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Day 1 

I Can Statements:  Introduction
· Here is a summary of the key ideas that will be part of our unit.  It includes our Enduring Understandings and Essential Questions.   Attachment 1
· The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.  Place your name on your copy and keep this in your notebook.  (Teachers may want to collect and redistribute these as needed.)
Frontloading:

Show the students No More Kings from School House Rocks: America Rocks video. https://www.youtube.com/results?search_query=no+more+kings+schoolhouse+rockTell students to listen for what kind of conflicts do we see in this video? Possible responses include: 

· The king sent soldiers when the colonists were becoming too independent.

· The king takes the colonists’ money to protect them from Indian attacks.

· The king doesn’t care when the colonists say this is unfair.

· The colonists get sick of Mother England. (Relate to the Enduring Understanding: The ways a government interacts with its people can create cooperation or conflict.)

· How are the government and people interacting?  Possible responses include: 

· At first the people like the king and were willing to go along with what the king said, they thought the king would be proud of them.

· The king taxes the colonists and takes their money.

· The king doesn’t care when the colonists say this is unfair.

· What events caused the people to become unhappy with their government?

· A possible response includes: the colonists didn’t like being taxed by a government that didn’t give them a voice.

Vocabulary LINCS:

· Distribute the blank LINCS Vocabulary Tables for students to complete.  Attachment 2 A
The definitions are provided on Attachment 2 B and they could later be used as a review by cutting and matching the vocabulary word to its explanation.  

1. Write the term.  (These have been completed for students.)

2. Copy the definitions in the definition box.  
3. Lead students through the process of finding a reminder word that has a similar sound to the vocabulary word. 

4. Help them create a LINCing story that connects and includes the reminder word and the 
idea of the vocabulary word. 

5. Illustrate the LINCing story in the LINCing picture box. The steps are numbered in the example. 

Sequence of Experiences for ALL Students 
Day 1 (continued)
LINCS Example  
	1. Term
Charitable


	4. LINCing Story
He gave lots of food for the table.
	5. LINCing Picture

(draw picture of table with lots of food and two people)
	2. Definition 

giving, generous

	3. Reminder Word
table
	
	
	


Day 2  

Boundaries Map activity

· Distribute a black and white version of the map that illustrates territories before and after the French and Indian War.  Attachment 3A
· Project the color version of the same attachment. 

· Students should compare the two maps for a few moments. Ask:

· How has the British territory changed? (The British have much more land, including the disputed territory and land that used to belong to the French.)

· How has the French territory changed? (The French don’t have any remaining territory.)

· Why don’t the French have land anymore? (The British won the French and Indian War.)

· What does the striped area represent? (This is land that both the French and British are fighting about.)

· Who do you think “won” the disputed land? (The British have the land now, so they must have won.)

· Point out the Proclamation Line. Tell students that the King of England proclaimed the colonists have to live east of this line. 

· Instruct students to color territories and map key to match the map you have projected using their black and white copy.  Discuss the following as students color:

· What do you think the colonists thought about staying east of this line? (They didn’t like it because they just fought a war to be able to move into this land, and now they can’t move there.)

· Who else was living on these lands? What do you think their point of view was? (The Indians lived there and wouldn’t want the colonists to move into their hunting land.)
I Can Statements
Based on today’s experience, place a check mark to indicate your level of understanding to Statement 2.  Place today’s date.  Add notes as needed.  Attachment 1
Sequence of Experiences for ALL Students 
Day 3
Primary Source:  Proclamation of 1763 and Point of View

· Distribute the Proclamation of 1763 reading with a copy of the Proclamation of 1763. Attachment 4 
· As a group, read and code the text in Attachment 4. 

· Students write questions, make comments, note interesting information, and background knowledge on their copy in Column 2. 

· Discuss what students have written on their copy. 

· Call students attention to the Proclamation of 1763 on the next page.  
· Ask if this is a primary or secondary source.  What is your evidence for your decision?

· Encourage students to find one sentence they can read that is anywhere in the text. 

· Distribute Point of View Chart.  Attachment 5
· Divide students into groups of 4 and instruct them to fill in the point of view of each group on the chart: King of England, Indians, and Colonists. 

· Bring groups back to discuss the view point of each group. 

· Indians: were afraid that American settlers would flood into the region.
· King of England: hoped to prevent further conflicts with Indians and hoped to tax the colonists. 

· Colonists: were angry because they had hoped to gain access to land in the Ohio Country, convinced that England did not care about or understand them.
Essential Question: What caused the colonists to become unhappy with their government?

· How do your responses match or not match the Essential Question?

· They are matches because they are the reasons the colonists were angry with the British government. 
Day 4  

Formative Assessment – Opinion Writing 

· Students will use the Four Square Method of writing to form an opinion paragraph regarding the Proclamation of 1763.  Attachment 6
· Students will need to write an opinion from the point of view of either an American settler, an Indians or the English.  

