Social Studies Unit Design Template

Name:  Jacqueline Dukes

Grade Level:  4th 




Unit Title:  Beyond the Drinking Gourd 

Time Frame: 3-4 Days + assessment

Final:   10-20-10

    Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)

   Standard:  People in Societies

   Benchmark:  

B.  Explain the reasons people from various cultural groups came to North America and the consequences of their interactions with each other.

   Indicator:


Interaction   


*3.  Explain the reasons people came to Ohio including:

a.  opportunities in agriculture …

b.  family ties  (cultural ties)

c.  freedom from political and religious oppression. 

   Standard:  Social Study Skills and Methods

   Benchmark:  

A.  Obtain information from a variety of primary and secondary sources using the component parts of the source.

   Indicator:  


Obtaining Information

3.  Use primary and secondary sources to answer questions about Ohio history.

   Standard:  Geography – (This is application from previous units.)
   Benchmark:   

A.  Use map elements or coordinates to locate physical and human impact on features of North America.

   Indicator: 


Location

3. Describe the location of Ohio relative to other states and countries.

4. Use maps to identify the location of major physical and human features of Ohio including: 

a. Lake Erie

b. rivers

e.   bordering states

h. Ohio River


Benchmark (Enrichment Activity - Day 5)

B: Identify rights and responsibilities of citizenship in the United States that are important for preserving democratic government.

  
Rights and Responsibilities

  
4. Explain why characteristics such as respect for the rights of others, fairness, reliability, honesty,   

  
wisdom and courage are desirable qualities in the people citizens select as their leaders. 

 
l 

The (*) indicates the Indicator being assessed on the Summative Assessment question.














Sequence of Experiences for ALL Students
Day 1
Unit Objectives:  Students will study the institution of slavery by participating in a variety of activities, which will introduce the institution, victims, escapees, and friends who tried to end the practice of treating humans as property.  The activities are based upon poetry, writings by abolitionists, pictures, and the freedom paintings series by Jacob Lawrence.

The first two lessons inform students that even children were called upon to reject slavery.  By examining the words of a poem, they can see how even small choices could impact whether or not slavery continued. 

Introduction:  

· Provide each student with a personal K-W-L chart that can be completed as they proceed through the lesson.  Have a copy on a transparency, which is filled in, during group discussions.  Attachment 1 
· Allow students to list what they already know about slavery.
· Refer back to these statements during the unit to reinforce and correct any misunderstandings.

Frontload:
· Read aloud to students Follow the Drinking Gourd by Jeannette Winter.  This is a short picture book, which tells about one family’s journey to freedom.  It is also available as a video.

· Students will interpret the meanings of the words in code, such as the “drinking gourd,” meaning the North Star. There is an explanation of the meanings at the end of the story.  
· Use a wall map and have a student show the freedom route once the landmarks are established:
· the bodies of water to the north and south of Ohio 

· the names of the two states to the south of Ohio and
· the country to the north of Lake Erie.
(This is to maintain geographic concepts taught earlier in the school year.)
· Which 'I Can Statement' matches the map work?  Why?  (Number 2:  The geographic features above helped fugitive slaves to escape to freed in Ohio or Canada such as:

· The Ohio River and Lake Erie were the dividing lines between free and slave states/country. 

· Kentucky and Virginia were the slave states bordering southern Ohio. 
· Canada was a free country and offered protection to former slaves.
Lesson 
Step 1:
· Students will look at a primary document, which shows a store that claims to have products that are "free."   Attachment 3 
· Allow students to make their own observations for a few minutes. 
· Then, draw their attention to the sign in front of the store. (Free Labor Store)

· What does the sign means? 
· Ex:  The items sold in the store are made by people who are paid for their labor.
· Is there any connection between the sign and slavery? Most students will have no idea and will need support.

· Ex:  The items in the store are not made by slaves.

Sequence of Experiences for ALL Students
Day 1 - continued
Step 2:
· Distribute a copy of the poem, “To Our Little Readers,” and the analysis assignment questions. Attachment 4  
· Read the poem as a choral reading to introduce students to the antislavery movement.

· Read the poem twice to the class. 

· Discuss the meaning of the unknown words, plus the bolded words.  Invite students to use context clues to figure out meanings. 

· Analyze the poem line by line, as students interpret the meaning in their own words. 

