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   Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)

   Standard:  History
   Benchmark: 

F.  Identify major historical patters in the domestic affairs of the United States during the 20th century and explain their significance.

The United States in the 20th Century
   Indicator:  

*14.  Analyze the origins, major developments, controversies and consequences of the civil rights movement with emphasis on:
b. changes in goals and tactics of leading civil rights advocates and organizations;

c. the linkages between the civil rights movements and movements to gain justice for other minority groups.

AUDIENCE: This is designed for students with cognitive disabilities.

 The (*) indicates the Indicator being assessed on the Summative Assessment question.















Preface:  Optional Day 1: Field Trip Preparation:  Contact the Canton McKinley Museum Curators who have developed a tour or contact your local cemetery.  The McKinley tour consists of visiting the graves of those from our area who “Made a Difference”, such as President McKinley and the McKinley family.  The tour also includes a visit to the graves of the Altman family supporters of Altman Hospital.  Each stop on the tour includes information about the person, his/her life, and the contributions to society either locally or nationally.
Day 1 Frontloading the Unit:
· Read aloud pgs.12 and 13 from Americans Who Tell the Truth, by Robert Shetterly.

· Introduce the Enduring Understanding:  Individuals can have a lasting impact on societies and cultures through acts of courage, bravery, and responsibility.  
· Discuss and list ways Martin Luther King, Jr. and Rosa Parks made an impact on society, 
· Optional Connection to the Cemetery Field Trip: Discuss and list ways Americans from your cemetery field trip made an impact on American society – i.e., President McKinley, revolutionary war veteran, and founder of a local hospital.

· Think/Pair/Share on Essential Questions

· In pairs, students will brainstorm what they think these Essential Questions mean and how they relate to their lives. After five minutes, pairs will be able to share their responses with the entire class.
· During times of conflict, do citizens have the right to protest their government?

· Is it possible to have a lasting impact on a society through acts of social responsibility such as volunteerism? 

· Tell students that they will be responsible for researching an American who has “Made a Difference”.  Pass out and discuss the research guidelines with rubric. Attachment 3-6
Sequence of Experiences for ALL Students:  (continued)

Day 2:  Enduring Understanding Extension and Vocabulary Activity
· Remind students of the Enduring Understanding:  Individuals can have a lasting impact on societies and cultures through acts of courage, bravery, and responsibility.  
Think about examples of what might cause us to act courageously, bravely, or responsibly. 

For example:

· Ricardo saw a student crying alone in the restroom during lunch. He talked to the student and found that he was being bullied. Ricardo went and told an adult he trusted. Do you feel Ricardo acted appropriately? 

· Kiki’s best friend was drinking at a party. She wanted to drive home, but Kiki took her keys away and called her parents. Do you think that Kiki acted appropriately?
· Tom has a serious illness and must undergo hospital treatments weekly, as well as, maintaining good nutrition and adequate rest. His friends frequently ask him to hang out after school and attend parties that have drugs and alcohol. He feels he does not want to let his friends down and at times attends the parties and skips his treatments. Do you feel Tom acts appropriately?  
· Vocabulary Activity:
· Introduce vocabulary for the unit by conducting the Paired Vocabulary Strategy.  The directions and words needed for this activity are attached.  Attachment 1-2
Sequence of Experiences for ALL Students:  (continued)

Day 3: Formative Assessment and Choosing Civil Rights Leader for a Project
· Review Vocabulary

· Place students into groups according to their understanding of the vocabulary based on the following:

· Pronounce the vocabulary word and give the students two choices for its definition.  
· Have students write A for the first choice and B for the second choice.  Then grade as a class.  Each student can grade his or her own paper.

· Group 1:  Students who cannot correctly match at least 0 – 5 words.  For review have students: 
· Define the word.
· Explain the words they missed in their own words. 
· Draw a picture of what each of those words mean/look like/represent to them.  
· Walk around and check these and explain/clarify the vocabulary to these students as needed.

· Group 2:  Students who could match 6 – 9 of the words.  For enrichments, have students:

· Look through the newspapers and/or articles you have and pick out instances of current events in which the rights of people are being violated, and/or examples of stories where the vocabulary is used.  
· Share their findings with the class and discuss how each instance is a representation of each vocabulary word.