· They will need to write 3 facts that support your selected point of view concerning the events that resulted in the Proclamation of 1763. 
· They will need a concluding sentence.  

· Explain how your opinion supports the Enduring Understanding:  The ways a government interacts with its people can create cooperation or conflict. 

Sequence of Experiences for ALL Students 
Day 4 (continued)
Preparation Awareness for Tomorrow’s Recess Tax Act

· The day before the Tax Act is to be enforced the students will be told that the “King” (principal) has created taxes to pay for their extra recess.  We will discuss these tomorrow.  
· Explain that there will be several new taxes:

· The Bathroom Act:  5 cents every time the children need to use the restroom.

· Water fountain Act:  10 cents for a drink of water

· Snack Act:  5 cents to get their snack and then 5 cents to bring it back into the room to eat it.

· Sharpener Act:  10 cents to sharpen a pencil.

· Locker Act:  5 cents every time the children need to go to their locker.

· Lunch Act:  10 cents to go to lunch.

· 30 cents will be needed to pay to have an extra recess.

I Can Statements
Based on today’s experience, place a check mark to indicate your level of understanding to Statements 3 and 4.  Place today’s date.  Add notes as needed.  Attachment 1
Day 5
Formative Assessment Follow-up for Differentiation

· Based on the results of yesterday’s Four Square Method of writing:

· In-Progress students will meet with the teacher to reread and highlight facts they need to support their opinion.  

· Mastery students will write a letter to a younger grade to explain the Proclamation of 1763.

· Both groups will share selected samples of their work with the whole class.  

Extra Recess Tax Act Activity 
· Continue with the Tax Act is to be enforced by the “King” (principal) to pay for their extra recess.

· Explain that there will be several new taxes:

· The Bathroom Act:  5 cents every time the children need to use the restroom.

· Water fountain Act:  10 cents for a drink of water

· Snack Act:  5 cents to get their snack and then 5 cents to bring it back into the room to eat it.

· Sharpener Act:  10 cents to sharpen a pencil.

· Locker Act:  5 cents every time the children need to go to their locker.

· Lunch Act:  10 cents to go to lunch.

· 30 cents will be needed to pay to have an extra recess.

· Distribute to each child 50 cents of plastic change.  Every time they use one of the Recess Tax Acts, they will need to pay that particular tax.  The students who have 30 cents left at the end of the day will earn the extra recess after that tax is paid. 

· Note:  The next day have a discussion with the children to ask how they felt about having to pay a tax for doing everyday things. Frustration, anger, being treated unfairly will probably be some of the reactions.  Explain that this is how the colonists felt as they were being taxed.  

Sequence of Experiences for ALL Students 
Day 5 (continued)
I Can Statements
Based on today’s experience, place a check mark to indicate your level of understanding to Statements 3 and 4.  Place today’s date.  Add notes as needed.  Attachment 1
Day 6  
Recess Tax Act (Classroom Act)

· Discussion with the children how they felt about having to pay a tax for doing everyday things. 
· Typical reactions: frustration, anger, being treated unfairly 
· Explain that this is how the colonists felt as they were being taxed. 
Taxation without Representation Reading
Distribute the reading:  Taxation without Representation Attachment 7 and 
Attachment 8 Answer Key
FUN Activity (Find, Underline Number)
· The children will be given an information sheet called Taxation without Representation and five questions on the different acts the British were putting on the colonists.  

· They will first look over the questions.  

· Go back to read the information sheet.  

· As the children are reading they will Find the answer to the questions, 

· Underline the sentence or sentence part that contains the answer

· Put the Number of the question next to the sentence that it answers. 

· Write the correct answer on the question sheet.  

I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and classroom tax experiences for any remaining unclear statements for tomorrow. 

Day 7  

Summative Assessment
· Distribute and complete Attachment 9. 

Revised 2010 Social Studies Standards


	


Strand: History				


Topic:   Heritage





Content Statement 4:  


The 13 colonies came together around a common cause of liberty and justice, uniting to fight for independence during the American Revolution and to form a new nation.





Content Elaboration: The American colonies united in 1776 to issue the Declaration of Independence, announcing their decision to free themselves from Great Britain. They felt two practices of the British were particularly unfair: 


High taxes were levied on stamps, paint and tea without input from the colonists, who had 


no responsibility in Parliament. 


	2.  The Proclamation of 1763 prohibited the colonists from settling west of the Appalachians.


		As the unit develops, check to see if part of the next paragraph should be included. 


The colonists had begun to think of themselves as Americans and wanted to govern themselves. They fought the American Revolution to end British rule.





Expectations for Learning:  Explain why the American colonists united to fight for independence from Great Britain and form a new nation.  





