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Preface:  Prior to this unit, students will have a foundation of the Depression that swept the United States prior to the war.

Day 1

I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit: Rationing Activity
· Students are to write down their perfect meal or favorite meal from the 1944 menu. Attachment 2
· Once they have written their meal selections, distribute the rationing schedule of 1944.  Attachment 3
· Students will add the points up for their meal according to the rationing schedule of 1944.
· A discussion will follow detailing that in 1944 the ration level was 64 Red points and 48 Blue points for a month.

· Discuss the impact of their total ration points needed for one meal.  

· What are the impacts to your monthly menu planning?   

· Enduring Understanding:  The interaction of a government with its people can create cooperation or conflict.

· What does this statement mean?
· Discussion of cooperation and conflict – define each one. 
· Is it good during wartime to have the government controlling the sale of goods…, amount of jobs…, drafting soldiers?
· How does this statement apply to the rationing of food items? 
Sequence of Experiences for ALL Students
Day 1 – continued 
Formative Assessment and Essential Question

· Display the Essential Question:  What influence does the government have on society during wartime?

· Have students complete a Quick Write.  They have two minutes to write about how the Essential Question links to the menu experience. 
· Collect their Quick Writes.  

· Ex. Answer: Rationing changed the way people shopped, ate, and made everyday decisions.  The government created the rationing to force people to conserve certain resources needed by the military in the war.
· Separate the responses into two piles for experiences on Day 2:
· Those students who indicate mastery.

· Those students who need additional support to the concept of rationing and its connection to the wartime efforts.   
Paired Vocabulary: 10 Experiences before Reading
· To increase students’ mastery of key vocabulary terms in a unit, they need to interact with the vocabulary 10 times before reading the vocabulary in their textbooks.
· This reading strategy will take only a short amount of time to achieve the 10 experiences and will improve students’ comprehension.
· Teacher directions are provided.  Attachment 4A or the Smartboard Attachment 4B.
· The teacher will read the directions one step at a time.
· Each team member fulfills his/her assigned steps. 
· Sample definitions are available on page 3 as they relate to military situations. 
I Can Statements:  Introduction

· Here is a summary of the key ideas that will part of our unit.  It includes our Enduring Understanding and Essential Question.  

· Based on today’s rationing activity experiences, place a check mark to indicate your level of understanding to Statements 1, 2, and 3.  Place today’s date.  Add notes as needed.  Attachment 1 


Sequence of Experiences for ALL Students
Day 2    
Formative Assessment Follow-up
· In-Progress Students

· Display the modified Essential Question:  What influence does the government have on society?   (during wartime)
· Display pictures of previous U.S. situations where the government influenced society from previous unit such as :  
· Civil War – Lincoln issuing the Emancipation Proclamation – setting free the slaves.  (8th grade war influence)
· World War I – Sedition Act when it forbade the use of "disloyal, profane, scurrilous, or abusive language" about the United States government, its flag, or its armed forces.”  (war influence) 
· The Volstead Act – Prohibition pictures (societal influence) 
· The Great Depression – WPA or CCC types of pictures. (economic influence)

· Because these were addressed in previous units, focus the questions on what the government did to influence the U.S. society.  The emphasis is on the concept of the role of government with familiar content.
· Mastery Students (Students need access to a computer or other resources.) 
· Assign students into small teams and have each team select a world situation from 1990 to the present that involves the influence a government had on their society during the selected time of” national upheaval” or wartime.  
Attachment 5
· Identify the society and the problem.

· What role and influence did the government take to influence the society during this problem?

· What were the immediate or long term consequences of the government’s decision? 

· Share sample results with the class.  Others can be shared on future days.

World War II:  Discrimination, Segregation, Mobilization

· Review the six vocabulary terms from yesterday’s activity by using the World War II Vocabulary Game.  Attachment 6
Changes on the Home Front Notes - Attachment 7 Smartboard
· Use the Day 2 notes along with any textbook connections to address the main issues of
· The War: women – minorities – others 
· Japanese discrimination

· Economic Resources controlled during the war
Sequence of Experiences for ALL Students
Day 2 (continued)
Enduring Understanding and Essential Question
· The interaction of a government with its people can create cooperation or conflict.
· What influence does the government have on society during wartime? 
· How do these two ideas connect to information just presented?  Sample responses:
· Volunteer army:  

· cooperation of the citizens 

· use of patriotic statements to encourage national support

· Women:

· companies were willing to hire women to take traditional men’s’ jobs 

· minorities still faced discrimination but segregated African American military units were created by the government
· Etc. 
I Can Statements
· Based on today’s experiences, place a check mark to indicate your level of understanding to Statements 4 and 5.  Place today’s date.  Add notes as needed.  Attachment 1

      
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  

Day 3

Poster Visual Representation:  Primary Sources
· Display the posters around the room for teams to analyze.  Attachment 8
· Option:  You can remove some of the details found at the end of each poster except for the actual title for one set posted on one side of the room.

