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 Name: _______________________________________  

Period: __________
Directions:  Choose any TWO of the documents.  Compare and contrast them in the noted areas to determine which one is the most reliable document.
The two documents I have chosen are:
	· Document A

· Document B
	· Document C
· Document D
	· Document E


When were they written?


Document _______: ___________________________


Document _______: ___________________________

By whom were they written?


Document ______: ___________________________________________________

Document ______: ___________________________________________________
Are they Primary or Secondary sources?


Document ______: ___________________________________________________

Document ______: ___________________________________________________
What was the immediacy of the document?


Document _______: __________________________________________________
Document _______: __________________________________________________
What was the motive of the document?



Document _______: __________________________________________________
Document _______: __________________________________________________
What was the bias of the document?

Document _______: __________________________________________________

Document _______: __________________________________________________
Determine the LEAST RELIABLE document and state why you came to this decision.

I found that Document ____ was the MOST RELIABLE of the given documents. The evidence includes:
________________________________________________________________________

Determine the LEAST RELIABLE document and state why you came to this decision.

I found that Document ____ was the LEAST RELIABLE of the given documents because: 

 Sample Answer Key:  The answers will be dependent upon the selected documents.
The following are only suggested answers for the documents chosen by the students.  Teachers must use judgment whether the final answers are based on logic and factual evidence.

Directions:  You are to choose any TWO of the documents available and determine the reliability of a document.  Select two documents and explain why one is more reliable than the other.  

The two documents I have chosen are:

· A: 
“Recollection of George Hewes” from James Hawkes’s A Retrospect of the 
Boston Tea Party (New York, 1834)
· B: 
Excerpt from A Household History for All Readers by Benson J. Lossing

 (New York: Johnson and Miles, 1877)
· C:
The Account of The Boston Massacre  (As reported in The Boston Gazette 
and Country Journal) Monday, March 12, 1770.

· D:
Captain Preston offered his views of the events of March 5 in a deposition.  
March 12, 1770
· E:
July, 1770, Copies of A Short Narrative of the Horrid Massacre in Boston 
began circulating in Boston. (Samuel Adams was rumored to have a hand in the writing.)
When were they written?

· A:
1834
· B:
1877

· C:
March 12, 1770
· D:
March 12, 1770
· E:
July, 1770
By whom were they written?

· A:
George Hewes, told to and written by James Hawkes
· B:
Benson J. Lossing
· C:
Newspaper reporters
· D:
Captain Preston
· E:
Samuel Adams (Many historians credit him as the author of the document.)
Are they Primary or Secondary sources?

· A:
Accept Primary OR Secondary if explained as Hewes’ word told to J. Hawkes
· B:
Secondary
· C:
Secondary
· D:
Primary
· E:
Secondary
What was the immediacy of the document?
· A:
NOT Immediate (written after 60 years)
· B:
NOT Immediate (written after 100 years)
· C:
Immediate (written soon after event)
· D:
Immediate (written soon after event)
· E:
Immediate (written soon after event)
What was the motive of the document?
· A:
For financial gain, for reputation of author
· B:
For financial gain, for reputation of author

· C: 
For financial gain, to sell newspapers, to report news

· D:
To save himself and his men at the upcoming trials

· E:
To influence potential jurors at the upcoming trials

What was the bias of the document?
· A:
American bias
· B:
American bias, but less so as it was an attempt to be a historical account. 

· C:
American bias, but less so as it was an attempt to be a historical account,

or more so as it was a Boston newspaper
· D:
English bias
· E:
American bias

I found that Document (see below) was the MOST RELIABLE of the given documents because:
· A:
This was the MOST RELIABLE because the author was actually THERE and 

had firsthand knowledge of the event. 
· B:
This was the MOST RELIABLE because the author was attempting to write a 
historical account so had nothing to gain by lying.

· C:
This was the MOST RELIABLE because it was a very immediate account in 
the local newspaper. 
· D:
This was the MOST RELIABLE because the author was actually THERE, 
and had firsthand knowledge of the event.  Preston was the only version from the English point of view.

· E:
This has questionable RELIABLE because it was an anonymous account, 
and the purpose and position of the writer cannot be traced. 
I found that Document (see below) was the LEAST RELIABLE of the given documents because:
· A:
This was the LEAST RELIABLE because it was written over 60 years after

the fact, possibly to improve the teller’s reputation and importance, and could have been paraphrased by the writer.

· B: 
This was the LEAST RELIABLE because it was written over 100 years after 

the event.

