Social Studies





Name: Dana Perkins
Grade Level:  4th

Unit Title:  First Amendment and Problem Solving: Government
Time Frame: 5 Days + assessment

Final: 6-22-09
Updated: 4-2-16


	Focus Skills: (Verbs + Level of Bloom)  

What is it that the students need to be able to do at the mastery level?  


	Focus Concepts:  (Nouns – Content)

What are the discipline specific nouns used in the New Learning Standards.

	· explain


	Implied Verbs:
· evaluate

· synthesize
· draw inferences

· analyze
· contrast

· compare


	· U.S. Constitution

· citizens’ rights

· Articles of Confederation
· representatives

· First Amendment freedoms:

· religion

· speech

· press

· petition

· assembly

· basic rights 






	Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.



	List:
· U.S. Constitution
· citizen’s Rights

· First Amendment

· speech

· assemble
· petition
	
	Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)

The details will be listed on the day that it is incorporated into the lesson.  See Day 1.

















2010 Social Studies Content Standards and Model Curriculum





Strand: Government


Topic:  Rules and Laws 


Rules play an important role in guiding behavior and establishing order in families, classrooms and organizations. Laws are enacted by governments to perform similar functions.





Content Statement 19:


The U.S. Constitution establishes a system of limited government and protects citizens’ rights; five of these rights are addressed in the First Amendment. 





Content Elaborations:


Fourth-grade students should understand that the U.S. Constitution provides a framework for government, describing what it may and may not do.   [Rule Book] pc


[Weaknesses in the Articles of Confederation ...  Note:  You will need to teach this in your own lessons.] 


The U.S. Constitution was created and provided a government with limited powers and protections for the rights of citizens.


Fourth-grade students need to understand that in the United States, the people are the source of the government’s authority and that citizens choose representatives and decide issues through the process of voting.


They also need to understand that the U.S. Constitution protects the basic rights of citizens. Students at this level become familiar with the First Amendment, guaranteeing the freedoms of religion, speech, press, petition and assembly.





Expectations for Learning:


Explain how the U.S. Constitution limits the power of government and protects the rights of citizens. 











Problem Solving:  Required for 3rd – 12th     


  Use a problem-solving /decision-making process which includes:


	a. Identify the problem


            b. Gather information


c. List and consider options 


d. Consider advantages and disadvantages of options


e. Choose and implement a solution


 f. Develop criteria for judging its effectiveness 


g. Evaluate the effectiveness of the solution.  














 	











List of Attachments and the Purpose for Each:  (These are hyperlinked.)





Attachments: 


� HYPERLINK "Attachment_0_%20I%20Can%20Statements.doc" ��Attachment 0:    I Can Statements�


� HYPERLINK "Attachment_1A_Photo.doc" ��Attachment 1A:  Photograph� –  Background for Migrant Children


� HYPERLINK "Attachment_1B_Vocab.doc" ��Attachment 1B:  Vocabulary� – Rate Your Vocabulary Knowledge


� HYPERLINK "Attachment_2A_Anticipation%20Guide.doc" ��Attachment 2A:  Anticipation Guide�


� HYPERLINK "Attachment_2B_Who%20Could%20Tell.doc" ��Attachment 2B:  Who Could Tell?�


� HYPERLINK "Attachment_3A_Poems.doc" ��Attachment 3A:  Poems� (opening stanza for each poem – published work is cited.)


