Social Studies Unit




Name: Brandi Keplinger & Mark Tomecko
Grade Level:
HS American History 


Title:  Suffrage
Time Frame: 3-4 Block Days + Assessment

(Some links do not work 8-21-15 + Updated CS #)




I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1 (85 minute Block)
Frontloading the Unit: (25 min)
· Copy and distribute or display the world map of suffrage to students located  at: 

(http://qed.princeton.edu/images/d/df/Women_and_the_right_to_vote%2C_20th_Century.jpg)
· Distribute the question sheet to facilitate a whole class discussion of the map.  Attachment 2 Attachment 3  Answer Key 
Vocabulary:  (20 min.) 
· Conduct the Paired Vocabulary Strategy.  The directions and unit vocabulary words needed for this activity are part of Attachment 4.  
Background: (10 min) 
· Women in the United States were upset with the passage of the 15th amendment which granted all African American men the right to vote, but it still did not include them. Women, especially white women, were upset because they felt they were a higher part of society than black men.  Women, as a whole, felt devalued and that their ideas and opinions did not count. They wanted more of a political voice, so they continued in their fight for suffrage (which had been going on since Seneca Falls 1848). Women formed organizations, voted illegally, were arrested, had hunger strikes, picketed in front of the White House, held political parades, and participated in various other activities to draw attention to the movement.   
· How does this background align to the Enduring Understanding: As people face problems, they take action?  (The summary contains a list of possible responses for taking action.)
I Can Statements:  (15 min.)
· Distribute the I Can Statements and discuss with students how they will they track their learning and understanding for the statements listed, you may need to explain what these mean depending on the level of your students.  Attachment 1
1. define and apply content vocabulary appropriately.

2. identify several arguments made in support of women’s suffrage.

3. identify several arguments made against women’s suffrage.

4. describe several methods/tactics used by supporters of women’s suffrage.

5. explain the effectiveness of the methods/tactics used by supporters of women’s suffrage.
Sequence of Experiences for ALL Students
Day 2
Enduring Understanding: (15 min.)  

· Review the discussion questions from yesterday, the map, and the I Can Statements. 
· Re-visit the Enduring Understanding as people face problems, they take action by reviewing what the students thought it meant to take action or ways they felt women could take action. Write the list on the board. 
· Sample Responses (not limited to the following):   

· Hunger strikes
· Picketing the White House

· Political parades

· Voting illegally

· Form organizations to gain the attention on a state by state level (NAWSA)
· Form organizations to gain the attention of Congress for the creation of a national amendment (National Woman’s Party created by Alice Paul)
Formative Assessment:  Vocabulary (10 -15 min.)
· Place students into groups according to their understanding of the vocabulary based on the following:

· Pronounce the vocabulary word and give students two choices for its definition. Have students write A for the first choice and B for the second choice. Then as a class, each student can grade his or her own paper. 
· Group 1:  students who cannot correctly match at least 0-3 words. For review, have students define the word, explain the words they missed in their own words, and then draw a picture of what each of those words means/looks like/represents to them. 

· Walk around and check these and explain/clarify the vocabulary to these students as needed.

· Group 2: students who could match 4-5 of the words. For enrichment have students look through the newspapers and/or articles you have and pick out instances of: 
· current events in which people's rights are being violated, and /or examples of stories where the vocabulary is used. 
· When the time allotted for Group 2 is over, have these students share their findings with the entire class and discuss how each instance is a representation of each vocabulary word.

Enduring Understanding and Primary Sources: (45 min.)  
· Instruct students to identify examples as they complete this activity how the Enduring Understanding:  ‘As people face problems, they take action’ would apply.
Connect this to the primary source documents that you will receive.  
· Distribute the Primary Source activity packet.  Attachments 5B-G
· Break the class into groups of four and have the students analyze the primary sources and answer the corresponding questions.
· Walk around to groups to track students’ progress.  

· Bring the class back together as a whole and have a class discussion of the documents. 

Attachment 6 Answer Key 
Sequence of Experiences for ALL Students
Day 2 (continued)
I Can Statement:  Exit Ticket
· Before students leave, have them take out the I Can Statement sheets. 
· Based on today’s primary source experiences, place a check mark to indicate your level of understanding to Statements 1 - 5.  Place today’s date.  Add notes as needed.  Attachment 1 









· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  
Homework: 
· Have students write a journal/diary entry from the standpoint of a women living in the United States between 1917-1920. The entry must have:

· what actions/methods they have been taking in their fight for suffrage and

· what their reasons are for why they want suffrage. 

Day 3
Homework:  Journal – Diary Follow-up 
· Place students in pairs with their journal/diary entry from the standpoint of a women living in the United States between 1917-1920.
· Partners swap and read the other one’s entry to make sure they have the following entry requirements:
· what actions/methods they have been taking in their fight for suffrage and

· what their reasons are for why they want suffrage. 

