Social Studies Unit Design Template

Name: Sarah Zetts
Grade Level:
8




Unit Title: Reformation Movement
Time Frame: 3-4 Days + assessment

Final: 8-20-10


Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)

Standard: People in Societies
Benchmark B. 
Analyze examples of interactions between cultural groups and explain the factors that contributed to cooperation and conflict. 
Indicators:
Interactions 
2. Describe and explain the social, economic and political effects of:

a. Stereotyping and prejudice


b. Racism and discrimination


c. Institutionalized racism and institutionalized discrimination

   4. Describe the historical limitations on participation of women in U.S. society and their 


 efforts to gain equal rights
    
Place an (*) by the Benchmark or Indicator being assessed on your 
Summative Assessment question.















Preface:  (ONLY as needed)

Day 1 Frontloading the Unit:
· Hang 10 large pieces of butcher paper around the room.  Label each piece with one of the following words or phrases:
· Blondes

· Girls Rule and Boys Drool

· Whites Only

· Jock

· Prep

· Goth

· Punk-Rocker

· Cheerleader
· Boy Toys

· Girls Toys
· Explain to the class that they are going to do a “Chalk Talk” around the room adding the first thought that comes to their mind about the word or phrase at the top to each piece of paper. 
· Explain that they must work quickly and silently because they will only have about one minute at each station.  Group members should write their comments simultaneously.

· Divide the class into groups of 2-3 students.  Station each group at a different piece of butcher paper and give each group a marker.  Give them one minute to write; then, rotate until all stations are completed.

· After all groups have rotated around the room, discuss their comments with the class. 
 (10 minutes)
· Identify examples of stereotypes or prejudices to point out to the class.  
· Discuss that the idea of social labels like jock or prep is a way of stereotyping individuals.  These stereotypes often carry prejudices with them.  Often times, we begin to discriminate against individuals based on looks or social labels. 
 (5 minutes)

· Discuss “Boy Toys” and “Girl Toys” especially the way they are marketed or advertised.  
· Ask for examples of commercials that exemplify these stereotypes of toys that are “for girls” or “for boys.” (5 minutes)
· Discuss the “Whites Only” as an example of institutionalized (government sanctioned) racism. (2-3 minutes)

Sequence of Experiences for ALL Students:  (continued)

Day 1: Frontloading then Vocabulary Introduction
After the Frontloading Activity:
· Distribute copies of the vocabulary terms to the students.  Attachment 1
· Ask students if there are any terms that they are already familiar with.  Discuss each term asking students to add small illustrations or examples at the end of each definition.
 (10 minutes)

· Explain that in this unit, students will learn about the historical era called the Reform Movement.  (2-3 minutes)
· Introduce the Enduring Understanding and Essential Questions.  Post them on a bulletin board or chalk board to refer back to during the unit.  
· Enduring Understanding: 
· Conflicts of interest bring about compromise and change.

· Essential Question: 
· How do conflicts of interest bring about compromise and change?
· What causes people to become unhappy with their government?  
· Ask students to Think-Pair-Share historical examples of conflicts that brought about change.  Elaborate on the students' examples.
· Conclude the lesson by explaining that they will meet many important reformers, people who brought about changes to the government, during this unit.
· Collect the Social Reform vocabulary sheet.  Attachment 1
· Homework:  Think about today's vocabulary terms for a class activity tomorrow.

Day 2: Vocabulary Word Sort and Begin Stations
Preparation:  
· Cut yesterday's individual Social Reform Vocabulary sheets and place in envelopes.  Attachment 1
· Before students enter, go through your class roster and partner up students in homogeneous pairs.  You will use this for Activity 1.
· Before students enter, go through your class roster and create 5 heterogeneous groups for Activity 2.
· If you do not have a textbook or if your textbook does not meet the needs of the activity, print 5-7 copies of the Reform Movement website references.  Attachment 2
· To make the reading and note-taking easier for students, I often highlight the portions I want them to focus on.
· Print and make copies of the Reform Movement Comprehension Questions for everyone.  Attachment 3A
Sequence of Experiences for ALL Students:  (continued)

Day 2 - continued 
· Create five stations in your room.

· Station 1: Second Great Awakening

· Station 2: Reform for the Mentally Ill

· Station 3: Education Reform

· Station 4: Abolitionist Movement

· Station 5: Reform for Women’s Rights and Women’s Suffrage

Activity 1:

· Distribute an envelope of cut vocabulary words to each student.  Attachment 1
· Explain that each student will be assigned a partner.  When designated, students will empty the contents of their envelopes and race their partner to match each term with its correct definition.  Attachment 1 
· Reward the first student in each pair to complete the activity with 100% correctness: a piece of candy, a bonus point, or whatever reward you are comfortable with.  As students feels that they have completed the activity correctly, they are to raise their hand and wait to be checked.

