Social Studies Unit Design Template

Name:  Kim DelMonico and Kristie Dulin
Grade Level:  5




Unit Title:  Native Americans
Time Frame: 4 Days + assessment

Final: 6-5-09 


	Focus Skills: (Verbs + Level of Bloom)  

What is it that the students need to be able to do at the mastery level?  


	Focus Concepts:  (Nouns – Content)

What are the discipline specific nouns used in the benchmarks/indicators?

	· describe

· explain

· compare

· identify
	
	· settled

· continent

· nations

· interacted

· cultural practices

· diverse

· artistic expression


	· traditions

· physical characteristics
· human characteristics
· physical environment

· reservations system






	Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.

	· longhouse

· cultural traditions

· earthen mounds

· resources

· nomads

· wigwam

· dwelling

· cultural practice

· artistic expression


	
	Plan specific ways to teach vocabulary.  (Copying a definition does not qualify.)
The details will be listed on the day that it is incorporated into the lesson.  See Day 2











Essential Questions:  What are the 2-5 core questions for the unit? 


Engaging to students


Open ended


Leads to Essential Understandings or Big Ideas


Raises other questions  (Can and should be revisited)





How do people survive in a new place?


What would happen to people who are removed from their environment?


In what ways is your life different from other people?





Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)


 


Standard:  History


Benchmark:  


B.  Describe the cultural patterns that are evident in North America today as a result of exploration, colonization and conflict.





Indicator:


Settlement  


*2. Explain how American Indians settled the continent and why different nations of Indians   


 interacted with their environment in different ways. 











Standard:  People in Societies


Benchmark:  


A.  Compare practices and products of North American cultural groups.





Indicator:  


Cultures


1. Compare the cultural practices and products of diverse groups in North America including:


Artistic expressions; 


Religion; 


Language; 


Food; 


Clothing;


Shelter.











Standard:  Geography


Benchmark:  


B.  Identify the physical and human characteristics of places and regions in North America.





Indicator:  


Human Environmental Interaction    


*8. Explain how the characteristics of different physical environments affect human activities in North America.





Place a ( * ) by the Benchmark or Indicator being assessed on your Summative Assessment question. 








Enduring Understandings or Big Ideas:  1-3 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand.  (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures?   





A person’s lifestyle is influenced by his or her environment.





Summative Assessment: 


Begin with the end in mind – align to the content standards


Communicate the expected level of performance to student prior to instruction


Does it link back to the focus skills and concepts?





Target Benchmark:  History B 2


Explain how American Indians settled the continent and why different nations of Indians interacted with their environment in different ways. 





Identify two Native American groups from different regions in the United States. Explain how each used the natural resources in their environment. (4 points)      � HYPERLINK "Attachment_11_Assessment.doc" ��Attachment 11�





Answer:





Sample Responses:  (not limited to the following)


The Plains Indians and the Eastern Woodland Indians used the land in different ways. 


The Plains Indians followed and hunted the buffalo.  They made their culture around these animals.  Their shelters or tipis were made from buffalo hides. The buffalo was used for food and clothing. 


 


The Eastern Woodland Indians used the forests. They also hunted forest animals and gathered fruit, nuts, and berries for food.  They used the wood to build wigwams or longhouses and to make tools.  Other land was used to build earthen mounds for religious and ceremonial purposes.   





Other Sample Responses:  


(If you taught other Native American Indian cultures of the Southwest or Northwest Coast, these could be also be used.)








Rubric:





4 Points 


The student identified two Native American groups and wrote a thorough explanation of how each group used two natural resources in each of their environments.  





3 Points


The student successfully completed 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of the interaction between Native Americans and their environment.



































Interdisciplinary Connections:  Optional





None














Formative Assessment:


Checkpoints along the learning process to determine level of skill mastery


Quizzes, self-assessments, observations, etc.


Used to determine re-teaching or enrichment.   It is not used as a grade in the grade book – rather it is for flexible grouping. 





When you give a formative assessment, you need a follow-up plan for those who need intervention and for those who already have an understanding of the concept. 





