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Preface:  the term lazizze faire and monopolies would have been previously taught.   

I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1  
KIM Vocabulary: The Industrial Age 
The KIM vocabulary activity will be used as an introductory vocabulary builder to assess student knowledge of these terms at the beginning of the lesson.  Students may have some familiarity with some of the terms, depending on what information is presented in your unit at this point in the year.  Introduce the concept of opportunity to set a direction for the unit.  
Vocabulary 
· Distribute the KIM vocabulary handout to each student.  Attachment 2 + Answer Key pg. 2
· In each “information” box have students (individually) list/record key pieces of information that communicates the significance of that term.  
· Have students check with you to see that their information for each term is correct and accurate.  
· If trouble arises with any particular vocabulary term, students may be directed to double check their textbook, do a quick online search if a computer is available, or check with a classmate if appropriate.  
· Once all terms have been appropriately checked, have students create/generate a visual memory clue to help them remember each term.
· Expect that students may have trouble defining “opportunity”.  
· Have a class discussion about what students “think” this vocabulary term means.  Consider using the questions below to begin the discussion. 
· In the United States of America, what does it mean to have an “opportunity”?  
· Basic dictionary definitions are:

· Opportunity:  a situation or condition favorable for attainment of a goal.

Introduce Enduring Understanding and the Essential Question
· Distribute and read both from Attachment 1.
·  “Opportunity” is defined by the individual.    What contributes to a land of opportunity?
· What are some of the students’ own interpretations of “opportunity”?  
· What are their personal experiences with the concept of “opportunity”?
· What might contribute to a land (nation) being a land of “opportunity”?    
Sequence of Experiences for ALL Students
Day 1 (continued)
· Note:  This discussion should provide an efficient and effective lead into the next segment of the lesson on Day 2, with an examination of the Samantha, An American Girl Holiday DVD.  The film and analytical activity will examine another key vocabulary term, “standard of living”.  
· Ask students if anyone owns an American Girl doll that you could borrow to introduce the lesson.  
I Can Statements
· Based on today’s vocabulary experiences, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1 
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  
Day 2  
Formative Assessment (10 minutes)
· Preparation: Take the KIM vocabulary Answer Key (Attachment 2 pg. 2) and cut apart the individual vocabulary terms and their respective definitions and place them in envelopes.  Make enough sets to accommodate teams of two students per envelope.
· Organize the students in your class into pairs.

· Provide a set of terms and definitions to each pair of students.

· Direct students to work together matching terms with definitions at their desks or tables.

· Direct students to call you over when they believe they have correctly matched all terms and definitions.  
· Check for correct matches.  
· Inform students if they have not matched all terms correctly.  
· Direct attention to terms that are not correctly matched and have students attempt to make another correct match.  
· This activity will identify students that may not have a basic understanding of these terms.

· Identify students who still are In-Progress with their vocabulary development for intervention later in the period. 

· Direct the class in the correct matching of the terms to complete the activity. 
Discussion
· What contributes to a land of opportunity?

· Specific Unit Questions to support the Essential Question:

· Was/Is America really the land of opportunity? 

· To what extent did American capitalism offer opportunity to immigrants and child laborers in the late 19th and early 20th century?

Preparation – Background for DVD Analysis
· Ask students if anyone owns an American Girl doll.
· Question students about what they learned about America from the experience of owning the doll who represents a given time period or element of American history. 
Use their responses to generate a discussion about historical learning. 

· Sequence of Experiences for ALL Students
Day 2 (continued)
The Frontloading Experience Samantha: An American Girl Holiday

· Distribute the Samantha: an American Girl Holiday handout. Attachment 3
· Inform students they are about to view a short clip from the American Girl movie, Samantha: An American Girl Holiday.  
· Introduce the two main characters:  Samantha and Nellie.  
· Samantha is a girl who comes from a wealthy family living in the state of New York.  She lives first with grandmother after her mother’s death.  She then lives for a time with her uncle and his new wife in New York City.
· Nellie is the daughter of a poor laborer who is hired to work at the estate of Samantha’s grandmother.  The girls meet and become friends, regardless of their differences in socio-economic status. Sometime later, Nellie’s father dies, and she and her two sisters become orphans, or “wards of the state”, and are sent to an orphanage in New York City.  While in the city, Samantha receives a letter from Nellie describing their circumstance and sets out to help her friend.
· Forward the Samantha DVD to the fall of 1905. This segment is approximately 25 minutes long.  Forwarding through the beginning portion is a viable if time is short.  The first five minutes of the winter segment includes a scene depicting child labor.  This segment should definitely be included in the viewing.  The entire fall scene and the beginning of the winter scene including child labor would be about 30 minutes. Instruct students to record on their handouts observations from the film that illustrate the differences in standard of living, or that detail the experiences of child labor.  

