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I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1
Frontloading the Unit:
· Show the students the Frontload PowerPoint Attachment 2.  Students are to predict a region of the United States their parents will take them to during an early springtime trip.  The clues the students have are various tools (sunglasses, skis, snowboard), clothing (warm clothes), shelter (ski lodge), and environmental factors (snow on ground).  
Enduring Understanding
· Post the Enduring Understanding:  Where you live (visit) influences how you live.
Tell the students that factors such as geography, climate, and natural resources affect culture and the way people live.
· Ask:  How did the pictures on the slide tie to the Enduring Understanding?  
· If you are in a cold area, you need warm clothes. The weather influences the clothes you buy.  
· If you are near the mountains and there is snow, that influences the activities you can do like ski or snowboard.  
· If you live in a sunny location, your eyes need protection like sunglasses, so where you live influences the tools you need to have.
See – Think – Wonder Strategy 
· Students will use the” See – Think – Wonder” technique to examine a map of Native American cultural regions.

· Display a map of Native American cultural regions using the map on the following link. http://georgetownisd.org/pickett/AbbottN/Social%20Studies/3map.jpg (accessed 3/10/13)
· See:  Students examine the map and make observations about the objects on the map.

Sequence of Experiences for ALL Students
Day 1 

· Think:  Students make inferences about the objects on the map.  

· For example:  There are buffalo and grass pictured in the center of the map; the buffalo must eat the grasses in this region.  

· There are palm trees and crops growing in the SE part of the map.  The climate must be warm enough for palm trees and get enough moisture to grow crops. 

· Wonder:  Students ask questions starting with “I wonder…”

· For example:  I wonder if Native Americans lived in the desert region.  
· I wonder why there are shells, trees and mountains all in one region. 

Vocabulary Activity

· Pair students and distribute Attachment 3A:  Vocabulary. The vocabulary gives the words and definitions, and students need to add a picture and sentence. Circulate to assist students who need help or have incorrect answers.  Attachment 3B Answer Key
· After a given period of time (10-15 minutes), students may send 1 person from the pair to get assistance from others who may have an idea. 
· As a whole group, students share out ideas.  If possible, project pictures on document camera.
Day 2
Enduring Understanding and Essential Question
· Distribute Attachment 4 to each student. 
· Read the Enduring Understanding: Where you live influences how you live. Have students discuss what this means to them.
· Students read the passage.

.

· Discuss by asking questions such as:
· How would your environment determine the clothes you need to wear? Cold climates need warm clothes.
· What if there were no stores, how would you get the clothes you need to stay warm or cool? Use the natural resources like plants and animals from the area to make your clothes.

· How do natural resources in an area influence the homes you build? You use the natural resources in an area to build your homes.
· What if there are few trees available in an area?  How do you build homes? Use other resources available like clay or sod.
Sequence of Experiences for ALL Students
Day 2 (continued)
· How do natural resources impact cultural groups and practices?  (homes, clothing, tools, etc.) The groups that live in an area must use the resources in that area to make their homes, clothing, and tools.  Note:  They may also trade with people from other environments to get what they need.
Enduring Understanding and Primary Source
· Distribute Enduring Understanding Matching.  Attachment 5A 
· Students read the passage.  
· Project the large primary source pictures Attachment 6.  Students make observations of pictures looking at the natural resources and environmental features in the pictures used to make the clothing, shelter, or tools.
· On the bottom of Attachment 5A, students read the description of the environment and resources available.
· Match the product made by Native Americans from the region. Attachment 5B Key
Formative Assessment Vocabulary Activity
· Attachment 7 is a formative assessment activity.  There are several suggestions on the page as to how to use it as a formative assessment to gauge student understanding of vocabulary words in context.
· Teacher should note students needing intervention for use in grouping tomorrow’s lesson. 
I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Questions that generated the I Can Statements.  Regularly take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.
· Here is a summary of the key ideas that will part of our unit.  It includes our Enduring Understanding and Essential Question.   Attachment 1
· The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.  Place your name on your copy and keep this in your folder.
· Based on today’s vocabulary and reading content experiences, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes and questions as needed.  Attachment 1
· Collect folders and review answers noting questions to be answered in class.
Sequence of Experiences for ALL Students
Day 3
I Can Statements
· Address questions or concerns from yesterday.  Attachment 1
Formative Assessment Intervention/Enrichment Plan
· Use the information from yesterday’s formative assessment to place students into two groups:  
· an intervention group that needs more assistance with the vocabulary.

