Social Studies Unit Design Template

Name:  Sharon Strott & Jane Ridinger
Grade Level:
4
Unit Title:  Ohio’s Mining, Manufacturing and Agricultural opportunities
Time Frame: 5 Days + assessment


Final: 6-1-10

    Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)

    Standard:  People in Societies
    Benchmark:  
B. Explain the reasons people from various cultural groups came to North America and the consequences of their interactions with each other.


Interaction
    Indicator:
*3.  Explain the reasons people came to Ohio including:

a.  opportunities in agriculture, mining, and manufacturing
 
Standard:  Study Skills and Methods
   Benchmark:

B.  Use a variety of resources to organize information and draw inferences.

Thinking and Organizing
   Indicator:

5.  Identify main ideas and supporting details from factual information.

Problem Solving
   Indicator:

D.  Use problem-solving skills to make decisions individually and in groups.

10. Use a problem-solving/decision-making process which includes:

a. identify the problem;
b. gather information;

c. list and consider options;

d. consider advantages and disadvantages of options;

The (*) indicates the Indicator being assessed on the Summative Assessment question.















Day 1 Frontloading the Unit:
· Introduce students to the Enduring Understanding:  People are constantly pushed away   from and pulled to new environments based on their wants and needs. 
· Put students in groups of 3-4 and give them sticky notes.  
· Together they will brainstorm a group of Native Americans or tribe they have previously studied, who has demonstrated being pushed or pulled away from their home to a new location and explain why. 
· Place the post-it notes on a class chart.  
· Each group will explain who they selected and how that group or individual was pushed or pulled to a new environment.
· With the introduction of the Big Idea, students will complete the K (What I know) column of a class KWL chart about reasons why people came to Ohio throughout history, together as a class, on the overhead.  Attachment 1
· Together as a class, students will complete the W (What I want to know) column on the KWL chart.

· Teacher will read aloud the children’s book Coal written by Christin Ditchfield and discuss while looking at photographs. 
· What is coal used for?

· Why is coal important?

· Why do you think people chose to become miners?
· Do you think you would like to be a coal miner?  Why or why not? 
· Pass around the photographs of coal to the class.  Attachments 2A and 2B
· Together students will begin to fill in the L (What I learned) column to any answered questions in the L column.

Day 2 
Teacher will use Attachment 3 examples to create consensograms on chart paper.

· Create each Consensogram on large chart paper with evenly space intervals from 1-3. Students will place an individual sticker below the corresponding number ranking from 1-3 according to the type of industry/economic opportunity:
· Column 1.  The student has little knowledge or is unfamiliar with the concept of agriculture, manufacturing or mining.
· Column 2.  The student is somewhat familiar with the concept of agriculture,  

manufacturing, or mining.
· Column 3.  The student can teach a peer the concept of agriculture, manufacturing or mining.  
Sequence of Experiences for ALL Students:  (continued)

Day 2 - Continued
· Distribute a copy of the I Can… Statements.  Attachment 4  
· Use an overhead to briefly discuss what we will be able to do at the end of the unit. 
· Explain to students that as we cover each I Can Statement, we will highlight it on their list.  Instruct students to place the sheet in their social studies folder.  
· Distribute the Rate Your Vocabulary worksheet to pre-assess the students’ prior knowledge of the unit’s vocabulary and turn it in as an Exit Ticket / Formative Assessment.  Attachment 5
· Students rank each vocabulary term/phrase according to their individual understanding.  This is a formative assessment to determine each student’s prior knowledge. It will also help to make decisions for intervention. 
· Distribute the Ohio Natural regions map to students and/or place on the overhead.  Attachment 6  
· Discuss map vocabulary:  key, symbols, compass rose, etc.

· Identify the natural regions of Ohio:  Lake Plains, Glaciated Appalachian Plateau, Till Plains, Bluegrass   
· Guide students and discuss the natural resources found in each of Ohio's natural regions.  
· Connect the regions to some of the vocabulary. Based on the map and the natural land forms in these regions:

·  Which one would most likely be agricultural farmland?  Why?