· After viewing the film clip, group students to discuss observations.  In their groups, provide students 5-10 minutes to:
· identify 2 or 3 most significant observations from the film;

· draw a conclusion that begins to explain why standards of living were so starkly different;
· evaluate how accurately the movie represents reality for people living in this period.

· Use random selection to identify the person in each group who will report results to the rest of the class.

Enduring Understanding – Essential Question
· Link discussion of the DVD with Essential question 1:  Was America really a land of opportunity for the families in the DVD? (Unit question)  Identify examples from the DVD that support this question.  (See Teacher Key of Attachment 3B for example supports.)
· At the conclusion of the class discussion, connect the concepts of “standard of living” with “opportunity”.  
· Ask students to draw conclusions about how these terms, the discussions, and experiences relate to each other. 
· The intent of this activity is to set up, both from a factual perspective and an analytical perspective, the group activity for Day 3 which will examine realities of life in the laboring class.  

Sequence of Experiences for ALL Students
Day 2 (continued)
I Can Statement - Exit Ticket  

· Students are to read their “I Can Statements” to determine their own progress. 

· After reading each statement, they place a checkmark that indicates their own mastery level for each statement.   Attachment 1 
Day 3

America:  Land of Opportunity?
Document Packet Activity/Assignment and Formative Assessment 
This activity should function as a continuation of the discussion generated from the Day 2 DVD analysis activity and also serve as a lead into the assessment assignment.  The objective of this lesson is for student groups to collectively and collaboratively address the question:  In the late 19th and early 20th century, was America a land of opportunity?  The foundation for this activity will be a set of primary and secondary source documents described below. 
· Divide students into groups of five.
· Distribute a packet to each groups for students to analyze containing all of the following primary and secondary sources:
· The Story of Rose Cohen Attachment 4
· “Girls working in Tampa, Fla., Box Factory. I saw 10 small boys and girls. Has had reputation for employment of youngsters but work is slack now. Jan. 28, 1909. Location: Tampa, Florida,” National Child Labor Committee Collection , Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/resource/nclc.04523/ (accessed May 20, 2011).
· “Eight girls sewing by hand, looking at the camera during a sweatshop inspection,” 1903, Chicago History Museum, Prints and Photographs Division, Library of Congress, http://memory.loc.gov/cgi-bin/query/I?cdn:2:./temp/~ammem_HWEy::displayType=1:m856sd=ichicdn:m856sf=n001248:@@@   (accessed May 21, 2011.)
· The Story of Joseph Miliauskas Attachment 5
· Breaker Boys in Kohinoor Mine, Shenandoah, City, PA, National Child Labor Committee Collection, Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/resource/cph.3a52668/ (accessed May 21, 2011.)
· Underwood & Underwood, “Boys Picking slate in a great coal breaker, anthracite mine, PA,” 1913, National Child Labor Committee Collection,  Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/item/2007681337/, (accessed May 20, 2011.)

· Young lads working the mines, 1944, National Child Labor Committee Collection Prints and Photographs Division, Library of Congress http://www.loc.gov/pictures/item/2006676310/ , (accessed May 21, 2011.)

· The Immigrant Narrative and the Statue of Liberty  Attachment 6
· The “Push/Pull” Factors of Immigration  Attachment 7
· The Poem (untitled) Attachment 8
Sequence of Experiences for ALL Students
Day 3 (continued)
· Note:  Additional photographs from the digital images collection of the Library of Congress on child labor are listed on page 12.
· Instruct the groups to examine the documents in the packet.  
· Within the group, each individual student will be responsible for analyzing one document and sharing with the group thoughts about the importance of that document.  
· In addition, the student should draw a conclusion about how the contents and meaning of the document relate to the question:  In the late 19th and early 20th century, was America a land of opportunity? 
· Provide ample time for the groups to analyze and evaluate the material.   

· Lead a discussion and allow students to verbalize their conclusions about the significance of each document and how it relates to the question.
· This discussion is designed to serve as an example for the formative assessment essay assignment, which will be based on Essential Question 2:  To what extent did American (laissez faire) capitalism offer opportunity to immigrants and child laborers in the late 19th and early 20th century?
Enduring Understanding and Essential Question 

· Make a final connection between the vocabulary – DVD – group packets:
· “Opportunity” is defined by the individual.

· Rose might say that her family was able to bring the remaining family members to America – this was a favorable attainment of a goal.  (a situation or condition favorable for attainment of a goal)
· Joe might say he was able to become a priest and escape a living time of working in the mines.  
· What contributes to a land of opportunity?

· With hard work and imagination, people could take advance of opportunities to improve their status level in America. 
I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and textbooks for any remaining unclear statements for tomorrow. 

