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2010 Social Studies Model Curriculum 
Strand: Geography
Topic:  Human Systems
Content Statement 16

Cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole.                                                                                                                     
Content Elaborations 

Cultural biases, stereotypes and prejudices contributed to ..., the enslavement of Africans... Responses to prejudice contributed to slave rebellions... 

Cultural biases, stereotypes and prejudices also impacted other groups, including immigrants. ...

Expectations for Learning 

Explain how cultural biases, stereotypes and prejudices had social, political and economic consequences for minority groups and the population as a whole.  
Note:  The remaining minority groups: American Indian removal, violence against Mormons and the views of women as second-class citizens need to be taught in other units.  
SCESC Lesson 
Summit County ESC American History Grant Lessons  

http://cybersummit.org/Resources/TAH/Lessons.aspx 

· Select CS 16:  Push-Pull-Kick-Drag” Ohioans Coming and Going (Mormons) 
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Day 1 Frontloading the Unit:
Frontloading
· Distribute a section of the comic strip from "Nat Turner's Revolt" to groups of 3 students.

· Distribute each group a copy of their Prediction Worksheet and complete the prediction.   Attachment 1  
· Read the entire comic strip to the students.

· Share their predictions as the comic strip is reread.
· Begin by relating the comic to their own lives as teenagers.

· Why do people desire freedom? List on an overhead/chart paper/Smartboard.

· Why do parents restrict your freedoms?

· How do you resist your parent’s restrictions?
·  Discuss the Enduring Understanding with the students.

· People who are denied freedoms portray either passive or aggressive resistance.

· How would this understanding link to your section of the comic? 

Introduction to Vocabulary
	· cultural biases

· stereotypes

· prejudice
	· social
· political

· economic


· Print an individual copy of the terms on legal paper as word strips and attach them to the board.  Attachment 2  (8 x 10)  or Attachment 2B (Legal size)
· Display the vocabulary word strips (term and definitions) as students arrive to class.  

· Divide students into pairs and have them discuss the strips.

· In pairs, have students discuss which definition would go with which term.

· Select student/students to come up to the board and match the terms with the definitions.

· Check with the class to see if they agreed with each match.  If they did not agree, have students explain why they didn’t agree.

· Verify their matches. If they do not have them all correct, have different students use the dictionary to verify definitions by reading them aloud.
· Distribute for students to copy the definitions and to create a sketch for each term.  Attachment 3
I Can Statements 

· Distribute the Attachment 0 for students to refer to during the unit.
· Use instructions on the attachment.
Exit Slip
· Students answer the question, “Why do people desire freedom?”
Sequence of Experiences for ALL Students:  (continued)
Day 2

Preparation:

· Create sample “Wanted Posters” for students to view.
· Describe individuals by height, weight, hair color etc.

· Describe why they are wanted: missing homework assignments is a good reason.

· Put down some type of reward.
· Provide contact information.
· Don’t use names.  The purpose is to get the students thinking and relating to their own experiences.

· Display these students' posters around the room.  

Essential Question and Vocabulary: 
· Refer to Essential Question:  Why do people desire freedom? (5-8 minutes)
· Read yesterday’s Exit Slip answers aloud.

· Model a Frayer Vocabulary example using the term:  bias.  Attachment 4A
· Students, who understand why people desire freedom, will complete Frayer sheets – Attachment 4B –for two unit vocabulary words of their choice.

· Students, who did not understand why people desire freedom, will work in a small group with the teacher.

· Have students read the lists generated on Day 1.

· For each reason, students create a quick sketch to create a collage of the reasons. 
Wanted Posters Experiential: (15 minutes)

· Students walk around the room looking at Wanted Posters.

· Students are to identify similarities between the posters.

· All are missing work.

· There is a description of the person.

Primary Sources
· Give students “Wanted Ads” from the newspapers advertising runaway slaves.

Library http://www.acess.newspaperarchive.com/Default.aspx   
· Students note type of information included in historic “Wanted Posters.”

· Discuss findings as a group.  Compare these to current “Wanted Posters” displayed at the post office for fugitives.

· Review definition of fugitive. 

· Discuss economic effect of losing a slave.

· Running away is an example of which vocabulary word? resistance

· If we were to classify this type of resistance, would it be passive or aggressive? Why?
· Discuss political, social and economic factors of cultural bias, stereotypes and prejudice:
· Use three sheets of chart paper and label them as: 

· social factors
· political factors
· economic factors. 
Sequence of Experiences for ALL Students
Day 2:  (continued)
· Review definitions of the three terms. 

· How do these terms relate to the Essential Question?  People who are denied freedoms portray either passive or aggressive resistance.
· In partners, students brainstorm these types of discrimination on Post It Notes.
· After the first three minutes, the have partners try to identify the discrimination as social, political or economic.

·   Partner groups place their types of discriminations on the appropriate charts.  

· Once students have placed their discriminations as a class, discuss the discriminations and whether they were placed appropriately. 