� HYPERLINK "Attachment_3B_Web.doc" ��Attachment 3B:  Web Graphic Organizer� for Migrant Workers


� HYPERLINK "Attachment_3C_Problem%20Solving.doc" ��Attachment 3C:  Problem Solving Graphic Organizer�


� HYPERLINK "Attachment_3D_Last%20Shall%20be%20First.doc" ��Attachment 3D:  Chavez Letter:  Last Shall Be First�


� HYPERLINK "Attachment_3E_Photos.doc" ��Attachment 3E:  Photographs of Migrants Workers and Living Conditions


�� HYPERLINK "Attachment_3F_Exit_Ticket.doc" ��Attachment 3F:  Exit Ticket Reflections�


� HYPERLINK "Attachment_4A_Chavez_Letter.doc" ��Attachment 4A:  Chavez Letter�


� HYPERLINK "Attachment_4B_Protest.doc" ��Attachment 4B:  Chavez photograph: Protest�


� HYPERLINK "Attachment_5A_1st%20Amendment.doc" ��Attachment 5A:  First Amendment�


� HYPERLINK "Attachment_5B_1st%20Amendment.doc" ��Attachment 5B:  First Amendment Rights in Action�








Primary Sources: Details for utilizing the source(s) will be noted on the daily lesson plan.


 


A speech made by Cesar Chavez titled, “The Last Shall Be First.”  


� HYPERLINK "http://esl-bits.net/listening/Media/CesarChavez/default.html" ��http://esl-bits.net/listening/Media/CesarChavez/default.html�  (Accessed 4-2-16)


Used only from 0:00-4:04 of the speech.


A series of photographs of migrant workers and living conditions


See the individual notation photograph notations for � HYPERLINK "Attachment_3E_Photos.doc" ��Attachment 3E�. 














Materials Needed:


collection of old newspapers: "Front Page" and the "Community Sections"


scissors














Enduring Understandings or Big Ideas:  1-3 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand.  (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures?   





The powers of a democratic government and the rights of its citizens are limited and protected by laws.  





People can create or influence change by using their First Amendment rights.





Essential Questions:  What are the 2-5 core questions for the unit? 


Engaging to students


Open ended


Leads to Essential Understandings or Big Ideas


Raises other questions   (Can and should be revisited)   





What rights can you exercise to change___________________?


How does the First Amendment protect U.S. citizens?





Summative Assessment: 


Begin with the end in mind – align to the content standards


Communicate the expected level of performance to student prior to instruction


Does it link back to the focus skills and concepts?


Format: 


Extended Response question 


student exemplar response 


rubric





Target Benchmark:  


Content Statement 19:


The U.S. Constitution establishes a system of limited government and protects citizens’ rights; five of these rights are addressed in the First Amendment. 





Summative Assessment Question:


Gerald is disappointed in a recent rule his middle school principal created, banning all cell phones from students’ possession while at school.  Gerald disagrees with this rule and would like it changed.  He knows that he has rights that are protected under the First Amendment and that he can use them to help influence change.  





Identify one right Gerald can use to influence change and give an example that shows how he can use that right.  Then list an advantage and disadvantage of his choice.  (4 points)





Sample Student Responses: (not limited to the following)





Right�
Explanation�
Advantage�
Disadvantage�
�
Speech�
He can speak directly to the principal, telling his point of view.�
His opinion is heard by the person making the decision. �
He may have to meet after school and be late for practice. 


                   or


He may miss class and have to make up work. 


�
�
Petition�
He can write a letter to the principal.�
His principal could read and understand his viewpoint.


His principal would know that he took the time to express his views on the phone issue. 


�
The petition might be lost.


The principal may not give him a response back.�
�
Assembly�
He could meet with other classmates to discuss the new rule.








�
The principal would hear several viewpoints.�
He would need to have time to plan and organize the meeting.�
�
















































Rubric:





4 Points


The student 


identified a Frist Amendment right. (1 point)


wrote a thorough and complete explanation how this right can be used to promote change. (1 point)


identified an advantage and disadvantage for this choice.  (1 point for each)





3 Points


The student wrote a thorough and complete response for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete response for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete response for 1 of the 4 requirements.





0 Points


The student indicates no understanding of First Amendment Rights.


























Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery.