· Model the placement of Dr. Martin Luther King, Jr. and Rosa Parks with selected vocabulary from the unit.  Using: bravery, compassion, courage, racism, and responsibility:

·  Which three vocabulary words most apply to Dr. King?  Why?

·  Which three vocabulary words most apply to Mrs. Parks?  Why?
· When finished with the vocabulary review activity, students will choose an American as a research topic from the following list:
	a. Dr. Martin Luther King, Jr.

b. Rosa Parks

c. Caesar Chavez

d. Muhammed Ali

e. Malcolm X

f. Lucy Burns

g. W.E.B. Du Bois

h. Betty Friedan


	i. Coretta Scott King

j. Harvey Milk

k. Alice Paul

l. Gloria Steinem

m. Lucy Stone

n. Mother Jones

o. Ida B. Wells

p. Wilma Mankiller




Sequence of Experiences for ALL Students:  (continued)

Day 4:  Essential Question Integration and Library Research 
·  Remind students of the  Essential Questions being integrated into their research:
· During times of conflict, do citizens have the right to protest their government?

· Is it possible to have a lasting impact on a society through acts of social responsibility, such as volunteerism? 
· Think of an example for each of the questions that are relevant to the students life, such as:
· If a student is wearing a shirt that the administration deems inappropriate, does the student have the right to protest?

· The administration changes the grading policy without consulting the students; do the students have the right to protest?

· What ways do students of this high school have an impact on the school, the community, and globally? (Examples: school clubs, toy drives, food drives, raising money for the community, etc.)

· Remind students to keep these questions in mind as they begin their research. 
· In the library, students will start researching their Civil Rights Leader using various media (internet, magazines, books, etc.). 

Day 5:  Library Research Continued 
·  In the library, students will be researching their Civil Rights Leader using various media (internet, magazines, books, etc.). They need to bring all materials while researching to ensure they complete all necessary parts of the project.  Attachment 3-6
·  Students will work on creating their posters and completing the time line after finishing their research. Attachment 7
Day 6:  Project Presentations and Summative Assessment
·  Each student will present their posters. They will turn in the 3 required products for their    
 project.
·  As students are presenting, the other students will take notes using the notes page Attachment 8.
·  Complete Summative Assessment.


Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Stated Verbs:


identify


explain


analyze








Implied Verbs:


cause/effect





historical patterns


domestic affairs


civil rights  		


organization


movement


minority


controversy


consequences








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Individuals can have a lasting impact on societies and cultures through acts of courage,   bravery, and responsibility.





Essential Questions:  What are the 1-3 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





During times of conflict, do citizens have the right to protest their government?


Is it possible to have a lasting impact on a society through acts of social responsibility such as volunteerism? 





Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





List:


civil rights


conflict


consequences


courage


historical patterns


domestic affairs





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2








bravery


compassion


responsibility


racism














1. Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?





Target Benchmark/Indicator: History F.


14. Analyze the origins, major developments, controversies and consequences of the civil rights movement with emphasis on:


changes in goals and tactics of leading civil rights advocates and organizations;


the linkages between the civil rights movements and movements to gain justice for other minority groups.








AUDIENCE: This is designed for students with cognitive disabilities.





Question:


Identify two civil rights advocates and explain the consequences their actions had on American society.  (4 points)








Answer:


Sample Response(s):  (not limited to the following)





Dr. Martin Luther King, Jr. was a civil rights leader who led a nonviolent social movement. He forced people to see the evils of racism. He was assassinated due to his strong beliefs.





Rosa Parks was a civil rights leader. She was arrested because she did not give up her seat on a bus to white man. She started a new chapter in the civil rights movement and showed how one person could help change the way people think. 





Cesar Chaves founded the United Farm Workers.  He was committed to nonviolence and organized successful boycotts.  Because of his efforts, farm workers gained higher pay, health coverage, and pension benefits.  





James Baldwin was an African-American writer. Born in Harlem and educated in New York City schools, he gained popularity with the publication of his novels.  During the civil rights movement, his novels helped people understand the nature and extent of racism.  




















Summative Assessment:  (continued)





Rubric:





4 Points


The student: 


identified two civil rights advocates (1 point each = 2 points total) and 


wrote a thorough and complete explanation of one consequence their actions had on American society (1 point each = 2 points total). 





