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I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1 
Frontloading the Unit:
· Show “Immigration to the U.S.- The Americas History for Children DVD Series” by 
Schlessinger Video available at the Akron Public Library 60 South High Street
Akron, OH 44326 or call 330-643-9000
· Distribute and discuss questions before viewing the video.  Attachment 2 A & 
· Attachment 2 B Answer Key
· Pause the video several times to permit students time to respond to the questions:
· What are some things people do to become citizens? 
· Describe the Statue of Liberty.

· How is she a symbol of freedom?

· Why would you choose to be an American? 
· Note:  The poem will be discussed Day 2.
Introduce the Enduring Understanding and Essential Question
· Distribute the I Can Statements sheet.  Attachment 1
· Read the Enduring Understanding and Essential Question with students.

· In teams of 2 and based on the video, students are to identify:

· What are two connections to the Enduring Understanding?  
· Ex. Potato farmers decided to leave Ireland to find work in America.   
· Those people who couldn’t worship as they wanted decided to come to America for religious freedom.
· What are two connections to the Essential Questions?  
· Ex.  Even though living conditions may not be as expected when they came to America, immigrants persevered to become Americans.  
· Going back to a country where work was not available was not an option.
· Share their results with the whole class.  
I Can Statements:  Introduction
· Here is a summary of the key ideas that will be part of our unit.  It includes our Enduring Understanding and Essential Question.   Attachment 1
· The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.  Place your name on your copy and keep this in your notebook.  (Teachers may want to collect and redistrict these as needed.) 
Sequence of Experiences for ALL Students
Day 2    
Introduce Vocabulary
	· race 

· ethnicity

· language (linguistics)

· religion


	· culture

· diversity

· immigration

· census – demographic data 




· Distribute the 4-Fold Vocabulary Activity as students create their own unique vocabulary reminders.  Attachment 3A     
· List the word.
· Write a definition of the word.
· Draw a picture or symbol to represent the word.
· Write a sentence with the word based on their definition.
· The teacher can model a neutral example such as an ox or other noun, using a dictionary for a definition and following the steps in the activity.

· Option for those mastering the skill or an enrichment experience:
· After students complete Attachment 3 A, have them place their initials in the corner of each block.

· Students cut apart the sections and put them in an envelope.

· The words can be reviewed by having them reassemble each word row.

· Students can trade envelopes with others.
· Differentiation Option:  
· Use Attachment 3 B. Note: It would be helpful to print this attachment in color.
· In a 4-Square activity:
· Pictures are given to match with the vocabulary words. 
· Students define and write words in a sentence.
Primary Source

· Distribute copies of the poem “The New Colossus” and the History of Liberty State Park.  Attachment 4
· Read it aloud to students. 

· As you read it aloud the second time, have students interpret the meaning of the lines. Samples:
· The famous statue of Rhodes was built like a man who had his feet resting on two different islands.  Instead, The New Colossus was a woman with a torch in her hand.

· She was the mother of Exiles.  = She was the mother to people who were driven from their home country because of poverty, fear and oppression.

· Her mild eyes would welcome new immigrants to her shores. 

· Her pledge was to take those who were tired and poor and offer them the opportunity to be free.  
· She lifted the torch – lamp to show them the way to find the golden door to freedom and safety.  
I Can Statements
Based on today’s vocabulary experience, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1

Sequence of Experiences for ALL Students:  (continued)

Day 3   
Tenement Inactive Activity Video www.tenement.org/immigrate  
· Discuss some historical information regarding European Immigrants.  Attachment 5
· Play the video interactive activity and decision-making from “Ellis Island to Orchard Street.” 
· Pick your name and list the country where you were born. 
· Observe and discuss things you would take with you.
· Describe the primary source items.  Tell how each item is used.
· Write a note home to describe the new types of industrial jobs that people in your family are doing in New York.  

· Tell the person you are writing that you hope to move to Ohio.  
Enduring Understanding and Essential Question

· As people face problems, they take action.  

· Discuss examples from the video. 

· What problem did the family experience on the boat?

· How did they solve the food problem? 

· Why would people endure hardships to come to a new location?

· Why would Victoria’s family face hardships to come to America and then to Ohio? 

· Did Victoria think that eleven people sharing an apartment was a hardship?  Explain your reasons.

Day 4 

 Primary Source Analysis and Formative Assessment
· Divide the students into groups of 2 or more.
· Distribute a Photo Analysis worksheet.  Attachment 6 and Attachment 7 painting
· Step 1.

Examine the painting for 10 seconds.  How would you describe the painting?  
Attachment 7
· Step 2.