· C: 
This was the LEAST RELIABLE because it was the local newspaper of the 
town that was being singled out by the English as “troublemakers.”

· D: 
This was the LEAST RELIABLE because the author was on trial for murder.

· E: 
This was the LEAST RELIABLE because it was written months after the 
event, was written anonymously, and seemed biased for the Americans. 
Rubric:
Page 1 of the Summative Assessment

4 Points

The student indicates an understanding of how to analyze the reliability of given documents based on:

· a primary or secondary source (1 point)

· for immediacy (1 point)

· for motive (1 point)

· for bias (1 point)
3 Points

The student indicates an understanding for 3 of the 4 requirements.

2 Points

The student indicates an understanding for 2 of the 4 requirements.

1 Point

The student indicates an understanding for 1 of the 4 requirements.

0 Points

The student indicates no understanding of how to analyze given documents as a primary or secondary source, for immediacy, motive and bias to determine their reliability. 

Rubric:
Page 2 of the Summative Assessment  
4 Points

The student wrote a thorough and complete response to:

· why the document was the most reliable  (2 points)

· why the other document was the least reliable (2 points)

· only one point will be awarded to a partial but incomplete explanation for each document. 

3 Points

The student indicates a complete understanding of one document and a partial but incomplete explanation of the other document. 
2 Points

The student indicates a complete understanding of one document
1 Point

The student indicates a partial but incomplete explanation of one document. 

0 Points

The student indicates no understanding of the application of criteria to determine the reliability of information.  
Focus Skills: (Verbs)


What is it that the students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Stated Verbs:


analyze


compare


identify


explain (cause/effect)





Implied Verbs:


organize


lead


present


support


work





perspectives


sources


point of view


conflict


fiction/nonfiction





Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The lack of a voice in government causes change.  


Democracies permit both sides of an issue to have their day in court.








Essential Questions:  What are the 2-5 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





Can we believe everything we read or hear?


How do perspectives color what people think they know?


Do any events have only “one side?”


Is violence ever justified during protests?


Do human freedoms trump “lawful” protesting?








Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





List:


perspectives


point of view


fiction/nonfiction


causes and consequences


conflict 








Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into your lesson.  


See Day 2.








primary / secondary sources


immediacy


motive


consistency


bias


reliability








Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


    student exemplar response    OR


    rubric








Target Benchmark: 


A.  Analyze different perspectives on a topic obtained from a variety of sources.  





Question:


Choose any TWO of the documents.  Compare and contrast them in the noted areas to determine which one is the most reliable document.  Attachment 9





Sample Student Responses:  (not limited to the following)


See Summative Test and the Sample Answers pages 12-15.


See Summative Rubric page 16.








Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping.





Does not apply.











Extensions


Students could be asked to write and perform a song (like Ohio) about the Boston Massacre. 


Students could also be asked to research the events at Jackson State University. Ten days after the Kent State Shootings, two students were killed at this historically black college. A research paper could provide details of the incident and explore the reasons why this event never became as well known as Kent State.


Finally, there is a lot going on in this lesson, but it is cut down into small parts. Set time limits for yourself and keep moving. If students have lengthy discussions on each part, be sure to cut them off when appropriate.








Extension Activity 


Instruct students that they are to be silent during the upcoming video.  


Show “You Are There” video about the Boston Massacre.  Walter Chronkite  


When finished (25 minutes) ask each student to complete � HYPERLINK "Attachment_11_Short%20Narrative.doc" ��Attachment 11�.








Sequence of Experiences for ALL Learners:


  At the knowledge/Remembering Level of Bloom


 Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the application/Understanding Level of Bloom


Includes experiences with specified checkpoints.








Preface:  Display in the room the Boston Massacre print from the Boston Gazette and Country Journal, March 12, 1770 and the vocabulary terms.   � HYPERLINK "Attachment_4_Boston%20Gazette.doc" ��Attachment 4�





Day 1


Frontload: Activity 1:





Ask a teacher or another adult to serve as an actor in a staged event. Do not explain or announce the event to students. Here is an example: 





The actor walks into the room, closes the door loudly, stands quietly for a few seconds, and then whispers something in the teacher’s ear, pointing towards the students near the center of the room. The actor picks up a book from a shelf and moves it to another location, then opens a window, and exits quietly. 





Immediately following the actor’s appearance, distribute index cards to the class. Ask students to write a description or to make a list of what happened when the actor came into the classroom. As an eyewitness, you are not to discuss what you saw.  Students are to turn their cards face down on their desks.  








