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Day 1

I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit:
· Before showing the video, share the Enduring Understanding: 
· Choices have present and future consequences.
· Can you think of a choice someone made such as lending someone his or her favorite 

pen?

· What was the immediate consequence of the decision?   The person was able to write his math answers.

· What was a negative consequence that happened later?  The person took the pen home to finish his math problems, and he didn’t return it. 
·  Share the Essential Question.  
· How does the search for freedom create change?
· Ask student to think about the big idea and question as they are watching the PowerPoint presentation. 

· Show the John Brown Rap Video  
 http://www.youtube.com/watch?v=-uCtxQ4Ulvc  (accessed 3-31-16)
· After the video, discuss the following questions with students:

· What do you think will be our topic/theme for our new unit?

· Does this man look like any other man from history?  Why or Why not?
· Do any of the pictures stand out at you?  Explain why.
· What are your feelings about what you just saw?  How did you arrive at this reaction?
· Record and save responses on chart paper to be used in the future.
Sequence of Experiences for ALL Students
Day 1 (continued)
· Discuss examples how choices that John Brown took had a present or future consequence.

· He captured a building with guns.  (present consequence)

· He thought his plan would work. (present – he had the weapons)
· He was caught.  (future consequence)

· He was later hanged for his decision.   (future consequence) 
Day 2
Review Day 1  
· Refer back to the Enduring Understanding and Essential Question:

· Choices have present and future consequences.

· How does the search for freedom create change?

· Review the answers given to the video questions from Day 1. 
· Ask:  Do you have any new or unanswered questions?
Vocabulary:
· Introduce the Vocabulary for the Unit.

· Fugitive Slave Act of 1850

· abolitionist

· anti-slavery movement

· abolitionists movement
· Ohio Anti-Slavery Society
· Harper’s Ferry – extension vocabulary 
· Break the students up into 3 groups.  
· Assign each group 2 vocabulary words.  
· Have them use multiple resources to locate their terms such as the web, a dictionary, textbook, etc.

· Each group will then have a chance to share and act out their findings and make sure that the other groups understand the terms.  
Exit Ticket:  I Can Statements  
· Once the new vocabulary has been shared, distribute the I Can Statement sheet. Attachment 1 
· Using Content Statement 1 on the attachment, students will mark and date their understanding of the new vocabulary.

· If some students are still unclear, this is the time to clear that up.  Make sure they have a full understanding of the new concepts. 
Sequence of Experiences for ALL Students
Day 3
Formative Assessment
· Assign students into pairs, groups of 3-4 or individually.

· Distribute a Picture Analysis Worksheet to each student of the Harper’s Ferry Raid drawing.   Attachment  2
· Without giving any background information at this point, they will be making predictions about what the picture depicts by answering the questions on the photo analysis worksheet.
· After answering the questions, they divide them into two groups.  One group will the Prezi transcript.  read the first website and the other the second website: 
· http://www.ducksters.com/history/civil_war/john_brown_and_the_harpers_ferry_raid.php  (accessed 3-31-16)
· Transcript of Raid at Harpers Ferry - Prezi
By: Lazar Vucicevic The Raid at Harper's Ferry.

· Who was involved? John Brown and 20 men in his party raided Harper's ferry. 

· Where was this? This was in Harper's ferry, West Virginia. 
· Why that location? This where John Brown wanted to steal weapons 
· Why did this happen?  John Brown born in Connecticut and raised in Ohio.  As a child he was friends with a slave boy. Many people is these states were abolitionist.   
· When was this? This was on October 16-18 1859.  
· Why did this happen? He previously helped to free some slaves.  He believed that slavery was wrong.  
· Was he successful or did he fail? It wasn't successful. He cut telegraph wires and took control of a watchmen. Last he captured men including great grandnephew of George Washington. A train spotted them. People from the nearest town shot at them. He hired people against slavery He stole weapons, gave to slaves.

· After the two passages have been read – show the Prezi to the class. https://prezi.com/g-lefcv4h4qx/raid-at-harpers-ferry/    (accessed 3-31-16)
· Students will come back to the whole group and discuss their findings.  
· Once the discussion is complete, they will be given a copy of the same photo. They will use their new knowledge to review their original answers to the questions.  They can make changes as needed.
· Sort the papers into the appropriate categories: 

· In-Progress Students:  Those who need additional support understanding the concept and content.

· Mastery Students:  Those who already demonstrate understanding.  

Formative Follow-up
· Mastery students can choose a side.  Hero or Traitor?  
· They could make a Wanted Poster that must include 3 facts of why he is a wanted man. (traitor)
· They could make a Hero Poster that must include 3 opinions of why he is a hero.
· In-Progress Students:  return to the easier reading.  