Sequence of Experiences for ALL Students
Day 4
Summative Assessment

· At the conclusion of a review of their I Can Statements, hand out the summative essay assignment and grading rubric.  Attachment 9
Optional Child Labor Pictures
The Library of Congress has an extensive collection of child labor images that are part of the National Child Labor Committee Collection. Most of these are in the public domain. For additional Child Labor Photographs, here is the URL for their Web Pages: http://www.loc.gov/pictures/collection/nclc/.  

· Lewis Hines, “Everybody works but----." A common scene in the tenements. Father sits around. "Sometime I make $9.00, sometime $10.00 a week on the railroad; sometime nottin'." Helen, 5 years old, and Adeline, 10 years old, help pick nuts. Tessie, a neighbor, helps too. Adeline works until 9 p.m. at times. All together they make $4.00 a week. Family of Dometrio Capilluto, 141 Hudson St., N.Y. Location: New York, New York”, 1911, National Child Labor Committee Collection, Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/resource/nclc.04089/, (accessed May 20, 2011.)
· Lewis Hines, “Johnnie Yellow, a young Polish berry picker on Bottomley farm, Rock Creek, near Baltimore, Md. Says he is 10 years old and has gone to Biloxi, Miss. for 9 years (with family) and has worked there in winter and here in summer for three years. He is stunted, being only about 39 inches high. Ma[n]y of these children are stunted”, 1909, National Child Labor Committee Collection, Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/resource/nclc.00008/, (accessed May 21, 2011.).

· Lewis Hines, “Family of Louis Rizzo, a laborer who works some. The wife and four children (none could speak English at all) work on feathers and make about $3.00 a week. Been in U.S. five months. Do not go to school yet. Through an interpreter they said Peter is 15, Jimmie 14, Carbo 9 and John 7 years old; but those seemed to me too high. They were working in a very dim light. Location: New York, New York State,” 1911, National Child Labor Committee Collection Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/item/ncl2004000429/PP/, (accessed May 20, 2011.

· Lewis Hines, “Exhibit Panel,” 1913, National Child Labor Committee Collection, Prints and Photographs Division, Library of Congress,  http://www.loc.gov/pictures/item/ncl2004003984/PP/, (accessed May 20, 1911.)

· Lewis Hines, ”Fourteen year old spinner in a[?] Brazos Valley Cotton Mill at West. Violation of the law. Matty Lott runs six sides. See family group and their story. Location: West, Texas,” 1913, National Child Labor Committee Collection, Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/item/ncl2004004049/PP/, (accessed May 20, 2011.)

· Lewis Hines, “Noon hour in the Ewen Breaker, Pennsylvania Coal Co. Location: South Pittston, Pennsylvania,” 1911, National Child Labor Committee Collection, Prints and Photographs Division, Library of Congress, http://www.loc.gov/pictures/item/ncl2004002617/PP/, (Accessed May 20, 1911.)





    Standard:  History


    Benchmark:  B. Explain the social, political and economic effects of industrialization.  





    Indicators:  


Explain the effects of industrialization in the United States in the 19th century including:


*Immigration and child labor and the impact on the labor force;


Urbanization.





Analyze the impact of industrialization and the modern corporation in the United States on  economic and political practices with emphasis on:


Laissez faire policies;


Monopolies;


*Standard of living.











(*) This identifies the Indicators being assessed for the Summative Assessment question.























List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment_01_I_Can_Statements.doc" ��Attachment 01:	I Can Statements�


� HYPERLINK "Attachment_02_KIM_Vocabulary.doc" ��Attachment 02:	KIM Vocabulary Activity�


� HYPERLINK "Attachment_03_Samantha_Video_Analysis.doc" ��Attachment 03:	Samantha Evaluation Sheet�


� HYPERLINK "Attachment_04_Rose%20Cohen.doc" ��Attachment 04:	The Story of Rose Cohen�


� HYPERLINK "Attachment_05_Joe_Misiauskas.doc" ��Attachment 05:	The Story of Joseph Miliauskas�


� HYPERLINK "Attachment_06_Immigrant_%20Statue_Liberty.doc" ��Attachment 06:	“The Immigrant Narrative and the Statue of Liberty”,� 


� HYPERLINK "Attachment_07_Push_Pull_Immigration.doc" ��Attachment 07:	The “Push/Pull” Factors of Immigration� 


� HYPERLINK "Attachment_08_The_Poem.doc" ��Attachment 08:	The Poem (untitled) by James I. Montague� 


� HYPERLINK "Attachment_09_Summative_Rubric.doc" ��Attachment 09: 	Opportunity Essay Assignment and Grading Rubric�








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


Attachments 4-5:  We Were There Too!  Young People in U.S. History,(need publisher, date) p. 165-168, 168-17.1  Farrar, Straus and Giroux (BYR); 1st edition (August 8, 2001)


Attachment 6:  University of Michigan, � HYPERLINK "http://www-personal.umich.edu/~mcountry/ac39901919.htm" ��http://www-personal.umich.edu/~mcountry/ac39901919.htm�, (accessed March 17, 2011).  Farrar, Straus and Giroux (BYR); 1st edition (August 8, 2001)


Attachment 7: University of Michigan, � HYPERLINK "http://www-personal.umich.edu/~mcountry/ac39901919.htm" ��http://www-personal.umich.edu/~mcountry/ac39901919.htm�, (accessed March 17, 2011).