Primary Source

· Show students the Fugitive Slave Law (http://memory.loc.gov/cgi-bin/query/r?ammem/rbpe:@field%28DOCID+@lit%28rbpe33700200%29%29) Library of Congress American Memory collection.

Formative Assessment
· Distribute excerpts from the Fugitive Slave Law and questions to students.
 Attachment 5A and Attachment 5B Answer Key
· Focus on the reading to determine how the Fugitive Slave Law discriminated against the slaves socially, politically, and economically.
Day 3

Formative Assessment Follow-up

· In-Progress Students:  Students who successfully answered 0-7 questions correctly concerning the Fugitive Slave Law.  Attachment 5A
· Distribute them a copy of the Answer Key Attachment 5B to use.

· In small groups discuss the answers to the 10 questions and have students underline words or phrases that supported their answers.  

· Mastery Students:  Students who successfully answered 8-10 questions correctly concerning the Fugitive Slave Law.  

· Distribute a “Reaction to the Fugitive Slave Law.”  Attachment 5C
· Source:  Who is the source of the reaction?

· Source: Do they have a reason to lie or exaggerated?

· Context for the Article:  When was the reaction written and how does it align to the historic era? 
· With a partner, determine the appreciate label(s):

· cultural bias – prejudice – political consequence – economic consequence

· Be prepared to justify your decision(s) for each statement.  
· Distribute a copy of Attachment 5D Answer Key to the In-Progress Students.  
Sequence of Experiences for ALL Students
Day 3:  (continued)
· Facilitate a full class discussion of “Reactions to the Fugitive Slave Law” with the In-Progress students listening to the Mastery Group presenting their justification.
· The In-Progress students will have the support of the Answer Key to help them in scoring the statements from the Mastery groups. 

· This places the In-Progress students in the led as a semi-teacher and will help to identify who still needs support as well as providing them with the correct labels.

I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 0
· Review your vocabulary, readings, and textbooks for any remaining unclear statements for tomorrow. 
Day 4
· Summative Assessment: distribute for students to complete.   
List of Attachments and the Purpose for Each:  (These are hyperlinked.)


� HYPERLINK "Attachment%200%20Can%20Statements.doc" ��Attachment 0:    I Can Statements� 


� HYPERLINK "Attachment_01_Predicting.doc" ��Attachment 1:  	Predicting worksheet   � 


� HYPERLINK "Attachment_2A_Vocab_Strips.doc" ��Attachment 2A: 	Vocabulary Strips�:  regular size


� HYPERLINK "Attachment_2B_Vocab_Strips%20Legal.doc" ��Attachment 2B:  Vocabulary Strips: ledger size�


� HYPERLINK "Attachment_03.Voc_Worksheet.doc" ��Attachment 3:  	Vocabulary worksheet� 


� HYPERLINK "Attachment_04A_Frayer_Model.doc" ��Attachment 4A 	Frayer Model Bias�


� HYPERLINK "Attachment_04B_Frayer_Blank.doc" ��Attachment 4B	Frayer Model Blank� 


� HYPERLINK "Attachment_05A_Fugitive%20Slave%20Law.doc" ��Attachment 5A:	Fugitive Slave Law: Primary Sources�


� HYPERLINK "Attachment_05B_Fugitive%20Slave%20Law_Answer%20Key.doc" ��Attachment 5B:  Fugitive Slave Law: Answer Key�


� HYPERLINK "Attachment_05C_Reaction%20Fugitive%20Slave%20Law.doc" ��Attachment 5C:  Reaction to Fugitive Slave Law Primary Source�


� HYPERLINK "Attachment_05D_ReactionFugitive%20LawAnswer%20Key.doc" ��Attachment 5D:  Reaction to Fugitive Slave Law Answer Key�


� HYPERLINK "Attachment_06_Underground%20Railroad%20Game.doc" ��Attachment 6: 	Underground Railroad Game�











Primary Sources: Details for utilizing the source(s) will be noted on the daily lesson plan. 


U.S. Congress, Fugitive Slave Law, (Harford, CT, 1850), Library of Congress, American Memory, An American Time Capsule:  Three Centuries of Broadsides and Other Printed Ephemera  (� HYPERLINK "http://memory.loc.gov/cgi-bin/query/r?ammem/rbpe:@field%28DOCID+@lit%28rbpe33700200%29%29" ��http://memory.loc.gov/cgi-bin/query/r?ammem/rbpe:@field%28DOCID+@lit%28rbpe33700200%29%29� (accessed February 22, 2010).  





Stowe, Harriet Beecher, Uncle Tom’s Cabin (New York: Dover Publications, 2005).