Day 3: Students will cut pictures from a chart and paste them in the appropriate locations on a map to show the shelter, plants, and animals of specific Native American regions. Students may use an atlas for help.


Formative Assessment: Teacher should be sure students are placing the symbols in the correct areas.  


Intervention: Students who misplace three or more pictures on the map will make corrections in a small group setting.


Enrichment: Write a journal entry explaining a day in the life of a Native American Indian from a region of their choice.  








Day 8: Distribute � HYPERLINK "Attachment_10_ImpactEnvironment.doc" ��Attachment 10�, with the Word Bank of terms that relate to Native Americans in specific regions studied at the various stations.


Students are to complete their placement of the Word Bank term and then verify with the teacher that each word is in the correct place.  


Students are to correct any words that were placed in the wrong column/row and verify the correct location. 





         *Note:  We would also include Indians of the Northwest and Southwest on our chart and 


	 word list.





Intervention: Students who misplace any words or pictures on the chart will make corrections in a small group setting.


Enrichment: Draw a Plains or Eastern Woodlands scene and write a caption for your drawing.








Sequence of Experiences for All Students: Continued





Days 4 and 5: Eastern Woodland Indians


Students will be divided into four different stations about the Eastern Woodland Indians.  They will complete two stations on Day 4 and two stations on Day 5. Stations include the following:


Students will read the mini books: Moundbuilders; and as a group, answer the questions


Moundbuilders by Jan Mader.  (This came with our text book series, United States History, Early Years, by Houghton Mifflin.)


Formative Assessment: check student answers for accuracy.  � HYPERLINK "Attachment_6_Think%20About%20What.doc" ��Attachment 6� 


Alternative books:


Mounds of earth and shell (Native Dwellings) by Bonnie Shernie


Mound Builders by Robert Silverberg 


Students will create earthen mounds following the diagrams out of play dough to replicate the mounds of the early mound builders.  � HYPERLINK "Attachment_7_Moundbuilders.doc" ��Attachment 7    


�Students will watch a 15 minute video about the mound builders on a computer or projector screen   � HYPERLINK "http://www.archaeologychannel.org/content/video/MoundB300k_W.html" ��http://www.archaeologychannel.org/content/video/MoundB300k_W.html�


Longhouses and Wigwams: Students will view pictures and read poems about longhouses and wigwams.  � HYPERLINK "Attachment_8_Shelter_Poems.doc" ��Attachments 8  � 


� HYPERLINK "http://atozteacherstuff.com/printables/NAR_homes.pdf" ��http://atozteacherstuff.com/printables/NAR_homes.pdf� 





Day 6: Plains Indians - Shelter


Students will create a tipi out of long sticks and cloth.  They will paint Native American symbols on the tipi as well.  The adults will supervise the activity as well as give the students suggestions on the construction of the tipi.  Adults will also monitor the students while painting.





We used canvas and wooden dowels, which were provided by the gifted program.  Our initial idea was to use wooden dowels and bulletin board paper, which is more cost effective.


The dowels were about 5 feet long.  We used thin dowels on the first tipi, but they didn't hold up well.  You need four 1½" dowels per tipi.  Since we had so many students, we built a total of four. We also used heavy twine or light rope to tie the posts together. The cloth was about 4 feet by 5 feet.  


 


	Optional: Another idea is to buy small craft sticks and small pieces of fabric or paper 


and have kids make a miniature size tipi.  But our theory was to make it as lifelike as 


possible.





Upon completion of the construction, discuss: 


Enduring Understanding: A person’s lifestyle is influenced by his or her environment.  How does this statement match or not match the Indians who used a tipi? 


Essential Question:  How do people survive in a new place?


Discuss the creation of the tipi as a response of Native Americans to their environment and the connection to the Enduring Understanding/Essential Question. 











 I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.   They are directly linked to the Benchmarks and Indicators. 





History 2: Explain how American Indians settled the continent and why different nations of Indians interacted with their environment in different ways.





I can identify four regions in the United States in which Native American groups settled.


I can explain how various Native Americans interacted with their environment.