· Reread and complete a 20 second role play.  Why I am in trouble and why are you chasing me?  
· In-Progress Students:  Regroup these students.  Have them re-read http://www.ducksters.com/history/civil_war/john_brown_and_the_harpers_ferry_raid.php   John Brown - Why did I take the actions I did?  
· Soldier:  Why I am I chasing you and attempting to arrest you? 
Sequence of Experiences for ALL Students
Day 4
· Review the “I Can Statements.”  Make sure all students have an understanding, if not review again to help with making connections to each group’s assigned reading.  Attachment 1
Primary Sources
· Break the students into 2 groups.
· One group will read John Starry’s testimony while the other group will read John Brown’s address to the court.  Attachment 3 and 
· Attachment 4: http://memory.loc.gov/cgi-bin/ampage?collId=rbpe&fileName=rbpe06/rbpe065/06500500/rbpe06500500.db&recNum=0&itemLink=r?ammem/rbpebib:@OR(@field(AUTHOR+@3(Brown,+John++))+@field(OTHER+@3(Brown,+John++)))&linkText=0
· After reading their assignment, they will complete the Primary Source Analysis worksheet.  Attachment 5
· They will then pair up with someone from an opposite group and share their readings and answers with one another.

· Then come back as a whole group to share out and discuss their findings.

Enduring Understanding and Essential Question:

· Choices have present and future consequences.  

· What choices were faced by both John Starry and John Brown in their statements?
· What were the consequences for each one?
Samples not limited to the following:
	
	Choices
	Consequences

	Starry
	Witnessed a man threatening people

Talked to Hayward before he died

Went to warn Mr. Kitzmiller and had the church bells rung 

Ordered men to gather guns 

Stopped the train
	He went to see what he could do.

He gained information from the dying man.

This alerted people to the danger.

Want to help the town to defend itself

Didn’t want passengers injured.

	Brown
	He attacked Harpers Ferry’s armory.
He was tried for treason.
	Harper Ferry’s citizens were killed
Some of his men were killed. 

He was sentenced to death. 


· How did each one align to the Essential Question:  How does the search for freedom create change?  

· Share your examples of the change resulting in the quest (search for) freedom.

Sequence of Experiences for ALL Students
Day 4 (continued)

I Can Statement - Exit Ticket  

· Students are to reread their “I Can Statements” to determine their own progress. 

· After reading each statement, they place a checkmark that indicates their own current mastery level for each statement.   Attachment 1 
Day 5
Primary Sources
· Students will read John Copeland’s letter to his family  (Attachment 6)
and George and Mary Mauzy’s letters.  Attachment 7
· Students will discuss and complete an analysis about the different points of view of the raid.  Attachment 8
· Which author do you support and why?  
· A sample Answer Key is provided.  Attachment 9
PowerPoint:  Review
· Show the PowerPoint of John Brown and play the song as the PowerPoint is playing.  Attachment 10
· Website for the John Brown’s song is at
http://lcweb2.loc.gov/diglib/ihas/loc.natlib.ihas.100010565/default.html 

(access 3-31-16)
· After showing the PowerPoint, answer any question that they may still have and then give the Summative Assessment.
Enduring Understanding Connection
· How did John Brown’s decisions have present and future consequences for him and others?  

I Can Statements

· Distribute and provide students time to self-assess.

· Review your vocabulary, readings, and textbooks for any remaining unclear statements before tomorrow. 
Day 6

Summative Assessment

· Distribute the assessment.

Revised 2010 Social Studies Standards





Strand: History			





Topic:   Heritage:  Ideas and events from the past shaped the world as it is today. The actions of individuals and groups have made a difference in the lives of others.





Content Statement:  7.  


Sectional issues divided the United States after the War of 1812.  Ohio played a key role in these issues, particularly with the anti-slavery movement …and the Underground Railroad.





[You will need to address the Underground Railroad in your own unit or see previous Underground Railroad units on the Summit County ESC website at � HYPERLINK "http://cybersummit.org/" �http://cybersummit.org/� - then click on Resources – Teaching American History - Lesson Plans such as “Slavery/Underground Railroad by Bethany Payne, etc.]





Content Elaboration:  


The Fugitive Slave Act of 1850 made it illegal to help slaves escape. While not all Ohioans were abolitionists, seeds of the anti-slavery movement were planted by local antislavery newspapers, growing Ohio into a strong center of opposition to slavery. The Ohio Anti-Slavery Society employed lecturers to travel across the state, hoping they would convince Ohioans to join the abolitionist movement.  


 


[The unit focus will be John Brown as an example of an Ohio abolitionist who later dies as a result of his choice to raid Harper’s Ferry.] 








Expectations for Learning:  


Explain the role Ohio played with the anti-slavery movement …and the Underground Railroad.