· Complete the poem questions.  Attachment 4.  
Day 2-3 (More than one day is needed to complete this.)
Objective: Students will create a piece of art that is based upon a verse assigned from “The Anti-Slavery Alphabet.”  When completed, students will have a collection of artwork that tells the story of slavery, much as Jacob Lawrence told the story of John Brown. The artwork and components of composition related to the words in the verse are to be shared with the class.
Introduce the Enduring Understandings and Essential Question: 

· People will take great risks to help others to be free. 

· People will move to a new place for the right to be free. 
· For what reasons will people help others?

Discuss:  a real life example of someone taking a risk to help others to be free.

· Teacher Example:  In a winter storm, an ice fisherman is trapped on a floating piece of ice in Lake Erie.  The Coast Guard is notified.  A Coast Guard member is lowered from a helicopter and places his life jacket on the fisherman and signals for the crew to lift up the fisherman. Once the fisherman is safe, the Coast Guard crew lowers the jacket to their crew member and brings him up.  
· Who was taking great risks to help others?  (Coast Guard crew and especially the member who was lowered to the ice.)

· What was the freedom issue?  (It was freedom for the fisherman to escape a life threatening situation.)

· For what reason did the Coast Guard help the fisherman?  (If the fisherman stayed on the ice during the storm, he would most likely freeze to death or drown.)

· Ex:  Think of a person who had to leave his or her country and moved to a new place to be free.  (Pilgrims left England to be free in America.  They faced the dangers of crossing the ocean to unknown areas.  The sea captain and crew helped to make this possible. The captain and the crew wanted the job for money, but they may also have believed in helping others to escape persecution and unfair treatment.)
· Students are to share examples of family members who were immigrants or current students or other families who have moved to the United States. 

Sequence of Experiences for ALL Students
Day 2-3:  continued
Apply an Enduring Understanding:
· Display the "A” from the “Anti-slavery Alphabet".  Attachment 5
· Understand the meaning of abolitionist from stanza “A" by allowing students to read it individually and then discuss as a class.  
· How would the term abolitionist apply to our Enduring Understanding?  (They took personal risks to help fugitive slaves obtain their freedom.)
· Use the “Z” verse from the alphabet to relate zealous to abolitionists such as Frederick Douglass, John Parker, Sojourner Truth, John Brown, etc.  Each was willing to risk his/her life to help others become free.  Discuss the highlighted words within the verse.  

Z is a Zealous man, sincere,

Faithful, and just, and true;

An earnest pleader for the slave—

Will you not be so too?

Links to John Brown:
· Discuss John Brown as an example of such a "zealous" man.  There is a synopsis of his life at http://www.arts.wa.gov/public-art/legend-of-john-brown/index.html .

· 2009 was the 150th anniversary of his death, and his belief to end slavery had direct links to Summit County.  This 22-piece print collection site, “The Legend of John Brown,” is a project of the Washington State Arts Commission.
· Arrange for technology equipment to display the collection to students.

· Show the entire collection and read the captions as if reading a story.  This will provide students a chance to consider the systematic way in which Brown prepared for Harper’s Ferry.

· Discuss the relationship of the artwork and the text. 

· Would the words have the same impact without the pictures?
· Assign a letter of the alphabet to each student except for the letters "A, X-Z".  Most of the other verses fit directly with the slavery vocabulary.
· Based on a verse from the "Anti-Slavery Alphabet," each student is to create a drawing on 8½ x 11" paper to reflect his/her verse.  

· Display the completed drawings with an index copy of the corresponding verse.  A binder easel with the clear pockets is a way to display and protect the drawings.  It will provide a similar effect to the Lawrence collection for John Brown.  

· How does your alphabet letter link to the Enduring Understanding?
· Does your letter support freedom or does it take away freedom?

· Give an example.

· What was the issue of freedom?
· How does your alphabet letter link to the Essential Question?

· Does your letter support people wanting to help others?  

· If yes, explain.

· If no, explain. 
Sequence of Experiences for ALL Students:  (continued)

Day 4
Objective:  Working in small groups, students read primary sources about people whose lives took different paths in the search for freedom and justice. 

