Social Studies Unit




Name: Bill Sullivan
Grade Level:
HS American History


Title: Muckrakers in the Progressive Era
Time Frame: 3-4 Days + Assessment

(Verified links 8-21-15 + Updated CS #)



Preface:  Targeted student population is a high school United States History inclusion class.  Because of students’ more limited reading levels, guided reading questions are stated on a simpler level than typical 9th or 10th grade students.
I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1 
Frontloading the Unit:
· Brainstorm and discuss scandalous stories in recent times that have led to big changes.

(Display pictures on Smartboard of your examples.)

· Jim Tressel was fired from OSU.
· Senator Weiner stepped down from U.S. Senate.
· Joe Paterno was fired from Penn State University.
· Herman Caine left the Rep. Presidential race.
· Invite students to think of other situations.
· Explain how one style of writing (muckraking) is designed to persuade people to take action when serious injustice occurs.
Primary Source PowerPoint:  Muckrakers

· PowerPoint presentation on the role and definition of muckrakers during the Progressive Era.
Attachment 2A
· one who searches for and exposes misconduct in public life.

· a journalist or an author who searches for and exposes scandals and abuses occurring in business and politics.

· writers, whose exposes of corruption in business and government, aroused public opinion and helped spur Progressive Era reforms.

· Theodore Roosevelt popularized the term in a speech (April 14, 1906).
In Bunyan’s The Pilgrim’s Progress you may recall the description of the Man with the Muck-rake, the man who could look no way but downward, with the muck-rake in his hand; who was offered a celestial crown for his muck-rake, but who would neither look up nor regard the crown he was offered, but continued to rake to himself the filth of the floor.  http://www.americanrhetoric.com/speeches/teddyrooseveltmuckrake.htm 
Sequence of Experiences for ALL Students
Day 1 (continued)
Enduring Understanding 

· Introduce the Enduring Understanding: Injustices can ignite the public to take action.  Make specific connections with the PowerPoint and discuss:    
· The rats at the meat packing houses cause people to become upset about their meat.  People want healthy and clean meat. Upton Sinclair’s The Jungle (1906)
· People were angry that large companies formed monopolies.  Ida Tarbell’s The History of the Standard Oil Company (1902)

· There was too much political corruption.  Josiah’s Flynt wrote World of Graft (1901) and
Lincoln Steffen wrote a collection of articles on municipal corruption – “Shame of the Cities”.
· Reemphasize the difference between previous reform writers with their emphasis on

 moral grounds and the muckrakers who used verifiable information and firsthand experiences with the problems.  
· At times, muckraking degenerated into sensationalism and yellow journalism.  President Roosevelt warned about this.
· The influence of muckrakers peaked between 1904-1908.
· Writers exposed meat processing, monopolies, political corruption and racial violence.
· Their writings led to criminal indictments and reform legislation.
I Can Statements:  Introduction

· Here is a summary of the key ideas that will part of our unit.  It includes our Enduring Understanding and Essential Question.   Attachment 1
· The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.  Place your name on your copy and keep this in your notebook.  (Teachers may want to collect and redistrict these as needed.)

Formative Assessment:  (4 of 5 correct for mastery level)   Attachment 3
1. What is a muckraker? (One who exposes misconduct in public life, exposes scandals and abuses, tries to arouse public opinion – any of these)

2. Why did President Teddy Roosevelt use the term “muckraker” to describe these writers? (He they were getting too focused on negative aspects of society, not speaking enough of the positives in our country.)
3. What did Upton Sinclair’s The Jungle talk about?  (Abuses and unfair practices in the meat packing industry.)

4. What were some results of muckraker writings in the Progressive Era?  (Court cases, legislative changes, governmental reform.)
5. Why was the period 1904-1908 a good time to be a muckraker?  (Because, after the industrial revolution there were many abuses in society that needed to be cited and reformed.)
Homework:
· Report on a muckraker from the 20th Century.  Attachment 4
· Read over the list and select one that you will research.
· Answer the following questions about the person you choose:
· What problem in society was the person trying to change?  Give a detailed account of how the problem was occurring.
· How did the person try to expose the injustices perceived?
· What results occurred from this effort?
· Did any lasting reforms occur from the efforts of this muckraker?
· Your report should be about 1 side of a page in length.
· Be ready to present your findings in 2 days.
Sequence of Experiences for ALL Students
Day 2
Vocabulary Activity

· Distribute  Attachment 5
· Teacher reads each of 6 terms, briefly commenting on each.
· Students then look up definition in textbook or other resources, use word in a sentence, and draw a picture that represents that term
Formative Assessment Intervention/Enrichment Plan

Review of previous day’s concepts according to their level of mastery.