Frontload follow-up:


Discuss what happened when the adult actor came into the classroom. 


Record students’ recollections on the board. 


Turn the index cards over to see the list and/or comments.  


Ask several students to share what they wrote on their cards. 


Do the accounts on the cards differ from the recollections listed on the board? 


Do the accounts differ from student to student? 


What are the differences? 


What might be the reasons for the differences?





Explain that the reliability of any source, primary or secondary, is dependent upon


four criteria:


immediacy,


motive,�
accuracy, 


bias.�
�
Provide a very basic explanation for each of the four terms. 





Homework:  Think about these terms for tomorrow's discussion.





Introduce these Essential Questions and discuss how they apply to today's experience.


Can we believe everything we read or hear?


How do perspectives color what people think they know?


Do any events have only “one side?”








Sequence of Experiences for ALL Learners:  (continued)





Day 2


Review the various versions of what happened yesterday and the way it links to the homework words.


Discuss the homework terms and other vocabulary: � HYPERLINK "Attachment_1_Voc_Reliability.doc" ��Attachment 1�


Primary Source:


An account of an event by someone who was present at the event.


Secondary Source:


An account of an event by someone who was not present at the event.


Content:


What is the focus of the document?  


Immediacy:


How soon did the person record his/her account of the event?  Why is the lapse of time important?


Motive:


that which prompts a person to action with a sense of purpose


What prompts a person to action with a sense of purpose?


Do they have a reason to lie or exaggerate?  


Consistency:


Do other accounts corroborate this account?


Bias: 


a prejudice or slanted view of a situation


Reliability:


to depend upon with confidence


What is the level of dependability of the information? What is the reputation of the source?





Introduce the Enduring Understanding:  The lack of a voice in government causes change.  Ask students to record one connection from today's discussion to this understanding. 





Application


Distribute � HYPERLINK "Attachment_2_Hewes_Document.doc" ��Attachment 2�, “Recollection of George Hewes,” and read highlighted sections aloud with the class. 


Model the process of determining the reliability of this source:


Primary Source:  Hewes was at the event, but his words are recorded by someone else.


Secondary Source:  James Hawkes was not at the event.  What is his reputation for accuracy when researching information for his book?


Content:  What is the focus for the document?


Immediacy:  He wrote the summary more than 60 years after the actual event - in 1834.


Motive: Did he want to find out about the event?  Was it to make money or to document a major event in history?  Was it pride or revenge?


Consistency:  We will need to check on other sources to find evidence that would support his summary of the event or do others report it differently? 


Bias:  It appears it was an accident that Hewes was at the King's Highway.


Does Hawkes have a reason to lie or to exaggerate?  American author. 


Should we assume all American authors are anti-British? 


Is there anything to suggest that the author is anti-British?


Reliability:  We will need to do more research to determine if this article is accurate.























Sequence of Experiences for ALL Learners:  (continued)





Day 2 – continued


Application to Pictures: 


Place the images of the Boston Massacre from the Boston Gazette on the overhead and/or distribute copies to students.  (This is the same picture on display since Day 1.)


Tell students to apply the same methods of examination to the images that they applied to the written documents. 


Each student—independent of the group—should try to determine immediacy, motive bias and reliability of the Boston Gazette print. � HYPERLINK "Attachment_4_Boston%20Gazette.doc" ��Attachment 4�


Discuss the results of their review of the print. 


Divide students into teams of four and each team will receive a primary source print to review to determine: immediacy, motive, bias and reliability.  � HYPERLINK "Attachment_6_Boston_Prints.doc" ��Attachment  6 � 


Ask students to regroup so that each new team has all 4 prints and discuss the reliability of the prints.


Ask each group to present the findings to the rest of the class. 








Day 3:


This lesson is to make comparisons between the two historical events and the way that they were portrayed in the media. It provides opportunities for visual and auditory learning.


�Objectives:�As a result of this lesson, students will be able to...


Make a comparison between the Boston Massacre and Kent State


Analyze the way each event was portrayed in the media of the era


Evaluate the ways that law enforcement deals with riots.


�Review:


Brainstorm key events from the Boston Massacre





Frontload


Play the song Ohio by Crosby, Stills, Nash and Young several times. Have students listen closely to the lyrics.


Discuss what the students heard and what the song is about.


Identify key � HYPERLINK "http://www.associatedcontent.com/theme/775/lyrics.html" \o "lyrics" �lyrics� in the song that give details about the historical event: 


"four dead in Ohio," 


“Tin soldiers,” 


"Nixon's coming," 


"this summer," 


"cutting us down," etc. 