· Create team packets from Attachments 6-13.  Save a copy of the picture from each attachment.  
· Post the pictures of the people that will be discussed during the next two lessons. Leave space to add comments for each person.
Formative Assessment:

· Introduce the lesson by distributing a list of names and a series of short descriptive sentences of well known African Americans.  Attachment 14 

· Ask students to predict a match of the names and descriptions.  Collect their predictions.  Note:  These are not recorded as a grade, but they are scored.
· Students should use context clues such as "pronouns" etc. to help with some matching of the term and a person's accomplishments.  
	Osborne P. Anderson

Fannie J. Coppin

Frederick Douglass
	Josiah Henson

John Parker
	Mary Ann Shadd Cary

William Still

Sojourner Truth 


· This will provide the teacher with students' background knowledge and will help when assigning students to team packets.  

Lesson:
· Working in groups of 2- 4, students look at their envelope that contains a biography and one or two primary source pictures or documents.

· Use the packet information and an encyclopedia or other technology, to create a timeline, which provides highlights of each individual’s life. 
· Make a link between your individual and his/her connection to the Enduring Understandings and Essential Question.  
· How did he/she take risks to help others?
· What was the freedom issue?  
· What reason did your person have to help others?  

· Each group presents its timeline to the class.

· Use an overhead and transparency, chart paper, PowerPoint, etc. 
· Explain your person's connection to the Enduring Understanding and Essential Question.  (See above)
· Discuss how the first 'I Can Statement' matches your primary source person's reasons for
moving to new locations:  family ties, economic/job opportunities and political freedom.

· Use a new blank copy of Attachment 14, ask students to match the people to their correct contribution. Return students' original Attachment 14 predictions and have them determine whether or not they were able to match the individuals with their accomplishments.   
Sequence of Experiences for ALL Students:  (continued)

Day 5
Formative Assessment Follow-up:
· Discuss with all the students the definitions and examples of characteristics of a leader.
· Display, for each of the characteristics of a leader, their definitions on the board, overhead, whiteboard, etc. 
· fairness:  just, impartial, free from dishonesty or injustice   (umpires, parents, etc.)
· reliability:  to depend upon with confidence  (the bus driver picking me up)
· honesty:  truthful; have a good reputation  (G. Washington myth) 
· wisdom:  to know what is true and to use good (solid)  judgment  (judge, parents, religious leaders, etc.)
· courage:  to face difficulties or danger (a hero, military person, safety official, etc.)
· Ask students to identify someone in their own lives who demonstrates one or more of these characteristics. Share their responses. – Answers will vary.
· In Progress Students:  Those students who scored 0-5 on Attachment 14.
· Model one of the eight people from the attachment to show how the person was connected to one or more of the above characteristics.  
· Assign students to return to their original primary source teams from yesterday.

· Identify and explain how their person demonstrated two or more of these characteristics.
· Monitor team discussions.  

· Rocky Mountain Students:  Those students who scored 6-8 on Attachment 14.

· Distribute the leadership characteristics sheet.  Attachment 15
· Individually select your primary source person and one extra person.  Write in key phrases or an example how the leadership characteristics applied to each person. 
· Conduct a whole class discussion of the results from the two groups. 
· Students individually complete the final 'I Can Statement' for one of the famous people in the primary source activity.   Tell four key facts about this person's life, including why his/her contributions were important.
· Ex.  I can tell you Josiah Henson was a slave for thirty years.  He escaped slavery, became a preacher, and abolitionist.  He founded a cooperative colony of former slaves in Canada.  Harriet Beecher Stowe read his story, and he became the model for Uncle Tom, a key character in her book, Uncle Tom’s Cabin. He is the first African American to be pictured on a Canadian stamp.

Homework:  Review details concerning three of the famous individuals for the last two days.
· How do their lives connect (link) to family ties, economic/job opportunities and political freedom.

Day 6
Summative Assessment:

Question:

Explain four different reasons why African Americans, both freemen and slaves, were drawn to Ohio or Canada during the early and mid-19th century?  (4 points)
 

List of Attachments and the Purpose for Each:  (These are hyperlinked.)





Attachment 1:   KWL Chart


Attachment 2:   Vocabulary and Story Connection


Attachment 3:   Free Labor Store, Mt. Pleasant, Ohio 


Attachment 4:   Poem  and Answer Key


Attachment 5A:  Anti-Slavery Alphabet


Attachment 5B:  Anti-Slavery Alphabet Worksheet


Attachment 6:   Anderson


Attachment 7:   Coppin


Attachment 8:   Douglass


Attachment 9:   Henson


Attachment 10: Parker


Attachment 11: Shadd Cary


Attachment 12: Still


Attachment 13: Truth


Attachment 14: Famous African Americans Worksheet 


Attachment 15: Leadership Characteristics








Primary and Secondary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.