· Lake Plains, Till Plains, Bluegrass   

· The land is flatter and easier to plant crops.

· Which one would most likely have mines?  Why?    

· Glaciated Appalachian Plateau
· Most minerals are found in mountains.  

Day 3
Vocabulary

· Follow-up Formative Assessment for the Rate Your Vocabulary worksheet.

· Review any vocabulary words causing problems.  Attachment 5
· Distribute to heterogeneous groups of two or three a vocabulary word and a piece of chart paper.  Each group must create a poster with the word, its definition, a synonym and a picture, clearly stated on the poster.

· Present their posters to the class and hang on them on the wall.
· Assign corresponding reading text from district text or optional reading Attachment 7A.
· If they read the attachment, students will complete skeleton note-taking worksheet. Attachment 8A and Attachment 8B  Answer Key
· Display the map and questions to show how agriculture and mining were influenced by the geography of Ohio.  Attachment 6
Sequence of Experiences for ALL Students
Day 4  

Connections to the Enduring Understanding and Essential Questions
· Divide the students into teams to differentiate the instruction.  For example:
· 2 teams: Students who are struggling with the concepts and vocabulary will use the reading:  Europeans come to America and Ohio.  Attachment 7A – page 1
· 2 teams:  Students who indicate some mastery of the concepts and vocabulary will use the readings:  Settlers in Ohio and Immigrants Come to Ohio.  
Attachment 7A – pages 2-3
· 2 teams:  Students who show mastery of the concepts and vocabulary will use the reading:  Industry in Post Civil War Ohio.  Attachment 7A pages 4-5
· Distribute the Push and Pull Factors to Ohio worksheet.  Attachment 7B 
· Each group is to answer the following questions.  Students will have individual copies to complete for the Round-Robin Activity. 
· Reread the Enduring Understanding:  People are pushed away from and pulled to new environments based on their shifting needs. 
· Who was being pushed to North America and Ohio in your reading?

· Who was being pulled to North America and Ohio in your reading?

· Answer the Essential Question:  What factors made each of your groups leave their homes and move to new places? 
· Answer the Essential Question:  
· How did people’s lifestyles change due to new opportunities in North America and Ohio?
· Round-Robin Activity. 
· Regroup student teams to include one member from each of the three assigned reading teams.  

· Each student is to share his/her Push and Pull Factors to Ohio with the other two team members.
· Collectively share highlights with the entire class. 
· Review unit concepts.

· Designate three locations within the room as A, B and C.
· Distribute the Snowball Worksheet as a Formative Assessments for students to complete.  They do NOT put their names on the paper.  Attachment 9A  
· Students individually answer each question and then crinkle their papers to form a snowball. 

· Students will then throw the snowball at a designated target and then retrieve a snowball not belonging to him/her.  

· The teacher reads aloud question #1.  

· Instruct students to move to the appropriate location A-C location within the room according to the written response on the paper in their possession.  They do NOT move to the location based on the answer he/she personally wrote.  

· Provide the correct answer and discuss why/ why the other answers were not correct.  Continue the process for numbers 2-3.   
Day 5

· Suggested field trip to the Youngstown Historical Center of Industry & Labor

151 West Wood Street 

P.O. Box 533

Youngstown, OH 44501

(330) 743-5934
800-262-6137

www.ohiohistory.org
· The Center of Industry & Labor demonstrates the journey of the steel industry in Youngstown and the Mahoning Valley.  It also emphasizes the role of immigrant workers moving to the Youngstown area. 
· Distribute a copy of the 2 Essential Questions at the center.  Students are asked to find examples of how people’s lifestyles change due to new opportunities and what factors made people leave their homes and move to new places.   Attachment 12  
· Collect the Essential Question worksheet on the return trip. 
Day 6
· Students will complete the concensogram activity again to compare current and past understandings of the concepts.

· Complete the Summative Assessment question.


Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Stated Verbs:


explain


use


identify





Implied Verbs:


observe


describe








opportunity


agriculture


mine


manufacture





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?


  


People are pushed away from and pulled to new environments based on their shifting wants and needs.  





Essential Questions:  What are the 1-3 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What factors made people leave their homes and move to new places? 


How do people’s lifestyles change due to new opportunities?


 





Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





List:


agriculture


mining


manufacturing


European immigrant


migrant worker


migration


natural resources








Plan a specific way to teach vocabulary. (Copying a definition does not qualify.) 





The details will be listed on the day that it is incorporated into the lesson.  See Day 2 and 3








primary and secondary sources





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?








Target Benchmark/Indicator: People in Societies B.


3.  Explain the reasons people came to Ohio including:


	a.  opportunities in agriculture, mining, and manufacturing.





Question:  People came to Ohio for work in agriculture, mining and manufacturing.  Choose two of these occupations and explain two pull factors for each occupation that was important in bringing people to Ohio.  (4 points)   








Answer:


Sample Responses:  (not limited to the following)





Ohio had many natural resources for agriculture. 


The fertile soil helped people to grow their own food or sell it.  


The lakes and rivers supplied water for growing crops and for transportation, if needed.


Ohio has a good climate growing many kinds of crops such as corn and soy beans.  


Also, Ohio’s fertile soil and many waterways made it a positive environment for raising farm animals.





Ohio had many resources for mining. 


It had an abundance of coal to power things.  


It has salt mines that can be treated for people to use in their homes and communities.


The waterways and railroads made it easy to transport these materials to other places for sale.





Ohio had a strong manufacturing base.


It was easy to transport the goods and products for sale to other places.  


Ohio had many waterways (rivers, lakes) and railroads to quickly move supplies and products.  


Ohio had a large abundance of natural resources such as coal, salt, oil and metals for use in manufacturing.


It had many immigrants to become workers in the factories. 














Summative Assessment:  (continued)





Rubric:  





4 Points  


The student chose two occupations and wrote two thorough and complete explanations of pull factors for each occupation. (1 point for each pull factor) 





3 Points  


The student successfully completed 3 of the 4 pull requirements. 





2 Points


The student successfully completed 2 of the 4 pull requirements. 





1 Point


The student successfully completed 1 of the 4 pull requirements.





0 Points


The student indicates no understanding of how opportunities in agriculture, mining and manufacturing brought people to Ohio.   





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


	  grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need a follow-up plan for those who need   


	  intervention and those who already have an understanding of the concept. 





Day 4  Do a “Snowball Fight”.  


Designate three locations within the room as A, B and C.


Distribute the Snowball Worksheet for students to complete.  They do NOT put their names on the paper.  Attachment 9A  


Students individually answer each question and then crinkle their papers to form a snowball. 


Students will then throw the snowball at a designated target and then retrieve a snowball not belonging to him/her.  


The teacher reads aloud question 1.  


Instruct students to move to the appropriate A-C location within the room according to the written response on the paper in their possession.  They do not move to the location based on the answer he/she personally wrote on the paper.  


Provide the correct answer and discuss why/why not each of the answers was correct.  Continue the process for numbers 2-3.   








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





I can…


Locate Ohio’s natural regions:  Lake Plains, Glaciated Appalachian Plateau, Till Plains, Unglaciated Appalachian Plateau, Bluegrass   


Describe Ohio’s natural regions.


Read a land’s use and product’s map.


Describe Ohio’s natural resources.


Describe Ohio’s types of communities.


Describe how Ohio’s natural resources affect what people do.


Describe how Ohio’s natural resources affect where people live.


Identify the reasons people relocated.


Describe why communities settled in different regions of Ohio.


Identify main ideas in reading social studies.


Identify supporting details in reading social studies.











4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


	vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.


Used to determine re-teaching or enrichment.  It is not a grade in the grade book.  It is used   


to create flexible grouping and planning the next steps in the unit.