· an enrichment group for those who have mastered the vocabulary. 

· Intervention: Students needing additional time with vocabulary and will make a cube and illustrate 4 vocabulary words on 4 sides of the cube.  Attachment 8
· Enrichment: The students in the enrichment group will play a vocabulary drawing game (Pictionary).  
· Put students in teams of 2-3 players.  
· One student will draw a vocabulary word while teammates try to guess the word.

· Teams earn a point for each correct guess but lose a point for incorrect guesses.

· Players may reuse the vocabulary words, but the pictures must vary each time the word is drawn.
The Environment and Natural Resources available to Native Americans of the Northwest Coast (Enduring Understanding and Content)
· Review the Enduring Understanding:  Where we live influences how we live by asking students to give examples of how this is true in our area.  
· Examples:  Food—we live in an urban area, so most of our food comes from the grocery store.  However, our city is not too far from rural areas, so we may go to farmers’ markets or find locally grown produce at the grocery.   Clothing—our clothing reflects the climate or current season.)

· Tell students:
· We will study the environment and resources available to Native Americans from various cultural areas to show how: Where we live influences how we live.

· Project a map from one of the websites (page 11) and show students how anthropologists have classified Native American cultural regions.  
· Point out the Northwest Coastal region. 
· We will work together as a class to find features of the environment and natural resources that influenced how the Native Americans from that region lived (food/farming techniques, clothing, shelter, tools, art).
· Note: There are many maps of American Indian cultural regions.  Although these regions do not have strict borders, most anthropologists have divided the Americas into at least twelve cultural areas.  

Sequence of Experiences for ALL Students
Day 3 (continued)
· Below are links to two maps that divide the Americas into Native American cultural areas. 

· http://www.native-languages.org/culture-areas.htm
· http://www.american-indians.net/cultures.htm
Examine Books and Make a Foldable for Notes – Content
· Teacher will model making a foldable book and examine picture books using the Pacific Northwest cultural area as an example.  Later, students will use the same process with a different cultural area.

· Demonstrate how to make a layered-look book (foldable) for note-taking.  Attachment 9 contains directions for Foldable notes.
· Have available a variety of picture books about Pacific Northwest Native Americans Attachment 10 Book List.  
· All of the books can be purchased through Amazon.com and many can be found at your local library. 
· Examine picture books for evidence of natural resources used in the region for food, clothing, shelter, art and tools. 
· A teacher’s think aloud may sound like this, “I see a picture of these Northwest Coast Native Americans fishing.  They are using a wooden trap to catch fish.  
· The caption says the trap is made of cedar wood and the fish are salmon.  
· I also see very unusual clothing. The text says it’s made of cedar wood!  
· There is a totem pole on the next page outside of a cedar plank home.  I wonder if the totem pole is made of cedar, too.  
· Cedar seems to be an important natural resource.” 
· Although students will get information from the pictures, it is important that they read captions and text to gain a more complete understanding.
Layered Book

· Model how to fill in words or pictures to complete the layered book.  
· I read that the Pacific Northwest receives a lot of rain.  
· The region has cold winters and cool but mild summers.
· This is information I’ll write in the climate tab of my book.  
· I will draw a picture of many rivers and forests of evergreen trees that represent the environment.
· Students fill in their own books and give suggestions to complete the remaining tabs.

Pacific Northwest:
· environment:  Pacific Ocean, plentiful rivers, forests of evergreen trees,  cedar 

· climate: Pacific Coast keeps a temperate climate year-round

· clothing:  cedar bark clothing; sealskin; hats woven from cedar wood 

· shelter:  cedar plank homes holding multiple families

· food:  salmon, caribou, berries, shellfish 
· art:  totem poles; woven baskets
· tools:  cone-shaped cedar fish traps; harpoon, bone fish hooks
Sequence of Experiences for ALL Students
Day 3 (continued)
Reading about Native Americans of the Northwest Coast

· To fill in any gaps that the picture books may have left or to get more information, students can read p. 30 of TCI textbook—History Alive America’s Past.  
· This page details information about the resources available on the Northwest coast.  

