, a student might write about a specific economic opportunity in a rural farming community by citing certain push-pull factors, but being African-American might have to face prejudice and stereotypes (which are to be listed) in this community.

Day 2 
Writing Assignment Review: 
· Have a few students read their paragraphs from Day 1 and introduce the two Essential Questions: 
· When does being different lead to being treated differently? 
· How can differences among people lead to shared success?  
· Discuss briefly with student responses to the homework and being new to a community.
· Ask: An urban student moving into a suburban community, where the student’s style of dress sticks out compared to the norm, is naturally a lesser student than those who live there.  Yes or no?  No, because this is a prejudiced view.

· If several students of different religious backgrounds were to discuss how to help a homeless man in the community, how might their backgrounds help to create a better solution than if just one tackled the problem?

Sequence of Experiences for ALL Students
Day 2 (continued)

Vocabulary and Concepts  

· Using Attachment 4 (PowerPoint), students will now complete the back of Attachment 2 with the teacher.  
· The first slide of each term is the definition that students can copy. 
· The second slide contains examples from history that support the definition.

· After completing Attachment 2, students will try to create linking statements with the partner from Day 1 (to be completed on their own paper).  Review individually and with the class.
· Link the homework writing assignment with this activity.  Can students find examples of these terms in their homework writing? 
· Conclude by returning to Essential Question 2:  How can differences among people lead to shared success? 
· Discuss how the vocabulary and homework writing assignment relate to the question.

· Use Attachment 5 to take the class through an example of how you read and interpret a primary source document in history.  Items from the document to discuss: 

· Who is writing the letter? (predict and then confirm later)

· Who is the letter targeting?

· What do the authors want to happen?

· Identify examples of bias, prejudice, stereotype, and push-pull.
I Can Statements

Based on today’s vocabulary and writing experiences, place a check mark to indicate your level of understanding to Statements 1 and 2.  Place today’s date.  Add notes as needed. 
Attachment 1 


Day 3 
Formative Assessment – Vocabulary   

· List the vocabulary words from Day 2 on the board.  Have students create an example for each term. 

· Students showing 75% or better success will meet in small groups to address the question: Is bias always negative?  They should be prepared to discuss two examples to support their conclusion.

· Students showing 75% or less success will complete Attachment 11 which defines each vocabulary term and presents two examples.  Students select the example that matches the definition.   Attachment 12 Answer Key
Primary and Secondary Sources
· In small groups, explore primary sources showing different groups in Ohio.  Attachment 13 is the student’s paper; the readings are Attachment 6, Attachment 7, Attachment 8, Attachment 9, and Attachment 10. The Readings are situated in a way to match differentiated learning. Teachers should structure their grouping accordingly. There are five different groups with readings (Irish, Mormons, Germans, Women, and Native Americans) and four documents for each group.
· Readings labeled by LETTER are the same group of people in Ohio (i.e. Irish, Women, etc.
· Readings labeled by NUMBER assist with differentiation.
· 1's are for accelerated learners (For example, A1 would be a primary source on Irish that is more difficult to process.)

· 4's are for struggling or IEP learners (For example, C4 would be an edited primary source on German immigrants for easier reading.)
· Individually students are to complete their assigned documents.
· Determine if the source is a primary or secondary.
· Write down any example from the reading that shows stereotypes, cultural bias, negative consequences and economic activities.
· Students will group together by LETTER and share what has been found in the documents about this ethnic/gender group in Ohio. 
· They will write this on the second set of boxes on Attachment 13.  
· Upon conclusion of sharing information, the group should create a two-sentence summary of their group.  
· The first sentence should focus on the stereotype, bias and negative consequences the group faced.  
· The second sentence should focus on the economic activities and other positives of the group.
· Students will then regroup by NUMBER (all 1's together, 2's together, etc.) and share their sentences with the other group members.
· Homework: Students will complete the conclusion section at the bottom of the second page of Attachment 13.

