Social Studies Unit



Name: Dawn Booher
Grade Level:
American History H.S.
Title: The Cold War, the Red Scare and McCarthy
Time Frame: 3-4 Days + Assessment
(Verified links 8-21-15 + Updated CS #)



I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1 Frontloading the Unit:
· On the Smartboard define and compare and contrast communism and democracy. 
· Define a command economy (communist nations) and capitalism/market economy (democratic nations).
· The terms democracy – capitalism/market economy and then communism – command economy would have been taught in previous units so this should be a review.
· Point out the decisive elements of freedom and the fear that separates these two forms.
· The teacher will introduce the questions that will be answered by reading Yertle the Turtle by Dr. Seuss.  Read pages 1-4 and ask:  
· What was the pond like at the beginning?

· What was the king's main goal?

· How did he want to get there?

· Read pages 5-6 and ask:
· What happened when one started to ask a question? 
· Why is being high up not good enough?

· How does this relate to communism?  What is their fear?
· The turtle is acting like a communist dictator making demands and silencing anyone who speaks out against his way of doing things.  This is a parallel to McCarthy and the fear that anyone linked to the communist way needs to be separated from the rest of society.  People feared that these ideas would spread.
· In a communist government, the people have no say, thus infringing on their freedom.
I Can Statements:  Introduction
· Here is a summary of the key ideas that will part of our unit.  It includes our Enduring Understanding. Attachment 1
· Based on the book, predict how it might apply to: The interaction of a government with its people can create cooperation or conflict.

· Sample Responses could include:

· Yertle the King is acting like a dictator which goes against our beliefs causing conflict among the people.

· The turtle that speaks out is trying to cooperate with the governed commands, yet the response from Yertle causes more conflict.

Sequence of Experiences for ALL Students
Day 1 (continued)

Smartboard Overview:     Attachment 2
· Discuss how the book fits into communism.

· Define and discuss Cold War and the effects on American people.
· Cold War: War of ideas 
· capitalism v. communism, 
· space race and weapons,
· containment.
· Gather notes for McCarthyism, Hollywood 10, civil liberties and HUAC through the Smartboard presentation and the readings from your textbook or other sources.  
Attachment 3
Vocabulary 

· Plan to use the YouTube video:  Anti Communist Propaganda to introduce the vocabulary terms from http://www.youtube.com/watch?v=g_DaMKUP3Og&feature=related.
· Write the list of vocabulary on the Smartboard or project them on a screen. 
· As students watch the video clip on Anti-Communist Propaganda, permit students to take notes that apply to the vocabulary terms.  
· Apply the listed vocabulary to the video.  Examples of the connections could be:
· Civil liberties are rights that we have like owning your own home, and protection with a search warrant.

· Communism takes away all your freedoms, and you have to give up all you own to the government.
· Communism allows no unions, no strikes and no ownership of private property.

· Communism allows no voting.
Homework:  Formative Assessment
· Complete Attachment 3 to check for students’ understanding and to create groupings for Day 3.  
· This will not be graded but used as a formative assessment for the teacher to gage what each student needs help on.
Day 2
Enduring Understanding: Introduction
· Read the Enduring Understanding: The interaction of a government with its people can create cooperation or conflict.

· Discuss how the following questions would apply to the threat of communism from yesterday’s video or from other background information.
· How did the government react to potential communists?

· Communists are labeled and watched by the government.

· Communists are put on blacklists and cannot find work.

· Many suspected communists run to another country to get their civil liberties back.

Sequence of Experiences for ALL Students
Day 2 (continued)

· How did the people react to the way that the government went about this?

· At first the people believed McCarthy and thought that he was doing a great job.

· After being viewed on TV, McCarthy’s image was stained as he looked like a crazy man and was interrogating the people rather than trying to find out what they believed.
I Can Statements

· Use “I Can Statements” as an awareness of content for today’s lesson.  
· The goal of the activity is to link the “I Can Statements” 2, 3, and 4 to the cartoon strip that students will be creating today.  Attachment 1
· Have students read the “I Can Statements” 2-4. 

Frontload 
· Discuss the fear of communism led by McCarthy which took away civil liberties.  A few examples can be taken from Attachment 3 which students will be using today.  
· Link experiences from previous units on communism and democratic principles to the 

Enduring Understanding:  The interaction of a government with its people can create cooperation or conflict.  Examples could include:

· The first Red Scare of 1919-20 developed from the fear of Bolshevism and anarchism as violence took place with bombings and threat of revolution.   This happened in Europe and in the U.S. 
· Link the anarchists from Cleveland who attempted to destroy the bridge over the Cuyahoga River on May 1, 2012 to the violent approach of 1919-20.
· Other tensions from world history such as Stalin’s domination of Eastern Europe after the World War II including the Berlin Airlift could be used.
· Discuss the Enduring Understanding as it applied to the panic encouraged by McCarthy as he accused and planned to get rid of communists.
Analyzing a Political Cartoon

· Distribute the political cartoon analysis sheet to students and display a copy for them to see.

