
Social Studies Unit Design Template

Name: Susan Elliott
Grade Level:
8




Unit Title:  Let’s Make a Deal
Time Frame: 3-4 Days + Assessment

(Verified links 9-21-15)

















Day 1

I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Regularly take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  

Begin the class period by introducing the Enduring Understanding: 

· Choices made by individuals/groups have present and future consequences.

· Post the quote for students to see, but they will experience it in the Frontload before discussing it.  

Frontloading the Unit: “Let’s Make a Deal” Directions
· Gather items that students would be interested in obtaining (candy, homework pass, extra restroom pass, Justin Beiber notebook, etc.).

· Offer to individual students an item in exchange for something they have (paper, pencil, candy, gum, etc).

· If a student doesn’t have the item you requested, ask them what they have that they could exchange. (compromise)
· After the game discussion.

· What was my purpose for doing this with the class?

· Possible answers

· Exchanging items for what purpose – to satisfy the wants for both sides.
· Making a deal with the students – to negotiate a win-win for both.

· Why did I ask students, who didn’t have what I wanted, if they had anything else to exchange?

· Possible answers

· You wanted to make a deal.
· Trying to work out a deal.  (compromise) 

· Why was I trying to make a deal with someone?

Hopefully this will lead to the word compromise.  If not, ask “Why do people try to make a deal by giving up something for something they want?”
· What is it called when two countries try to make a deal?

· treaty

Sequence of Experiences for ALL Students
Day 1 (continued)
Enduring Understanding

· Return to the Enduring Understanding and have someone read it aloud.

· Choices made by individuals/groups have present and future consequences.

· How does this understanding match to the ‘Let’s Make a Deal” experience?  Sample responses: 

· When I gave up my gum for the pencil you offered, I didn’t have one to take notes.  I thought the pencil could help me to do my work today.  I have more gum in my locker.  The trade worked for me.    
· For several days we are going to begin to look at some treaties that were negotiated by the United States with other countries.
Pre-Assessment
· KWL chart

· Students complete the K and L part on their own.  As a class go over the responses together and complete a chart together on the board.  Attachment 2
Vocabulary Activity
· Distribute three Verbal/ Visual Charts for each student to complete.  Attachment 3 

Day 2 

Vocabulary Formative Assessment Activity

· What Am I?  Attachment 4 and Attachment 5 Answer Key
· For each word, students are given a description and four choices.  Students circle the letter of the word that does not belong.

· Quickly have students check their papers.  Divide students into groups to differentiate learning.

· In-Progress students who miss 2 or more will create vocabulary cards. Attachment 6
· Directions are provided.  
· You may only need to print a single page for most students.  
· Mastery students who missed 0 or 1:  

· Assign them to create their own acrostic poem. 

· Choose one of the vocabulary words.
· Write the word down the length of a sheet of paper.
· For each letter, the students write a word or phrase that relates to the definition of the word. 

I Can Statements – Attachment 1:  Students are to indicate their level of vocabulary mastery.

· Watch for the validity of students’ self-assessment.  The students who passed their vocabulary should have checked “I Know It.”  Students in progress should have checked either “none” or the “some” box. 

Sequence of Experiences for ALL Students
Day 2 (continued)
Before Beginning the Primary Source Activity
· Refer to the Enduring Understanding: Choices made by individuals/groups have present and future consequences.

· Ask: “What choices do countries make that have present and future consequences?”

· Students can quickly brainstorm a list such as:
· Go to war

· Make peace

· Spend money

· Today’s activity will look at three treaties that were made by the United States with other countries.

· What was the outcome for each treaty?
· Win/Lose

· Compromise

Primary Source Activity:  Let’s Make a Deal
· Divide students into six groups:  two different groups for each treaty.
· Adams-Onis Treaty  Attachment 7A
· Webster-Ashburton Treaty  Attachment 8A
· This is the most difficult of the three reading.
· Oregon Treaty Attachment 9A  
· This is the easiest of the three readings.  

· With their partner, students read the selected excerpts from the document and answer the questions in the right hand column.
· Students must underline key word(s)/phrase(s) that supports their answers.
· Note:  This is a pattern for many of the new types of assessment responses.  It requires students to provide evidence for their decision.  
· If time permits, the matching treaty teams can meet together and verify their answers for their assigned treaty.  
· Collect and grade the team readings.