Sequence of Experiences 
Day 4

I Can Statements and Connections to Essential Questions 
· If needed, finish the activity from Day 3. 
· Have students reassess themselves on the I CAN Statements.  Attachment 1
· Final discussion: How do these experiences from Day 3 relate to the Essential Questions? 
· Divide class into groups and have some groups focus on Essential Question 1:  When does being different lead to being treated differently? 
· The other groups have Essential Question 2: How can differences among people lead to shared success? 
· What examples from the primary source activity on Day 3 relate to each question? Share out and discuss
· Ohioans were quick to dismiss Mormons as a lower class of people, which included violent actions towards their group.  (“being different = treated differently”)

· Irish, regardless of stereotype, helped build the canals that led to Ohio’s early economic growth.

· Germans were given an opportunity to settle in central Ohio and successfully operated business that were good for the community and the state.

Summative Activity:  Optional
· Ask students to think of modern groups of people in Ohio and America who are facing similar circumstances like those in Ohio that were investigated in the readings. 
· List the groups on the board. 
· Divide students into small groups and have each group create a short skit that role-plays what bias, stereotype, prejudice or persecution the group faces and how it is harmful to the nation.

· This would be a non-graded activity used to stimulate further discussion. 
Summative Assessment:
· Distribute the summative assessment for students to complete.  Attachment 15
Revised 2010 Social Studies Standards


Strand:  History


Topic: Historical Thinking and Skills


		


Content Statement 1:


Primary and secondary sources are used to examine events from multiple perspectives and to present and defend a position. 





Content Elaboration: 


Primary and secondary sources can be studied to understand how the same event might be portrayed from different perspectives.





Historians also use evidence provided by the primary and secondary sources to construct arguments which support a stated position. 





Expectation for Learning: 


Analyze primary and secondary sources to describe the different perspectives on an issue relating to a historical event in U.S. history and to present and defend a position.














Stand:  Geography


Topic: Human Systems


*Content Statement 16: �Cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole. 





Content Elaboration:   �Cultural biases, stereotypes and prejudices contributed to …violence against Mormons … Responses to prejudice contributed to …, the Mormon migrations …. 





Cultural biases, stereotypes and prejudices also impacted other groups, including immigrants. The prejudices could be based on origin (e.g., Irish, Chinese) or religion (e.g., Jews, Catholics). Many immigrants were restricted from certain jobs and limited as to where they could live. 





Expectation for Learning: 


Explain how cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole.





(*) This identifies the Content Statement being assessed for the 


Summative Assessment question.	








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\01_I_Can_Statements.doc"��Attachment 01:	I Can Statements for Self-Assessment  � 


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\02_Bias_Basics.doc"��Attachment 02:	Bias Basics – Student Document�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\03_Bias_Basics_Answer_Key.doc"��Attachment 03:	Bias Basics – Teacher Key�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\04- Basics of Bias - Presentation.ppt"��Attachment 04:	Basics of Bias - PowerPoint� 


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\05_Model_Primary_Source_Document.doc"��Attachment 05:	Model Primary Source Document – Diversity�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\06_Primary Sources_A_ Irish.doc"��Attachment 06:  Primary Sources A Irish�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\07_Primary Sources_B_Mormon.doc"��Attachment 07:  Primary Sources B Mormon�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\08_Primary Sources_C_German.doc"��Attachment 08:  Primary Sources C German�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\09_Primary Sources_D_Women.doc"��Attachment 09:  Primary Sources D Women�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\10_Primary Sources_E_Indians.doc"��Attachment 10:  Primary Sources E Indian�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\11_Review_Vocabulary.doc"��Attachment 11:	Review Bias Vocabulary  – Student Document�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\12_Review_Voc_Answer_Key.doc"��Attachment 12:  Review Bias Vocabulary – Answer Key�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\13_Diversity_Primary_Sources_Summary.doc"��Attachment 13:	Diversity Primary Source – Student Worksheet�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\14_Primary_Sources_Bibliogrpahy.doc"��Attachment 14:	Primary Source Bibliography�


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\15_Summative_Assessment.doc"��Attachment 15:  Summative Assessment�








Note:  Teacher Summative Assessment Sample Responses and Rubric pages 9-10.  


Note:  Development Guidelines for Planning the Unit pages 8-11.











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


See �HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\14_Primary_Sources_Bibliogrpahy.doc"��Attachment 14� for a bibliography of primary sources.