· Model the use of the analysis sheet.  Attachment 5A and Answer Key 5B
· Quickly read the statements aloud and share what the overall purpose for the statements means to you.

· Guide students to the concept of looking at the whole task before starting on the individual pieces. 
· Distribute the McCarthy “fear” political cartoon.  Attachment 4
· Systematically model the completion of Level One:  visuals and words for students

and record your responses.  (I Do It. = the teacher)

· Engage students in the completion of Level Two.  (We Do It. = teacher & students)
· Pair students who are near each other to complete Level Three A-B.
(We Do it. = student + student)

· As a class, share their answers and collectively complete Questions C-D.  

· NOTE:  Share that every object, expression, and word in a political cartoon has a purpose.

Sequence of Experiences for ALL Students
Day 2 (continued)
Preview Tomorrow’s Activity:  Primary Sources and a Cartoon Strip 
· Students will be grouped into teams of 4.  
· Your team will create a cartoon strip based on what we have previous studied about the Second Red Scare and several primary source documents. 

· Cut out a cartoon from the newspaper that has three or more frames to the cartoon and bring it to class tomorrow.  

Day 3
Frontload

· Ask students to look at their cartoon strip, and what do they notice about the relationship between frames 1 – 4 or 5?  
· There is a common theme/issue for the cartoon.

· There is a logical sequence of the theme/issue from beginning to end. 

· This will be our pattern for today’s assignment.   
Create a Political Cartoon Strip from Primary Sources
· Place students into teams of 4.
· Explain that each student will play an active role, and you will walk around to monitor each member’s participation.  
· Distribute the primary source document packets including a copy of the analysis sheet for a political cartoon. Attachment 3, Attachment 4, Attachment 5, Attachment 6, 
Attachment 7, Attachment 8, Attachment 9
· The purpose for the analysis sheet is to help students to think about different important questions when examining cartoons and other documents.  It is not meant to be completed by students.  

· Provide students 5-10 minutes to examine the documents and to share their results among themselves.  

· Reexamine your documents to locate a quote that indicates a fear during the McCarthy Red Scare.  

· Decide on the best quote, and this will help to focus their team’s development of a cartoon strip.  
· Criteria for the cartoon strip includes:  Attachment 10
· The cartoon strip will have 5 sections.
· It must include one quote from the primary sources to indicate Americans’ fears during McCarthy’s Red Scare.
· It must include the appropriate use of vocabulary words from the unit.
(Red Scare – McCarthyism – Cold War – civil liberties – HUAC – blacklist – communism)
· They should portray what happened to dissenters and how civil liberties were infringed upon.

· Create the cartoon.

· If time permits, display a sample to the class.  It is helpful if you have one from another class or one that you or a colleague created.

· Did the creators of this cartoon fulfill the criteria?  Why or Why not? 
· Save a sample for next year to discuss with students. 

Sequence of Experiences for ALL Students
Day 4
Sharing Political Cartoons

· Present cartoon strips by posting them around the room.  

· During a Gallery Walk, students are to review three additional cartoons.  
· Note students/teams that struggled with the cartoon assignment and plan to intervene at the conclusion of the Gallery Walk.  

Formative Assessment
· Based on the results from Attachment 3 from Day 1 and the cartoon activity, place students accordingly.  
· In-Progress Group
· Smartboard:  This is a word sort activity where students touch the Smartboard and match the vocabulary word with the definition.  

· In Smartboard, go to word sort and put in terms with the definition, it will scramble the words for you.  
· Teacher Group Discussion:  Use sample cartoons to clarify connections to the Attachment 4, Attachment 8, Attachment 9 from yesterday.  
· Mastery Group
· Computer:  Students will have a chance to do a Tic Tac Toe game on the computers to check their own understanding of vocabulary.
· Tic Tac Toe Vocabulary Quiz  Game 

· 4 per group for a 1 on 1 quiz.  Where are the questions/answers?
· On notecards create flashcards with vocabulary and definitions.  

· This activity can be expanded to use other Cold War vocabulary.