People in Societies 1d, 1e, 1f:


Compare the cultural practices and products of diverse groups in North America including food, clothing, and shelter.





I can compare sources of food used by the Native Americans from two regions.


I can compare types of clothing worn by Native Americans from two regions.


I can compare types of shelters used by various groups of Native Americans from two regions.





Sequence of Experiences for All Students:


At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


At the Application / Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.








Preface:  (ONLY as needed)





Day 1: Frontloading the Unit


Display Native American pictures for students to view as a group.  Discuss what is happening in the pictures.  (Pictures can be obtained from the internet or informative books from a library.  We used large pictures from our library, but you could also do a Google search to find websites with pictures.) 


Determine students' prior knowledge of Native Americans as they record any words/phrases under the appropriate letter of the alphabet on the Predicting ABC's worksheet.  �HYPERLINK "Attachment_1_Predicting_ABC.doc"��Attachment 1�


Share students' words/phrases as a class.  Student can add to their individual lists.


Students will add to this list during the unit.


Model a class example:”Photograph Analysis” activity.  � HYPERLINK "Attachment_2_Photo_Analysis.doc" ��Attachment 2 � 


Use an enlargement of any Native American picture. (overhead, computer projected, etc.)  This will provide background on how to look for details in the upcoming activities.








Day 2: Vocabulary


Students will complete the “Rate Your Vocabulary” worksheet.  �HYPERLINK "Attachment_3_Rate%20Your%20Vocabulary.doc"��Attachment 3�


After discussing vocabulary words, have students complete the “Define it, Draw it, Learn it!” worksheet to learn new vocabulary relating to the unit.  � HYPERLINK "Attachment_4_DrawIt.doc" ��Attachment 4�








Day 3: Food and Shelter of Native Americans


Introduce the Enduring Understanding:  A person’s lifestyle is influenced by his or her environment.  


Discuss examples how the changes in seasons in our area has an impact on our daily activities:  clothes, food, outdoor activities, etc.


Question:  How was the daily life of Native Americans from different regions of the United States impacted by their environment? 


Students will cut pictures from a chart and paste them in the appropriate locations on a map to show the shelter, plants, and animals of specific Native American regions. Students may use the “Food - Shelter” information sheet for help.  � HYPERLINK "Attachment_5_Food_Shelter.doc" ��Attachment 5�


Formative Assessment: Teacher should be sure students are placing the symbols in the correct areas.  


Intervention: Students who misplace three or more pictures on the map will make corrections in a small group setting.


Enrichment:  Write a journal entry explaining a day in the life of a Native American Indian from a region of their choice.  











Extension/Enrichment Experiences:  


Include enrichment for each specified checkpoint





Enrichment: Write a journal entry explaining a day in the life of a Native American Indian from a region of their choice.  


Enrichment: Draw a Plains or Eastern Woodlands scene and write a caption for it.




















List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment_1_Predicting_ABC.doc" ��Attachment 1: Predicting ABC's


�� HYPERLINK "Attachment_2_Photo_Analysis.doc" ��Attachment 2: Photograph Analysis�


� HYPERLINK "Attachment_3_Rate%20Your%20Vocabulary.doc" ��Attachment 3: Rate Your Vocabulary


�� HYPERLINK "Attachment_4_DrawIt.doc" ��Attachment 4: Define It, Draw It, Learn It�


� HYPERLINK "Attachment_5_Food_Shelter.doc" ��Attachment 5: Food – Shelter of Native America Tribes�


� HYPERLINK "Attachment_6_Think%20About%20What.doc" ��Attachment 6: Think About What You Read�


� HYPERLINK "Attachment_7_Moundbuilders.doc" ��Attachment 7: Mound Builders�


� HYPERLINK "Attachment_8_Shelter_Poems.doc" ��Attachment 8: Shelter and Poems�


� HYPERLINK "Attachment_9A_StudentPhoto.doc" ��Attachment 9A: Student Photograph�


� HYPERLINK "Attachment_9B_%20Buffalo.doc" ��Attachment 9B: Indian Uses of the Buffalo


�� HYPERLINK "Attachment_10_ImpactEnvironment.doc" ��Attachment 10: Impact of Environment on Native Americans�


� HYPERLINK "Attachment_11_Assessment.doc" ��Attachment 11: Assessment�











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.