· In addition, the website http://www.bigorrin.org/tlingit_kids.htm has extensive information about the Pacific Northwest Tlingit tribe and links to pictures.  
I Can Statement - Exit Ticket  

· Students are to read their “I Can Statements” to determine their own progress. 

· After reading each statement, they place a checkmark that indicates their own current mastery level for statements 2 and 3.   Attachment 1
Days 4-5
I Can Statements
· Address questions or concerns from yesterday.

Research

· Using yesterday’s model as a guide, student pairs will now examine picture books for information about how the environment, climate and natural resources influenced the way of life of Native Americans in a cultural area.
· Divide students into groups of 2 – 4 students and assign groups either:

· the Southwest (Hopi, Navajo, Apache) or 
· the Plains (Sioux, Crow, Cheyenne) Native American cultural area.
· Each student will make a foldable layered-look book for note taking. Attachment 8
· Groups will examine picture books for evidence of natural resources used in the region for food, clothing, shelter, art and tools.  Students should fill in the foldable book as they read through the picture books.
· Note: Have available a variety of picture books about Plains and Southwest Native Americans Attachment 10 Suggested Book List.  All of the books can be purchased through Amazon.com and many can be found at your local library. 
· To get more information, students can read page 32 (SW) or page 34 (Plains) of TCI textbook—History Alive America’s Past.  These pages provide detailed information about the resources available in these areas. 
· In addition, the websites http://www.bigorrin.org/sioux_kids.htm   (Plains) or
· http://www.bigorrin.org/hopi_kids.htm   (Southwest) have extensive information about tribes in these regions as well as links to pictures. 
Sequence of Experiences for ALL Students
Days 4-5 (continued) 
Regional Indians
· Plains

· environment:  flat lands, plains, grasses, rolling hills  

· climate: hot, dry summers; cold snowy winters
· clothing:  deerskin;  feathered war bonnets (ceremonial)
· shelter:  buffalo skin tipis
· food: buffalo meat made into pemmican
· art:  quillwork from porcupine quills; decorated buffalo hides
· tools:  travois
· Southwest

· environment:  Rocky Mountains and plateaus  

· climate: hot, dry 

· clothing:  mantas (women)

· shelter:  adobe homes

· food: good farmers:  corn, beans, squash

· art:  kachina dolls, decorated pottery, turquoise jewelry
· tools:  mano and mutate (mortar and pestle); looms for weaving; pottery
· To share their learning and present the information to the class, groups will make a PowerPoint or a Prezi presentation. 
· Groups should use the Enduring Understanding as their title:  Where we live influences how we live.   
· They are to use the subtitle of their cultural area.  
· Slides should include information from each tab of their layered-look book.
· Student groups share the presentations they made.  

· Students should make another foldable layered book to take notes on the region being presented.
· At the conclusion of the presentations, students will have three foldable layered books:  Pacific Northwest, Plains, and Southwest.
I Can Statement - Exit Ticket  

· Students are to read their “I Can Statements” to determine their own progress.  After reading each statement, they place a checkmark that indicates their own current mastery level for the remaining statements (4-7).   Attachment 1
· Note:  Students will be researching either Plains or Southwest Native Americans.  The information they get from the group they did not research will come from other students.  They may have questions about the group they did not research.  These should be addressed after the presentations.
Sequence of Experiences for ALL Students
Day 6

Summative Assessment: PowerPoint Attachment 11
· Drag one cultural practice or product to each of the appropriate cultural regions of the map. (you will drag 3 in all). 
· Type an explanation of why the product was created.  
· Describe either the resources available to make the artifact or the environmental features of the region that made this product useful. 
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Revised 2010 Social Studies Standards


	


	Strand:  Geography				


  	Topic:    Human Systems





Content Statement 8:  


American Indians developed unique cultures with many different ways of life.  American Indian tribes and nations can be classified into cultural groups based on geographic and cultural similarities.





Content Elaboration:  The Indians of North and South America formed hundreds of tribes and nations with many different ways of life.  Anthropologists classify tribes and nations into groups with strong geographic and cultural similarities.  These classifications are referred to as cultural areas or cultural groups.  





Students in grade five are introduced to cultural groups and should be able to make generalizations about the way of life within and among cultural areas.  Teachers may select tribes and nations for use as examples for students as they study the geographic and cultural similarities of each cultural group.





