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Grade Level:
H.S. American History

Unit Title:  Bombingham, Alabama 
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(Verified links 8-21-15 + Updated CS #)



Preface:  This unit is part of the larger Civil Rights unit. The lessons were planned for 80 minute blocked classes.

I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
· Citizens can challenge their governmental systems when their rights are denied.
· Why and how do citizens protest when their rights are denied?

· How can citizens obtain equal justice?
Day 1 
Frontloading the Unit:  YouTube Video Clips

· Play:  (0:22 – 1.05) of the YouTube clip of Paul Laurence Dunbar’s:  “We Wear the Mask.”
http://www.youtube.com/watch?v=JzTqMt3YQQI&feature=related
· Play:  (:02 – 0:14) of the YouTube clip from Langston Hughes’:” I, Too, Sing America.”
http://www.youtube.com/watch?v=oiCWngPt-L4  
· Tell students that both of these poets served as inspirations to those who fought for civil rights.
· Dunbar lived in Dayton, OH (1872-1906) and was the son of former Kentucky slaves. 
· Langston Hughes (1902 – 1967) is best known for his work during the Harlem Renaissance. He moved around a great deal throughout his life but attended high school in Cleveland, OH. 

· Instruct students that they are to work with a partner and complete the Poetry and Emotion graphic organizers for the” We Wear the Mask” and “I, Too, Sing America.”  Attachment 2
· Discuss sample students’ responses.
Sequence of Experiences for ALL Students
Day 1 (continued)
Vocabulary Activity
· Introduce vocabulary for the unit by conducting the Paired Vocabulary Strategy. The directions and precut vocabulary words needed for this activity are on Attachment 3.
I Can Statements and Essential Question

· Introduction of the concepts.  Attachment 1
· Citizens can challenge their governmental systems when their rights are denied.
· Do citizens have a right to protest when their rights are denied?

· Is justice equal?

· Read/discuss together. Tell students that we will refer back to these throughout the unit and they will be asked to assess their understanding.  
· Ask students to name a school rule that they feel may deny student rights (such as locker searches, no cell phones allowed, dress code, etc).
· Ask students if they feel they have a right to question school rules.

· Ask students to name ways students can question authority.

· Ask students to name a time when they were treated unfairly. 

Building Background Knowledge 

· Distribute: “My Experiences with Injustice” to build background knowledge of their understanding of the word “justice”.   Attachment 4
· Students complete their own graphic organizer. 
· When completed, ask students to volunteer their responses for a class discussion on injustice and justice.

· Collect or ask students to keep in their notebooks to be used again the following day.
Day 2

Vocabulary Review Activity    
Formative Assessment and Follow-Up:  Vocabulary Review
· Place students into groups according to their understanding of the vocabulary based on the following:

· Pronounce the vocabulary word and give students two choices for its definition. Have students write A for the first choice and B for the second choice. Then grade as a class; each student can grade his or her own paper.
· Group 1:  In-Progress students who only correctly matched 0-5 words.
· For review, have students complete the Vocabulary Word Sort.  Attachment 5 

· Cut out the vocabulary words and their definitions and either paper clip them into sets or place them in envelopes. 

· Give each student a set, or assign partners. Students are to match the words to the definitions. 

Sequence of Experiences for ALL Students
Day 2 (continued)
· This can be a self-check activity by writing corresponding numbers on the back of the vocabulary word and its definition. 

· The word and its definition should have the same number, so that when the student feels he/she has a match, the word and definition can be turned over. 

· If they have corresponding numbers, the match is correct.
· Walk around and check these and explain/clarify the vocabulary to these students as needed.
· Group 2: The Mastery group was able to correctly match at least 6 words. 
· Students look through the newspapers and/or articles you have and pick out instances of current events in which the rights of people are being violated, and/or examples of stories where the vocabulary is used. 
· Ask students to rewrite the headlines of articles or captions of pictures using one or more of the unit vocabulary words. 
· When the time allotted for this activity is over, have these students share their findings with the class and discuss how the unit vocabulary words were incorporated in headlines and /or captions.
· Articles and pictures may be cut out and glued on paper in order to show students’ 
headline and/or caption.
Review I Can Statements and Enduring Understanding and Essential Questions
· Citizens can challenge their governmental systems when their rights are denied.
· Why and how do citizens protest when their rights are denied?

· How can citizens obtain equal justice?

· Complete a Paired Verbal Fluency by completing the following:

· Students are in teams of two:

· Partner A and
· Partner B.
· Round 1 
· Partner A has a full minute to summarize everything that has been discussed/read from yesterday’s lesson.
· Partner B then has a full minute to summarize the topic but CANNOT repeat anything that Partner A has stated.

