Social Studies Unit Design Template

Name: Kristen Fudale
Grade Level:
4




Unit Title: Irish Immigration to Ohio
Time Frame: 3-4 Days + assessment

Final:  8-20-10 


    
Benchmarks/Indicators (Include the full wording for the 2-4 requirements for the unit)

    
Standard: People in Societies 
    
Benchmark:
B. Explain the reasons people from various cultural groups came to North America and the 

consequences of their interactions with each other. 

Interaction
 
*Indicator:
 
3. Explain the reasons people came to Ohio including 
a. opportunities in agriculture, mining and manufacturing;  

b. family ties; 
c. freedom from political and religious oppression.  
    
Standard: People in Societies  
 
Benchmark: 

A. Compare practices and products of North American cultural groups.


Cultures
    
Indicator: 
1. Describe the cultural practices and products of various groups who have settled in Ohio 


over time: 


c. European immigrants 
Place an (*) by the Benchmark or Indicator being assessed on your
Summative Assessment question.
















Day 1 Frontloading the Unit
· Go to the Teacher Scholastic’s Website. http://teacher.scholastic.com/activities/immigration/tour/stop1.htm
· Use the Scholastics link above to view the 7 slides of Ellis Island.  It also has descriptions to read aloud and a short video. (The video is only 2:23 long.) It does not have sound, but there is an audio available if you have something to download and play it. 

· After students view the 7 slides with the descriptions read to them, view the video and ask them questions as to what they just saw.

· What was the purpose of Ellis Island?

· What do you think an immigrant is, based on the slide show and video?  
· Why would so many people be coming to America?

· How did they have to travel to America at this time?
Have 5 sheets of poster size paper each titled with a different I Can statement:
· List the reasons why Irish Immigrants came to Ohio including: for work/ jobs and family ties

· List the reasons why Irish Immigrants came to Ohio including politics and religion.

· List the reasons why the Irish were pushed out of Ireland.

· Describe a pattern of behavior that Irish Americans brought to Ohio that is part of their culture.

· Describe the products (items) that Irish Americans brought to Ohio that are a part of their culture.

· Explain to students as Big Idea in life (Enduring Understanding) is that 
· People and ideas are moved by push and pull factors.  
· Push:  A force that drove people from their previous location to search for a new one.

· Pull:  A force that attracts people or draws them to come to a new location.

· These factors including:

·  going from poverty to better opportunities

· going from oppression to more freedom

· problems in the environment (floods, storms, crop failure, etc.)

· cultural and family ties.

· This creates two questions: 
·  What were the push factors that were occurring during the time era?
·  What were the pull factors that were occurring during the time era?
· Students can refer back to their five classroom I Can charts. 
Sequence of Experiences for ALL Students
Day 1 – continued 
· Pass out 3 Fold Vocabulary sheets to each student.  Attachment 1

· Along the left hand side, the 10 vocabulary words are listed: cultural practices, cultural products, European immigrants, expansion, migrant worker, migration, minority groups, census, agriculture, and manufacture. 
· In the middle the definition is provided. 
· In the third column students draw a picture to help remember the word. 
· When students fold the right hand column they should use the word correctly in their own sentence.  Pictures and sentences will vary.
· Have at least one student share their parts for each word. (We have an Elmo which would display their work onto a screen.) 
Day 2

· Distribute the Vocabulary Synonym Check – Formative Assessment.  Attachment 2
·  Have students complete this Formative Assessment worksheet on their own. 
· Any students that have 0-7 correct will need to revisit the words. Those students that have 8 or more correct can be team leaders. 
· Use the words, definitions from Attachment 1 and have the team leaders quietly read or point out a definition to one of the students on their team. That student draws the picture while the other team players attempt to guess the vocabulary word. 
· Rotate through the list once or twice. 
· Read to students:  You Wouldn’t Want to Sail on an Irish Famine Ship! A Trip Across the Atlantic You’d Rather not Make by Jim Pipe.
· Provide students with sticky notes. As they listen to the book, they are to write anything that would fit on one of the “I can” posters. 
· Read pages 5, 6, 8, 10, 12, 26, and 28 to expand the topics: 
· Introduction 
· Before the Famine 
· The Workhouse
· The Great Hunger, Get Out!
· The Island of Death  
· Journey’s End. 
· There are main portions, about one paragraph per topic, on these pages. If time permits, read aloud the small cartoon captions. 
· Share important notes that students placed on their sticky notes. After discussing them, decide if any belong on one of the five “I can” posters. 
· Display the picture:  Visual Discovery (Leaving Queenstown for New York).  Attachment 3
· Ask questions:

· What do you see in this image? 

· What are the people doing?  What supplies do you see?
· Can you see their facial expressions? What kind do you see?