· The other side of the room has the second set with the complete statements at the end of the posters.  This will support differentiated instruction for selected students. 
· Randomly assign teams of 3-4 students each with an individual copy of Primary Source War Poster sheet.  Attachment 9
· Teams will rotate around the room to different stations to view the primary source World War II posters. 
· Optional:  Each team can be assigned a perspective:  men – women – minorities.  

Sequence of Experiences for ALL Students
Day 3 (continued)
· At each station they will complete a War Poster classification sheet.  Attachment 9 Attachment 10 Answer Sheet
· Students will place the title of each poster under the correct classification:  

· mobilization, 

· economic resources, 

· military resources, 

· rationing, 

· discrimination/segregation, or 

· propaganda. 

· Separate the students into their assignment groups and discuss:

· How were the groups formed?   – What criteria placed them into the group?  (gender / race / age, etc.)

· What was your groups expected role during the war? 

· Men:  military service – because of age or health issues, some remained at home as workers toward the war effort. 
· Women:  replaced men in the factories for production of military supplies – welders, machinists, etc. Some women joined the military as nurses, intelligence analyst, flew planes to Europe for the war etc. 

· Minorities:  moved into higher skilled and paying jobs in factories, some African American fighting units were formed, etc.
Enduring Understanding and Essential Question
· The interaction of a government with its people can create cooperation or conflict.
· What influence does the government have on society during wartime? 
· What are examples from the various posters that connect to each concept?

· Discussion Guide Option: Attachment 11
· This is an additional option for a focused discussion on the posters and the unit concepts. 
I Can Statements – Summative 
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, posters, and notes for any remaining unclear statements for tomorrow. 
Revised 2010 Social Studies Standards


	


Topic:  From Isolation to World War (1930-45)





Content Statement 22:  


	The United States mobilization of its economics and military resources during 


World War II brought significant changes to American society.





	Content Elaboration:


… The federal government reorganized existing plants to produce goods and services for the war effort and instituted policies to ration and redirect resources. 





… Mobilization caused major impacts on the lives of Americans. …   





Job opportunities in the civilian workforce and in the military opened for women and minorities. African Americans organized to end discrimination and segregation so that they could contribute to the war effort. 





   Expectations for Learning:  


Identify and explain changes American society experienced with the mobilization of its economic and military resources during World War II. 

















List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Att.%2001_I%20Can%20Statements.doc" ��Attachment 01:	I Can Statements for Self-Assessment  � 


� HYPERLINK "Att.%2002_1944%20Menu%20Rationed%20Goods.doc" ��Attachment 02:	1944 Menu of Rationed Goods � 


� HYPERLINK "Att.%2003_Rationing%20Schedule%20of%201944.doc" ��Attachment 03:	Rationing Schedule of 1944�


� HYPERLINK "Att.%204A_Vocabulary%20Paired%20Activity.doc" ��Attachment 4A:	Paired Vocabulary: 10 Experiences Before Reading�


� HYPERLINK "Att.%204B_Vocab%20WWII%20Changes%20Mobilization.notebook" ��Attachment 4B:  Vocab World War II Charges Mobilization: Smart Notebook� 


� HYPERLINK "Att.%2005_Response%20National%20Upheaval.doc" ��Attachment 05:	Response to National Upheaval or War�


� HYPERLINK "Att.%2006_%20WWII%20Mobilization%20Game.notebook" ��Attachment 06:  WWII Mobilization Vocabulary Game�


� HYPERLINK "Att.%2007_Day%202%20Notes.notebook" ��Attachment 07:	Day 2 Notes: Smart Notebook�


� HYPERLINK "Att.%2008_Poster%20Primary%20Source%20Activity.doc" ��Attachment 08:  Poster Primary Source Activity	�


� HYPERLINK "Att.%2009_Poster%20Primary%20Source%20Sheet.doc" ��Attachment 09:	Poster Primary Source  Sheet�


� HYPERLINK "Att.%2010_Poster%20Primary%20Source%20Answer%20Key.doc" ��Attachment 10:	Poster Primary Source  Answer Key�


� HYPERLINK "Att.%2011_Poster%20Optional%20Discussion.doc" ��Attachment 11:  Poster Optional Discussion�


� HYPERLINK "Att.%2012_Poster%20URL%20Citations.doc" ��Attachment 12:  Poster URL Citations�





Primary Sources: 


Office for Emergency Management. Office of War Information. Domestic Operations Branch. Bureau of Special Services, "I Want You for the U.S. Army Enlist Now" (1941-1945), The National Archives, � HYPERLINK "http://research.archives.gov/description/513533" �http://research.archives.gov/description/513533�  (Accessed January 15, 2013).


Office for Emergency Management. Office of War Information. Domestic Operations Branch. Bureau of Special Services, “Am I Proud”, The National Archives, � HYPERLINK "http://research.archives.gov/description/513787" �http://research.archives.gov/description/513787� (Accessed January 15, 2013).


Office for Emergency Management. Office of War Information. Domestic Operations Branch. Bureau of Special Services, “Fly! For Her Liberty and Yours” (1941-1945), The National Archives, � HYPERLINK "http://research.archives.gov/description/513686" �http://research.archives.gov/description/513686� (Accessed January 15, 2013).


