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Preface:  Students previously discussed how canals began in Ohio.

Note:  I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There is a column for students’ notes – questions – pictorials.  
Enduring Understanding:
The Enduring Understanding will be written on a sentence strip and visible to the children during the unit.  Before the lesson begins we will discuss how we will be discovering how changes in transportation modified the lifestyles of the people in the area. 

Day 1 Frontloading the Unit:  Carousel Activity (gallery walk)
· Prepare four sheets of chart paper.  Each one has a different heading:  

· How did canals change the daily lives of people?

· How did the canals change the economy of Ohio?  

· How did railroads change the daily lives of people?  

· How would the railroads change the economy of Ohio? 

· Divide students into four groups, and each group has one of the chart papers.  
· To create smaller teams, double the set of chart papers with the headings.
· Give the groups about 5 minutes to write down ideas to their question.  
· Stop the groups and rotate each group to the next chart paper and follow the same procedure as before.  If your team has the same idea, place a check mark beside the original team's statement.  
· If a double set was created, clearly designated the rotation pattern.  
· Repeat the process for the remaining two charts.  
· Discuss what their thoughts may be on the canals and railroads.
Follow-up to the Essential Question: How will changes in transportation effect where people live?
· Display pictures of different forms of transportation and allow students time to observe them.  Examples might include:

· Native Americans riding in a canoe

· canal boats in canals

· trains

· cars  

· airplanes

Sequence of Experiences for ALL Students
Day 1: (continued)
· Ask the Essential Question: “How would these examples of transportation effect where people choose to live?”

· Record students’ responses on chart paper and keep them as a review at the end of the unit. 

Exit Ticket:  I Can Statements
· Based on today’s experiences, place a check mark to indicate your level of understanding to statements 2 and 3.  Place today’s date.  Add notes as needed.  Attachment 1 
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  
Day 2

Vocabulary Activity:  A-B Process
· Assign students into pairs and designate partners at A or B.   

· Distribute each team an envelope with the six vocabulary words.  Attachment 2
· Student A selects a word from the envelope and writes a sentence using that word the way he/she thinks it should be used.

· Student B selects a word and writes a sentence using the word the way he/she thinks it should be used.

· The partners discuss their two words and then make a sentence using these words.
· Students continue the A-B process using the four remaining words.  
· When they are done with their sentences, the team is to create a paragraph using their vocabulary words.  

· The whole class will then have a chance to share their paragraphs about the canals and railroads.   
Reading Passage  

· Review the Enduring Understanding:  Changes in transportation modifies the lifestyles of the people in the area, and
· Introduce the Essential Question:   How will changes in transportation effect where people live?
· How will both of these connect to the following situation?
· A new law permits 10 year olds to drive mopeds to school if they live less than a half mile from the school.
· How will this change in transportation effect where people live?
· More students would want to buy mopeds.  (Enduring Understanding)
· There would be more car accidents hitting 10 year olds on mopeds, and student might miss more school days.  (Enduring Understanding)
· Students would want their parents to buy a home closer to the school. 
(Essential Question)

· Let’s see how canals and railroads made changes in the way people lived in an area. 
· Read a passage about the canals and railroads.   Attachment 3
· Distribute the canal and railroad worksheet.   Attachment 4
· The Answer Key is also attached.    
Sequence of Experiences for ALL Students
Day 2: (continued)
Formative Assessment

· Show the same transportation pictures that were shown to the class on Day 1.

· Ask the Essential Question: How do changes in transportation effect where people live?

· Students are to write two responses answering the Essential Question.
· Collect their responses.  

I Can Statements
Based on the vocabulary experience and reading, place a check mark to indicate your level of understanding to several statements.  Place today’s date.  Add notes as needed.  Attachment 1
Day 3

Formative Assessment

· Small groups will be formed based on students’ responses. 

· For those students who need additional help, the teacher will lead a discussion with students how canoes through airplanes change where people live.  
· For those students who demonstrated mastery, they will work in teams to create a new type of transportation and write how this would effect where people would live.
Primary Source Analysis

· Assign students to work in pairs.

· Distribute the photo of the canal.  Attachment 5  

· Distribute each team a plain piece of paper.  
· They will fold it into fourths.   
· They will then cut out one of the upper right section of the paper. 
· They will cover the photo with the paper that has the fourth cut out.  (upper right)
· They should only be able to see a fourth of the photo.

· Distribute a copy of the worksheet.  Attachment 6
· Complete Step 1, Part A on the worksheet.  
· They will continue to turn the paper so that they see a different fourth of the photo, (lower right, etc.) and then answer the same question on the worksheet.  
· They will do this two more times.

· Complete the rest of the worksheet with their partner.

· Discuss the photo with the students. 
· Repeat the same process with the drawing of the railroad.   Attachment 7 
I Can Statements

· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· For any remaining statement(s), review your vocabulary and reading for to assessment. 





    	Standard: History 





    	Benchmark: 


C.  Explain how new developments led to the growth of the United States.  





    	Indicator: 


*5.	Explain how canals and railroads changed settlement patterns in Ohio and Ohio’s economic and political status in the United States.  