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 





Checkpoint:  Students are to provide a definition and example of the following:  Freedom of Speech, Right to Petition, and Right to Assemble.  Examples can be written or drawn.  Based on students’ responses, divide them into two groups:


Group 1:  Those students who were able to define and provide examples of each are to:  


Search through various newspapers and/or magazines that have been collected over a period of time.  In these resources, students are to locate examples of people exercising their First Amendment rights.  These examples may include visuals and written material.  


Identify which rights are being exercised, and write an advantage and disadvantage of each. 





Group 2:  Those students who were able to define 0-2 of the rights and/or provide 0-2 examples of each are to:


Receive an envelope containing a copy of Cesar Chavez’s speech examined earlier, a copy of a letter written by Chavez to Mr. Marko Zaninovich, and a photograph of Chavez protesting with a group of farm workers.  The envelope also contains 3 papers, each titled after a First Amendment right and each containing the list of advantages and disadvantages discussed in class yesterday:  Freedom of Speech, Right to Petition, Right to Assemble.  


Match the primary source to the correct paper heading and advantage and disadvantage list.  Once done correctly, provide them with several more additional examples and have students identify them in the correct heading.  These examples can come from recent news clippings or even from Group 1.
































 I Can Statements


Statements are written in student friendly language so that the student clearly understands the expectation.   They are directly linked to the Content Statement, Elaboration and Expectations.   





I can. . .





I can define and appropriately use the unit content vocabulary. 





I can explain how the U.S. Constitution protects its citizens.





I can identify the source of our government’s power in Ohio and the United States.





I can name three rights in the First Amendment. (speech, assembly, petition)





I can explain how the three rights in the First Amendment protect citizens.











Frontload Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children's books, video clip – 1 to 5 minutes, hands-on experiences, music, newspaper articles, cartoons, etc. 





See the Cesar Chavez quote to establish background on the difficulties faced by migrant workers.  Day 1.








Sequence of Practice Experiences:





Preface:  Students have previously studied the U.S. Constitution and briefly the Bill of Rights. They have studied early waves of immigration.





Day 1 – Frontload the Unit





Discuss Cesar Chavez quote:





"We draw strength from the very despair in which we find we have been forced to live.  We shall endure.”


Discuss the meaning of unknown words (strength, despair, endure)


Provide the photo to assist discussion of a real world example. � HYPERLINK "Attachment_1A_Photo.doc" ��Attachment 1A�


How might despair bring strength? Reexamine photo.


Have students share examples of a time in which they drew strength.





Sample Definitions: 


Strength:  bodily or muscular power; mental power, moral power, power to resist a force


Despair:  to be without hope


Endure:  to keep a position without yielding; to suffer patiently  








Vocabulary Lesson:  Rate your Vocabulary – � HYPERLINK "Attachment_1B_Vocab.doc" ��Attachment 1B�


Distribute the worksheet consisting of the vocabulary for the lesson that are critical to      


 	the understanding to the upcoming lesson.  


Students assess their individual knowledge of the vocabulary by checking the appropriate category:


Unfamiliar


Have seen 


Know


Assign students into teams of two after each has individually completed the vocabulary self-assessment.





The teams are to create sentences using a minimum of two different vocabulary words or phrases from the list. 





Randomly ask a team to share their sentence, which contains one of the designated vocabulary words.





Discuss the shared sentences.  This dialogue about the sentences will help to familiarize students with key vocabulary words that will appear in the upcoming lesson.





Finally, have students write the definitions of each word, after these discussions, in the last box of the worksheet.  Students may use graphics as well.





         	   Adapted from Donna Ogle:  NCSS, Nov. 1999





I Can Statements:  Introduction


Here is a summary of the key ideas that will part of our unit.  It includes our Enduring Understandings and Essential Questions.   � HYPERLINK "Attachment%200%20Can%20Statements.doc" ��Attachment 0�


The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.  Place your name on your copy and keep this in your notebook.  (Teachers may want to collect and redistrict these as needed.)


















































Sequence of Experiences for ALL Learners  





Day 2





Introduce the Enduring Understanding or Big Idea  


People can create or influence change by using their First Amendment Rights. (Display big idea and essential questions in the room.)