Day 1  


Teacher will read aloud the children’s book Coal written by Christin Ditchfield and discuss while looking at photographs. 


What is coal used for?


Why is coal important?


Why do you think people chose to become miners?


Do you think you would like to be a coal miner?  Why or why not? 


Pass around the photographs of coal to the class.  Attachments 2A and 2B








�











5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.




















Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 











Extension/Enrichment Experiences: Optional: 


 Include enrichment for each specified checkpoint


Below are two Ohio History central web pages that offer good narrative summaries about coal and coal mining in Ohio. These summaries point out the connections between natural resources and sources of energy, patterns of settlement and ethnic diversity, dependence on transportation and links to nearby waterways (and canals) and post-industrial population and economic decline and environmental issues in regions that had been dependent on this industry.


 


� HYPERLINK "http://www.ohiohistorycentral.org/entry.php?rec=1565" �http://www.ohiohistorycentral.org/entry.php?rec=1565�





� HYPERLINK "http://www.ohiohistorycentral.org/entry.php?rec=1385&nm=Coal" �http://www.ohiohistorycentral.org/entry.php?rec=1385&nm=Coal�








Interdisciplinary Connections: Optional





None











List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment_01_KWL_.doc" ��Attachment 01:  KWL Chart�			


� HYPERLINK "Attachment_2A_Coal%20Pieces%201.doc" ��Attachment 2A:	Coal Pieces #1�


� HYPERLINK "Attachment_2B_Coal%20Pieces%202.doc" ��Attachment 2B:	Coal Pieces #2�


� HYPERLINK "Attachment_03_Consensograms.doc" ��Attachment 03:  Consensograms� 


� HYPERLINK "Attachment_04_I_Can_Statements.doc" ��Attachment 04:  I Can Statements�


� HYPERLINK "Attachment_05_Rate_Vocab.doc" ��Attachment 05:  Rate Vocabulary  � 


� HYPERLINK "Attachment_6A_Map.doc" ��Attachment 6A:  Map: Ohio's Resources� 


� HYPERLINK "Attachment_6B_Map_Answer_Key.doc" ��Attachment 6B:  Map: Ohio's Resources Answer Key�


� HYPERLINK "Attachment_7A_Reading_Push_Pull_to_Ohio.doc" ��Attachment 7A:	Reading:  Push & Pull to Ohio�


� HYPERLINK "Attachment_7B_Push_Pull_to_Ohio_WK.doc" ��Attachment 7B:  Push &Pull to Ohio Worksheet�


� HYPERLINK "Attachment_8A_Push_Pull_Skeleton_Notes.doc" ��Attachment 8A:  Push & Pull Skeleton Notes�


� HYPERLINK "Attachment_8B_Push_Pull_Skeleton_An_Key.doc" ��Attachment 8B:	 Push & Pull Notes Answer Key�


� HYPERLINK "Attachment_9A_Snowball%20Assessment.doc" ��Attachment 9A:	Snowball Assessment�


� HYPERLINK "Attachment_9B_Snowball%20Assessment_Answers.doc" ��Attachment 9B:	Snowball Assessment Answer Key�


� HYPERLINK "Attachment_10_Photograph.doc" ��Attachment 10:  Photograph�


� HYPERLINK "Attachment_11_Photograph.doc" ��Attachment 11:  Photograph�


� HYPERLINK "Attachment_12_Youngstown.doc" ��Attachment 12:	Youngstown Fieldtrip�











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.





2  raw chunks of black coal about 4 by 6 inches and 4 shiny processed chunks of coal.  


Current photographs taken of salt mines at Lake Erie taken by Jane Ridinger, June 2009.


Robert Michael Thompson, East Lynn Booming (Genoa: Robert Michael Thompson, 2007) p. 19, 23, 54, 56, 73, 93, 98-99,123.














Materials Needed:


Chart paper and one color round stickers Day 2


Chart paper and markers  Day 3


Chart paper from Day 2 and a different color round stickers for Day 6
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