· Round 2
· Partner A now has an additional 30 seconds to add ideas, but he/she cannot repeat any of his/her original ideas, nor can he/she repeat anything stated by Partner B.  
· Partner B has a final 30 seconds to add ideas – again no repeats.

· Ask students to complete Self-Assessment (Attachment 1) by checking the appropriate boxes under Statements 1 and 2. Students are to add notes in the appropriate box to further their understanding.
Sequence of Experiences for ALL Students
Day 2 (continued)
Provide background information to students
Audience:  This lesson is designed for students with specific learning needs, cognitive disabilities, and varying reading and comprehension levels.

· President John F. Kennedy was elected in 1960. He decided to concentrate on foreign policy during his first term and deal with domestic issues such as civil rights after his reelection.  Many civil rights leaders had little support on civil rights issues from the Kennedy Administration. 

· However, demonstrations continued, and the violence against demonstrations escalated. The particular violence in Birmingham convinced President Kennedy that it was time for the federal government to take action. In 1963, President Kennedy announced a plan to introduce comprehensive civil rights legislation. After Kennedy’s assassination, President Lyndon Johnson pushed the bill through as a memorial to Kennedy. It passed as the landmark Civil Rights Act of 1964.

· The Birmingham Campaign: Birmingham was known as the most segregated city in the U.S. 

· The Southern Christian Leadership Conference staged a boycott of businesses and began peaceful protests through sit-ins and marches.
· Birmingham earned the nickname “Bombingham” due to the number of bombings of African American homes in the city.
· The Birmingham police and fire departments led by “Bull” Connor, the local police commissioner, used billy clubs, police dogs, and fire hoses on the demonstrators. 

· The Ku Klux Klan was responsible for bombing several homes in Birmingham, including the home of Martin Luther King’s brother.
· In September, 1963, the 16th Street Baptist Church, during Sunday school services, was bombed. Four young girls were killed.

Primary Source
· Distribute “6 Dead After Church Bombing.” See Attachment 6 for an excerpt of the Washington Post article.  The whole article is available at:  http://www.washingtonpost.com/wp-srv/national/longterm/churches/archives1.htm
· Students get into groups and do a partner read.

· Group discussion.

· Ask students to add information from this article to their “My Experiences with Injustice” graphic organizer.  Attachment 4.
Sequence of Experiences for ALL Students
Day 3
Review the Enduring Understanding and the Essential Questions 
· Citizens can challenge their governmental systems when their rights are denied.
· Why and how do citizens protest when their rights are denied?

· How can citizens obtain equal justice?

· Distribute students’ highlighters and the copy of the full article “Six Dead after Church Bombing” and have them highlight three phrases that would support the Enduring Understanding and /or Essential Questions.  Samples such as: 

· The Negro community stated they will “employ such methods as our desperation may dictate in defense of the lives or our people.”  (Essential Question)
· Police urged white and Negro parents to keep their children off the streets.

· Gov. George W. Wallace quickly broke up all gatherings of white and Negroes. 
(Enduring Understanding) 
I Can Statements
· Discuss article from Day 2:  6 Dead After Church Bombing. 
· Ask students to complete their Self-Assessment, I Can Statement 3, by checking the appropriate box and adding notes or questions.  Attachment 1
· Play: (0:00 – 0:55) of the YouTube clip of “Segregation at All Costs:  Bull Connor and the Civil Rights Movement” http://www.youtube.com/watch?v=j9kT1yO4MGg.  

· After viewing the above, ask students to add to their My Experiences with Injustice graphic organizer.   Attachment 4
· Discuss examples of what justice is and is not and ask for specific examples from the video. 

· Students are to complete Different Perspectives:  Point of View graphic organizer. Attachment 7
· Whole group discussion of Different Perspectives:  Point of View graphic organizer.

· Tell students to study notes, vocabulary and graphic organizers for formative assessment.

Exit Ticket 

· Students are to read their “I Can Statements” to determine their own progress.

· After reading each statement, they place a checkmark that indicates their own current mastery level for each statement.  Attachment 1
Day 4
Summative Assessment

Question:
· Demonstrations for racial equality and the passage of civil rights legislation often turned violent. Identify two demonstrations that resulted in violence and how the results of those demonstrations led to the passage of civil rights legislation. (4 points)  Attachment 8
See page 10 for Sample Responses and the Rubric. 

Sequence of Experiences for ALL Students
 













Revised 2010 Social Studies Standards





Strand: History				


Topic:   Social Transformation in the United States (l945-1994)





Content Statement 28:  


Following World War II, the United States experienced a struggle for racial and gender equality and the extension of civil rights. 