Complete Anticipation Guide in the “Before” reading column.  Sets the purpose for reading.


   	“Biographical Sketch Grade Four Level: Caesar E. Cchavez (1927-1993)”  � HYPERLINK "Attachment_2A_Anticipation%20Guide.doc" ��Attachment 2A�





Working in partners, students read a biographical sketch of Cesar Chavez online from the California Department of Education.  This sketch has a combination of primary and secondary sources (quotes, photographs).  Students should read through the first seven subtitles and stop after “Marriage.”  As they are reading, “Biographical Sketch Grade Four Level: Caesar E. Cchavez (1927-1993)” they are to return to the Anticipation Guide, and this time they are to answer under the “After” reading column.  


� HYPERLINK "http://chavez.cde.ca.gov/ModelCurriculum/Teachers/Lessons/Resources/Biographies/Biographical_Sketch_4thGrd.aspx" ��http://chavez.cde.ca.gov/ModelCurriculum/Teachers/Lessons/Resources/Biographies/Biographical_Sketch_4thGrd.aspx�  (Accessed 4-2-16)





Discuss the results of their Anticipation Guide, comparing the “Before” and “After” columns.  Reintroduce the quote by Cesar Chavez and discuss their new understanding of his life.  Share ideas from “Think About It.”


What reasons did Chavez’s grandparents have for coming to the United States?


What was the reality that the family experienced in the United States?





Close by reading aloud the poem: "Who Could Tell?” from Cesar.  Si, Se Puede!  Yes, We Can!  � HYPERLINK "Attachment_2B_Who%20Could%20Tell.doc" ��Attachment 2B�





Propose the question: 


Cesar drew strength from the very despair in which he was forced to live, and he did endure.  How did he use his First Amendment Rights to support his strength?   (The poem, “Who Could Tell?” gives clues to answer this question.)














Day 3





Preface 


Students have previously used the steps to solving a problem and have analyzed photos.





Apply the Enduring Understanding or Big Idea  


People can create or influence change by using their First Amendment Rights.





Review


Read aloud the poems:  “On the Move" and "Green Gold” from Cesar.  Si, Se Puede!  Yes, We Can!  � HYPERLINK "Attachment_3A_Poems.doc" ��Attachment 3A�


 


Reinforce understanding of migrant workers by completing the "Migrant Farm Workers Web" as a Think-Pair-Share activity.  Students will use their knowledge from Day 1 and the poems to complete and build.  � HYPERLINK "Attachment_3B_Web.doc" ��Attachment 3B�








Sequence of Experiences for ALL Learners





Day 3 (continued)





Review and Reinforce:


Briefly review Problem Solving Process steps (identify problem, gather information, list and consider, choose and implement, judge effectiveness, and evaluate) with students and ask the question:  What is the problem that Cesar Chavez is facing?





Give students time to brainstorm in teams or partners and share with the class.  Record students’ responses.  As a class, use the ideas to develop one statement that illustrates the problem:  Migrant farm workers are treated unfairly.  Pass out Problem Solving Process graphic organizer to students.  Students will record ideas from their experiences today.  � HYPERLINK "Attachment_3C_Problem%20Solving.doc" ��Attachment 3C�





Students will gather information about the problem, Migrant farm workers are treated unfairly, by participating in two different stations in the classroom.  Students will travel to each station around the room in groups of 4, depending on available materials.  The teacher will visit students in stations to facilitate as needed.