Jacob Lawrence, “The Legend of John Brown,” 1977, based on original goache painting, (1941), Washington State Arts Commission, � HYPERLINK "http://www.arts.wa.gov/public-art/legend-of-john-brown/index.html" ��http://www.arts.wa.gov/public-art/legend-of-john-brown/index.html�, (accessed June 26, 2010). 





“Anti-slavery Alphabet”, Philadelphia: Merrihew & Thompson, (Printed for the Anti-slavery Fair), 1847, � HYPERLINK "http://www.gutenberg.org/etext/16081" ��http://www.gutenberg.org/etext/16081�, (accessed June 26, 2010).





Jeannette Winter, Follow the Drinking Gourd. New York: Knopf, 1988.





“Free Labor Store,” Ohio Historical Society, � HYPERLINK "http://www.ohiohistory.org/" ��http://www.ohiohistory.org/� (accessed June 28, 2010).











Materials Needed:


Wall map Day 1


Arrange for technology equipment to display the collection of Jacob Lawrence paintings of John Brown to students.  Day 2


8 ½ x 11" paper and coloring supplies  Day 2








Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























culture groups


freedom


oppression


physical features


primary sources


secondary sources   


wisdom and reliability








Stated Verbs:


explain


use


describe


identify


obtain








Implied Verbs:


analyze


compare


cause/effect








Enduring Understandings or Big Ideas:.


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?


. 


People will take great risks to help others to be free. 


People will move to a new place for the right to be free. 








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 2-4 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited





For what reasons will people help others?


Why do people move from one place to another? 


How did Ohio's location and geographic features contribute to people moving?


	      	                   (This is a Topical Question to be used in the unit.) 























Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)


 


The details will be listed on the day that it is incorporated into the lesson.  See Day 1





List:


culture groups


freedom


oppression


physical features


primary sources


secondary sources








fugitive


slave


master


abolitionist

















 Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?





    Format:


Extended Response question


	student exemplar response             


rubric








Target Benchmark/Indicator: People in Societies B 3





Question:


Explain four different reasons why African Americans, both freemen and slaves, were drawn to Ohio or Canada during the early and mid-19th century.  (4 points)





Answer:





Sample Responses:  (not limited to the following)


Political Opportunities


Because Ohio was a free state, African Americans could own their own homes and businesses there.   (Canada was a free country.)


African-American children were allowed to learn to read and write (although in many places, they had to go to segregated schools).





Either


Many abolitionists and people in the Underground Railroad movement helped runaway slaves escape through Ohio to Canada. 


OR


Ohio was a non-slave state.  Many Ohioans believed slavery was wrong and were willing to help runaways.





Economic Opportunities 


They could be paid for their work as skilled craftsmen or laborers rather than work as slaves for their masters.


They could obtain a college degree and earn more money.





Environmental Opportunities 


Many former slaves worked on farms (plantations) and there was good farmland in Ohio and Canada.





Family Ties


They already had relatives and other friends living in Ohio or Canada.   

















Summative Assessment:  (continued)





Rubric:





4 Points 


The student wrote four thorough and complete explanations why African Americans were drawn to Ohio or Canada in the early and mid-19th century.  (1 point for each)





3 Points


The student wrote a thorough and complete explanation for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete explanation for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete explanation for 1 of the 4 requirements.





0 Points


The student indicates no understanding of reasons why people moved to Ohio and Canada.














2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 





Use the questions on Attachment 5A as a formative assessment. The details will be provided on Day 3.





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





I can…


tell three reasons why people move to new locations:  family ties, economic/job opportunities and political freedom.





discuss why Ohio’s location and natural resources attracted people who wanted or needed to relocate during the 19th century.  





interpret primary or secondary source information to answer questions about Ohio and why African Americans wanted to seek freedom. 





interpret primary or secondary source information to answer questions about what African Americans’ lives were like before and after they were freed.











4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





The teacher will read passages from Beyond the Drinking Gourd. 


Specific details will be provided on Day 1.












































Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





None





Interdisciplinary Connections: Optional





None
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