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I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1 
Frontloading the Unit 
· Frontload by showing students images of Rust Belt Communities as an introduction of the effects that population can have on a community. There are images included in the primary source activity located later in this lesson.  Attachment 2  
· If you prefer to use different images you can find several at http://www.coalcampusa.com/rustbelt/rustbelt.htm . You can either print these images and distribute them your class, copy and paste them into a PowerPoint or project them from the site itself.
· The goal of the frontload is to get students thinking about the effects that population shifts have on a community. Ask students to examine each image. Ask them some of the following to spur discussion:

· What do you see? Closed up shop, run down factory, abandon home, etc…
· What do you think caused or led to these things you see in the photos?  (their answers to #1)?  Students should eventually arrive at the fact that people left this area.
· In addition to these visible effects of people leaving, what other effects do you think large scale departure of people from an area can have –other economic, social and political effects, as well as, people’s daily lives and on the environment?  

Obviously student answers will vary, but will generally be negative.
· Now ask students to consider their own town or nearby city. Ask them to consider how they think their town would look differently (or the attitude of the town) if large numbers of people left the area over the next several years.  
· If students are struggling, ask them what would be different in their school if a large number of people left the area? 
· For example, in the school there would be fewer friends, fewer opportunities, less revenue for education, the school may fall into disrepair and perhaps the school would close.
· Wrap up this discussion by introducing the Enduring Understanding for this lesson which is Population shifts have long-term social and political effects.
Sequence of Experiences for ALL Students
Day 1 (continued)
Background 

· By this point you should have covered WWII and the early Cold War and perhaps the presidencies of Truman, Eisenhower, Kennedy, and/or Johnson. Keeping in mind the Enduring Understanding for this lesson is Population shifts have long-term social and political effects, remind students how WWII and the early Cold War caused many shifts in the American population.
· For example, during WWII the military buildup brought many workers to the coast to work in defense plants. Likewise, the war also encouraged many African Americans to move to Northern industrial cities for work, which after the war may have been a factor in sparking what some call “white flight”. After the war, when Congress passed the GI Bill, it made it easier for veterans to move their families out of the cities. 

Vocabulary  

· Conduct the Paired Vocabulary Strategy.  The directions and unit vocabulary words needed for this activity are part of Attachment 3 A and Attachment 3 B Answer Key
I Can Statements  

· Distribute the I Can Statements and discuss with students how they will they track their learning and understanding for the statements listed, you may need to explain what these mean depending on the level of your students.  Attachment 1
· define and apply content vocabulary appropriately.
· explain the social effects of the population shift from the Rust Belt to the Sun Belt.
· explain the political effects of the population shift from the Rust Belt to the Sun Belt.
· explain the social effects of the population shift from the cities to the suburbs.

· explain the political effects of the population shift from the cities to the suburbs.

Day 2 (45 min)
Review Enduring Understanding (15 min.)  

· Re-visit the Enduring Understanding:  Population shifts have long-term social and political effects by reviewing what the students thought effects of population change may be. You should write the list on the board. 

Sample Responses (not limited to the following)   

· Political

a. There were changes in number of representatives for states.
b. Cities became overwhelmingly Democratic. 
c. Minorities, especially black Americans and the poor, tended to vote Democratic. 
d. On the other hand, suburbs, which were now predominately white and middle class, tended to vote Republican.
e. There was increased representation in Congress and the Electoral College for southern and western states. Several of the recent presidents have come from the Sun Belt region as well.

Sequence of Experiences for ALL Students
Day 2 (continued)

· Social

a. Cities predominately were left black and poor.
b. “White flight” led to a less racially diverse population in cities.
c. Southern states, particularly Florida, saw a large number of retired people moving to the area.  As the elderly population of these states grew, the states had to respond with more housing, health care, and other services to meet their needs. 
Formative Assessment:  Vocabulary (10 -15 min.)
· Place students into groups according to their understanding of the vocabulary based on the following:

· Pronounce the vocabulary word and give students two choices for its definition. Have students write A for the first choice and B for the second choice. Then as a class, each student can grade his or her own paper. 
· Group 1:  students who cannot correctly match 3-4 words. For review, have students define the word, explain the words they missed in their own words, and then draw a picture of what each of those words means/looks like/represents to them. 

· Walk around and check these and explain/clarify the vocabulary to these students as needed.