	











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment%2001%20I%20Can%20Statements.doc" ��Attachment 01:	I Can Statements for Self-Assessment  � 


� HYPERLINK "Attachment%2002_Picture%20Worksheet%20JB.doc" ��Attachment 02:	Picture Worksheet John Brown�


� HYPERLINK "Attachment%2003_John_Starrys-Testimony.pdf" ��Attachment 03:	John Starry’s Testimony�


� HYPERLINK "Attachment%2004_John-Browns-Address-Lesson.pdf" ��Attachment 04:	John Brown’s Address Lesson�


� HYPERLINK "Attachment%2005_Primary%20Source%20Analysis%20Worksheet%20.doc" ��Attachment 05:	 Primary Source Analysis Worksheet Readings� 


� HYPERLINK "Attachment%2006_John%20Copeland%20Last%20Words.doc" ��Attachment 06:	 John Copeland Last Words� 


� HYPERLINK "Attachment%2007_George_Mary%20Mauzy%20Letters.doc" ��Attachment 07:	 George and Mary Mauzy Letters�


� HYPERLINK "Attachment%2008_Summary%20of%20Letters.doc" ��Attachment 08:  Summary of Letters Worksheet�


� HYPERLINK "Attachment%2009_Summary%20Letters%20Answer%20Key.doc" ��Attachment 09:  Summary of Letters Answer Key� 


� HYPERLINK "Attachment%2010_John%20Brown%20PowerPoint.pptx" ��Attachment 10:  John Brown Slide(PowerPoint)�


� HYPERLINK "Attachment%2011_URL%20Citations.doc" ��Attachment 11:  URL Citations� 








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 





John Brown Prints:


 � HYPERLINK "http://www.loc.gov/rr/print/list/picamer/paBrown.html" �http://www.loc.gov/rr/print/list/picamer/paBrown.html�   (accessed 3-31-16)





Address of John Brown:  John Brown’s Final Speech – Library of Congress (Accessed Website  (accessed 3-31-16)


� HYPERLINK "http://memory.loc.gov/cgi-bin/ampage?collId=rbpe&fileName=rbpe06/rbpe065/06500500/rbpe06500500.db&recNum=0&itemLink=r?ammem/rbpebib:@OR(@field(AUTHOR+@3(Brown,+John++))+@field(OTHER+@3(Brown,+John++)))&linkText=0" �http://memory.loc.gov/cgi-bin/ampage?collId=rbpe&fileName=rbpe06/rbpe065/06500500/rbpe06500500.db&recNum=0&itemLink=r?ammem/rbpebib:@OR(@field(AUTHOR+@3(Brown,+John++))+@field(OTHER+@3(Brown,+John++)))&linkText=0�





John Starry’s Testimony:  (accessed 3-31-16)


� HYPERLINK "http://www.civilwar.org/education/history/john-brown-150/john-d-starry-testimony.html" �http://www.civilwar.org/education/history/john-brown-150/john-d-starry-testimony.html�  





 


Materials Needed:


Chart paper


Markers


Computer


Pencils





Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Anti-slavery movement


Fugitive Slave Act 1850


abolitionists


Ohio Anti-Slavery Society


Abolitionist movement











Implied Verbs:


Compare/ Contrast


Cause/Effect 














Stated Verbs:


Explain














Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Choices have present and future consequences.  





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How does the search for freedom create change?  





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.    





Additional Vocabulary: 


Harper’s Ferry


Antebellum








List:


Anti-slavery movement


Fugitive Slave Act 1850


abolitionists


Ohio Anti-Slavery Society


Abolitionist movement








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              


Rubric











Target Content Statement or Elaboration Focus: The Fugitive Slave Act of 1850 made it illegal to help slaves escape. While not all Ohioans were abolitionists, seeds of the anti-slavery movement were planted by local antislavery newspapers, growing Ohio into a strong center of opposition to slavery. The Ohio Anti-Slavery Society employed lecturers to travel across the state, hoping they would convince Ohioans to join the abolitionist movement.   








Question:  Based on what you have read and what you have learned about John Brown, give two examples of why the South believed he was a madman.  Then give two examples of why the abolitionists of Ohio thought he was a hero.  (4 points)





Answer: 


Sample Response(s):  (not limited to the following)





The Antebellum South believed him he was a madman because:


He wanted to destroy the constitutional union.


He was a catalyst (contributed to) that moved the country closer to the Civil War.  


He had no regret (remorse) for the loss of human life.








The abolitionists believed him to be a hero because:


He wanted freedom for all, no matter what their race.


He wanted to destroy the evil institution of slavery.








1. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete summary of


2 examples why the Antebellum Southern viewed John Brown as a madman (1 point for each)


2 examples why the abolitionists viewed John Brown as a hero trying to rid the country of slavery.  (1 point for each)





3 Points


The student wrote a thorough and complete summary for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete summary for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete summary for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the concepts of abolitionists or the significance of John Brown’s crusade against slavery.  





2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on Attachment 1.





I can define and appropriately use the unit content vocabulary. 


I can explain the Fugitive Slave Act of 1850.


I can describe the anti-slavery movement.


I can explain the results and impact of John Brown’s raid on Harper Ferry.   











3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Frontloading the Unit:


Before playing the song and showing the PowerPoint: 


Share the Enduring Understanding:  Choices have present and future consequences.


Share the Essential Question.  How does the search for freedom create change?  





Show the John Brown Rap Video


� HYPERLINK "http://www.youtube.com/watch?v=-uCtxQ4Ulvc" �http://www.youtube.com/watch?v=-uCtxQ4Ulvc�  (accessed 3-31-16)





Additional details are provided on Day 1. 

















4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery.


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book -rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Day 3:  Photo Analysis Experience  


Details are provided.  











5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.
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