· In-Progress students complete “Review Questions for Muckraker PowerPoint.” (fill-ins)   Attachment 6
· Mastery students complete “Review Questions on Muckrakers.”   Attachment 7
· After students have completed their review answers, discuss, as a class, their responses as a review of what has been covered thus far.
Frontload 
· Play the U-tube video clip of the Triangle Fire (3-4 minutes)  found at: 
http://www.youtube.com/watch?v=oOXPcuvVVes&feature=player_embedded 
Essential Question:  What violations of human rights would cause people to take actions?
· Discuss an example from the news where human rights have caused people to take action.  Examples such at:              
· The practice of slavery in the South contributed to the American Civil War.
· Protesters challenged actions taken on Wall Street and the market.  
· As you read today’s article keep in mind the Essential Question.  What violation of human rights can you identify in the article?  

Guided Reading


· Students read a selected article on the Triangle Fire from the History Channel Articles from newspapers across the country at  

http://www.history.com/news/2011/03/24/100-years-ago-the-triangle-shirtwaist-fire/
There is a Guided Reading sheet that can be modified to eliminate questions that are not directly stated in the article(s) that you selected.  .   Attachment 8A and Attachment 8B Answer Key
· Differentiation for students with major reading problems: the following video does include most of the questions on the attachment.  Keep questions:  1-3, 8-13, and 18- 20.  
http://www.history.com/news/2011/03/24/100-years-ago-the-triangle-shirtwaist-fire/ 

· Scroll down to The Triangle Shirtwaist Fire in 1911 as remembered in 2011 by CBS News (a little over 7 minutes long):
· Go over the answers after they complete the assignment.
· Discuss details of how fire happened.
· Display diagram on safety hazards on Smart Board.    Attachment 9
· Discuss examples of safety hazards that violated human rights and safety.
Creative Response
· Students write a letter (“A Cry for Justice” Attachment 10) to a politician to urge him to work for reform.

· Ex:  Write from the perspective that your sister died in the Triangle Fire.

Sequence of Experiences for ALL Students 
Day 2 (continued)
Formative Assessment & Enduring Understanding   (5 out of 7 for mastery level)   Attachment 11
1. Why did the Triangle Fire lead to changes and reforms so quickly?  (People were outraged at how the workers could have been treated so terribly.)
2. Name 3 ways that the owners of the Triangle Factory did not maintain a safe workplace environment.  (locked door to stairwell, rusty fire escape, baskets full of scraps, oily floors, no sprinkler system, barrel of oil, lack of required 3rd staircase.)
3. Tell 3 ways that people died during the Triangle Fire.  (jumped from 9th floor, burned to death, fell from fire escape, suffocated.)
4. Why was it significant that Frances Perkins saw the fire?  (She became Secretary of Labor and oversaw passage of worker safety laws.)
5. Give an example today of a company that still manufactures clothing in sweatshops abroad.  (WalMart, Nike, Tommy Hilfiger, Gap.)
6. How did the National Labor Act of 1935 help workers?  (protected workers who joined unions, assured right of workers to negotiate terms of employment.)
7. How does this example support the Enduring Understanding? 
I Can Statement – Exit Ticket

· Students are to read their “I Can Statements” to determine their own progress

· After reading each statement, they place a checkmark that indicates their own mastery level for each statement.  Attachment 1
Day   3
Formative Assessment Intervention/Enrichment Plan

· In-Progress students 
· Watch the YouTube clip again, then the teacher would again ask them yesterday’s formative assessment questions in a discussion format.


· Mastery students   



· Write a half page “newspaper report” on the Triangle Shirtwaist Fire.


· They can use the History Channel article(s) from Day 2 to obtain details on how the tragedy occurred.  These students would go to another room, if possible, to do this assignment.

PowerPoint Review of the Triangle Fire   Attachment 12 
· Show and discuss political cartoons on PowerPoint about the Triangle Fire.

· What is the cartoon showing?

· What makes it effective?

· Students share information about the muckrakers they researched.     
· What was the issue the person sought to reform?

· What strategy was used to publicize the problem?