· Verify the first few pairs, but as one partner finishes correctly, other students can peer-check pairs.  (About 10 minutes)
· Have students put the terms and definitions back in the envelope and collect them.  You can repeat this activity as many times over the course of the unit as you feel necessary for vocabulary mastery.
· Highlight your winning students on your class roster.  You will use this formative assessment to guide your grouping for a Day 4 activity.
Activity 2:

· Assign students to one of the five groups you created before class.

· Explain that students will complete a Station Activity where they will read and take notes on one of the social reform movements at each station.  
· After 15 minutes, students are to rotate.

· Discuss the questions students will be answering before the activity and review your note-taking expectations with them before they begin.  
· Reminder: each student is to complete the Reform Movement Comprehension Questions for each station.  Students are to take their completed questions with them.

· Assign each group to one of the five stations.  Set a timer for 15 minutes.  Continue to rotate around the room to monitor student progress and offer assistance when needed.

· Complete 2-3 stations today, depending on the length of your class. Five minutes before class ends, review the Essential Questions with the class.  Ask for examples they learned today of times when people became unhappy with their government and times that these conflicts led to changes in government policy.

Sequence of Experiences for ALL Students:  (continued)

Day 3: Complete Stations Activity
Preparation:  For Homework make copies of the Reform Movement Vocabulary Review. Attachment 4
· Refer back to our Enduring Understanding: 
· Conflicts of interest bring about compromise and change.  
· Distribute Post-It notes to each student.  Have students write one example of a conflict or change that they learned about yesterday.  
· Allow students to put their Post-It note next to the Enduring Understanding that you have posted in the room. 

· Have students sign their names.  You can use this as a formative assessment and check it while students are completing stations as you are rotating.  
· Highlight student names who appear to be struggling on your class roster in one color and students who demonstrate comprehension in another color.
· Resume the Station Activity that students began yesterday.
· Remind students about class expectations and note-taking expectations.
· Assign each group to one of the five stations.  Set a timer for 15 minutes.  Continue to rotate between stations to monitor student progress and offer assistance when needed.

· Complete 2-3 stations today, depending on the length of your class. Five minutes before class ends, review the Essential Questions with the class by asking for examples they learned today of times when people became unhappy with their government and times that these conflicts led to changes in government policy.
· Homework:  Assign the Reform Movement Vocabulary Review.  Attachment 4A
Day 4: Comparing the Declaration of Sentiments and the Declaration of Independence

Preparation:  
· Make a printed set for each student.
· the Declaration of Sentiments Excerpts  Attachment 5 

· the Declaration of Independence Excerpts  Attachment 6
· Comparing the Declaration of Sentiments and the Declaration of Independence Student Guide  Attachment 7 

· Review the Homework from Day 3: Reform Movement Vocabulary Review with the class.  Attachment 4B Answer Key. Collect and read them later to assess comprehension as a formative assessment to help you assign groups for Day 5.
· Distribute copies of the Declaration of Sentiments Excerpts and the Declaration of Independence Excerpts to each student.  Attachments 5 and 6

· Read the original text excerpt, and then read the excerpt explanation for each document.

· Have students complete the Comparing the Declaration of Sentiments and the Declaration of Independence Student Guide.   Attachment 7A   (Depending on the ability level of your students, this can be a partner or an individual activity.)  Attachment 7B Answer Key
Sequence of Experiences for ALL Students:  (continued)

Day 5: Tiered Activity and Cubing Review Introduction
Today will focus on differentiating instruction based on ability levels.  The same basic content will be expected to be mastered, but the level of mastery will work to meet the needs of your students.

Preparation:  Before class, review your highlighted class roster from the vocabulary activity from Day 1, your high-lighted class roster from the formative Post-It notes results, your observations while rotating among the stations, and student responses to the homework from Day 3 to create 5-6 groups total.

· Two groups will be Straight-Forward groups.  These are the students who struggle to grasp content and/or vocabulary.

· Two groups will be Up-Hill groups.  These groups will be the groups that seem to understand most of what is presented, but might struggle with some content or vocabulary.
· One or two groups will be Mountainous groups.  These groups will be comprised of students who seem to have mastered all content and vocabulary presented.
· Make one copy of the Cubing Template  Attachment 9
· Group copies of Cubing Review.  Attachment 10
· Make enough copies of the questions that correspond to each group 8A-8C..  Do NOT tell students about your grouping method.