· What are they wearing?

· What can you tell me about the environment that they are in now?

· Do you think they live there?

· What might they be doing?

Sequence of Experiences for ALL Students
Day 2 – continued 
· Assign students to read from their textbook about Irish immigration. How immigrants left their country and came through Ellis Island.  

· Distribute:  Irish Ohioans which is a summary of an Ohio Historical Society article by Dr. George Knepper.  Attachment 4 

· Assign students to write a short summary about 3-5 things they learned from the selection that they may not have known from the picture alone. 

·  Engage students with the photograph to demonstrate what they have learned:
· Project the immigrant picture on a blank wall.  Attachment 3
· Select 3-5 students at a time to come toward the projected picture.
· Ask each member of the group to mentally select an object within the picture that he/she will become. 
· Each student is to freeze in front of his/her object as projected on the wall. (This is like stepping into the picture.)
· Tap the shoulder of each student and ask each one questions that addressed  his/her role in the picture either as a person or as an object:   
· What are you? 

· What are you doing in the scene? 

· Are you traveling? If so, from where? 

· Why did you make such a long journey? 

· Do you know where you are going? 

· How are you feeling right now?
· What brought you here?   Utilize this question to revisit the Enduring Understanding: People and ideas are moved by push-pull factors.  Which push/pull factor applies to your role in the picture?
· Write and post new facts to the “I can” posters. 
Day 3 and 4
Preface:  The Curtis Family Letters explain why members of the Curtis family are leaving Ireland. Various family members leave at different times. The sister, who is left behind, is hoping for a response and money that will allow her to come next.
Even through the experiences in these letters were from Irish-Americans in Pennsylvania, they would be very similar to Irish immigrants coming to Ohio.

· Print two copies for each of the five Curtis family letters.  Attachment 6A-6F
· Split the class into 10 teams with each team receiving a copy of a letter to analyze.  
· Give students time to read the letter.

· Distribute the worksheet: Interpreting Letters to each team.  Attachment 5 
· After students complete the worksheet, share the sequential letters with the whole class and have students that analyzed a particular letter to report their findings.  

Attachment 7 Answer Key
· Sequence of Experiences for ALL Students
Day 4 - continued
· As the teams are sharing, they should all be listening for any information that would belong to any of the “I Can” charts.  
· Add any facts that they might share to the charts from Day 1.


Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Stated Verbs:


explain


compare


describe








Implied Verbs:


cause & effect


contrast


understand


identify


match/ categorize


analyze





Reasons people from various cultural groups came to North America and consequences of their interactions.


Reasons people came to Ohio (opportunities in agriculture, mining, & manufacturing, family ties, freedom from political and religious oppression)


Cultural practices and products of various groups who have settled in Ohio over time. European immigrants





.


.





Enduring Understandings or Big Ideas:  1-3 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





People and ideas know no borders. 


People and ideas are moved by push-pull factors. 





Essential Questions:  What are the 2-4 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What would cause someone to be forced (pushed) out of their country?


What would be a reason to come (pull) to a strange new land?





Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.





List:


cultural practices


cultural products


immigrants


expansion


migrant worker


migration


minority groups





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





census


agriculture


manufacturing








Summative Assessment: 


    Begin with the end in mind – align to the content standards


    Communicate the expected level of performance to student prior to instruction


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    OR


rubric








Standard: People in Societies 


Benchmark B. Explain the reasons people from various cultural groups came to North America and the consequences of their interactions with each other. 





Indicator 3:


Explain the reasons people came to Ohio including 


a. opportunities in agriculture, mining and manufacturing;  


b. family ties; 


c. freedom from political and religious oppression.  





Question:


Many Europeans had to leave their country.  European Americans then came to Ohio for many new opportunities.     





List two reasons why the Irish American immigrants were being pushed out of Ireland.  


Explain two reasons why Irish American immigrants were being pulled (attracted) to Ohio. 





Sample Response(s):  (not limited to the following)





Irish American Immigrants were being pulled to Ohio because:


job opportunities were here for agriculture (farming), mining, and  manufacturing


jobs were available for working on the canal systems


there were family ties to Irish communities already in Ohio


there was the opportunity to practice their religion freely


major cities were developing with more jobs available or more people to purchase products      


waterways – rivers – canals and lakes made transportation easier





Irish American Immigrants were being pushed out of Ireland because:


they could not freely practice their Catholics religion


of the potato famine, they were hungry 


there were not enough job opportunities available in Ireland 


they could not earn enough money to survive


diseases were spreading and many feared dying.








Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote 2 thorough reasons why the Irish American immigrants were being pushed out of Ireland two reasons why the Irish American immigrants were pulled to Ohio.





3 Points


The student wrote thorough and complete responses for 3 of the 4 requirements.