3 Points


The student identified and explained 3 of the 4 requirements.





2 Points


The student identified and explained 2 of the 4 requirements.





1 Point


The student identified and explained 1 of the 4 requirements.





0 Points


The student indicates no understanding of civil rights advocates or the consequences their actions had on American society.    





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 








Vocabulary Development:  Day 3 





The specific details and intervention are provided as part of the daily lesson.





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





I can…


identify major historical civil rights leaders of the 20th century with emphasis on the controversy surrounding the civil rights movement.


explain reasons why the civil rights movement had a significant impact on American society, (domestic affairs).


analyze the beginnings of the civil rights movement, (Dr. Martin Luther King, Jr., Rosa Parks) by identifying acts of civil rights leaders.  


analyze major developments, controversies and consequences of the civil rights movement with emphasis on Montgomery Bus Boycott, Brown v. Board of Education, and the assassination of Dr. King for what caused them and the results for each. 


identify major civil rights organizations and movements who helped to get justice for minority groups such as American Indian Movement and United Farm Workers.  














4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Optional field trip to a local cemetery to research people who made a difference locally.  Day 1


 Begin unit with activity from the book Americans Who Tell the Truth.  Day 1











The specific details will be noted on the actual day the Frontload is taught. 























5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.




















Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 











Extension/Enrichment Experiences:  Optional 





As time permits, students could write lyrics to a song or a poem that specifically relates to the actions of their civil rights leader or an American who has impacted our society. 


Students will create a project titled:  Students Who Make a Difference.


Examples include:  plan field trips to local preschools to read to children, plan field rips to local senior citizens centers to participate in activities, have a bake sale and give the proceeds to a charitable organization, can food drive, toy drive, etc. 





Interdisciplinary Connections: Optional





This unit has numerous opportunities to connect to all disciplines. Students should be encouraged to research Americans who made a difference from all walks of life: scientists, poets, mathematicians, historians, etc.





In language arts class, create a unit coinciding with this one, based on citing resources properly and how to research.





Standard: 10th Grade Language Arts 


Reading Processes:  Concepts of Print, Comprehension Strategies, and Self.


Monitoring Strategies 


		B. Evaluate the usefulness and credibility of data and sources.


Determine the accuracy of sources and the credibility of the author by analyzing the sources’ validity (e.g., authority, accuracy, objectivity, publication date and coverage, etc.).

















List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment%201%20Paired%20Vocaublary.doc" ��Attachment 1:  Paired Vocabulary Strategy�


� HYPERLINK "Attachment%202%20Voc%20Words.doc" ��Attachment 2:  Vocabulary Word Cards�


� HYPERLINK "Attachment%203%20Project%20Guidelines%20Poster.doc" ��Attachment 3:  Proejct Guidelines for Poster�


� HYPERLINK "Attachment%204%20Project%20Poster%20Rubric.doc" ��Attachment 4:  Project Poster Rubric�


� HYPERLINK "Attachment%205%20Project%20Poster%20Guidelines.doc" ��Attachment 5:  Project Poster Guidelines�


� HYPERLINK "Attachment%206%20Project%20Graphic%20Organizer.doc" ��Attachment 6:  Project Graphic Organizer�


� HYPERLINK "Attachment%207%20Time%20line.doc" ��Attachment 7:  Time Line�


� HYPERLINK "Attachment%208%20Presentation%20Notes.doc" ��Attachment 8:  Presentation Notes Page� 











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.


Robert Shetterly, Americans Who Tell the Truth (New York: Puffin, 2008) p. 12-13.











 


Materials Needed:


Americans Who Tell The Truth, by Robert Shetterly.  Pp 12. 13. (available from Amazon.com ISBN-13: 978-0142411087 $7.99) 


                                                     � INCLUDEPICTURE "http://www.americanswhotellthetruth.org/images/americans_book_cover.jpg" \* MERGEFORMATINET ���


Cut the vocabulary words and place them into envelopes.  Attachment 1B – Day 2


Access to the Internet and library, *If you do not have access to the Internet, you could substitute a variety of textbooks, books from the library, article copies that you would need to collect.


Scissors


Poster paper


Markers/colored pencils


Glue


Recent newspapers (or other articles) for the formative assessment piece on Day 3


Copies of attachments
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