Divide the painting into quadrants, and study each section individually.  What details- such as people, objects, and activities do you notice?

· Step 3.

What other information such as the time period, location, season, and for what reason was the painting made?  Look closely at the painting to help you.  
· Step 4.

How would you revise your first description of the painting using the information you found in Steps 2 and 3?

· Step 5.

What questions do you have about the painting?  How might you find answers to these questions?
· The results of their analysis will be used for intervention or enrichment on Day 5.
Sequence of Experiences for ALL Students
Day 4 (continued)

Greeks and Italians in Ohio
· Brainstorm examples of what connections students might have with people originally from Greece or Italy:

· Foods such as pizza – spaghetti – lasagna:  Italians or 
sweet baklava desserts – gyro sandwiches:  Greek 

·  Hollywood stars:  Brian DiCaprio, Al Pacino, Robert Di Nero: Italian

 Jennifer Aniston – Betty White:  Greeks

· Distribute the reading summarizing the Greek and Italian populations in Ohio.  Attachment  9
I Can Statement - Exit Ticket  

· Students are to read their “I Can Statements” to determine their own progress. 

· After reading each statement, they place a checkmark that indicates their own current mastery level for each statement.   Attachment 1 
Day 5  
Formative Assessment Follow-up to Attachment 7
· In-Progress Students  Attachment 8 A and Answer 8 B Answer Key
· Answer these questions:  
· What is the object in the upper right corner?  
· What are these people riding on?  
· Why are these people on the ship?  
· Do they look as though they have come from the same area? 
· Can you pick out some families in the picture? How do you know?
· Mastery Student – Make A Boat

· Put yourself on the boat.  
· Tell where you are coming from, who is with you, and any other information you can that would tell about your experience.
· Explain the background setting:  your immigrant family is leaving New York City and moving to Ohio.  
· What ethnic groups were moving to Ohio in the late 1800s and early 1900s?  
· What industrial jobs were available for them?

· The immigrants were moving to what industrial cities?  

· What ethnic groups did they find living 

I Can Statements – Summative Review
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  

· Review your vocabulary, readings, and primary sources for any remaining unclear content. 
Day 6 

Summative Assessment: Distribute Attachment 10.













Revised 2010 Social Studies Standards





Strand:  Geography		


Topic:  Human Systems   (Immigration)








Content Statement 13: 


The population of the United States has changed over time, becoming more diverse (e.g., racial, ethnic, linguistic, religious).  Ohio’s population has become increasingly reflective of the cultural diversity of the United States.








Content Elaboration:  


Industrialization altered the demographic data for Ohio and the United States.  The 1900’s brought increased immigration from Eastern, Central, and Southern Europe (Spain, Italy, and Greece) especially to Ohio’s largest cities.


	





Expectations for Learning:  


Explain how Ohio’s population is increasingly reflective of the cultural diversity of the United States.








(*) This identifies the content elaboration being assessed for 


the Summative Assessment question.











Note:  Target students for this unit are fourth grade students.  They previously would have been introduced to the idea of different cultures contributing to Ohio and the United States of America.  Sections were created for a multi-disabilities’ classroom with a wide range of ability levels. 	











 	











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 


� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01:�	I Can Statements for Self-Assessment   


� HYPERLINK "2A_Immigrants_Questions.doc" ��Attachment 2A:�	Immigration Questions


� HYPERLINK "2B_Immigrant_Questions_Answer_Key.doc" ��Attachment 2B: � Immigrant Questions Answer Key


� HYPERLINK "3A_Four_Fold_Vocabulary.doc" ��Attachment 3A: � Four Fold Vocabulary Activity and Pictures


� HYPERLINK "3B_Four_Fold_Vocab_Pictures.doc" ��Attachment 3B: � Four Fold Vocabulary Activity Pictures for Intervention Students


� HYPERLINK "04_Poem_the_New_Colossus.doc" ��Attachment 04:�	Poem: “The New Colossus” and Liberty State Park


� HYPERLINK "05_Ellis%20Island%20to%20Orchard%20Street.doc" ��Attachment 05: � Ellis Island to Orchard Street Video Clip Questions 


� HYPERLINK "06_Photo_Analysis_Teams.doc" ��Attachment 06: � Painting Analysis Teams 


� HYPERLINK "07_Immigrant_Drawing.doc" ��Attachment 07: � Irish Immigrants Drawing


� HYPERLINK "8A_Photo_Analysis_Intervention.doc" ��Attachment 8A: � Painting Analysis Intervention Worksheet


� HYPERLINK "8B_Photo_Analysis_Anwer_Key.doc" ��Attachment 8B: � Painting Analysis Answer Key


� HYPERLINK "09_Greek_Italian-ancestors.doc" ��Attachment 09: � Greek and Italian Immigrants in Ohio


� HYPERLINK "10_Summative_Assessment.doc" ��Attachment 10: � Summative Assessment








Note:  Teacher Summative Assessment Sample Responses and Rubric pages 8-9.  