· Group 2: students who could match 5-6 of the words. For enrichment have students look through the newspapers and/or articles you have and pick out instances of: 
· current events in which people's rights are being violated, and /or examples of
stories where the vocabulary is used. 
· When the time allotted for this activity is over, have these students share their findings with the entire class and discuss how each instance is a representation of each vocabulary word.
Enduring Understanding and Primary Sources: (45 min.)  
· Tell students to keep in mind the Enduring Understanding Population shifts have long-term social and political effects as they work on the activity.
· Distribute the Primary Source Pictures Attachment 2
· Primary Source Postwar Questions.  Attachment 4 A 
· The teacher could use the photos in the frontload if he/she wants, but they should stay in the packet. Students can benefit using the same set of pictures twice.
· Break the class into groups of four and have students analyze the primary sources and answer the corresponding questions.
· Walk around to groups to track students’ progress.  
· Finish tomorrow.
Sequence of Experiences for ALL Students
Day 3 (45 min)
· Have students get back into their groups from yesterday.
· Remind students to keep in mind the Enduring Understanding Population shifts have long-term social and political effects as they work on the activity.
· Walk around to groups to track students’ progress.  

· Bring the class back together as a whole and have a class discussion of the documents. 

Attachment 4 B Answer Key
I Can Statement:  Exit Ticket
· Before students leave have them take out their I Can Statement sheet.  Attachment 1
· Based on Days 2- 3 experiences, place a check mark to indicate your level of understanding to Statements 1 – 5.  Place today’s date.  Add notes as needed.  Attachment 1 









· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  

Homework: (focus on the Essential Questions)
· You are to write a newspaper article from the standpoint of a person living in the Rust Belt where they discuss how the population shift from the Rust Belt to the Sun Belt is affecting their neighborhood OR moving from a city to the suburbs. 
· You are to address the Essential Questions in your article by discussing how your neighborhood/state is affected both politically and socially based on the primary source activity.  Attachment 5
· How did these consequences apply to the population shifts from the Rust Belt to the Sunbelt?   OR
· How did these consequences apply to the shift from cities to suburbs?

Day 4

Extension/Enrichment Experiences: Optional:  
· Have students visit the following websites http://historicaerials.com/ and http://googlemaps.com and have them enter a street or intersection in their town or a nearby town.  

· The http://historicaerials.com/ site tells them to choose a map from the 1950s or an earlier map if available.  Students are to identify landmarks, rivers, lakes, major roads, railroads, or other prominent features to make sure they are looking at the same general location on each map.

· Describe what they see in both the historic map and the current map (which they can find on http://googlemaps.com).

· Ask students to consider the following questions:
· What do they see in the images that indicate a population shift (that people moved in or out of the area between the older map and the current one)?

· Based on the location they chose, do students think this is proof of a shift from the cities to the suburbs, or from the Rust Belt to the Sun Belt?

Summative Assessment

· Distribute Attachment 6. 















Revised 2010 Social Studies Standards


			


Topic:  Social Transformations in the United States (1945-1994)





Content Statement 25:  


The continuing population flow from cities to suburbs, the internal migrations from the Rust Belt to the Sun Belt and the increase in immigration resulting from passage of the 1965 Immigration Act have had social and political effects. 





Content Elaboration:


The postwar period movement from cities to suburbs had social and political effects. The cities became predominately black and poor, and strongly Democratic. The suburbs were mainly white and leaned Republican. The decaying environment and the low employment opportunities in large cities contributed to urban riots in the 1960s.





The employment opportunities in defense plants and high-tech industries located in the South and California led to the growth of the Sunbelt. This development contributed to a political power shift in the country as reflected in the reapportionment of congressional districts. 





Expectations for Learning:  


Analyze the social and political effects of the continuing population flow from cities to suburbs, the internal migrations from the Rust Belt to the Sun Belt, and the increase in immigration resulting from passage of the 1965 Immigration Act. 








(*) This identifies the content elaboration being assessed for 


the Summative Assessment question.











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01�:	I Can Statements for Self-Assessment   


� HYPERLINK "02_Primary_Sources.doc" ��Attachment 02�:	Primary Source Photographs and Charts (A-H)


� HYPERLINK "3A_Paired_Vocabulary.doc" ��Attachment 3A�:  Paired Vocabulary Activity


� HYPERLINK "3B_Vocabulary%20Key.doc" ��Attachment 3B�:  Vocabulary Answer Key  


� HYPERLINK "4A_Primary_Source_Postwar_Questions.doc" ��Attachment 4A�:  Primary Sources Postwar Questions


� HYPERLINK "4B_Primary_Source_Postwar_Answer_Key.doc" ��Attachment 4B�: Primary Source Postwar Answer Key


� HYPERLINK "05_Homework_Newpaper_Article.doc" ��Attachment 05�:	Homework Newspaper Article Guidelines


� HYPERLINK "06_Summative%20Assessment.doc" ��Attachment 06�:  Summative Assessment – the Sample Responses and Answer Key are on 


page 9-10.





Note:  Development Guidelines for Planning the Unit pages 8-11.

















Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


See primary photographs  � HYPERLINK "02_Primary_Sources.doc" ��Attachment 2�














 


Materials Needed:


Text book


Internet


Copies of Attachments


Scissors  








1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.


























Extension/Enrichment Experiences: Optional:  


Have students visit the following websites � HYPERLINK "http://historicaerials.com/" �http://historicaerials.com/� and � HYPERLINK "http://googlemaps.com" �http://googlemaps.com� and have them enter a street or intersection in their town or a nearby town. On the � HYPERLINK "http://historicaerials.com/" �http://historicaerials.com/� site tell them to choose a map from the 1950s or an earlier map if available. Tell student to use identifiable landmarks, rivers, lakes, major roads, railroads, or other prominent features to make sure they are looking at the same general location on each map. Tell students to describe what they see in both the historic map and the current map (which they can find on � HYPERLINK "http://googlemaps.com" �http://googlemaps.com�).


Ask students to consider the following questions:


What do they see in the images that indicate a population shift (that people moved in or out of the area between the older map and the current one)?


Based on the location they chose, do students think this is proof of a shift from the cities to the suburbs, or from the Rust Belt to the Sun Belt?





Interdisciplinary Connections: Optional





This lesson correlates with the 10th Grade Language Arts standards and could be used as a team teaching lesson as well.





Reading Processes:  Concepts of Print, Comprehension Strategies, and Self-Monitoring Strategies  


B.	Evaluate the usefulness and credibility of data and sources.


Determine the accuracy of sources and the credibility of the author by analyzing the sources’ validity (e.g., authority, accuracy, objectivity, publication date and coverage, etc.).








Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























suburbs


internal migration


Rust Belt


Sun Belt


1965 Immigration Act


social effects


political effects 


reapportionment





Implied Verbs:


Cause and Effect


Describe 


Compare


List





Stated Verbs:


Analyze








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Population shifts have long-term social and political effects.   








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What are the positive and negative consequences of population shifts? 


Unit Specific:  How did these consequences apply to the shift from cities to suburbs?


       How did these consequences apply to the population shifts from the 


 Rust Belt to the Sunbelt?   





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.








Additional Terms:


1965 Immigration Act








List:


suburbs


internal migration


Rust Belt


Sun Belt


Reapportion-ment (of congressional districts)








2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Content Statement or Elaboration Focus:


Topic:  Social Transformations in the United States from 1945-1994)





Content Statement 25:


The continuing population flow from cities to suburbs, the internal migrations from the Rust Belt to the Sun Belt and the increase in immigration resulting from passage of the 1965 Immigration Act have had social and political effects. 





Question:


Explain a social and political effect of the population shift from the cities to the suburbs.  Explain a social and political effect of the population shift from the Rust Belt to the Sun Belt. (4 points)





Answer: 


Sample Response(s):  (not limited to the following)





Cities to Suburbs


One social effect of the move from cities to the suburbs was that it tended to leave the cities predominately black and poor. This movement sometimes called “white flight” led to a less racially diverse population in cities.





One political effect of the move from cities to suburbs was cities became overwhelmingly Democratic. Minorities, especially black Americans and the poor tended to vote Democratic. On the other hand suburbs, which were now predominately white and middle class, tended to vote Republican. 








Rust Belt to Sun Belt


One social effect of the move from the Rust Belt to the Sun Belt was the fact that southern states, particularly Florida, saw a large number of retired people moving to the area.  As the elderly population of these states grew, the states had to respond with more housing, health care, and other services to meet their needs. 





One political effect of the move from the Rust Belt to the Sun Belt was the increased representation in Congress and the Electoral College for those southern and western states. Several of the recent presidents have come from the Sun Belt region as well.











By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.





2. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete: 


explanation of a social and political effect of the population shift from the cities to the suburbs.  (1 point for each)


explanation of a social and political effect of the population shift from the Rust Belt to the Sun Belt.  (1 point for each)





3 Points


The student successfully completed 3 of the 4 requirements. 





2 Points


The student successfully completed 2 of the 4 requirements. 





1 Point


The student successfully completed 1 of the 4 requirements. 





0 Points


The student indicates no understanding of the social and political effects of neither the shift from cities to suburbs nor the shift from the Rust Belt to the Sun Belt





3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Day 2: Review the vocabulary


Place students into groups according to their understanding of the vocabulary based on the following:


The specific details for the differentiated with be included within the lesson.  








4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


define and appropriately apply content vocabulary appropriately.


explain the social effects of the population shift from the Rust Belt to the Sun Belt.


explain the political effects of the population shift from the Rust Belt to the Sun Belt.


explain the social effects of the population shift from the cities to the suburbs.


explain the political effects of the population shift from the cities to the suburbs.














5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Pair Share Vocabulary Activity 


Details will be provided on the Day 1.
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