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2010 Social Studies Model Curriculum 
Content Statement 28:  

Following World War II, the United States experienced a struggle for racial and gender equality and the extension of civil rights.
Content Elaboration: 

African Americans, Mexican Americans, American Indians and women distinguished themselves in the effort to win World War II. Following the war, movements began to secure the same freedoms and opportunities for these Americans that other Americans enjoyed. 

African-American organizations such as the National Association for the Advancement of Colored People (NAACP), the Southern Christian Leadership Conference (SCLC), the Student Nonviolent Coordinating Committee (SNCC) and the National Urban League (NUL) struggled for equal opportunities and to end segregation. They demonstrated and sought redress in the courts to change long-standing policies and laws. 
Note:  There are additional elaboration examples for the other civil rights issues.

You will need to develop your own lessons for these.
Expectations for Learning:
Summarize the struggle for racial and gender equality and the extension of civil rights that occurred in the United States in the postwar period. 

Content Statement 31:  
Political debates focused on the extent of the role of government in the economy, environmental protection, social welfare and national security.
Content Elaboration:  
The government’s role on social welfare issues (voting rights) attracted intense debates, particularly relating to poverty, unemployment and national health insurance.

Note:  There are additional elaboration examples for the other political debates.

You will need to develop your own lessons for these.
Expectations for Learning:

*Explain why the government’s role in the economy, environmental protection, social welfare and national security became the topic of political debates between 1945 and 1994.

The (*) indicates the Content Statement being assessed
on the Summative Assessment question.















Preface:  This unit is a part of the larger “Civil Rights” unit.  The enduring understandings have been introduced to the students throughout the unit, as well as, throughout the course.  The summative assessment will also be included in the comprehensive exam over the Civil Rights Era.
Day 1 Frontloading the Unit:
Vocabulary 

· Distribute the list of 8 vocabulary words.  Attachment 1
· Read the words to students as they place a check mark in the first column if they have heard the word before.

· Collect the sheets to be used later.

· Reintroduce the Enduring Understandings:    
· When two cultures meet, neither remains the same.

· The issue of freedom sparks revolutions.
· Have students verbally list several examples of each, based on the American history topics studied already. (These Enduring Understandings have previously been woven into all of the lessons in American History throughout the year.)
Primary Source
· Distribute the note sheet for students to use during the viewing of the video clip. Attachment 2A  
· Introduce the United Streaming video clip Freedom Rides and the Civil Rights Movement alerting students that these are news videos that are somewhat graphic in nature.
· View the video clip, stopping periodically to make sure the students have time to record the needed information onto the video note sheet.  Attachment 2A
· Review and discuss the note sheet with students at the conclusion of the video clip. Attachment 2B
· Redistribute the Vocabulary Activity worksheets.  Attachment 1
· Ask students to place a check mark in Column 2, if they heard the word in the video, and then fill in the third column with what they learned.

· Conclude class with a discussion of the Essential Question “What actions bring about social and political change?” by asking them to give an example from the video of a social or political change that resulted from the Freedom Rides.

· Homework:  Distribute Vocabulary Activity 2.  Attachment 3
· Read directions to students, making sure that they understand them.  
· Model how to put a definition into your own words so that students can see what is expected.  
· This assignment will be due at the beginning of the next class meeting.
Sequence of Experiences for ALL Students:  (continued)

Day 2
Vocabulary Update

· Begin class with students having their Attachment 3 homework worksheet on their desk.

· Circulate and scan their work and as needed, orally restating some definitions in your own words.
Formative Assessment
· Distribute a blank BINGO card.  Attachment 4 
· Instruct the students to put one vocabulary word in each box and then write the word FREE in the remaining 3 boxes.  
· Read the definitions of the words, having the students place Bingo markers over the word.  The first student to get 4 in a row or 4 corners will say BINGO. 

· Students demonstrating less than 80% mastery of vocabulary will be provided with a WORD SORT activity:  a set of words/definitions to take home and practice matching.  Attachment 5 
· The next day, students will be provided with a “teacher set” of words/definitions to demonstrate at least 80% mastery of vocabulary.  The teacher set is provided to insure that the assessment is authentic and valid.