	 


Access Newspaper Archives Database can be accessed from Summit County Public Library  � HYPERLINK "http://www.acess.newspaperarchive.com/Default.aspx" ��http://www.acess.newspaperarchive.com/Default.aspx�   


The Union, Georgetown, Delaware, Fri


day, September 29, 1865


The North Carolina Standard, Wednesday, January 5, 1859


The North Carolina Standard, Wednesday, June 11, 1862


Fredrick Herald, Saturday, June 9, 1832


Galveston City Gazette, Saturday, June 10, 1843





Sweet, James H. “Slave Resistance.” Freedom’s Story, TeacherServe©. National Humanities Center. Accessed April 13, 2010. � HYPERLINK "http://nationalhumanitiescenter.org/tserve/freedom/1609-1865/essays/slaveresist.htm" �http://nationalhumanitiescenter.org/tserve/freedom/1609-1865/essays/slaveresist.htm� 


(Accessed 6-29-13)





Materials Needed:


Use "Nat Turner’s Revolt" from Slavery's Storm  by Bentley Boyd


This is part of the Chester the Crab's Comix series for historical content. Available from Amazon.  $6.95  Day 1


Uncle Tom’s Cabin by Harriet Beecher Stowe








Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the New Learning Standards?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























cultural bias


stereotype


prejudice	


social


political 


economic		














Implied Verbs:


compare


contrast


evaluate


identify


differentiate


cause/effect





Stated Verbs:


describe


explain





Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





   When two cultures meet, neither remains the same.  


   Choice made my individuals/groups have present and future consequences. 








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 2-4 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What makes the different between cooperation and conflict when two cultures meet?


Why do people desire freedom? 





Vocabulary: 4-8 words at the core of the unit for all students to be at the mastery level.





Additional words: 








List:  


cultural bias


stereotype


prejudice	


social


political 


economic	





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.











Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?


    Format:








Target Content Statement 16


Cultural biases, stereotypes and prejudices had social, political, and economic consequences for minority groups and the population as a whole.








Question:


During the Antebellum Period, African Americans were economically, socially and politically treated with bias and prejudice, and these had consequences.   Explain an example for each of the three types of bias/prejudice.   Summarize a consequence for these types of actions.    


(4 points)





Answer: 


Sample Responses:  (not limited to the following)   			





Social Factors:


Blacks and whites not being able to marry was a social because it limits the privileges of both races. (cultural bias)


Blacks were not permitted to learn how to read.  It was meant to keep them ignorant and inferior and a form of social discrimination. (cultural bias, stereotyped)





Political Factors:


Fugitive slave laws were passed to keep the slaves from running away and to guarantee the return of slaves who were captured.  Because it was a law, it is considered political issue. (cultural and political bias)


Slave codes were passed to keep the slaves inferior and ignorant.  These were political discriminations because they were laws.  (stereotyping the race)





Economic Factors:		


The buying and selling of slaves was an economic discrimination because slaves were treated like animals.   (cultural bias, prejudice) 


Not paying slaves for their work was an economic discrimination because they were viewed as cheap labor. The economy depends on them because plantation owners did not have to pay them so owners were able to reinvest their profits into the crops and purchasing more slaves.  (prejudice)





Consequences:


Aggressive:


Nat Turner Rebellion was considered aggressive because the slaves killed farm owners throughout the area.  


Denmark Vesey rebellion would have been aggressive because they planned to kill white men in Charleston. 


Underground Railroad (Escaping) formed to help slaves ran away from their owners instead of accepting their life as a slave.








 





Consequences (continued)


Passive:


They stopped working when the master and overseer were not looking.  It would be passive because they did not hurt anyone.


Slaves held their own marriage ceremonies even though they were forbidden.  It would be passive because they did not run away or hurt someone.


Some slaves did learn to read and write.  It would be considered passive because they did not run away or hurt someone.	








Rubric:





4 Points


The student correctly:


Explained an example of a social, political and economic types of bias/prejudice (1 point each)


summarized an a consequence of these types of actions. (1 point)





3 Points


The student successfully completed 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of ways slaves were discriminated against and how the slaves resisted.   








2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 





Exit Slip Day 1


Answers to Fugitive Slave Law Questions


Reflection about Underground Railroad








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Elaboration and Expectations.   � HYPERLINK "Attachment%200%20Can%20Statements.doc" ��Attachment 0�





1.  I can define and appropriately use the unit vocabulary. 





2.  I can provide examples of cultural biases faced by African Americans during enslavement.





3.  I can summarize examples of stereotyping and prejudices faced by enslaved American 


	Americans. 





4.  I can explain examples of social consequences of discrimination against enslaved African 


	Americans.  





5.  I can explain examples of political consequences of discrimination against enslaved African 


	Americans.





6.  I can explain examples of economic consequences of discrimination against enslaved African 


	Americans.

















4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Use the Nat Turner's Revolt from "Slavery's Storm" by Bentley Boyd – Day 1


This is part of a comic book series.


The specific details will be noted on the actual day the Frontload is taught. 
































5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


 Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.























PAGE  
10
Summit County ESC:  http://cybersummit.org American History Grant 2009-10             pr
8-20-15
All copyrights are reserved. 