Content Elaboration:


African American organizations such as the National Association for the Advancement of Colored People (NAACP)… struggled for equal opportunities and to end segregation. They demonstrated and sought redress in the courts to change long-standing policies and laws.


	





Expectations for Learning:  


*Summarize the struggle for racial… equality and the extension of civil rights that occurred in the United States in the postwar period.











(*) This identifies the Content Elaboration being assessed for 


the Summative Assessment question.











Target Students:  


Audience: This lesson is designed for students with specific learning needs, cognitive disabilities, and varying reading and comprehension levels.








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01:	I Can Statements for Self-Assessment  � 


� HYPERLINK "02_Poetry%20and%20Emotion.doc" ��Attachment 02: Poetry and Emotion graphic organizer for front-loading experience�


� HYPERLINK "03_Paired_Vocabulary.doc" ��Attachment 03: Paired Vocabulary Strategy for vocabulary development�


� HYPERLINK "04_My%20Experiences_Injustice.doc" ��Attachment 04: My Experiences With Justice for vocabulary development�


� HYPERLINK "05_Vocabulary_Word_Sort.doc" ��Attachment 05:	Vocabulary Word Sort for re-teaching�


� HYPERLINK "06_Primary%20Source_Bombing_Article.doc" ��Attachment 06:	Primary Source:  Bombing Article� 


� HYPERLINK "07_Different_Perspectives.doc" ��Attachment 07:	Different Perspectives for concept development�


� HYPERLINK "08_Summative%20Assessment.doc" ��Attachment 08:  Summative Assessment� 


� HYPERLINK "EX_Three_Column_Vocab.doc" ��Extra Vocabulary: Three Column Vocabulary for re-teaching�





Note:  Teacher Summative Assessment Sample Responses and Rubric page 10.  


Note:  Development Guidelines for Planning the Unit pages 9-11.








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 





YouTube Video Clips:  


 Common – The People � HYPERLINK "http://www.youtube.com/watch?v=S7B2VgRShew&ob=av2n" �Common - The People�.  


 Paul Laurence Dunbar:  We Wear the Mask  � HYPERLINK "http://www.youtube.com/watch?v=JzTqMt3YQQI&feature=related" �http://www.youtube.com/watch?v=JzTqMt3YQQI&feature=related�


Langston Hughes: I, Too, Sing America � HYPERLINK "http://www.youtube.com/watch?v=oiCWngPt-L4" �http://www.youtube.com/watch?v=oiCWngPt-L4� 


Newspaper Article:


6 Dead After Church Bombing:  The Washington Post; United Press International �September 16, � HYPERLINK "http://www.washingtonpost.com/wp-srv/national/longterm/churches/archives1.htm" �http://www.washingtonpost.com/wp-srv/national/longterm/churches/archives1.htm�


Provide Background Information to Students:


Hutchison, Michael. (2008). Backwards Planning Curriculum Units. Culver City:  Social Studies School Service.  








Materials Needed:      


Day 1:  


Computer with projector for video clips


� HYPERLINK "02_Poetry%20and%20Emotion.doc" ��Attachment 2�:  Poetry and Emotion graphic organizer


� HYPERLINK "03_Paired_Vocabulary.doc" ��Attachment 3�:  Paired Vocabulary Strategy


� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�:  My Self-Assessment


� HYPERLINK "04_My%20Experiences_Injustice.doc" ��Attachment 4�:  My Experiences With Justice


Day 2:


� HYPERLINK "05_Vocabulary_Word_Sort.doc" ��Attachment 5�:  Three Column Vocabulary


Newspapers, current events articles


� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�:  My Self-Assessment


� HYPERLINK "06_Primary%20Source_Bombing_Article.doc" ��Attachment 6�:  6 Dead After Church Bombing


� HYPERLINK "04_My%20Experiences_Injustice.doc" ��Attachment 4�:  My Experiences With Justice


Day 3:


Newspaper Articles, current events articles


Scissors, glue, markers, 8 ½ x 11 white paper or construction paper


� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�:  My Self-Assessment


� HYPERLINK "07_Different_Perspectives.doc" ��Attachment 7�:  Vocabulary Word Sort


� HYPERLINK "08_Summative%20Assessment.doc" ��Attachment 8�:  Different Perspectives:  Point of View








1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.


























Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





Provide pictures of current instances in which the rights of people are being violated both in the United States and globally. Students can write captions and present their interpretation to the class. 





Provide poetry by Langston Hughes and Laurence Dunbar.  Ask students to complete a Poetry and Emotion graphic organizer for selected poems or poems they choose.  � HYPERLINK "02_Poetry%20and%20Emotion.doc" ��Attachment 2�





Ask students to create their own poem/rap/song as a response to activities presented in this unit.  Students can present their original work in an “open mike” format.





Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























racial 


equality


civil rights


NAACP


segregation


redress




















Implied Verbs:


Locate


Analyze


Compare 


Prioritize


Evaluate











Stated Verbs:


Summarize











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Citizens can challenge their governmental systems when their rights are denied.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)


Citizens can challenge their governmental systems when their rights are denied.


Why and how do citizens protest when their rights are denied?


How can citizens obtain equal justice?





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.




















Additional Vocabulary


justice


civil liberty











List:


racial 


equality


civil rights


segregate


NAACP


redress


































































































Complete this page by September 7, 2011.


1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric








Target Content Statement or Elaboration Focus:


Summarize the struggle for racial equality and the extension of civil rights that occurred in the United States in the postwar period.





Audience:  This lesson is designed for students with specific learning needs, cognitive disabilities, and varying reading and comprehension levels.


Note:  See Attachment 2 for graphic organizer





Question:


Demonstrations for racial equality and the passage of civil rights legislation often turned violent. Identify two demonstrations that resulted in violence and how the results of those demonstrations led to the passage of civil rights legislation. (4 points)





Answer: 


Sample Response(s):  (not limited to the following)





The Birmingham Campaign: Birmingham was known as the most segregated city in the U.S. The Southern Christian Leadership Conference staged a boycott of businesses and began peaceful protests through sit-ins and marches.


Birmingham earned the nickname “Bombingham” due to the number of bombings of African American homes in the city.


The Birmingham police and fire departments led by “Bull” Connor, the local police commissioner, used billy clubs, police dogs, and fire hoses on the demonstrators. 


The Ku Klux Klan was responsible for bombing several homes in Birmingham, including Martin Luther King’s brother.


In September, 1963, the 16th Street Baptist Church, during Sunday School services, was bombed. Four young girls were killed.


President Kennedy decided to act on Civil Rights legislation as a result of the Birmingham demonstrations.


The actions of the police and fire departments were covered by the media. The public reaction to these events helped push passage of the Civil Rights Act.





8-20-11














Summative Assessment


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?





Question:


Demonstrations for racial equality and the passage of civil rights legislation often turned violent. Explain two demonstrations that resulted in violence and how the results of those demonstrations led to the passage of civil rights legislation. (4 points)





Answer: 


Sample Response(s):  (not limited to the following)





Demonstrations: 


The Birmingham Campaign: Birmingham was known as the most segregated city in the U.S. The Southern Christian Leadership Conference staged a boycott of businesses and began peaceful protests through sit-ins and marches.


Birmingham earned the nickname “Bombingham” due to the number of bombings of African American homes in the city.


The Birmingham police and fire departments led by “Bull” Connor, the local police commissioner, used billy clubs, police dogs, and fire hoses on the demonstrators. 


The Ku Klux Klan was responsible for bombing several homes in Birmingham, including the home of Martin Luther King’s brother.


In September, 1963, the 16th Street Baptist Church, during a Sunday School service, was bombed. Four young girls were killed.





Results:


President Kennedy decided to act on Civil Rights legislation as a result of the Birmingham demonstrations.


The actions of the police and fire departments were covered by the media. The public reaction to these events helped push passage of the Civil Rights Act.


Rubric:





4 Points 


The student


explained two acts of violence against demonstrators and (1 point each)


analyzed how the effects of each lead to the passage of the Civil Rights Act of 1964. 


(1 point each)





3 Points


The student successfully completed 3 of the 4 requirements





2 Points


The student successfully completed 2 of the 4 requirements





1 Point


The student successfully completed for 1 of the 4 requirements.





0 Points


The student indicates no understanding of acts of violence against demonstrators and was unable to analyze results leading to the passage of the Civil Rights Act of 1964.          





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 








The teacher will list the vocabulary words on the board.  The definitions are read orally and students are to write down the appropriate vocabulary words.  


Additional details will be provided on Day 2. 








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


define and explain unit vocabulary words.


identify the controversy surrounding major historical civil rights demonstrations in Birmingham, Alabama.


analyze how demonstrations in Birmingham, Alabama led to the passage of the Civil Rights Act of 1964.


analyze major reasons why the civil rights movement had a significant impact on American society.








Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Show a clip of Paul Laurence Dunbar and Langston Hughes. Students complete Poetry and Emotion graphic organizer together with a partner.  Explain that poetry often reflects the issues of society.   � HYPERLINK "02_Poetry%20and%20Emotion.doc" ��Attachment 2� 





Details will be provided on Day 1. 
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