· Provide your partner with constructive comments about his/her ability to express the requirements in the journal/diary entry. 
· What did your entries have in common?
· What made each entry unique?
· Focus on the actions that each character took.  How did one of these align to the Enduring Understanding:  as people face problems, they take action?
· Ask volunteers to share out their journal/diary.
Video Clips

· Distribute the Iron-Jawed Angels video clips question and  discussion sheet. Attachment 7 and Attachment 8 Answer Key
· You can view the video clips on YouTube: or you may wish to rent it. http://www.youtube.com/watch?v=96JifSnHhaY  Show the following clips:
· Hunger Strike and Force feeding scene http://www.youtube.com/watch?v=pO70ZjZ0wrw
· White House picketing http://www.youtube.com/watch?v=G811_Ej7LiQ
· Parade in Washington http://www.youtube.com/watch?v=AtUY-wVLdeY 
· After the clips are over, allow some time for students to finish the questions. then discuss the questions with the class as a whole.  
· Optional: You may wish to have students view the entire video on their own time. 

There is a separate question sheet to focus on the whole movie. Attachment 9 and
 Attachment 10 Answer Key
Sequence of Experiences for ALL Students
Day 3 (continued)
I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that reflects your level of mastery.  Attachment 1 
Day 4
· Distribute the Summative Assessment.  Attachment 11















2010 Revised Social Studies Standards


				


Topic:   Industrialization and Progressivism (1877-1920)





Content Statement 14: 


The Progressive era was an effort to address the ills of American society stemming from industrial capitalism, urbanization and political corruption. 





Content Elaboration:  


*Progressives fought political corruption and introduced reforms to make the political process more democratic…. including 19th amendment (women’s suffrage).	





Expectations for Learning:  


Analyze and evaluate the success of progressive reforms during the late 19th and early 20th centuries in addressing problems associated with industrial capitalism, urbanization and political corruption.     (Note:  The remaining concepts will be taught in future units.}











(*) This identifies the Content Elaboration being assessed for


 the Summative Assessment question.








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01:	I Can Statements for Self-Assessment  � 


� HYPERLINK "02_World_Map_Questions.doc" ��Attachment 02:	World  Suffrage Map Discussion Questions�


� HYPERLINK "03_World_Map_Questions_Answer_Key.doc" ��Attachment 03:	World Suffrage Map Discussion Questions Answer Key�


� HYPERLINK "04_Paired_Vocabulary_Activity.doc" ��Attachment 04:	Paired Vocabulary Activity/ Paired Vocabulary Activity� 


� HYPERLINK "5A_Primary_Source_Questions.doc" ��Attachment 5A:	Primary Source Questions for “The Fight for Woman Suffrage”� 


� HYPERLINK "5B-G_Primary%20Sources.doc" ��Attachment 5B-G: Primary Source Packet� 


5B Votes for Women!  The Woman’s Reason


5C  Some Reasons Why We Oppose Votes for Women


5D  Official Program, Woman Suffrage Parade, 1913


5E  Working in the Offices of The Suffragist (a pro-suffrage newspaper)


5F  Picketing the White House in all sorts of weather, January, 1917 and 


      Virginia Arnold [holding Kaiser Wilson banner]


5G “Miss Alice Paul on Hunger Strike” (article), The New York Times, 


      November 7, 1917


� HYPERLINK "06_Primary_Source_Answer_Key.doc" ��Attachment 06:	Primary Source Packet Answer Key:“The Fight for Woman Suffrage”� 


� HYPERLINK "07_Iron%20Jawed%20Angels_Video_Clip_Questions.doc" ��Attachment 07: Iron Jawed Angels Discussion Questions: Video Clips ONLY�


� HYPERLINK "08_Iron%20Jawed%20Angels_Clips_%20Answer%20Key.docx" ��Attachment 08: Iron Jawed Angels Discussion Questions: Video Clips ONLY Answer Key�


� HYPERLINK "09_Iron_Jawed_Angels.doc" ��Attachment 09:	Iron Jawed Angels Discussion Questions (Optional: the entire movie�)    


� HYPERLINK "10_Iron%20Jawed%20Angles_Full_Answer_Key.doc" ��Attachment 10:  Iron Jawed Angels Discussion Questions (Optional: the entire movie) 


Answer Key�


� HYPERLINK "11_Summative_Assessment.doc" ��Attachment� 11:  Summative Assessment 





Note:  Teacher Summative Assessment Sample Responses and Rubric pages 8-9.  


Note:  Development Guidelines for Planning the Unit pages 7-10.











