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	Focus Skills: (Verbs + Level of Bloom)  
What is it that the students need to be able to do at the mastery level?  

	Focus Concepts:  (Nouns – Content)
What are the discipline specific nouns used in the benchmarks/indicators?

	Stated Verbs

· analyze
· describe
	Implied Verbs:
· compare
· contrast
· evaluate
· explain
· relate
· empathize

	· perspective
· impact on society
· cultural groups
· political action groups
· NAACP
· NOW
· AIM
· United Farm Workers




	Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.

	· culture
· prejudice
· discrimination
· segregation
· desegregation
· integration
· Native American
	· ethnic
· commonality
· diversity
	Plan specific ways to teach vocabulary.
 (Copying a definition does not qualify.)
The details will be listed on the day that it is incorporated into your lesson.   
See Day 2













Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)


 


Standard:  People in Societies


Students use knowledge of perspectives, practices and products of cultural, ethnic and social groups to analyze the impact of their commonality and diversity within local, national, regional and global settings. 








Benchmark:  


*A.  Analyze the influence of different cultural perspectives on the actions of groups.  





Indicator: 


1.  Describe how the perspectives of cultural groups helped to create political action groups such as:


	a.  The National Association for the Advancement of Colored People (NAACP);


	b.  National Organization for Women (NOW) ;


	c.  American Indian Movement (AIM);


	d.  United Farm Workers.








2.  	Analyze the perspectives that are evident in African-American, American Indian and Latino art, music, literature and media and how these contributions reflect and shape culture in the United States.











.


    	


	            	





Place a ( * ) by the Benchmark or Indicator being assessed on your Summative Assessment question. 








List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment_1_Video_.doc" ��Attachment 1: Video - The Struggle for Equality film worksheet�


� HYPERLINK "Attachment_2_Vocabulary.doc" ��Attachment 2: Vocabulary - Civil Rights Movement�


� HYPERLINK "Attachment_3_Research.doc" ��Attachment 3: Research - Civil Rights Movement chart�


� HYPERLINK "Attachment_4_School.doc" ��Attachment 4: School - Strategic Plan�	


� HYPERLINK "Attachment_5_Evaluation.doc" ��Attachment 5:	Evaluation - Strategic Plan Presentations�











Needed Resources and Supplies:


The movies can be obtained in the media center, rented or found on youtube.com


Bury My Heart At Wounded Knee (2007)


Mary Poppins (1964)


Remember The Titans (2000)


Laptop/projector


DVD player/TV


Schedule a day for the Media Center/Library


Chart paper and markers











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and included all copyright releases for each document.


Each team will footnote a primary source used in their research. 

















 








Enduring Understandings or Big Ideas:  1-3 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand.  (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures?   





The power of a citizenry can change the course of history.


Equal opportunity for all persons regardless of race, national origin, gender, religion   is every person’s right in America.


Social change requires sacrifice to uncover injustice and move the government to


make the changes necessary in law, rules, and regulations to reflect equality for all.  



































Essential Questions:  What are the 2-5 core questions for the unit? 


Engaging to students


Open ended


Leads to Essential Understandings or Big Ideas


Raises other questions  (Can and should be revisited)     





The struggle to achieve equal opportunity has been difficult for many groups in this country. Will equal opportunity always be a social “issue”?


Why are some citizens willing to give up their lives for the “equal rights” cause?


What motivates societal change?








Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?








Target Benchmark:  People in Societies


A.  Analyze the influence of different cultural perspectives on the action of groups 





Question:


American History often refers to the “Civil Rights Movement” when discussing the achievement of rights of African-American citizens. In fact, the fight for “Civil Rights” as we know it has affected several groups in our society. 





Identify two societal groups in America who have challenged the laws and cultural practices to obtain equality. Discuss a specific example how they challenged the law.  What did each of these groups achieve through political action and protest?  (4 points)





Answer:  


Sample Responses:  (not limited to the following) 





African-Americans were brought to the US as slaves.  Throughout our history there have been people such as Rosa Parks, Martin Luther King, etc. who have raised their voices in protest against the American government for not being treated equally.  African-Americans protested throughout the 20th century against laws that forbid them to be an equal member of society.  Their protests escalated in the 1960s and demonstrations and sit-ins.  Finally, the government began to respond by changing laws (Civil Rights Act of 1964) to stop discrimination against any race.  