· Assign groups and distribute the appropriate attachment:
· Straight Forward questions.  Attachment 8A
· Up Hill questions.  Attachment 8B
· Mountainous questions.  Attachment 8C
· Allow students to get into their groups.  Ask each group member to discuss the questions and record their responses with the other members of their groups.  At first, they may NOT use any notes, hand-outs, or vocabulary terms for the activity. (Give approx. 20 minutes for this stage)

· As students work, get stuck, or complete the questions, direct them to have a representative check their responses with you.  (This shows you what they know on their own.)

· Go back and give students 10 minutes to use their notes to answer any questions they were not able to answer before.  Have a representative from the group get their responses checked by you.

Sequence of Experiences for ALL Students:  (continued)

Day 5: continued
· Have students return to their groups.  Explain that each group is going to be assigned one of 5-6 topics to create and present a Review for their topic.  They will elect a representative to roll a cube.  Attachment 9  (You have prepared with the labels Sing It, Draw It, or Act It.) They will then have to prepare an original song, drawing, or skit that reviews the important components of their assigned topic.

· Topics are:
	· Secondary Great Awakening

· Reforms for the Mentally Ill

· Education Reform
	· Abolitionist Movement

· Women's Right and Women's Suffrage


· Assign group topics.  Have each group roll the cube.
· Distribute the Reform Movement Cubing Review.   Attachment 10  

· Give the class time for brainstorming.

· Collect the Reform Movement Cubing Review handout before they leave to check comprehension and progress.

Day 6: Reform Movement Cubing Review

· Return the Cubing Review Attachment 10 to the correct groups.

· Give students 10-20 minutes to finish creating their “Review.”

· Before the group performances, distribute 5-6 Post-It notes to each student.  Explain that as they watch the performance, they are to write down one fact from each demonstration that they didn’t know, forgot, or think is very important.  Label each Post-It note with the topic that is being presented.
· Watch group presentations.

· After each presentation, debrief key ideas. Ask students to share their Post-It Note responses.

· If time remains, give the Summative Assessment question to the class.  If not, do this the following day. 


Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Stated Verbs:


analyze


explain


describe





Implied Verbs:


cause/effect


compare





stereotyping


prejudice


racism


discrimination


institutionalized racism 


institutionalized discrimination


equal rights





Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Conflicts of interest bring about compromise and change.





Essential Questions:  What are the 2-4 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How do conflicts of interest bring about compromise and change?


What causes people to become unhappy with their government?  








Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





List:


stereotypes


prejudice


racism


discrimination


institutionalized


suffrage


abolition





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.





reform


2nd Great Awakening


rights





Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    


rubric








Target Benchmark/Indicator: People in Societies 


2. Describe and explain the social, economic and political effects of:


Stereotyping and prejudice


Racism and discrimination


Institutionalized racism and institutionalized discrimination





4. Describe the historical limitations on participation of women in U.S. society and their efforts to gain equal rights








Question: The Second Great Awakening led to social reforms in institutionalized racism and institutionalized discrimination.  Choose two of the institutions that underwent reform as a result of the Second Great Awakening.  For each of your institutions, explain an example of institutionalized racism or institutionalized discrimination that each experienced prior to the Second Great Awakening.  Explain a reform for each institution that resulted from the Second Great Awakening. (4 points)





Sample Response(s):  (not limited to the following)


The Second Great Awakening led to many reforms in institutionalized racism and institutionalized discrimination.  


One institution that underwent reform was women’s rights.  Prior to the Second Great Awakening, women were not treated equally.  They could not vote, hold office, and their property and money were controlled by their husbands.  After the reform movement inspired by the Second Great Awakening, women were slowly given more rights.  States slowly gave women control of wages and property and passed more liberal divorce laws.  Decades later, women were given the right to vote.  





Another institution that underwent reform was the mentally ill.  Prior to the Second Great Awakening, the mentally ill were treated like criminals and locked in dirty, crowded jail cells.  After the reform led by Dorthea Dix, lawmakers voted to create public asylums for the mentally ill.  The level of treatment began to improve.





Institutionalized racism was also affected by the Second Great Awakening.  Prior to this movement, slavery was still largely accepted, although not practiced, in the North.  As a result of the Second Great Awakening, abolitionist leaders like William Lloyd Garrison and Frederick Douglass began to print abolitionist newspapers condemning the institution of slavery.  Many women like the Grimke sisters and Sojourner Truth also began to speak out against the institution of slavery.  Although slavery was not outlawed until after the Civil War, the efforts of these abolitionists helped many Northerners change their attitudes about slavery.








Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote thorough and complete explanations for:


two examples of institutional conditions before the 2nd Great Awakening (1 point each)


an example of a 2nd Great Awakening reform for each institution (1 point each)





3 Points


The student successfully completed 3 of the 4 requirements. 





2 Points


The student successfully completed 2 of the 4 requirements. 





1 Point


The student successfully completed 1 of the 4 requirements. 





0 Points


The student indicates no understanding of institutionalized racism/discrimination and no understanding of reforms to these institutions brought about by the Second Great Awakening.





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 





Day 2: Vocabulary Sort Game


Day 3: Post-It Notes


Day 3: Vocabulary Homework








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





I can


describe and explain the social effects ‘during the Second Great Awakening for: 


a. Stereotyping and prejudice                                                                      


b. Racism and discrimination


c. Institutionalized racism and institutionalized discrimination.





describe and explain the economic effects of the Second Great Awakening for:  


a. Stereotyping and prejudice


b. Racism and discrimination


c. Institutionalized racism and institutionalized discrimination.





describe and explain the political effects of the Second Great Awakening for:


a. Stereotyping and prejudice


b. Racism and discrimination


c. Institutionalized racism and institutionalized discrimination.





describe the historical limitations on participation of women in U.S. society and their efforts to gain equal rights during the Second Great Awakening. 








4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


				vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


	minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Students will react to a series of labels that reflect stereotyping, prejudice,


discrimination, etc.  See Day 1 for details. 




















Interdisciplinary Connections: Optional


None were included in this unit.





5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


 Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.




















Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 











Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint


None were included in this unit.














List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment_01_Vocabulary.doc" ��Attachment 01:  Social Reform Vocabulary�


� HYPERLINK "Attachment_02_Reform%20Movement%20References.doc" ��Attachment 02:  Reform Movement References�


� HYPERLINK "Attachment_3A_Reform_Movement.doc" ��Attachment 3A:  Reform Movement Comprehension Questions� 


� HYPERLINK "Attachment_3B_Reform_Movement_Answer%20Key.doc" ��Attachment 3B:  Reform Movement Comprehension Questions and Answer Key�


� HYPERLINK "Attachment_4A_Reform%20Move_%20Vocab_Review.doc" ��Attachment 4A:  Reform Movement Vocabulary Review�


� HYPERLINK "Attachment_4B_Reform_Voc_Review_Answer_Key.doc" ��Attachment 4B:  Reform Movement Vocabulary Review Answer Key�


� HYPERLINK "Attachment_05_Dec%20of%20Senti%20Explained_BEst.doc" ��Attachment 05:  Declaration of Sentiments Excerpts�


� HYPERLINK "Attachment_06_Dec%20of%20Ind%20Explained.doc" ��Attachment 06:  Declaration of Independence Excerpts�


� HYPERLINK "Attachment_7A_Comparing_Declaration_Sent.doc" ��Attachment 7A:  Compare the Declaration of Sentiments & the Declaration of 


 Independence�


� HYPERLINK "Attachment_7B_Compare_Declaration_Sentim%20Ans%20Key.doc" ��Attachment 7B:  Compare the Declaration of Sentiments & the Declaration of 


Independence Answer Key�


� HYPERLINK "Attachment_8A-C_Reform%20Movement_Levels.doc" ��Attachment 8A-C:  Straight Forward Reform Questions�


� HYPERLINK "Attachment_8B_Reform%20Movement%20Tier_Teacher.doc" ��Attachment 8B:  Uphill Reform Questions�


� HYPERLINK "Attachment_09_Cube_.doc" ��Attachment 09:  Cubing Template�


� HYPERLINK "Attachment_10_Reform_Movemen_%20Cube_Review.doc" ��Attachment 10:  Cubing Review Directions�











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.





Comparing the Declaration of Sentiments and the Declaration of Independence  Day 4





Declaration of Sentiments text can be found at � HYPERLINK "http://www.america.gov/st/pubs-english/2005/May/20050531160341liameruoy0.2459375.html" �http://www.america.gov/st/pubs-english/2005/May/20050531160341liameruoy0.2459375.html�


Declaration of Independence text can be found at 


� HYPERLINK "http://www.archieves,gov/exhibits/charters/declaration_transcript.html" �http://www.archieves,gov/exhibits/charters/declaration_transcript.html� 








 


Materials Needed:


10 sheets of butcher paper


markers


class set of envelopes


copies of all hand outs


post-it notes
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