I Can Statements
· Based on today’s vocabulary experiences, place a check mark to indicate your level of understanding to Statements 1.  Place today’s date.  Add notes as needed.  Attachment 0 


Primary Sources
· Divide the class into groups of 4 to analyze photographs of sculptures found in Kelly Ingram Park in Birmingham, Alabama. www.sahinternational.blogspot.com
· Distribute the Image Analysis Worksheet.  Attachment 6
· Distribute the photograph to be analyzed by each team.  Attachment 8
Attachment 9 or Attachment 10
· Circulate through the room to provide assistance to groups as they complete the assignment. 
· When the students are finished, show the images on the screen, one at a time, and have the group(s)  assigned that image to describe what they saw, asking leading questions to draw out more information if necessary, (i.e., what word would you use to describe how you feel if you were walking through this park?).

Essential Question
· Distribute the homework reading assignment. Attachment 7A  The students are expected to read the summary document of the Civil Rights Movement and to think about the Essential Question:  
· “What actions bring about social and political change?” as well as the other pieces 
of information learned during this unit. 
· Take notes that will be used for tomorrow’s class assignment.  
· Review the assignment and the expectations.  If time permits, allow students to begin reading the assignment in class.

Sequence of Experiences for ALL Students:  (continued)

Day 3

Reading and Vocabulary Application
· Open the class by asking the students to take out their reading assignment and the notes they took as they thought about the summary document and the other information learned throughout the unit.  Attachment 7A
· Ask the students to share something they read and to then connect it the Essential Question: “What actions brought about social and political change?”
· To assess students depth of understanding and application of the vocabulary: Attachment 7B Answer Key
· Read the passage and use six of the vocabulary words to:
· Identify where each word applies in the reading and underline the word or phrase in the text to support your decision
· Write the vocabulary word in the margin next to the phrase.

· Be prepared to explain your reasoning.

· Display a section of the reading and generate a discussion on what vocabulary word(s) did you use for that section.  Facilitate students supporting their decisions.  Often there is more than one term that could apply and this will support a rich discussion supported by factual knowledge.  
Significant Civil Rights Events:  Timeline
· The students will be expected to develop a timeline depicting a minimum of 10 civil rights events, in chronological order, use the timeline template provided. Attachment 11
· Distribute the Civil Rights Time line allowing students to access their books, notes, handouts etc. to find the events they want to put on their time line.  
I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 0
· Review your vocabulary, video clip, readings, and textbooks for any remaining unclear statements for tomorrow. 
Day 4
Summative Assessment

· Distribute the assessment for students to complete. 

List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment_01_Voc_Act_1.doc" ��Attachment 01  Vocabulary Activity 1 � 


� HYPERLINK "Attachment_2A_Video%20Note%20Sheet.doc" ��Attachment 2A  Video Note Sheets�


� HYPERLINK "Attachment_2B_Video_Answer_Key.doc" ��Attachment 2B  Video Answer Key�


� HYPERLINK "Attachment_03_Voc_Act_2.doc" ��Attachment 03  Vocabulary Activity 2�


� HYPERLINK "Attachment_04_BINGO%20Blank.doc" ��Attachment 04 	Bingo Card Blank�


� HYPERLINK "Attachment_05_Word_Sort.doc" ��Attachment 05  Word Sort Activity (�Formative Assessment intervention)


� HYPERLINK "Attachment_06_Image_Analysis.doc" ��Attachment 06	Image Analysis Worksheet�


� HYPERLINK "Attachment_07_Civil_Rights_Summary.doc" ��Attachment 07  Reading: The Civil Rights Movement�


� HYPERLINK "Attachment_08_Dogs.doc" ��Attachment 08	Photograph:  Dogs�	


� HYPERLINK "Attachment_09_Attack%20Dogs%20Sculpture.doc" ��Attachment 09	Photograph:  Foot Soldier Tribute�


� HYPERLINK "Attachment_10_Foot%20Soldier%20Tribute.doc" ��Attachment 10	Photograph:  Foot Soldier Tribute Close-up�


� HYPERLINK "Attachment_11%20_Civil%20Rights%20Timeline.doc" ��Attachment 11  Civil Rights Time line Template�











Primary Sources: Details for utilizing the source(s) will be noted on the daily lesson plan. 