	


Station #1: Students will read and follow along as they listen to a speech made by Cesar 


Chavez titled, “The Last Shall Be First.”  As they listen, students are to record 3-5 details that support the stated problem.  Stop speech at 4:04.  Students may want to play the speech again.  Provide a copy of the speech as well.  � HYPERLINK "Attachment_3D_Last%20Shall%20be%20First.doc" ��Attachment 3D�


� HYPERLINK "http://esl-bits.net/listening/Media/CesarChavez/default.html" ��http://esl-bits.net/listening/Media/CesarChavez/default.html�  (Accessed 4-2-16)





Station #2: Students will analyze photographs of migrant farm workers’ living conditions and 


record several details that support the stated problem.  � HYPERLINK "Attachment_3E_Photos.doc" ��Attachment 3E�





Closing


Bring students back to a whole group discussion sharing the information gathered about the stated problem: Migrant farm workers are treated unfairly.  Discuss the idea that many of these farm workers were immigrants or families of immigrants.  Compare the reasons they may have come to the United States with the realities they experienced. 





Apply the Enduring Understanding – Big Idea:  


People can create or influence change by using their First Amendment Rights.


Students should retain the graphic organizer for Day 4.  


Complete the "Exit Ticket Reflections".  � HYPERLINK "Attachment_3F_Exit_Ticket.doc" ��Attachment 3F�



















































































Sequence of Experiences for ALL Learners





Day 4





Preface:  Students are familiar with the strategy:  Step into the Slide.  If this is your students’ first time experiencing this strategy, they may need extra time, and you will need to facilitate more.





Review


Step into the Slide:  To review the stated problem: Migrant farm workers are treated unfairly and to gather information, students will participate in a 5 minute Step into the Slide activity.  Project several of the photos from the previous lesson onto a white space in the classroom (one at a time).  Be sure that the photo is projected large enough so that students can step into the photo projection.  Have several volunteers take turns posing in the photo.  Have them speak, using what they have learned so far about migrant farm workers.   





Differentiate support as needed, based on the responses from the Exit Ticket Reflections from Day 3.  Some students may need more prompting than others.





Discuss the Enduring Understanding – Big Idea


People can create or influence change by using their First Amendment Rights.





Today


Continue using Problem Solving Process graphic organizer.  Today students will list options to consider and advantages and disadvantages of each.  Bring student focus back to these questions: 





Would Cesar solve his problems with or without violence?


Cesar did draw strength from the very despair in which he was forced to live, and he did endure.  How did he use his First Amendment Rights to draw upon his strength and influence change?





Write 4 Headings on the board:


Freedom of Speech          Right to Petition          Right to Assemble 	    Other  





Have students brainstorm options that Cesar Chavez has to solve his problem, noting that he would not be likely to use violence based on his beliefs and upbringing.


  


As students brainstorm, record their responses in the appropriate category above.  When students run out of options, closely examine each grouping to explain why options where placed in certain categories.  Use these to generate working definitions for each of the First Amendment Rights.  Refer students back to the Day 1 vocabulary lesson as needed.





Once definitions are created, provide an example of how Cesar Chavez used each to reinforce their understanding.  For Freedom of Speech, replay a minute or two of his speech that was examined earlier.  For Right to Petition, display a copy of his letter to Mr. Marko Zaninovich, California Grape Growers Industry.  � HYPERLINK "Attachment_4A_Chavez_Letter.doc" ��Attachment 4A  � For Right to Petition, show a photograph from one of his demonstrations.  � HYPERLINK "Attachment_4B_Protest.doc" ��Attachment 4B�  





As a whole class, choose one option from each heading to add to the Problem Solving Process graphic organizer.  Model listing advantages and disadvantages for one option, then have small groups of 3-4 continue with the other options.  These should be written on the graphic organizer.  Visit each group to facilitate when necessary.   Each team will then share results.  Discuss in context to the three Cesar Chavez examples provided earlier.














Sequence of Experiences for ALL Learners





Day 4 (continued)





Closing


Checkpoint:  Students are to provide a definition and example of the following:


Freedom of Speech, Right to Petition, and the Right to Assemble.   Examples can be written or drawn.