2 Points


The student wrote thorough and complete responses for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete response for 1 of the 4 requirements.





0 Points


The student indicates no understanding of why the Irish American immigrants were being pushed out of Ireland two reasons why the Irish American immigrants were pulled to Ohio.














2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


	grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need a follow-up plan for those who need   


	intervention and those who already have an understanding of the concept. 








Day 2


Vocabulary Synonym Check – Attachment 1B


The details are provided on Day 2.





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





I can…


List and describe reasons why the Irish were pushed out of Ireland.


List and describe reasons why Irish immigrants came to Ohio including: for work/ jobs and family ties


List and describe reasons why Irish immigrants came to Ohio including: politics and religion.


Describe a pattern of behavior that Irish Americans brought to Ohio that is part of their culture.


Describe the products (items) that Irish Americans brought to Ohio that are a part of their culture.








4.  Frontloading Experience:





  Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


  This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Day 1


Use this Scholastics link to view seven slides of Ellis Island: 


� HYPERLINK "http://teacher.scholastic.com/activities/immigration/tour/stop1.htm" �http://teacher.scholastic.com/activities/immigration/tour/stop1.htm�  


View the short video. (The video is only 2:23 long.) It does not have sound, but there is an audio available if you have something to download and play it. 


























6.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


 Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.























Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 











Extension/Enrichment Experiences: Optional: 


Include enrichment for each specified checkpoint.





Language Arts Connection:  compare some of the words and vocabulary, especially the spelling, from the letters written to the spelling and vocabulary used today. (neighbours – neighbors)





Students can have passports made for them and have a mini-lesson on arriving at Ellis Island.





Interdisciplinary Connections: Optional





During that era, the Attachment 4 letters took 3 weeks to delivery. A good discussion and writing prompt could focus on the time it took to communicate in the 1800’s compared to the time it takes to communicate now. (Topics could include: mail, phone, fax, email, texting, IM, etc.)





Writing activity:  Students are required to write their own letters and base them on the hardships of that time period and why they want to leave Ireland and come to America.





In math, you could use the website  � HYPERLINK "http://wwwmeasuringworth.com/uscompare/" �http://wwwmeasuringworth.com/uscompare/� to compare the different money used in Ireland to the money used in America. (pounds)  








.








Performance Assessment


 student prompt


 student exemplar model


 rubric








List of Attachments and the Purpose for Each:  (These are hyperlinked.)





� HYPERLINK "Attachment_01_Vocabulary.doc" ��Attachment 01: Vocabulary Three Fold�


� HYPERLINK "Attachment_2A_Vocabulary_Synonym.docx" ��Attachment 2A: Vocabulary Synonyms� 


� HYPERLINK "Attachment_2B%20Vocabulary_Answer%20Key_quest.doc" ��Attachment 2B: Vocabulary Synonyms Answer Key�


� HYPERLINK "Attachment_03_Visual%20Discovery_Drawing.doc" ��Attachment 03: Visual Discovery: Leaving Queenstown for New York�


� HYPERLINK "Attachment_04_History_Irish%20Ohioans.doc" ��Attachment 04: History of Irish Ohioans� 


� HYPERLINK "Attachment_05_Interpreting_Letters.doc" ��Attachment 05: Interpreting Letters�


� HYPERLINK "Attachment_06_Primary_Letters_A%20-F_Letters.doc" ��Attachment 06: Primary Letters A-F�


� HYPERLINK "Attachment_07_Interpret_Letters_Answer_Key.doc" ��Attachment 07: Interpret Letters Answer Key�


                                                                                         





Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Identify the specific source(s) and include a copyright release for each document.





Picture of Irish Immigrants at Ellis Island.   Attachment 2 � HYPERLINK "http://memory.loc.gov/service/pnp/cph/3c00000/3c05000/3c05500/3c05528v.jpg" ��http://memory.loc.gov/service/pnp/cph/3c00000/3c05000/3c05500/3c05528v.jpg�





"Emigrants Leaving Queenstown for New York," Harper's Weekly, September 26, 1874,  Prints & Photographs Division, Library of Congress, LC-USZ62-105528, �HYPERLINK "http://loc.gov/pictures/resource/cph.3c05528/"��http://loc.gov/pictures/resource/cph.3c05528/� (accessed April 21, 2010).





Curtis Family Letters written in 1840’s Attachments 4A to 4F. 


Curtis Family Letters, 1845-51, Curtis Family Letters Collection, The Historical Society of Pennsylvania, �HYPERLINK "http://www.hsp.org/default.aspx?id=578"��http://www.hsp.org/default.aspx?id=578� (accessed April 21, 2010).

















Materials Needed:  


Chart paper


Post-it notes


Highlighters 


Markers or crayons


Dry erase boards and markers
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