Women such as Elizabeth Cady Stanton and Susan B. Anthony began to vocalize their disagreement with their lack of rights (voting, etc.)  They conducted demonstrations, marches and protests.  Women finally received the right to vote in 1920 with the passage of the 19th Amendment.  However, it was not until the 1970s that their collective voices were heard and they began to receive equal employment opportunities as well.  





Optional Groups:  American Indian Movement and Latinos such as the United Farm Workers also struggled to be treated equally under the law. 








Rubric: 


  


4 Points


The student identified two societal groups who challenged the law to obtain equality.  There is no credit for just listing examples such as African-Americans, Native Americans, women, Latinos, etc.  


The student wrote a thorough explanation of how each of these groups challenged the law.  (1 point for each)


The student described what each of these groups achieved because of their actions.  


(1 point for each)





3 Points		 


The student wrote a thorough and complete response for 3 of the 4 requirements. 
































Rubric:  Continued





2 Points


The student wrote a thorough and complete response for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete response for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the societal groups who struggled to obtain equality.





Formative Assessment:


Checkpoints along the learning process to determine level of skill mastery


Checkpoints, self-assessments, observations, etc.


Used to determine re-teaching or enrichment.   It is not used as a grade in the grade book – rather it is for flexible grouping. 


When you give a formative assessment, you need a follow-up plan for those who need   


 intervention and those who already have an understanding of the concept. 





None








I Can Statements:


Statements are written in student friendly language so that the learner clearly understands the expectation.   They are directly linked to the Benchmarks and Indicators. 





I can …


identify what the NAACP, NOW, AIM and groups represented


identify ways in which different groups were discriminated against


analyze the success/failure of protest/demands with regard to rights/equality


explain how laws of the United States were changed to reflect equality for all


identify a student rule that I feel is unfair and develop a plan to change the rule.





Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience. It can include children's books, video clip – 1 to 5 minutes, hands-on experience, music, newspaper articles, cartoons, etc. 





Day 1: Video Directions:


Each student will briefly write down thoughts/impressions (can be one or two words) after each of the three film clips: “Remember the Titans”  “Mary Poppins”  and “Wounded Knee” 








Sequence of Practice Experiences:


At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


At the Application / Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.





Preface:  Students have previously worked with Enduring Understandings and Essential Questions in the classroom.  If your students do not have background for these concepts, utilize the information on Page 3. 





Day 1 Frontloading the Unit         


The purpose is to determine student's prior knowledge of the three groups and the struggles these groups faced to change unfair laws as well as society’s attitude.  These film clips were chosen because the majority of the students have seen all three films.


Use white board for brainstorming:


What is a “cause”?


What are some ways to advance a “cause”? 


What do you know about the causes for the three groups we are analyzing? (women suffragettes, Native Americans at Wounded Knee and racial tensions of the 1960s)


Leave these ideas on the board.





Show 5 min. clip of the film, “Mary Poppins”, in which a group of women suffragettes protest.


Show 5 min. clip of the film, “Wounded Knee”, in which Native Americans are slaughtered in battle by white soldiers.


Show 5 min. clip of the film, “Remember the Titans”, in which racial tensions run high on a high school football team in the 1960s.





Checkpoint:


After each film clip, students will complete the section for that film on the chart with their impressions.  � HYPERLINK "Attachment_1_Video_.doc" ��Attachment 1�


Allow the sharing of ideas as an indication of whether their perceptions will lead them in the analysis required of the three target groups.





Reintroduce the Enduring Understanding and Essential Question for previous units:


The power of a citizenry can change the course of history.  (Enduring Understanding)


What motivates societal change?  (Essential Questions)


Why are some citizens willing to give up their lives for the "equal rights" cause?





Homework Assignment:


Complete Vocabulary Sheet � HYPERLINK "Attachment_2_Vocabulary.doc" ��Attachment 2�


Review the vocabulary terms. 


Think about the three organizations involved in the film clips and this unit.  What do you already know about them?  


Select two different vocabulary words and one organization for each Enduring Understanding and Essential Question.  Be prepared to explain your decision in class.   Option:  You can write notes for each vocabulary word or organization. 

