· What results came from this strategy?
· Did any lasting reforms occur from the efforts of this muckraker?
· Discuss similarities and differences in strategies used by the different muckrakers.
Sequence of Experiences for ALL Students  
Day 3 (continued)
Timeline Notes:  Attachment 13
· Reveal the notes one line at a time using Smartboard pull-down curtain or jot down the notes one time period at a time.

· Have students transcribe the notes to the vertical timeline:  “Workers’ Rights Before and After Triangle”.   

· Discuss the progress made each time students write in another section of the timeline.

Presentations
· Randomly select various students to begin presenting their written reports to the class.
I Can Statements 

· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and video clips for any remaining unclear statements for tomorrow. 

Day 4
Presentations and Review
· Randomly select various students to present their written reports to the class as a review.
Summative Assessment
· Distribute the assessment: Human Rights square.   Attachment 14  
· Sample responses and the rubric are found on pages 4-5.
Rubric:

4 Points
The student wrote two thorough and complete description of: 

· a violation and a resulting action by the public to correct the wrong,  (1 point for each)
· a second violation and a resulting action by the public to correct the wrong,  (1 point for each)
· These descriptions can be taken from Sinclair’s The Jungle, the Triangle Shirtwaist fire, or any of the muckraker reports given by students on Day 3.
3 Points

The student wrote a thorough and complete description for 3 of the 4 requirements.

2 Points

The student wrote a thorough and complete description for 2 of the 4 requirements.

1 Point

The student wrote a thorough and complete description for 1 of the 4 requirements.

0 Points

The student indicates no understanding of the violations and action taken during the Progressive Era. 













Revised 2011 Social studies Standards 


	


			


Topic:   Industrialization and Progressivism (1877-1920)


Ignited by post-Civil War demand and fueled by technological advancements, large scale industrialization began in the United States during the late 1800s.  Growing industries enticed foreign immigration, fostered urbanization, gave rise to the American labor movement and developed the infrastructure that facilitated the settling of the West.  A period of progressive reforms emerged in response to political corruption and practices of big business. 





Content Statement 14:  


The Progressive era was an effort to address the ills of American society stemming from industrial capitalism, urbanization and political corruption.  (These will be addressed in your future units.)





*Content Elaboration:


Journalists, called muckrakers, exposed political corruption, corporate and industrial practices, social injustices in urban America.   	





Expectations for Learning:  


Analyze and evaluate the success of progressive reforms during the late 19th and early 20th centuries in addressing problems associated with industrial capitalism, urbanization and political corruption.














Targeted Student Population: 


This unit is for a high school American History inclusion class.  Because of students’ more limited reading levels, guided reading questions are stated on a simpler level than typical 9th or 10th grade students.  However, the content does align to the content statement.  











(*) This identifies the Content Elaboration being assessed for 


the Summative Assessment question.

















List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statement.doc" ��Attachment 01�:	I Can Statements for Self-Assessment  


� HYPERLINK "02_Muckrakers_3-19-12.ppt" ��Attachment 2A�: PowerPoint Muckrakers Introduced 


� HYPERLINK "2B_Muckrakers_Citations.doc" ��Attachment 2B�:	Muckraker PowerPoint Citations 


� HYPERLINK "03_Formative_Assessment_Day%201.doc" ��Attachment 03�:	Formative Assessment Day 1


� HYPERLINK "04_Notable_Muckrakers.doc" ��Attachment 04�:	“Notable Muckrakers” – choose one to research for homework


� HYPERLINK "05_Vocabulary_Chart.doc" ��Attachment 05�:  Vocabulary Chart


� HYPERLINK "06_PowerPoint_Review_Questions.doc" ��Attachment 06�:  PowerPoint Review Questions 


� HYPERLINK "07_Review_Questions.doc" ��Attachment 07�:  Review Questions


� HYPERLINK "8A_Guided%20Reading%20Worksheet.doc" ��Attachment 8A�:  Guided Reading Worksheet


� HYPERLINK "8B_Guided%20Reading_Answer_Key.doc" ��Attachment 8B�:  Guided Reading Worksheet Answer Key


� HYPERLINK "09_Diagram_Hazards_Triangle.doc" ��Attachment 09�:	“Hazards at Triangle” diagram – for discussion on examples of negligence as well as newspaper headlines.  Copyright requires you to download for your classroom.