Note:  Development Guidelines for Planning the Unit pages 7-10.








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 





Attachment 4	Posted by mrspanos  Irish Immigrants Primary Source  � HYPERLINK "http://www.history.com/topics/" ��www.history.com/topics/�


�


ETTC - Kennesaw State University- NY Library of Congress


Photo analysis worksheet


“The New Colossus” by Emma Kazarus is posted on the pedestal of the Statue of Liberty. � HYPERLINK "http://www.libertystatepark.com/emma.htm" �http://www.libertystatepark.com/emma.htm� (accessed 4-10-16)





�





Materials Needed:


Computer assesses Days 1 & 3








Filed in � HYPERLINK "http://readerstheater.edublogs.org/category/ella/" \o "View all posts in Ella" �Ella�, � HYPERLINK "http://readerstheater.edublogs.org/category/our-heroes/" \o "View all posts in Our Heroes" �Our Heroes� 


Ellis Island  Updated: July 28, 2005�Created March 10, 2004�� HYPERLINK "mailto:jcheek@kennesaw.edu" �Jerrie S. Cheek�





Day 1





1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.


























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Stated Verbs:


Explain








Implied Verbs:


Compare/.contrast


Analyze 


Predict


Use











race 


ethnicity


linguistic             


religion                 


population            


cultural diversity


industrialization


demographic data  (census)


immigration 


Spain – Italy – Greece 














Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





As people face problems, they take action.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





Why would people endure hardships to come to a new location?








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.





Additional Vocabulary:


census (demographic data)








List:


race 


ethnicity


language (linguistics)


religion


culture


diversity


immigration








2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Content Statement 13:


The population of the United States has changed over time, becoming more diverse (e.g., racial, ethnic, linguistic, religious).  Ohio’s population has become increasingly reflective of the cultural diversity of the United States.








Question:  


How did the population and cultural diversity of the United States compare to the population and cultural diversity of Ohio in the 1800s?  Choose an immigrant group and give an example how industrialization in the United States impacted Ohio and its immigrants.  (4 points)








Answer: 


Sample Responses:  (not limited to the following)


	


Cultural Diversity of the U.S. and Ohio


Many immigrants who came to the United States were looking for work.  As a result, many of these same immigrants moved west to Ohio to be farmers.  


OR


The changes from agriculture to industrialization encouraged many of the same immigrants who came to the United States to move to Ohio as laborers on transportation or for factory work.  





Specific Immigrant Group


Greek immigrants left Greece and came to Ohio in the late 1800s.  Many settled in Cleveland and worked in low paying jobs.


Italian immigrants came to Ohio in the late 1800s.  Many settled in Cleveland and worked in factories and restaurants.


The Germans in Pennsylvania moved to Ohio to work on farms and later as factory workers.  


The Irish in Massachusetts moved to Ohio to work on the canal systems and railroads.


   














By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete: 


comparison of the cultural diversity of immigrants in the U.S. and Ohio. 


(2 points)


identified a specific cultural group and how industrialization had this group moving from the East to Ohio.  (2 points)





3 Points


The student wrote a thorough and complete response with 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete response with 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete response  with 1 of the 4 requirements.





0 Points


The student indicates no understanding of the similar cultural diversity of immigration in 


the United States and Ohio.      





3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Photo Analysis and Formative Assessment


Divide the students into groups of 2 or more.


Distribute a Photo Analysis worksheet.  � HYPERLINK "07_Immigrant_Drawing.doc" ��Attachment 7�








4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


identify, define and apply the unit vocabulary.


identify major immigrant groups who came to the United States in the 1800’s.  


identify which major immigrant groups coming to the United States moved to Ohio.  


explain how immigrants coming to the United States and Ohio had the same background – language – religion – and ethnic origins.  


explain reasons for immigration.


name some contributions to the United States that came from different cultural groups.


analyze immigrant artifacts and information and summarize findings.   








5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Students will view a video clip and complete review questions.  


Details will be provided on Day 1. 


    


























Summit County ESC:  http://cybersummit.org American History Grant 2011-12           8-19-15
4-11-16
All copyrights are reserved. 


10