    	Standard: Social Studies Skills and Methods Standard 





   	Benchmark: 


Obtain information from a variety of primary and secondary sources using the component parts of the source. 


 


    	Indicator: 


	3.  Use primary and secondary sources to answer questions about Ohio history. 











(*) This identifies the Indicator being assessed for the Summative Assessment question.








. 








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment_01_I%20Can_Satements.doc" ��Attachment 01:	I Can Statement�


� HYPERLINK "Attachment_02_Vocabulary.doc" ��Attachment 02:	Vocabulary� 


� HYPERLINK "Attachment_03_Reading_Canals_Railroad.doc" ��Attachment 03:	Reading: Canals and Railroads�


� HYPERLINK "Attachment_04_Worksheet_Answer_Key.doc" ��Attachment 04:	Worksheet – Answer Key� 


� HYPERLINK "Attachment_05_Photo_%20Canal_Boat.doc" ��Attachment 05:	Photograph Canal Boat�  


� HYPERLINK "Attachment_06_Photo_Railroad.doc" ��Attachment 06:	Photograph Railroad�


� HYPERLINK "Attachment_07_Photograph_Analysis.doc" ��Attachment 07:	Photograph Analysis� 











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 





� HYPERLINK "http://dds1.uanet.edu:89/netpub/server.np?find&catalog=catalog&template=detail.np&field=itemid&op=matches&value=618&site=Baus" �http://dds1.uanet.edu:89/netpub/server.np?find&catalog=catalog&template=detail.np&field=itemid&op=matches&value=618&site=Baus� 


� HYPERLINK "http://en.wikipedia.org/wiki/File:Erie_kalamazoo.png" �http://en.wikipedia.org/wiki/File:Erie_kalamazoo.png�


            This image is in the � HYPERLINK "http://en.wikipedia.org/wiki/Public_domain" ��public domain� in the United States. In most cases, this means that it 


            was first published prior to January 1, 1923 (see � HYPERLINK "http://en.wikipedia.org/wiki/Template:PD-US" ��the template documentation� for more 


            cases). Other jurisdictions may have other rules, and this image might not be in the 


            public domain outside the United States. See � HYPERLINK "http://en.wikipedia.org/wiki/Wikipedia:Public_domain" ��Wikipedia:Public domain� and 


            � HYPERLINK "http://en.wikipedia.org/wiki/Wikipedia:Copyrights" ��Wikipedia:Copyrights� for more details.�
�
�
�



 





Materials Needed:


chart paper and markers Day 1


 





Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























canals


railroads


settlement patterns


economic


primary source


secondary source











Implied Verbs:





cause/Effect


compare 











Stated Verbs:





explain


obtain


use





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Changes in transportation modify the lifestyles of the people in the area.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How do changes in transportation effect where people live?





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.





agriculture


canal boats


tow paths


cultural groups 











List:


canals


railroads


settlement patterns


economics


primary/secondary sources 











1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Benchmark/Indicator:  Explain how canals and railroads changed the settlement patterns in Ohio.








Question:  Many changes occurred when the canals and railroads were built in Ohio.  Explain two ways that the canals brought changes to Ohio and two ways that railroads changed Ohio.


(4 points) 





Answer: 


Sample Response(s):  (not limited to the following)





Cities and towns began to appear where the canals were built.


People moved to the canal cities because more restaurants, stores, hotels and other jobs were available.


Farmers could remain on their farms, but they could ship their produce to faraway places. 


People traveled more quickly than by wagons to other cities in Ohio.


When the canals froze in the winter, people had to live in the canal cities until spring.





Railroads


New cities were being built along the railroad.


People moved to the new railroad cities because jobs were available. 


People who live by the canals are now moving away to railroad cities to get jobs.


Farmers could remain on their farms, but they sent their produce to even farther locations.


The railroads could run all year, and they didn't have to stay in a railroad city for the winter.





Note:  A statement such as: ' trains could travel faster' does NOT address the settlement pattern goal required in the question.  As a result, the student would NOT receive credit.   











By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete explanation identifying two settlements changes


the canal brought  to Ohio (1 point each)


the railroad brought to Ohio (1 point each)





Note:  A statement such as: ' trains could travel faster' does NOT address the settlement pattern goal required in the question.  As a result, the student would NOT receive credit.   





3 Points


The student successfully completed 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of how the canals and railroads changed the growth and settlement patterns of people in Ohio.








2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





At the end of Day 2 show the same transportation pictures that were shown to the class on Day 1.


Details will be provided.  





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





Students will complete their own Self-Assessment during the unit by recording their level of mastery and the date on Attachment 1.





I can:


define and use unit vocabulary


explain how the canals changed settlement patterns in Ohio.


explain how railroads changed settlement patterns in Ohio.


explain how Ohio’s economic role changed in the United States because of canals and railroads.   


get information from a variety of primary and secondary sources to answer questions about Ohio history.


















































4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 minutes, hands-on experience, music, newspaper articles, cartoons, etc.








A Carousel Activity will be used.


Details will be provided on Day 1. 


























5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment - Checkpoints which drive flexible group instruction.




















Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





None





Interdisciplinary Connections: Optional





None
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