Attachment 8:  Courtesy of the Library of  Congress, LC-DIG-nclc-04866





The Library of Congress has an extensive collection of child labor images that are part of the National Child Labor Committee Collection. Most of these are in the public domain. For additional Child Labor Photographs, here is the URL for their Web Pages: 


� HYPERLINK "http://www.loc.gov/pictures/collection/nclc/" �http://www.loc.gov/pictures/collection/nclc/�.    See pages 9-10 for suggested photographs for the lesson on Day 3 and page 11 for additional options. 





 


Materials Needed:


Precut the KIM Vocabulary – Attachment 2 and place each set in an envelope.


“Samantha:  An American Girl Holiday”, DVD, produced by Ellen L. Brothers, Nancy Bennett, Rachael Horovitz, Lisa Gillan, Deborah Schindler, Elaine Goldsmith-Thomas, Julia Roberts.  Based on the “Samantha” stories from “The American Girls Collection” individually authored by Valerie Tripp, Susan S. Adler, and Maxine Rose Schur.














Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Implied Verbs:  


Evaluate  


Cause and Effect


Describe


Identify


Trace











Stated Verbs:


Explain


Analyze











industrialization


immigration


labor force


urbanization


laissez faire


monopolies 


standard of living











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





“Opportunity” is defined by the individual.





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What contributes to a land of opportunity?


Specific Unit Questions to support the Essential Question:


Was/Is America really the land of opportunity? 


To what extent did American capitalism offer opportunity to immigrants and child laborers in the late 19th and early 20th century?








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Enrichment terms for Select Students:


laissez-faire


monopolies








Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





List:


industrialization 


immigration


labor force  (child)


urbanization


standard of living


opportunity 








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Benchmark/Indicator:


B. Explain the social, political and economic effects of industrialization.  





Indicators:  


 Explain the effects of industrialization in the United States in the 19th century including:


Immigration and child labor and the impact on the labor force;


Urbanization.





 Analyze the impact of industrialization and the modern corporation in the United States on economic and political practices with emphasis on:


 Standard of living. 


 Laissez faire   Use for enrichment


 Monopolies     Use for enrichment





Question: 


Use one of three immigrant readings to support your response to the question.


To what extent did American capitalism offer opportunity to immigrants and child laborers in the late 19th and early 20th century?  





Answer: 


Sample Response(s):  (not limited to the following)   


American capitalism typically offered limited opportunity for immigrants to improve their standard of living as many served as wage laborers in the large industrial centers of the Atlantic seaboard.  But the opportunity to use the individual freedoms in America, as promoted by the Immigrant Narrative, allowed some immigrants to find prosperity and to improve their standard of living substantially.  The children of these immigrant families were often found working at very young ages to help the family earn enough money to survive the tenement life style of the urban centers.  





For Rose Cohen, the political and economic conditions in Russia “pushed” or forced Rose’s father to leave their native land and come to America.  He found work and saved enough to send for Rose, and they worked together to bring the rest of the family to America as well.  Although not ideal, American capitalism gave the Cohen’s the opportunity to build a new life in America.  These opportunities were not easy, but the family was able to stay together and Rose went on to live a life she never would have been able to live in Russia.  


OR


Joseph Miliauskas had the opportunity to help his family by earning money as a breaker in the Pennsylvania coal mines.  Joe would eventually leave the mines because the opportunity to pursue other interests, like going to school and becoming a priest, were options in America for some immigrant children.  








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:  See rubric in Attachment 10.	








2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention


a different plan for those who already have mastery of the concept. 





See Formative Assessment vocabulary details in plan for Day 2.





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





I can:


define and appropriately use the unit vocabulary.


identify and explain the effects of industrialization in the United States during the 19th century.


explain the significance of urbanization.


analyze and explain the impact of immigration on the labor force.


analyze and explain the impact of child labor on the labor force.


explain the concept of “standard of living” and how it applies to laborers.





4.  Frontloading Experience:


  Designed to provide or reinforce students with background of the concepts and 


  vocabulary awareness for the upcoming unit.


 This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Students view a short video clip from the American Girl series:  Samantha.


Students observe, record, and evaluate differences in the standard of living between the upper and lower classes as seen in the DVD video clip.


See Day 2 for details.























5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment - Checkpoints which drive flexible group instruction.




















Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint


None





Interdisciplinary Connections: Optional





None
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