Office for Emergency Management. Office of War Information. Domestic Operations Branch. Bureau of Special Services, "More Production" (1941-1945), The National Archives, � HYPERLINK "http://research.archives.gov/description/513565" �http://research.archives.gov/description/513565� (Accessed January 15, 2013).


Office for Emergency Management. Office of War Information. Domestic Operations Branch. Bureau of Special Services, “Build for the Future” (1941-1945), The National Archives, � HYPERLINK "http://research.archives.gov/description/513986" �http://research.archives.gov/description/513986� (Accessed January 15, 2013).


Office for Emergency Management. Office of War Information. Domestic Operations Branch. Bureau of Special Services, The more women at work”


Office for Emergency Management. Office of War Information. Domestic Operations Branch. Bureau of Special Services, “Bonds or Bondage” (1941-1945), The U.S. National Archives and Records Administration, � HYPERLINK "https://www.ravenna.portage.k12.oh.us/exchweb/bin/redir.asp?URL=http://research.archives.gov/description/513577" \t "_blank" �http://research.archives.gov/description/513577� (Accessed March 5, 2013).





See � HYPERLINK "Att.%2012_Poster%20URL%20Citations.doc" ��Attachment 12� for the Poster URL Citations.





Materials Needed:


If possible, obtain access to a Smartboard.  As an alternative, the written directions for � HYPERLINK "Att.%204B_Vocab%20WWII%20Changes%20Mobilization.notebook" ��Attachment 4B� can be read to the students.   





Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Stated Verbs:


Identify


Explain








Implied Verbs:


Compare and Contrast


Analyze


Cause and Effect








mobilization


economic resources


military resources


goods and services


ration


redirected resources


discrimination


segregation


war effort


World War II   








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which novices do   


not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The interaction of a government with its people can create cooperation or conflict.





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What influence does the government have on society during wartime?  





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.











List:


mobilization


economic resources


military resources


ration


discrimination


segregation





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric








Target Content Statement or Elaboration Focus:  





Content Statement 22:  


The United States mobilization of its economics and military resources during World War II brought significant changes to American society





Question:





During World War II, many changes took place to mobilize the country toward war. 


Explain two economic changes from peacetime to wartime in an effort to mobilize the economy and explain changes to support the military from peacetime to wartime.





Answer: 


Sample Response(s):  (not limited to the following)





Economic Mobilization of the Economy





Two economic changes would be people needed to ration to save for the war effort.  Many people build Victory Garden’s so that they could raise their own food leaving regular farming to feed the soldiers.  OR


The government issued rationing cards to limit many items to be sent to the military.


Rationing again gave back to the soldiers and showed that the people at home were thinking of the men and saving for them.





Buying war bonds was another way the people helped to mobilize the economy during war.  The U.S. government used the bond money to immediately finance military operations without having to take bank loans and interest debit.  This helped to keep the economy stable.  








Military Support from Peacetime to Wartime





Prior to the war most manufacturing jobs were held by men.  When the men left for the war, women and minorities began working in factories to produce wartime goods.  


The War Production Board that told factories what to produce. This limited metal being used for refrigerators and cars instead it was used for military equipment like airplanes and ships.   

















By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete 


Explanation of changes in prewar economics AND wartime economics (1 point for each part)


Explanation of changes in prewar military resources AND wartime military resources (1 point for each part)    





3 Points


The student wrote a thorough and complete explanation of a before and after for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete explanation of a before and after for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete explanation of a before and after for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the economic and resource impact of a prewar to wartime economy.   








2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "Att.%2001_I%20Can%20Statements.doc" ��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can list changes in American society due to mobilization.


I can identify economic changes due to the war.


I can identify military changes due to the war.


I can illustrate women’s role and evaluate how it changed during the scope of the war.


I can compare and contrast pre-war, during and post-war economic and military opportunities.  











3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Rationing Activity:  Day 1


Students are to write down their perfect meal or favorite meal from the 1944 menu. � HYPERLINK "Attachment%2002_1944%20Menu.doc" ��Attachment 2�





Once they have written their meal down, they will be handed � HYPERLINK "Attachment%2003_Rationing%20Schedule.doc" ��Attachment 3� with the rationing schedule of 1944.


  


Next the students will add the points up for their meal according to the rationing schedule of 1944.


  


A discussion will follow detailing that in 1944 the ration level was 64 Red points and 48 Blue points for a month.  What was the ramification of their meal selections? 

















4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book -rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Day 1: At the end of the menu experience, use the Essential Question as a checkpoint of understanding by having students do a Quick Write:   Details are provided.











5.  The lesson plans includes: 


I Can Statements are introduced and applied during the lessons. 


Frontloading a lesson to prepare students for the main concept(s) in the lessons.


Building vocabulary to support the concept(s).


Integrating the Enduring Understanding and Essential Questions into the lessons.


Analyze and interpret primary sources. 


Planning a Formative Assessment checkpoint to determine each student’s level of understanding and two plans: one for those who need additional support and another for those who are at the mastery level.  
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