Record these responses on the board opposite the details about the Boston Massacre.


If available, play and discuss the words to the Beatle’s “Revolution.”�














Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, video clip – 1 to 5 minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Day 1 – See details pg. 6 


Activity 1:  A teacher will role play a series of actions, and students will record their individual eyewitness accounts.  











Sequence of Experiences for ALL Learners:  (continued)


Day 6





Summative Assessment – Includes potential differentiation options.  Various options can be made based on the performance level of different students.   Some students would be assigned specific documents and others would have a choice. 





Taught During the Unit:


A:  “Recollection of George Hewes” from James Hawkes’s A Retrospect of the 


Boston Tea Party (New York, 1834)  � HYPERLINK "Attachment_2_Hewes_Document.doc" ��Attachment 2� 





B: Excerpt from A Household History for All Readers by Benson J. Lossing		 


(New York: Johnson and Miles, 1877) � HYPERLINK "Attachment_3_Lossing.doc" ��Attachment 3� 





New Primary Sources: 


C: The Account of The Boston Massacre  (As reported in The Boston Gazette 


and Country Journal) Monday, March 12, 1770. � HYPERLINK "Attachment_10_Assessment.doc" ��Attachment 10�





D: Captain Preston offered his views of the events of March 5 in a deposition.  


March 12, 1770 � HYPERLINK "Attachment_8_Preston.doc" ��Attachment 8� 





E: July 1770, Copies of A Short Narrative of the Horrid Massacre in Boston 


began circulating in Boston. (Samuel Adams was rumored to have a hand in the writing.)


� HYPERLINK "Attachment_12_Short%20Narrative.doc" ��Attachment 12�





Sample Differentiation for the Assessment


Gifted students:  Choice D and either C or E


Average students:  Choice D and another from the American perspective


Lower Average students:  Choice D and either A or B.


In-Progress students:  A and B








Performance Assessment


    student prompt


    student exemplar model


    rubric

















I Can Statements:


Statements are written in student friendly language so that the learner clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators.





I can


check what I see and hear for the motive 


check what I see and hear for bias in documents, broadcasts, etc.


compare the accuracy of various points of view about a particular era or event. 











List of Attachments and the Purpose for Each: 


� HYPERLINK "Attachment_1_Voc_Reliability.doc" ��Attachment 1. Ways to Determine the Reliability and Credibility of Information�  


� HYPERLINK "Attachment_2_Hewes_Document.doc" ��Attachment 2. Hewes document� 


� HYPERLINK "Attachment_3_Lossing.doc" ��Attachment 3. Lossing document�  


� HYPERLINK "Attachment_4_Boston%20Gazette.doc" ��Attachment 4. Boston Massacre prints� 


� HYPERLINK "Attachment_5_Analy_Docum.doc" ��Attachment 5. Written Document Analysis Worksheet: National Achieves  � 


� HYPERLINK "Attachment_6_Boston_Prints.doc" ��Attachment 6. Boston Gazette four prints of the Boston Massacre� 


� HYPERLINK "Attachment_7_Kent_Photos.doc" ��Attachment 7. Kent State prints� 


� HYPERLINK "Attachment_8_Preston.doc" ��Attachment 8. Preston document� 


� HYPERLINK "Attachment_9_Summative%20Assessment.doc" ��Attachment 9. Summative Assessment �


�HYPERLINK "Attachment_10_Assessment.doc"��Attachment 10. Account of the Boston Massacre�   (Optional for the assessment)


� HYPERLINK "Attachment_11_YouAreThere.doc" ��Attachment 11.  "You Are There" Boston Massacres (Optional video)


�� HYPERLINK "Attachment_12_Short%20Narrative.doc" ��Attachment 12. A Short Narrative – July 1770 


�





Primary Sources for the American Revolution:


Document A. “Recollection of George Hewes” from James Hawkes’s A Retrospect of the Boston Tea Party (New York, 1834) � HYPERLINK "Attachment_2_Hewes_Document.doc" ��Attachment 2�  � HYPERLINK "http://www.smithsoniansource.org/display/lessonplan/viewdetails.aspx?TopicId=1004&LessonPlanId=1016" ��http://www.smithsoniansource.org/display/lessonplan/viewdetails.aspx?TopicId=1004&LessonPlanId=1016� 





Document B: Excerpt from A Household History for All Readers by Benson J. Lossing (New York: Johnson and Miles, 1877) � HYPERLINK "Attachment_3_Lossing.doc" ��Attachment 3�


� HYPERLINK "http://www.smithsoniansource.org/display/lesson/viewdetails.aspx?LessonPlanId=1016&LessonId=1074" ��http://www.smithsoniansource.org/display/lesson/viewdetails.aspx?LessonPlanId=1016&LessonId=1074� 


	


Boston Massacre print from the Boston Gazette and Country Journal, March 12, 1770


� HYPERLINK "Attachment_4_Boston%20Gazette.doc" ��Attachment 4� 





Kent State May 4th set of prints for teams – by photographer Howard Ruffner � HYPERLINK "Attachment_7_Kent_Photos.doc" ��Attachment 7�


� HYPERLINK "http://picasaweb.google.com/hruffner/KentStateUniversityMay141970#4955333104372678674" ��http://picasaweb.google.com/hruffner/KentStateUniversityMay141970#4955333104372678674�	





The British Viewpoint:  Captain Thomas Preston  � HYPERLINK "Attachment_8_Preston.doc" ��Attachment 8�


� HYPERLINK "http://www.vlib.us/amdocs/texts/preston.html" ��http://www.vlib.us/amdocs/texts/preston.html� 











Materials:


Index cards or paper cut 3x5


Locate a copy of the song Ohio by Crosby, Stills, Nash and Young


“You Are There” video: The American Revolution /  The Boston Massacre / The Boston Tea Party narrated by  Walter Chronkite - Optional


	� HYPERLINK "http://www.cduniverse.com/productinfo.asp?pid=6789260" ��http://www.cduniverse.com/productinfo.asp?pid=6789260� $6.59








Summative Assessment: Attachment 9





Sequence of Experiences for ALL Learners:  (continued)





Day 2:


Divide the class into small groups. 


Distribute the excerpt from A Household History for All Readers by Benson J. Lossing. � HYPERLINK "Attachment_3_Lossing.doc" ��Attachment 3�


Have the groups read the passage and then, complete their individual copy of "Written Document Analysis Worksheet" from the National Archives.   � HYPERLINK "Attachment_5_Analy_Docum.doc" ��Attachment 5�


Discuss the results of the group work and present the findings to the rest of the class.  





Determine the reliability of this reading by answering the criteria questions:


Primary Source:


Lossing lived after the American Revolution.  


Secondary Source:


Lossing lived after the American Revolution.  He summarized documents from the American Revolution.  


Content:


Who’s to blame for what happened in March of 1770?


Immediacy:


Written in 1877, it was a century after the war.


Motive:


What prompts a person to action with a sense of purpose?


Consistency:


Do other accounts corroborate this account?


Bias: 


The excerpt uses phrases "insolence and brutality of lawless soldiery" and "riotous behavior of the soldiers' for the British.


The excerpt uses phrases:  "were provoked" and "they tore up the stalls" for the colonists.


Reliability:  


This excerpt has details about the Boston Massacre that a researcher could find evidence to prove or reject the cause of the shooting provided by Lossing.


This excerpt agrees with the Hewes documents on the shooting and deaths of colonists. 








Enduring Understanding:


What connections from either of these documents can you make with our Enduring Understanding:  The lack of a voice in government causes change. 


Record sample responses for the class to see. 


What connections from either of these documents can you make with our Essential Questions? 


Can we believe everything we read or hear?


How do perspectives color what people think they know?


Do any events have only “one side?”


Is violence ever justified during protests?


Do human freedoms trump “lawful” protesting?








Sequence of Experiences for ALL Learners:  (continued)


Day 5


Reexamine a copy of Paul Revere's engraving of the Boston Massacre. � HYPERLINK "Attachment_4_Boston%20Gazette.doc" ��Attachment 4�


Ask the students to describe what they see.


Are the soldiers organized? 


Do they appear to be shooting intentionally? 


Are the colonists armed or provoking the soldiers?


Why does Paul Revere choose to portray the situation in this way? 


Compare the Revere engraving to the events at Kent State 


They both involve soldiers shooting at civilians. 


In each, a few people died but the event was called a massacre.


In both cases, the civilians were angry and protesting something. 


Create a chart on the board with four columns and complete with discussion


the history of the Boston Massacre, 


the media representation of the Boston Massacre, 


the history of the Kent State shootings, and 


the media representation of the Kent State shootings. 





Closing Discussion:


Review the basic elements of each event and the comparisons that were made.