This website helps to show how the environment impacted the shelters and daily life for Native Americans in various regions of North America.


� HYPERLINK "http://www.native-languages.org/houses.htm" ��http://www.native-languages.org/houses.htm� 














 


Materials Needed:


Moundbuilders by Jan Mader.  (This came with our text book series, United States History, Early Years, by Houghton Mifflin.)


Alternative books:


Mounds of earth and shell (Native Dwellings) by Bonnie Shernie


Mound Builders by Robert Silverberg 


Play dough for Days 4-5


Long sticks, cloth, heavy twine to build the Tipis Day 6


























Sequence of Experiences for All Students:  Continued





Day 7: Plains Indians 


Students will be divided into two stations, each about the Plains Indians.  


Students will look at pictures of objects made from the buffalo.  They will determine which part of the buffalo the item comes from and stick it on the diagram in the proper place.  Students can use the chart to check their answers� HYPERLINK "Attachment_9A_StudentPhoto.doc" ��.  Attachments 9A� – �HYPERLINK "Attachment_9B_%20Buffalo.doc"��9B�


Pictures are from internet and clipart


� HYPERLINK "http://www.bluecloud.org/11.html" ��http://www.bluecloud.org/11.html�  (chart)


Because they followed the buffalo, the people of the Plains developed the travois: two long poles lashed together at the top, which are tied over a horse's back with shorter cross poles that were used to haul the tipi and daily items when moving.





Primary Source: Students will look at a Native American photograph and complete the ”Photo Analysis Worksheet” activity.  � HYPERLINK "Attachment_2_Photo_Analysis.doc" ��Attachment 2 � 


By looking carefully at the four separate sections of a photograph, more details become apparent.  





Day 8: Formative Assessment


This website helps to show how the environment impacted the shelters for Native Americans in various regions of North America.  Be sure to scroll down the page.


� HYPERLINK "http://www.native-languages.org/houses.htm" ��http://www.native-languages.org/houses.htm� 


   


Distribute � HYPERLINK "Attachment_10_ImpactEnvironment.doc" ��Attachment 10�, with the Word Bank of terms that relate to Native Americans in specific regions studied at the various stations.


Students are to complete their placement of the Word Bank term and then verify with the teacher that each word is in the correct place.  


Students are to correct any words that were placed in the wrong column/row and verify the correct location. 





Students are to draw a picture for each term in the Word Bank.  


Intervention: Students who misplace any words or pictures on the chart will make corrections in a small group setting.


Enrichment: Draw a Plains or Eastern Woodlands scene and write a caption for your drawing.


*Note:  We also had stations for the Southwestern and Northwestern Indians.  Those would be included as well on your formative assessment. 





Make connections of the Enduring Understanding and Essential Question to the terms in the Word Bank:


A person’s lifestyle is influenced by his or her environment.


How do people survive in a new place?  (natural resources for their shelters, food that could be obtained, clothing, cultural practices, etc.)








Day 9: Summative Assessment


Extended Response question: 


Identify two Native American groups from different regions in the United States. Explain how each used the natural resources in their environment. (4 points)      � HYPERLINK "Attachment_11_Assessment.doc" ��Attachment 11�
































Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience. It can include children's books, video clip – 1 to 5 minutes, hands-on experience, music, newspaper articles, cartoons, etc. 





Frontloading the Unit:  Day 1


Display Native American pictures for students to view as a group.  Discuss what is happening in the pictures.  (Pictures can be obtained from the internet or informative books from a library.  We used large pictures from our library, but you could also do a Google search to find websites with pictures.) 


Determine students' prior knowledge of Native Americans as they record any words/phrases under the appropriate letter of the alphabet on the Predicting ABC's worksheet.  � HYPERLINK "Attachment_1_Predicting_ABC.doc" ��Attachment 1�


Share students' words/phrases as a class.  Student can add to their individual lists.


Students will add to this list during the unit.
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