	Three cultural groups of Canada and the US are:


The Plains;


The Northwest Coast;


The Southwest





The following cultural groups are to be taught in your own units;  


Arctic;


Subarctic;


Northeast;


Southeast;�
California;


Great Basin;


Plateau


�
Middle America;   


Caribbean; 


Andes;   


Tropical Forest; and 


South American Marginal Regions. 


�
�
 


	


Expectations for Learning:  Make generalizations about the cultural ways of life among American Indian cultural groups in North and South America.  (South American will need to be taught in other units.)


	





Note:  See the unit: Same and Different: Cultures and Region North and South of the Equator by Kathy Becks at � HYPERLINK "http://cybersummit.org/Resources/TAH/Lessons.aspx" �http://cybersummit.org/Resources/TAH/Lessons.aspx�.


It focuses on the Plain, Plateau and Southeast regions of the United States in comparison to the Pampas, Andes and Amazon tropical forests Indian cultures.  








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 01_I Can Statements.doc"��Attachment 01:  I Can Statements for Self-Assessment  � 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 02_PowerPoint Frontload.pptx"��Attachment 02:	PowerPoint Frontload�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 3A_Vocabulary.doc"��Attachment 3A:  Vocabulary�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 3B_Vocabulary Answer Key.doc"��Attachment 3B:  Vocabulary Answer Key� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 04_Enduring_Understanding_Reading.doc"��Attachment 04:	 Enduring Understanding Reading�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 5A_Enduring Understanding Match.doc"��Attachment 5A:	 Enduring Understanding Matching�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 5B_Enduring Understand Answer Key.doc"��Attachment 5B:  Enduring Understanding Matching Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 06_Primary Source Pictures Large.doc"��Attachment 06:	 Primary Source Pictures Large Pictures�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 07_Vocab_Formative_Assessment.doc"��Attachment 07:	 Formative Assessment Vocabulary�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 08_Vocabulary Cube.doc"��Attachment 08:	 Vocabulary Cube�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 09_Foldable_Directions.doc"��Attachment 09:	 Foldable Directions�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 10_Suggested_Book_List.doc"��Attachment 10:  Suggested Book List�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 11_Summative_Assessment.ppt"��Attachment 11:  Summative Assessment PowerPoint�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 12_Primary Source List.doc"��Attachment 12:  Primary Sources List URLs�





Primary Sources:


See �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 12_Primary Source List.doc"��Attachment 12�














Materials Needed:


Day 1:  computer with PowerPoint (frontload)





Day 3:  scissors and glue (intervention group); drawing paper (enrichment group)





Days 3-4:  a variety of picture books about Pacific NW Native Americans, Plains Native Americans, and Southwest Native Americans.  A list of suggested titles is in the �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 10_Suggested_Book_List.doc"��Attachment 10 Book List.�





Days 3-5:  9 pieces of 8 ½ x 11” paper per student





Day 6: computer with PowerPoint and a printer for students to take the summative assessment








Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























tribes = nations


cultural areas


cultural groups


anthropologist


The Plains


The Northwest Coast


The Southwest





Implied Verbs:


Compare


Contrast


Analyze


Evaluate











Stated Verbs:


Make Generalize


Classify





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Where you live influences how you live.   





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How do natural resources impact cultural groups and practices?  (homes, clothing, tools, etc.)








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





Previous Vocabulary


cultures


artifacts


cultural practices


cultural products





List:


tribes = nations


cultural areas


cultural groups


anthropologist


The Plains


The Northwest Coast


The Southwest





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar 


Rubric





Target Content Statement or Elaboration Focus:  


Students in grade five are introduced to cultural groups and should be able to make generalizations about the way of life within and among cultural areas.  Teachers may select tribes and nations for use as examples for students as they study the geographic and cultural similarities of each cultural group.





Question:


PowerPoint �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 11_Summative_Assessment.ppt"��Attachment 11�


Drag one cultural practice or product to each of the appropriate cultural regions of the map. (You will drag 3 in all).  (a total of 1 point)


Type an explanation of why the product was created.  (1 point for each explanation of the product)


Described either the natural resources available to make the artifact or the environmental features of the region that made this product useful.  (1 point for each description of the product)





Answer: 


Sample Responses:  (not limited to the following)


Region #1:  Pacific Northwest


Cedar bark fish trap:  Both salmon and cedar wood were plentiful natural resources.  The Tlingit used cedar wood to make traps to catch the salmon in the rivers.