� HYPERLINK "http://tinyurl.com/bvd9p7q" �http://tinyurl.com/bvd9p7q� or at


� HYPERLINK "http://www.bing.com/images/search?q=triangle+factory+diagram&view=detail&id=5A8CD7B3AB5712B1800536509197741DE3A78256&first=0&adlt=strict" ��http://www.bing.com/images/search?q=triangle+factory+diagram&view=detail&id=5A8CD7B3AB5712B1800536509197741DE3A78256&first=0&adlt=strict�


� HYPERLINK "10_A_Cry_for_Justice_Letter.doc" ��Attachment 10�:	“A Cry for Justice” – letter 


� HYPERLINK "11_Formative%20Assessment_Day%202.doc" ��Attachment 11�:  Formative Assessment for Day 2 – 6 review questions


� HYPERLINK "12_A_cartoons.ppt" ��Attachment 12A�: PowerPoint: Political Cartoons on the Triangle Fire 


� HYPERLINK "12B_PowerPoint_Political_Cartoons.doc" ��Attachment 12B�: PowerPoint Citations & copyright


� HYPERLINK "13_Timeline_Worker_Rights.doc" ��Attachment 13�: Timeline of Labor Reform – to teach progression of labor reform


� HYPERLINK "14_Summative_Assessment.doc" ��Attachment 14�:  Summative Assessment (Answer Key and Rubric pgs. 4-5











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


See the citation list � HYPERLINK "2B_Muckrakers_Citations.doc" ��Attachment 2B�.  








Materials Needed:


Internet and YouTube access in classroom


Optional Smartboard to project Power Points, video, diagram


Student Internet access for research assignment


Upfront magazine, March 14, 2011 issue.  Must have subscription to the magazine to get this archive article.  See upfrontmagazine.com for subscription information.














5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Formative Assessments are checkpoints which drive flexible group instruction.























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Implied Verbs:


Observe


Compare/contrast


Set criteria 








Stated Verbs:


Analyze


Evaluate


Address











Progressivism 


industrial capitalism


urbanization


political corruption


muckrakers


social injustices


reforms








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Injustices can ignite the public to take action.


Unit Specific Understanding:  Greed and power create consequences for others.  











Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What violations of human rights would cause people to take actions?


Unit Specific Question:    Why didn’t owners of the factories take care of their workers in a better way?   (Progressive Era)    





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2. 





Additional Vocabulary:  


labor movement    .


immigration


reforms


technological advancements








List:


Progressivism 


industrial capitalism


urbanization


political corruption


muckrakers


reforms


social injustices








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Content Statement 9:


The Progressive era was an effort to address the ills of American society stemming from industrial capitalism …











Question:





Give examples of violations of basic human rights, exposed by muckrakers, which caused people to address the social injustices of industrial capitalism. Describe what actions were attempted or taken to improve these unjust situations.  (4 points)  � HYPERLINK "14_Summative_Assessment.doc" ��Attachment 14�











Answer: 


Sample Responses:  (not limited to the following)





Violation/Result:


Triangle Shirt Waist Factory Fire violated women’s rights to work in a safe environment such as locked door to the stairwell, oily floors, no sprinkler system, etc.  This resulted in new laws that required all such factories to follow strict standards, with periodic inspections.     





There were unsanitary conditions in the meat packing business.  As a result of a book being written, The Jungle reform measures such as the Pure Food and Drug Act was passed, which forced businesses to be accountable for what they sell to the public.   























By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  





Rubric:





4 Points


The student wrote two thorough and complete descriptions of: 


a violation and a resulting action by the public to correct the wrong,  (1 point for each)


a second violation and a resulting action by the public to correct the wrong.  (1 point for each)





3 Points


The student wrote a thorough and complete description for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete description for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete description for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the violations and action taken during the Progressive Era. 





2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 








Specific Formative Assessment details are planned for Day 2.








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statement.doc" ��Attachment 1�.





I can:     


define and correctly use the unit vocabulary. 


explain how Upton Sinclair’s writing of the book The Jungle helped lead to a major reform.


describe the unique features that were part of being a “muckraker.”


recall safety abuses in the Triangle Shirtwaist Factory Fire that captured public attention.


recall safety measures and improved working conditions that resulted from the Triangle Shirtwaist Factory Fire. 


describe 3-4 examples of people in the 20th and 21st centuries that exposed injustices and were instrumental in bringing about major changes.





4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Describe any scandalous “news” items in recent months that led to some big changes. (Rep. Weiner, Coach Tressel)  


Details will be provided on Day 1. 
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