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


� HYPERLINK "http://www.google.com/imgres?q=women%27s+suffrage+timeline+world&hl=en&sa=X&biw=1026&bih=668&tbs=isz:l&tbm=isch&tbnid=-qL7EzG7X6JuqM:&imgrefurl=http://histsociety.blogspot.com/2011/08/womens-suffrage-at-100.html&docid=svytuZdozLpFlM&imgurl=http://worth.run" �Map of Women’s Suffrage�     


� HYPERLINK "http://tinyurl.com/8xj3d4r" �http://tinyurl.com/8xj3d4r� 


 








Materials Needed:


Textbooks


Copies of attachments


Computer with Internet access to YouTube OR rent a copy of Iron Jawed Angels


Scissors














1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.


























Extension/Enrichment Experiences: Optional: 


Have students research a person or group involved with the women’s suffrage movement. Write a newspaper article about an event/activity from the perspective of the person/group as though they were living during the time it was occurring. Students would then share their articles with the enrichment group as a review.





Interdisciplinary Connections: Optional


	 


This lesson correlates with the new Common Core Standards for Language Arts and could be used as a team teaching lesson as well.





Reading:


RI.9-10.9. Analyze seminal U.S. documents of historical and literary significance (e.g., Washington’s Farewell Address, the Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”), including how they address related themes and concepts.





Strand: �
Reading - Literature �
�
Topic: �
Range of Reading and Level of Text Complexity �
�
Enduring Understanding 


In order to meet the rigorous demands of college and/or the workforce, students must be able to 


read and comprehend increasingly complex literary text. They must read widely and deeply 


from among a broad range of high-quality, challenging text and develop the skill, concentration 


and stamina to read these texts independently and proficiently. �
�






Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























progressive 


Progressive Era


reform


19th amendment


suffrage


political corruption











Implied Verbs:


describe 


compare








Stated Verbs:


Analyze


Evaluate 





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





As people face problems, they take action.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What are the positive and negative consequences of actions?


What are the positive and negative consequences of inaction?  








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.














List:


progressive 


reform


19th amendment


suffrage


political corruption 











2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric








Topic:   Industrialization & Progressivism (1877-1920)





Content Statement 9: The Progressive era was an effort to address the ills of American society stemming from industrial capitalism, urbanization and political corruption. 





Question: 


Advocates of women’s suffrage used a variety of arguments and methods/tactics to achieve their goals. 





Summarize one of the arguments made in support of women’s suffrage and evaluate the effectiveness of that argument.





Summarize one of the methods/tactics used by supporters of women’s suffrage and evaluate the effectiveness of that method/tactic.  (4 points)





Answer: 


Sample Response(s):  (not limited to the following)


Argument 


Supporters of women’s suffrage argued that women were subject to the laws but had no voice in making those laws. They felt that is was undemocratic for women to be denied a voice in the political process. This argument was effective because it showed how denying women the right to vote violated the basic democratic principal of equal participation of all citizens (equality). 





Method/Tactic


One method/tactic supporters of women’s suffrage used was to picket outside of the White House using President Wilson’s words against him. They felt by publically expressing their disappointment with the President (for his failure to openly support suffrage), they would draw greater attention to their cause. The method was effective because it created increased public attention and, after the protestors were wrongfully arrested, it also created sympathy for their cause.





Other methods/tactics that would need an evaluation of their effectiveness:


hunger strikes


lobbying members of Congress


lobbying the president


picketing the White House


parades and marches


�
publishing articles and editorials


published their own newspapers


creating their own interest groups and other political organizations


campaigning for suffrage at the state level


campaigning for a federal amendment�
�









By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete: 


summary of one argument for women’s suffrage.  (1 point)


explanation the effectiveness of that argument.  (1 point)


summary of one method/tactic used by supporters of women’s suffrage.  (1 point)


explanation of the effectiveness of that method/tactic.  (1 point)





3 Points


The student successfully completed 3 of the 4 requirements. 





2 Points


The student successfully completed 2 of the 4 requirements. 





1 Point


The student successfully completed 1 of the 4 requirements. 





0 Points


The student indicates no understanding of the arguments made in support of women’s suffrage or the methods/tactics used by the supporters.    


.








3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Day 2:  Review the vocabulary


Place students into groups according to their understanding of the vocabulary based on the following:


The specific details for the differentiation are included within the lesson.  





Day 6 (optional) Extension Activity


Place students into groups according to their understanding of the content thus far.


The specific details for the differentiated will be included within the lesson.  





4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


define and apply content vocabulary appropriately.


identify several arguments made in support of women’s suffrage.


identify several arguments made against women’s suffrage.


describe several methods/tactics used by supporters of women’s suffrage.


explain the effectiveness of the methods/tactics used by supporters of women’s suffrage.








5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Utilize a map of global suffrage for a whole class discussion.


Details will be provided on Day 1.
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