From 1770 to 1970, what is the reliability of the information from events that involved 


intense emotional issues for both sides


protest methods that ended in violence


the positions of the published media of that era.








Making Connections:


Enduring Understandings or Big Ideas


Democracies permit both sides of an issue to have their day in court.


The lack of a voice in government causes change. 


 





Essential Questions:


Can we believe everything we read or hear?


How do perspectives color what people think they know?


Do any events have only “one side?”


Is violence ever justified during protests?


Do human freedoms trump “lawful” protesting?








Discussion:


Review the basic elements of each event and the comparisons that were made.


From 1770 to 1970, the methods of riot control remained largely unchanged. 


Soldiers dispersed protestors with live bullets. 


Is that acceptable? 


Why has it changed now?























Sequence of Experiences for ALL Learners:  (continued)





Introductory Lecture:  (10 minutes overview)


Describe the Kent State shootings to the students including the details for the build up of tensions on the campus, the eventual shootings, and the results.  This is not meant to be the historical depth that will be taught at the high school American History course.





Brief Overview of Key Kent State:


April, 1970 - President Nixon announces that the US will enter Cambodia.�


May 1, 1970 - Massive war protests occur nationwide. After a protest at Kent State, the city of Kent erupts into riots and local businesses are vandalized and looted by demonstrators.�


May 2, 1970 - � HYPERLINK "http://www.associatedcontent.com/theme/1391/ohio.html" \o "Ohio" �Ohio� National Guard appear to keep order in the city. When they arrive at the Kent State campus, the ROTC building is burning down. Student protesters attempt to prevent the fire department from putting out the fire by throwing rocks and objects at them.�


May 3, 1970 - More protests occur on campus. National Guard force students to their dorms and enforce a curfew. Some minor injuries occur.  Some students went to help clean-up the damaged downtown Kent area.  Kent was placed under a curfew.�


May 4, 1970 - Another major protest is planned on campus. The National Guard attempts to disperse the students. In the ensuing chaos, a number of soldiers open fire on students. Four students are killed and nine more are injured.�


After the shooting, the soldiers are charged but not convicted of a crime. The shooting solidified and strengthened the student movement. There is still debate as to whether the shooting was intentional or accidental.





Sequencing:


Provide team packets of the 5 pictures of the Kent State shootings or display them in the room.  � HYPERLINK "Attachment_7_Kent_Photos.doc" ��Attachment 7�


Sequence the pictures based on the above summary of the event.  





Follow-up:


Discuss the events at Kent State and the way that they are portrayed in the song Ohio.


Who was at fault? 


Who was the victim? 


Does the song identify one group as the victims? 


Why would the authors portray it this way?


Discuss the complexity of the events at Kent State. The soldiers reacted with a disproportionate level of violence, but they were certainly provoked. The students threw rocks and tear gas containers back at the soldiers.





Optional: show the “You-Tube” videos. � HYPERLINK "http://www.youtube.com/watch?v=wKe8zl8vl" ��http://www.youtube.com/watch?v=wKe8zl8vl� 














Benchmarks/Indicators (Include the full wording for he 2-4 requirements for your unit)





Standard:  Social Studies Skills and Methods Standard 


Benchmark:  


*A.  Analyze different perspectives on a topic obtained from a variety of sources.  





Indicator:  


1.  Compare accuracy and point of view of fiction and nonfiction sources about a particular era or event. 








Standard:  History


Benchmark: 


E. Explain the causes and consequences of the American Revolution, with emphasis on both 


colonial and British perspectives.





Indicator:  


3.  Identify and explain the sources of conflict which led to the American Revolution, with 


emphasis on the perspectives of the Patriots, Loyalists, neutral colonists and the British 


concerning:  


b. the Boston Tea Party, the boycotts, the Sons of Liberty and





    Place an (*) by the Benchmark or Indicator being assessed on your Summative Assessment 


    question.











Notation:  


Students previously studied the historical issues of the Boston Massacre.  The emphasis for the 


unit is to udnertand perspective and reliability of information using the Boston Massacre and the Kent State shootings as the source for gathering and evaluating information.


 	


The Boston Massacre became the “point of no return” for those opposed to remaining British colonials, as well as for the Loyalists. Because of this, the incident was the subject of a great 


deal of bias.  What really happened?  How can we know what is truth and what is fiction? 





In this lesson, students evaluate given events by identifying the (point of view) and motive for 


the documents and prints. They look, too, for accuracy in primary and secondary source material. By determining the reliability of sources, students will attempt to determine the facts for the events in question. 
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