Day 2 – Review and Library Research


Students will discuss the homework assignment Attachment 2.


Randomly assignment students into pairs.  They have three minutes to share and discuss the terms and organizations that they placed under each category.


Sample questions:


What team had a shared vocabulary word or organization?  Have them explain what was shared to the class.


What team had an unexpected term that they discussed?  Elaborate.


Take a moment to individually place:


a check by  two of the terms that seem to be synonyms


a circle by two of the terms that are antonyms.  Discuss.  





Research Assignment


A student will partner with another student and research the required information on their graphic organizer. � HYPERLINK "Attachment_3_Research.doc" ��Attachment 3�


Each partner will work on 3-4 of the required columns for each group.  One library day should be sufficient:


causes


speeches


�
public gatherings


public appeal


violence�
leaders


results�
�



The power of a citizenry can change the course of history.  (Enduring Understanding)


What motivates societal change for your group?  (Essential Questions)


Why are some citizens in your group willing to give up their lives for the "equal rights" cause?


The struggle to achieve equal opportunity has been difficult for many groups in this country. Will equal opportunity always be a social “issue”?


Reminder:  Each team must use one primary source and appropriately note the source on their sheet.








Day 3 – Comparison of Data


Each pair of students who shared research will now join with another pair to share and compare the results of their research. (15 min.)


This newly combined group will now go to a summary sheet of paper on the wall and write the following information:


group name


one cause


most successful means of bringing about change


what motivated their actions?





Whole group discussion of each student group’s summary sheet and respond to the following statements:


In your research, what have you learned about what motivates societal change?”


Does social change always require sacrifice (individual/group) to achieve its goals?		








	


		


 


	       


  	











Day 3 - Continued





Checkpoint: 


Small group work will assist in supporting all students by working together for a common goal.


Brief whole group discussion:


What will the discussion be in 10 yrs. about equality? 


Will America be able to prove that Equal Opportunity is everyone’s right?











 Day 4 – Strategy Plan


Students will now apply their knowledge to their own lives as members of a student population.  


Whole group discussion as to what avenues would be available to them if they felt that they were being treated unfairly in school.  On the overhead write down student’s ideas.





Assignment:  


Students will remain in their groups of four from the previous day.  They will determine what rule in their school they feel is unfair, their “cause”. 


They will develop a strategic plan to advance their “cause” and seek a positive result.  They must write their plan out on � HYPERLINK "Attachment_4_School.doc" ��Attachment 4� using two methods that the groups they researched used.  Aligned unit vocabulary must also be included. 


	





Day 5 – Summative Assessment. 


Each group will present their Strategic Plan to the class. 


The class will function as a “Quality Circle”. The class will listen to the presentations and evaluate each group.  Each team will determine which group they feel has the best plan and the best chance for a change in school policy. � HYPERLINK "Attachment_5_Evaluation.doc" ��Attachment 5�


Each student will write a 1/2 page response to the question: Will equal opportunity always be an ‘issue’ to be dealt with in society? 





     


Homework – Summative Assessment 


Each student will write down the extended response question detailed on Page 4.  


They will complete their response and turn it in at the beginning of the next class period.








Extension/Enrichment Experiences:  





Research: 


Students research actual dialogue from participants of protests, sit-ins, etc.


and perform a 3-5 min. skit.  


Give a written response to the following statement:


“Why does social change often require sacrifices to effect permanent change?”





Assignment:


Students will use at least 10 of their 17 vocabulary words to create a crossword puzzle.  They must include the clues in their completed puzzle. 


Website support for creating crossword puzzles:


� HYPERLINK "http://www.puzzle-maker.com/CW/" ��http://www.puzzle-maker.com/CW/� 


� HYPERLINK "http://www.edhelper.com/" ��http://www.edhelper.com/�  has a wide array of content lessons, puzzle makers, pictorials; some are free and some require an annual $20.00 fee.  





Interdisciplinary Connections 





10th Grade Language Arts


Additional readings may include:


To Be A Slave by Julius Lester


“Women’s Roles in Twentieth Century America (Women’s Roles in American History) by Martha May


”Discrimination.” Native Americans Struggle for Equality by Ronald B. Querry      
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