James Drake, “Dogs,” in the Inventory of American Sculpture, Smithsonian American Art Museum, Washington D. C.  (Copyright release January 23, 2010)  � HYPERLINK "Attachment_08_Dogs.doc" ��Attachment 8�


James Drake, “Foot Soldier Tribute” in the Social Stratification in the Deep South collection (2007)from Wake Forest University, Winston-Salem, NC.  � HYPERLINK "http://www.flickr.com/photos/south_2007/515537935/sizes/o/in/set-72157600286540346/" �http://www.flickr.com/photos/south_2007/515537935/sizes/o/in/set-72157600286540346/�.  (Copyright release January 23, 2010)  � HYPERLINK "Attachment_09_Attack%20Dogs%20Sculpture.doc" ��Attachment 9�


� HYPERLINK "http://www.flickr.com/photos/south_2007/3569068130/sizes/o/" �http://www.flickr.com/photos/south_2007/3569068130/sizes/o/� .  (Copyright release January 23, 2010) � HYPERLINK "Attachment_10_Foot%20Soldier%20Tribute.doc" ��Attachment 10�








 








Materials Needed:    


Computer with Internet Access


Access to United Streaming


LCD Projector to project streaming videos











Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the new learning standards.





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























political debates


social welfare


poverty


unemployment





racial equality


civil rights


NAACP


SCLC


SNCC


NUL 


segregation








Stated Verbs:


summarize


explain





Implied Verbs:


cause/effect


prioritize





Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





When two cultures meet, neither remains the same.


The issue of freedom sparks revolutions.





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 2-4 core questions for the unit?


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What actions bring about social and political change?


Were the actions of Freedom Riders helpful to the Civil Rights movement to be successful in bringing about change in America?  (Topical Question)


What are the results when all members of society not are being treated equally?  


What changes take place when two cultures come together?


What motivates people to challenge the current system and revolt?





Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





Optional Words: 


consequences


prejudice


integration





lobbyists 


media








List:


equality (racial)


civil rights


segregation


social welfare


discrimination 


civil disobedience


minorities


interest groups








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?





Content Statement 31: Expectations for Learning


Explain why the government’s role in the economy, environmental protection, social welfare and national security became the topic of political debates between 1945 and 1994.





Audience:  This lesson is created for students with special learning needs with limited reading abilities and comprehension levels.





Question:


During the early 1960s, large numbers of northern college students became more politically active in many different ways.  One example of this was their participation in Freedom Summer. It was an effort to help oppressed African Americans in southern states gain and exercise their Constitutional right to vote. 





Identify 2 reasons that led Northern college students to participate in Freedom Summer to get African Americans registered to vote.  Describe 2 political changes that resulted from Freedom Summer.  (4 points)





                             Causes                                 		             Results
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Answer:


Sample Response(s):  (not limited to the following)


Causes


Historically the Jim Crow Laws, Black Codes and poll taxes were laws of discrimination. 


Students experienced newly found freedoms on college campuses.


The media had extensive coverage of violence in the south against Civil Rights workers.


JFK’s social programs (i.e., Peace Corp, VISTA), challenged America’s youth to become more politically involved.


There was an increased focus on individuality versus conformity.





Political Changes:


Record numbers of African Americans were registered to vote.


More African Americans were represented in Congress as more African Americans registered to vote


Brown v. the Board of Education outlawed educational segregation in 1954l


Congressional passage of the Voting Rights Act of 1965 and the 24th Amendment banned the use of poll taxes in all federal elections.  


Jim Crow laws were outlawed in Southern States.











Summative Assessment:  (continued)





Rubric:





4 Points


 The student identified: 


2 factors that led to participation in Freedom Summer (1 point each)


2 political results of Freedom Summer (1 point each)





3 Points


The student successfully completed 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of factors that led to student participation in Freedom Summer or of political outcomes of Freedom Summer.


								





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


 When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 








Follow-up plan  Students who correctly match less than 80% of the words will be provided with a set of words and definitions to take home to practice matching them up.  The next day, students will be provided with a “teacher set” of words/definitions to demonstrate at least 80% mastery of vocabulary. The teacher set is provided to insure that the assessment is authentic and valid.  Day 2





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Elaboration and Expectations.   





I can…


define and appropriately apply to unit vocabulary words.





Identify several examples of struggles experienced by African Americans in their journey to   


	racial equality in the 1950s and 1960s.  


    


identify several reasons why Northern college students participated in Freedom Summer.





identify several political changes that resulted from Freedom Summer and similar civil rights  


 events.














4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Day 1


Show United Streaming video clip � HYPERLINK "http://player.discoveryeducation.com/player.cfm?guidAssetId=b40c1ef4-6f96-46c8-a23c-7921ea727c05&productcode=US" �Freedom Rides and the Civil Rights Movement�


Make copies of video note sheets for students to use as they follow along with the video clip.





The specific details will be noted on the actual day the Frontload is taught. 





 














5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


 Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints which drive flexible group instruction.
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