Relate to the Enduring Understanding – Big Idea and Essential Question:  What can be accomplished when First Amendment rights are used? 





Day 5:





























Formative Assessment Resources  


Collection of newspapers:  Front Page and the Community sections and scissors.





Yesterday's Checkpoint:  Students were to provide a definition and example in either a written or pictorial form for each of the following:


Freedom of Speech 


Right to Petition


Right to Assemble  





Based on students’ response levels, today students are divided into two differentiated groups:





Group 1:  Mastery students who were able to define and provide examples of each are to:  


Search through various newspapers and/or magazines that have been collected over a period of time.  In these resources, students are to locate examples of people exercising their First Amendment rights.  These examples may include visuals and written material.  


Identify which right(s) is/are being exercised, and write an advantage and disadvantage of each. 





Group 2:  In-Progress students who were able to define 0-2 of the rights and/or provide 0-2 examples of each are to:


Receive an envelope containing:


a copy of Cesar Chavez’s speech examined earlier


a copy of a letter written by Chavez to Mr. Marko Zaninovich


List of Advantage/Disadvantages of the First Amendment�
Word Strips Labels:


Freedom on Speech


Right to Petition


Right to Assemble�
�



Match the primary source to the correct paper heading and the advantage/ disadvantage lists.  Once done correctly, provide them with several additional examples and have students identify them in the correct heading.  These examples can come from recent news clippings or even from Group 1.





























Formative Assessment Defined


Checkpoints along the learning process to determine level of skill mastery such as self-assessment, observations, etc. 


Used to determine differentiated instruction:  re-teaching or enrichment.  It is not used as a grade in the grade book – rather it is for flexible grouping and planning the next steps in the unit. 





Sequence of Experiences for ALL Learners 





Day 5 (continued)





Bring all students back together and provide a problem for the class:


A concerned citizen of Bakersville is disappointed in the Governor’s recent decision to build a highway near the nesting area of a rare species of bird.  


 


Write the 3 headings back on the board: Freedom of Speech, Right to Petition, and Right to Assemble.  





Working in teams of 3-4, students should list two options from their First Amendment rights that this concerned citizen can use to take action.  They should discuss the advantages and disadvantages of each option and decide which option this citizen should choose to be the most effective.  � HYPERLINK "Attachment_5B_1st%20Amendment.doc" ��Attachment 5B�.





Teams then choose a spokesperson to share out to the class.  Compare results.








Closing:  


Ask the question:  


Why are these First Amendment rights important or significant?  


What can be accomplished by using them? 


What could you change using your First Amendment rights?  


Have students discuss changes they would make in our society.





Reread, “Who Could Tell?” from Day 1.   By using his First Amendment Rights, Chavez was able to influence changes in migrant worker pay, housing, and health.








I Can Statements - Summative


Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  � HYPERLINK "Attachment_0_%20I%20Can%20Statements.doc" ��Attachment 0� 


Review your vocabulary, readings, graphic organizers and station notes for any remaining unclear statements for tomorrow. 











Day 6


Summative Assessment


Complete the summative question.  � HYPERLINK "Attachment_06_Summative%20Assessment.doc" ��Attachment 6�




















Extension/Enrichment Experiences:  


Include enrichment for each specified checkpoint





Day 5 checkpoint enrichment:  Students have to search through various media (newspaper, magazines) to locate examples of First Amendment rights.








Interdisciplinary Connections 





Literacy


Research Dr. Martin Luther King Jr. and compare how he and Cesar Chavez each used their First Amendment Rights to influence change.  





Have students identify and research a problem they feel passionate about and exercise their Right to Petition.





Study other speeches or quotes made by Americans who have influenced change.  Create a Wall of Fame that illustrates these Americans and their words of change.








Science


Compare the Scientific Method to the Problem Solving process steps used in class.  





Study the effects of pesticides on the environment.
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