· When a student answers correctly, they get to put an X or O.  The two winners play each other for the championship, and the two losers play each other to support clarification of understanding the terms.  

· See Attachment 11.
Group Think-Aloud for OGT Style Questions – Attachment 12
· Model your thinking and processing as you answer the first multiple choice question.  
· Have volunteer students discuss their thinking for the next four questions.
· Model your thinking and processing of how to organize your thoughts for a question using the sample cartoons to clarify connections to Attachment 4, Attachment 8, Attachment 9.
· Have a class “think aloud” for the Short Answer Response question.  
I Can Statements - Summative

· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and textbooks for any remaining unclear statements for tomorrow. 
Day 5

Summative Assessment:  Distribute Attachment 13.














Revised 2010 Social Studies Standards


				


Topic:   The Cold War (1945-1991)





Content Statement 25:  


The Second Red Scare and McCarthyism reflected Cold War fears in American society.





Content Elaboration:


*Like the first Red Scare following World War I, civil liberties were again challenged. The investigations of the House of Un-American Activities Committee (HUAC) prompted employers to blacklist suspected communists, including actors and writers.





Expectations for Learning:  


Explain how the Second Red Scare and McCarthyism reflected Cold War fears in American society.





 

















(*) This identifies the Content Elaboration being assessed for the 


Summative Assessment question. 














List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01�:	I Can Statements for Self-Assessment


� HYPERLINK "02_Smartboard_Notes.doc" ��Attachment 02�:  Smartboard Overview of Notes


� HYPERLINK "03_Accused_Communist.doc" ��Attachment 03�:	Accused Communist Worksheet 


� HYPERLINK "04_Cartoon_Freedom_from_fear.doc" ��Attachment 04�:	“Say, what ever happened to ‘freedom-from-fear?’” Cartoon 


� HYPERLINK "5A_Political_Cartoon_Analysis.doc" ��Attachment 5A�:  Political Cartoon Analysis 


� HYPERLINK "5B_Political_Cartoon_Analysis_Answer_Key.doc" ��Attachment 5B�:  Political Cartoon Analysis Answer Key 


� HYPERLINK "06_McCarthy_Telegrams.doc" ��Attachment 06�:  McCarthy telegram to President Truman


� HYPERLINK "07_McCarthy_Speech.doc" ��Attachment 07�:	McCarthy Speech at Wheeling WV 


� HYPERLINK "08_Cartoon_I_Have_in_my_hand.doc" ��Attachment 08�:	“I have here in my hand…” Cartoon


� HYPERLINK "09_Cartoon_Armed_Marshmallows.doc" ��Attachment 09�:  “Stand fast, men—They’re armed with marshmallows” Cartoon


� HYPERLINK "10_Cartoon_Strip_Criteria.doc" ��Attachment 10�:  Cartoon Strip Criteria 


� HYPERLINK "11_Tic_Tac_Toe.doc" ��Attachment 11�:  Tic Tac Toe Game


� HYPERLINK "12_OGT_Cold_War.doc" ��Attachment 12�:  OGT Style Questions – Cold War


� HYPERLINK "13_Summative%20Assessment.doc" ��Attachment 13�:  Summative Assessment 





Note:  Teacher Summative Assessment Sample Responses and Rubric pages 8-11.  


Note:  Development Guidelines for Planning the Unit pages 9-10.





Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and attach a copyright release for each document.





Online public access. National Archives and Records Administration.  � HYPERLINK "http://research.archives.gov/description/201514" �http://research.archives.gov/description/201514� 1-11-12


McCarthy, Joseph.  Speech at Wheeling, WV.  � HYPERLINK "http://coursesa.matrix.msu.edu/~hst306/documents/mccarthy.html" ��http://coursesa.matrix.msu.edu/~hst306/documents/mccarthy.html� 


Herb, Block.  “Say, Whatever Happened to ‘Freedom from Fear?’”. August 13, 1951.  Washington Post.  “Fire!” (Herblock’s History Political Cartoons From the Crash to the Millinium), Library of Congress.  2-14-12  Cartoon printed with permission of the Herb Block Foundation, 1730 MStreet NW., Suite 901, Washington, D.C. 20036


Herb, Block.  “I have here in my hand…”. May 7, 1954.  Washington Post. “Fire!” (Herblock’s History Political Cartoons From the Crash to the Millinium), Library of Congress.  2-14-12 Cartoon printed with permission of the Herb Block Foundation, 1730 MStreet NW., Suite 901, Washington, D.C. 20036 


Herb, Block.  “Stand fast, men—They’re armed with marshmallows”. August 11, 1954.  Washington Post.  “Fire!” (Herblock’s History Political Cartoons From the Crash to the Millinium), Library of Congress.  2-14-12 Cartoon printed with permission of the Herb Block Foundation, 1730 MStreet NW., Suite 901, Washington, D.C. 20036


Permission granted for the Herb, Block cartoons.