(*) This identifies the Content Elaboration being assessed for 


the Summative Assessment question	











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01�:	I Can Statements for Self-Assessment   


� HYPERLINK "2A_LINCS_Vocabulary.doc" ��Attachment 2A�:	Vocabulary LINCS Organizer


� HYPERLINK "2B_Vocabulary%20Definitions.doc" ��Attachment 2B�: Vocabulary LINCS_Definitions


� HYPERLINK "3A_Map_Blank_for%20Students.pdf" ��Attachment 3A�:	Blank Black/White Maps for Students


� HYPERLINK "3B_Map_Color_Students.pdf" ��Attachment 3B�:  Color Map for French and Indian War      


� HYPERLINK "04_Proclamation_1763_Summary.doc" ��Attachment 04�:	Proclamation of 1763 Reading and Image of the Document and map


� HYPERLINK "05_Point_of_View_Chart.doc" ��Attachment 05�:	Point of View Chart      


� HYPERLINK "06_Four_Sq_Write_Opinion_Paragraph.doc" ��Attachment 06�:	 Four Square:  How to Write an Opinion Paragraph 


� HYPERLINK "07_Reading_Taxation_Without_Representation.doc" ��Attachment 07�:	 Reading Taxation without Representation and Worksheet


� HYPERLINK "08_Taxation_Without_Representation_Answer_Key.doc" ��Attachment 08�:	Taxation without Representation Answer Key 


� HYPERLINK "09_Summative%20Assessment.doc" ��Attachment 09�:	Summative Assessment








Note:  Teacher Summative Assessment Sample Responses and Rubric pages 10-11.  


Note:  Development Guidelines for Planning the Unit pages














Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Proclamation of 1763: � HYPERLINK "http://teachinghistory.org/history-content/ask-a-historian/25374" �http://teachinghistory.org/history-content/ask-a-historian/25374� 











 


Materials Needed:	





Access to YouTube or a copy of the video:  No More Kings Day 1


Plastic coins for the tax activity  Day 5








Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statements and elaboration?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Stated Verbs:


Explain


Research


Organize


Evaluate


Create


	





Implied Verbs:


Cause/Effect


Analyze


Compare/contrast





13 colonies


liberty


justice


American Revolution


Declaration of Independence 


taxes


Proclamation of 1763


independence





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The ways a government interacts with its people can create cooperation or conflict. 


There are many sides to every story.  





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What events can cause people to become unhappy with their government? 


How does one’s perspective influence how one interprets the story?  





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





Vocabulary:


Proclamation of 1763


independence








List:  


13 colonies


liberty


justice


American Revolution


Declaration of Independence 


taxes








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Content Statement 4:


The 13 colonies came together around a common cause of liberty and justice, uniting to fight for independence during the American Revolution and to form a new nation.





Question: 


The 13 colonies came together around a common cause uniting to fight for independence during the American Revolution.





Explain 2 events that caused the colonists to become angry with Great Britain and the point of view from both sides of this conflict.   (4 points)








Answer: 


Sample Response(s):  (not limited to the following





Events that Angered Colonists:


Great Britain issued the Proclamation of 1763 which said the colonists could only live east of the Appalachian Mountains.


Great Britain introduced taxes to the colonists on tea, sugar, and stamps.  They also taxed paint, lead, glass, and paper.








Point of View:


The colonists were angered by the Proclamation of 1763 because they had fought to gain control of the land west of the Appalachian Mountains and now they weren’t allowed to settle or move there. The King needed the colonists to live east of the Appalachians because that is where his tax collectors could collect the colonists’ taxes.





The colonists felt the taxes were unfair because they didn’t have a voice in the British government. They were taxed, but there wasn’t anyone representing them. 


The British needed to raise money to pay for the French and Indian War and other wars that had been ongoing in Europe.   





By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)


Rubric:


4 Points


The student wrote a thorough and complete explanation: 


identifying two events that angered the colonists. (1 point each)


of the perspective (points of view) seen by colonists and Great Britain. (1 point for each issue and it must include the perspective from both sides.)





3 Points


The student wrote a thorough and complete explanation for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete explanation for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete explanation for 1 of the 4 requirements.





0 Points


The student indicates no understanding of what caused the colonists to declare independence from Great Britain.   





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Students will use the Four Square Method of writing to form an opinion paragraph regarding the Proclamation of 1763.  Students will need to write an opinion from the point of view of either the American settler, Indians or the English.  They will need to write 3 facts that support their opinion and a concluding sentence.  


Additional details will be provided on Day 4.








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can: 





define and properly use the unit vocabulary. 


define the Proclamation of 1763.


explain why the Indians favored the Proclamation of 1763.


explain why the colonists did not like the Proclamation of 1763.


list what taxes the colonists were forced to pay to the British.


explain why the colonists thought the taxes were unfair. 


explain why Great Britain taxed the colonists. 














4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Schoolhouse Rock—No More Kings video at � HYPERLINK "https://www.youtube.com/results?search_query=no+more+kings+schoolhouse+rock" �https://www.youtube.com/results?search_query=no+more+kings+schoolhouse+rock�   Details will be provided on the designated Day 1.    














1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.
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