OR


Cedar plank home with totem pole in front: Cedar was a plentiful natural resource.  The environment had the right climate for forests of cedar trees.  Native Americans used the cedar planks to make large homes holding several families.  The totem pole in front is made of cedar.  Totem poles were made by North Americans in this region to tell family stories and stories of ancestors.





Region #2:  Plains


Buffalo meat drying:  Buffalo was a plentiful resource.  The Sioux hunted the buffalo and used all its parts for food, clothing, to make shelter, and tools.


OR


Tipi:  Plains Native Americans used buffalo, a plentiful resource, to make homes.  The tipi was portable and could be moved as tribes moved to follow herds of buffalo.





Region #3:  Southwest


Home covered with adobe and straw:  Adobe clay and straw are plentiful natural resources in the Southwest.  Native Americans mixed the adobe with straw (for strength), and this hardened in the hot sun.


OR


Wool or cotton blanket/weaving:  The Navajo used cotton or wool on a loom to weave blankets with geometric patterns.  These blankets were used as wrap clothing and saddle blankets.














Complete this by Sept. 7, 2012.		Incomplete 2-25-13


1. Summative Assessment:  (continued)





Rubric:





4 Points


The student correctly matched artifacts and wrote a thorough and complete description of either the resources available to make the artifact or the environmental features of the region that made this product useful for all three regions.





3 Points


The student correctly matched artifacts and wrote a thorough and complete description of either the resources available to make the artifact or the environmental features of the region that made this product useful for two of the three regions.





2 Points


The student correctly matched artifacts and wrote a thorough and complete description of either the resources available to make the artifact or the environmental features of the region that made this product useful for 1 region.





1 Point


The student matched 3 resources to the correct regions, but did not write a thorough and complete description of either the resources available to make the artifact or the environmental features of the region that made this product useful.





0 Points


The student matched 0, 1 or 2 resources to the correct region.





1. Summative Assessment:  (continued)





Rubric:





4 Points


The student identified, explained and wrote a thorough description for 7 of the 7 requirements.


Matched the cultural practice or product with the cultural region.  (a total of 1 point)


Typed an explanation of why the product was created.  (1 point for each explanation of the product)


Described either the natural resources available to make the artifact or the environmental features of the region that made this product useful.  (1 point for each description of the product)





3 Points


The student identified, explained and wrote a thorough description for 5-6 of the 7 requirements.





2 Points


The student identified, explained and wrote a thorough description for 3-4 of the 7 requirements.





1 Point


The student identified, explained and wrote a thorough description for 1-2 of the 7 requirements.





0 Points


The student indicates no understanding of the impact of the geographic environment on the cultural practices of a given region.  








2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 01_I Can Statements.doc"��Attachment 1�.





I can identify various geographic regions of North America including the NW Coast, the Plains, and the Southwest. 


I can I can describe artifacts and natural resources from tribes from the NW Coast. 


I can make generalizations about the cultural ways of life of American Indians from the NW Coast.


I can I can describe artifacts and natural resources from tribes from the Plains. 


I can make generalizations about the cultural ways of life of American Indians from the Plains.


I can I can describe artifacts and natural resources from tribes from the SW. 


I can make generalizations about the cultural ways of life of American Indians from the SW.








3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Show the students the Frontload PowerPoint � HYPERLINK "Attachment%2002_PowerPoint%20Frontload.pptx" ��Attachment 2�.  Students are to predict a region of the United States their parents will take them to during an early springtime trip.  The clues the students have are various tools (sunglasses, skis, snowboard), clothing (warm clothes), shelter (ski lodge), and environmental factors (snow on ground).





Additional details will be provided on Day 1. 











4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery.


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book -rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Day 2:  Attachment 7 is a formative assessment activity.  There are several suggestions on the page as to how to use it as a formative assessment to gauge student understanding of vocabulary words in context.


Teacher should note students needing intervention for use in grouping the next lesson.


Additional details are provided on Day 2. 





Day 3:  Intervention: Students needing additional time with vocabulary will make a cube and illustrate 4 vocabulary words on 4 sides of the cube.  �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Lippincott/Attachment 08_Vocabulary Cube.doc"��Attachment 8�


Additional details are provided on Day 3.  

















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.
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