Materials Needed:


Yertle the Turtle, Dr. Suess book and questions


Day 1: SmartBoard notes and YouTube access


Accused Communist worksheet � HYPERLINK "03_Accused_Communist.doc" ��Attachment 3� to give as homework 


Days 2-3:  2 classroom sets of � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1 � 


Copies of primary sources, � HYPERLINK "03_Accused_Communist.doc" ��Attachment 3�, � HYPERLINK "04_Cartoon_Freedom_from_fear.doc" ��Attachment 4�, � HYPERLINK "5A_Political_Cartoon_Analysis.doc" ��Attachment 5�, � HYPERLINK "06_McCarthy_Telegrams.doc" ��Attachment 6�, � HYPERLINK "07_McCarthy_Speech.doc" ��Attachment 7�, � HYPERLINK "08_Cartoon_I_Have_in_my_hand.doc" ��Attachment 8�, � HYPERLINK "09_Cartoon_Armed_Marshmallows.doc" ��Attachment 9�, about 6 packets to give to students to create their cartoons


Day 3: Smartboard and computer








1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.


























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  N





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Implied Verbs:


Cause/effect 


Compare/contrast


Analyze


Evaluate 











Stated Verbs:


Explain


Reflected 











McCarthyism


Cold War


civil liberties


HUAC =  House of Un-American Activities Committee


blackist


communist








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The interaction of a government with its people can create cooperation or conflict.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What methods/regulations should a government be able to use to maintain order of its people?		











Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 3.











List:


McCarthyism


Cold War


civil liberties


HUAC


blacklist 


communist








2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Content Statement 20:  


The Second Red Scare and McCarthyism reflected Cold War fears in American society.








Question:


At the end of World War II, the fear of spies prompted blacklists that challenged civil liberties. 





Explain how the fear of communism led to two conflicts within the American government during the Cold War and the resulting action for each.  (4 points)








Answer: 


Sample Response(s):  (not limited to the following)  


The explanation requires some specific details for the student’s two examples. 





No American was safe from accusations of being a communist. As a result, the Loyalty Review Board was set up to investigate suspected communists such as the Hollywood Ten, scientists, etc. Government workers were imprisoned or fled to France and other places to get away from the fate of being labeled a communist. 





HUAC created blacklists condemning communists such as the Hollywood Ten which resulted in these people losing their jobs.  (House of Un-American Activities Committee)


 


Alger Hiss, scientist for the atomic bomb, and Ethel and Julius Rosenberg, friends of J. Robert Oppenheimer and Russian immigrants, were accused and tried as being spies for the secret atomic bomb. The Rosenberg’s were executed. 





Senator McCarthy made many accusations of who were communists leading to tensions and fear. He always talked about his list, but he never produced one.  This resulted in widespread fear of communism, lack of freedom by American citizens due to the accusations by a government official which led to ruined reputations and lost careers








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete: 


explanation of a conflict that reflected their fears of the Cold War and the result of this fear.  (1 point for each part)


a second explanation of a conflict that reflected their fears of the Cold War and the result of this fear.  (1 point for each part)





3 Points


The student wrote a thorough and complete description for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete description for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete description for 1 of the 4 requirements.





0 Points


The student indicates no understanding of communism during McCarthyism and the second Red Scare and the resulting reactions.    





3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Checkpoints will be the I can statements, observation during the original lesson, and then   


  during the cartoon activity.  Teacher will walk around checking for understanding throughout 


  all activities.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention


a different plan for those who already have mastery of the concept. 





Day 1:  Students will be given homework worksheet on Accused Communists to check their understanding and to set up groups for Day 3.





Day 3:  Students will have a chance to work alone, in groups, on computer, or with teacher on their formative assessment to see if more intervention is needed.  Additional details will be provided.  











4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


define and appropriately apply the unit vocabulary. 


describe the fear caused by communism during the Cold War.


explain McCarthy’s role in the Cold War.


determine which civil liberties were violated during the Red Scare.








5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Read: Yertle the Turtle by Dr. Seuss


Smartboard questions will be used alternatively with the reading of the book.  


Additional details will be provided on the Day 1. 























Summit County ESC:  http://cybersummit.org American History Grant 2011-12              pr           9-21-15
All copyrights are reserved. 






11