 


Materials Needed:


Computer & Projector for PowerPoint presentation


Bias Primary Source documents � HYPERLINK "06_Primary%20Sources_A_%20Irish.doc" ��Attachment 6�, � HYPERLINK "07_Primary%20Sources_B_Mormon.doc" ��Attachment 7�, � HYPERLINK "08_Primary%20Sources_C_German.doc" ��Attachment 8�, � HYPERLINK "09_Primary%20Sources_D_Women.doc" ��Attachment 9�, � HYPERLINK "10_Primary%20Sources_E_Indians.doc" ��Attachment 10�


Primary Source Packets














Note:  The remaining minority groups: American Indian removal, the enslavement of Africans, and the views of women as second-class citizens need to be taught in other units.  


SCESC Lesson 


Summit County ESC American History Grant Lessons  


� HYPERLINK "http://cybersummit.org/Resources/TAH/Lessons.aspx" �http://cybersummit.org/Resources/TAH/Lessons.aspx� 


Select CS 16:  Consequences of African American Enslavement





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statements and elaboration?





Implied Verbs:


Identify


Contrast/Compare


Differentiate


Evaluate











Stated Verbs:


Analyze


Describe 


Present


Defend


Explain











perspective


cultural bias   


stereotypes


prejudices


social, political, and  economic consequences


Mormons


immigrant


origin  





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Being different can lead to very different experiences.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





When does being different lead to being treated differently?


How can differences among people lead to shared success?





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.  





Additional Vocabulary: 


famine


persecution


push-pull 


refugee    





List:


cultural bias


stereotypes


bias


prejudice


economic activity


forced migration 











1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric








Target Content Statement 16:


Cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole. 





Expectation for Learning 16: 


Explain how cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole.





Question:								


Identify a group of people who were not popular with other Ohioans between 1830-1870.  State a reason why they were viewed negatively and an action taken against the group.  Explain a stereotype that was formed about this group and either a political or economic consequence the group suffered as a result of this bias. (4 points)








Answer: 


Sample Response:  (not limited to the following group – others would be used)





Mormons were a Christian religious group that came to Ohio from New York.  


Because the Mormon version of Christianity was different than other Christians, they faced negative opinions from their neighbors.  A Mormon belief in communal property led to a stereotype that in a community they were trying to take over other people’s property.  This led to distrust, and violence against Mormon leaders.  Because of growing distrust, the Mormons moved the center of their church from Northeast Ohio to Missouri. 














By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete response that included:


a clearly stated group that was not popular (i.e., Mormons, Irish, Germans, Blacks, Suffragists), that includes a valid reason for their dislike, (1 point) 


Note:  There is no credit for only naming a group. 


an action taken against this group, (1 point)


an accurate stereotype of this group,  (1 point)


and a resulting negative impact (consequence) on the group that was either political or economic in nature.  (1 point)  





3 Points


The student wrote a thorough and complete response including 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete response including 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete response including 1 of the 4 requirements.





0 Points


The student indicates no understanding of the bias specific groups in Ohio faced and the stereotypes and political and/or economic consequences endured by these groups.   





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Days 2-3: 


From a column of the vocabulary words, create an example for each term. 


�HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\03_Bias_Basics_Answer_Key.doc"��Attachment 3 Answer Key�


Students showing 75% or better success will meet in small groups to address the question: Is bias always negative?  They should be prepared to discuss two examples to support their conclusion.





Students below 75% are In-Progress students who will complete an activity sheet �HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\04- Basics of Bias - Presentation.ppt"��Attachment 4� which defines each vocabulary term and presents two examples.  Students select the example that matches the definition.








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on �HYPERLINK "\\\\summit-control\\share\\History Grant\\Grant Lessons 2011-12\\01_Tom Units to be Posted\\Wise_Final-PR\\01_I_Can_Statements.doc"��Attachment 1�.





I can:		


successfully pair images, terms and definition of key vocabulary of this unit.


identify different examples of bias in primary and secondary source documents.


create examples of bias using modern groups and situations.


identify groups that faced bias in Ohio.














4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


     vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


     minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Day 1


Students write down where they want to live after high school / college and why.  


Solicit reasons for these locations categorizing responses by the question: "Do you feel pushed out of Ohio or is [their chosen location] pulling you in?"


Details will be provided on Day 1. 























1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.
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