Enduring Understanding  

· Choices made by individuals/groups have present and future consequences.

· Ask for a student volunteer from each treaty to make a connection to the Enduring Understanding. 

I Can Statements

· Have students look at the “I Can Statements” charts and check their current level of progress toward mastery.

· Collect. 
Sequence of Experiences for ALL Students
Day 3

Primary Source Activity:  Putting It All Together
· Return yesterday’s treaty sheets; distribute a Treaty Note sheet to each student.  
Attachment 10A
· Students are to complete the questions for their treaty using yesterday’s readings.

· Bulleted statements are acceptable.

· Create new teams of 6 students:  two from each treaty.

· The Oregon Treaty students share their information with the other teams who will record the Oregon information to the Treaty Note sheet.  
· The Webster-Ashburton students share their information with the other teams who will record the Webster-Ashburton information to the Treaty Note sheet. 

· Have the students return to a whole class group for the Adams-Onis Treaty. 

· These students share their treaty information to all the teams.  

· Teacher models how the information was obtained by displaying a copy of the treaty to the class.

· Students listen and take notes to complete the final column on the Treaty Notes sheet.  
Attachment 10B
Review:  Cloze Summary
· Complete the Cloze Paragraph with vocabulary.  Attachment 11A 

· Students can grade their own papers while others are finishing their work.   
· Have 4 copies of the attachment available for students to use.  Attachment 11B
· If the student wrote in pencil, they grade with a pen or vice versa.  
The Results of Let’s Make a Deal –A Map Activity   Attachment 12
· Students will receive an outline map.

· Use the PowerPoint and have students copy the boundary changes to the U.S. to their maps.  Attachment 13.
· Questions to ask after students complete maps.

· What areas did the United States gain?

· What areas did the United States give up?

· What country do you think we will negotiate with next?

Exit Slip Attachment 14
· Students write a response to the following question using facts from their charts to support their answers.  “What choices were made by the United States that had present and future consequences?”

I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and map for any remaining unclear statements for tomorrow. 
Day 4

Summative Assessment:  Students are to complete the question.  See pages 4-5.


 
Revised 2010 Social Studies Standards





	Strand: History				


  	Topic:  Expansion 





Content Statement: 


The United States added to its territory through treaties and purchases. 





	Content Elaboration 9: 


The United States negotiated treaties with and purchases from other countries in an effort to expand its territory and to solidify its borders.





Treaties were negotiated with Spain, Great Britain and Mexico (e.g.


Adams-Onis Treaty


Webster-Ashburton Treaty


Oregon Treaty








Note: 


The Treaty of Guadalupe Hildalgo:  This treaty will be taught in another unit which is on the Summit County ESC website at:  � HYPERLINK "http://cybersummit.org/Resources/TAH/LessonDetails.aspx?LessonID=87" �http://cybersummit.org/Resources/TAH/LessonDetails.aspx?LessonID=87� 


	





   Expectations for Learning: 


	Describe how the United States added to its territory through treaties and purchases. 























List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Att.%2001_I%20Can%20Statments.doc" ��Attachment 01:	I Can Statements for Self-Assessment  � 


� HYPERLINK "Att.%2002_KWL%20Chart.doc" ��Attachment 02:	 KWL Chart�


� HYPERLINK "Att.%2003_Verbal-Visual%20Vocab%20Mastery.doc" ��Attachment 03:	 Verbal/Visual Vocabulary Mastery� 


� HYPERLINK "Att.%2004_Formative%20Assessment.doc" ��Attachment 04:	 Formative Assessment – Vocabulary� 


� HYPERLINK "Att.%2005_Formative%20Assessment%20Answer%20Key.doc" ��Attachment 05:	 Formative Assessment – Answer Key  � 


� HYPERLINK "Att.%2006_Vocabulary%20Cards.doc" ��Attachment 06:	 Vocabulary Cards�


� HYPERLINK "Att.%207A_Adams-Onis%20Treaty.doc" ��Attachment 7A:	 Adams-Onis Treaty�


� HYPERLINK "Att.%207B_Adams-Onis%20Treaty%20Answer%20Key.doc" ��Attachment 7B:  Adams-Onis Treaty Answer Key�


� HYPERLINK "Att.%208A_Webster-Ashburton.doc" ��Attachment 8A:  Webster-Ashburton Treaty�


� HYPERLINK "Att.%208B_Webster-Ashburton%20Answer%20Key.doc" ��Attachment 8B:  Webster-Ashburton Treaty Answer Key�


� HYPERLINK "Att.%209A_Oregon%20Treaty%201848.doc" ��Attachment 9A:  Oregon Treaty 1848�


� HYPERLINK "Att.%209B_Oregon%20Treaty%20Answer%20Key.doc" ��Attachment 9B:  Oregon Treaty Answer Key�


� HYPERLINK "Att.%2010A_Treaty%20Notes.doc" ��Attachment 10A:Treaty Note� 


� HYPERLINK "Att.%2010B_Treaty%20Notes%20Answer%20Key.doc" ��Attachment 10B:Treaty Note Answer Key�


� HYPERLINK "Att.%2011A_Closure%20Reading.doc" ��Attachment 11A:  Cloze Vocabulary�


� HYPERLINK "Att.%2011B_Closure%20Reading%20Answer%20Key.doc" ��Attachment 11B:  Cloze Vocabulary Answer Key�


� HYPERLINK "Att.%2012_Map.doc" ��Attachment 12:  Map�


� HYPERLINK "Att.%2013%20_Map_PowerPoint.pptx" ��Attachment 13:  Map PowerPoint�


� HYPERLINK "Att.%2014_Exit%20Slip.doc" ��Attachment 14:  Exit Slip�








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 
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Materials Needed:


Day 1: Gather inexpensive items for the Frontload -  Let Make a Deal 








Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























territory


treaty


purchases


Adams-Onis Treaty


Webster-Ashburton Treaty


Oregon Treaty








Implied Verbs:


Identify


Cause/effect


Sequence 








Stated Verbs:


Describe








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Choices made by individuals/groups have present and future consequences. 





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What factors contribute to cooperation and/or conflict within and among regions?





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.














List:


territory


treaty


Adams-Onis Treaty


Webster-Ashburton Treaty


Oregon Treaty








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric








Target Content Statement or Elaboration Focus:  





The United States added to its territory through treaties and purchases. 





Question:





This unit addressed three treaties, Adams-Onis Treaty, Webster-Ashburton Treaty, and the Oregon Treaty.  Choose two of the treaties and describe each treaty and how each impacted the United States.





Answer: 


Sample Responses:  (not limited to the following)





Adams-Onis Treaty


Spain sold Florida to the United States for $5 million. 


The U.S. agreed to assume coverage of the financial claims of Florida residents against the Spanish government.


Spain gave up its claims to Oregon north of the 42nd parallel.  (impact)


Spain kept Texas, California and New Mexico.  (impact)





Webster-Ashburton Treaty


The U.S. and Britain established the northeastern boundary of the U.S. 


Secretary of State, Daniel Webster and Britain’s ambassador Lord Ashburton negotiated the treaty.


It provided for the Anglo-U.S. cooperation in the suppression of the slave trade.


It finalized the present boundary between Maine and New Brunswick.  (impact)


It granted the U.S. navigation rights on the St. John River.  (impact)


It provided for extradition in nonpolitical criminal cases.  (impact)


It established a joint naval system for suppressing the slave trade off the African coast.   (impact)





Oregon Treaty


It was an agreement between Great Britain and the United States.


It was negotiated by James Buchanan and Richard Packanham.


It gave the U.S. claim to the Northwest area south of the 49th parallel.  (impact)


Great Britain was able to keep Vancouver Island.  (impact)








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)


Rubric:





4 Points


The student wrote a thorough and complete 


description of two treaties (1 point for each)


explanation how each treaty impacted the growth of the United States.  (1 point each)





3 Points


The student wrote a thorough and complete description and impact for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete description and impact for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete description and impact for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the impact on treaties on the growth of the United States.  





2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "Att.%2001_I%20Can%20Statments.doc" ��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can identify the Adams-Onis Treaty, Webster-Ashburton Treaty and Oregon Treaty.


I can describe the Adams-Onis Treaty, Webster-Ashburton Treatyand Oregon Treaty.


I can describe the contributions of the Adams-Onis Treaty, Webster-Ashburton Treaty and Oregon Treaty.








3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Students will participate in “Let’s Make a Deal” activity on Day 1.  


. 




















4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery.


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book -rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





The Vocabulary work and follow-up plans are on page Day 2 page 9.  

















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.
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