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Preface:
I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  Day 1 
Day 1
Frontloading the Unit:
· Read The Tortilla Factory by Gary Paulsen.

· What does the book make you think about?  
· Thinking about nature, can you name anything in the book associated with nature?  (dog, corn [which becomes flour], beans, etc.)
· When you think about the things  or equipment that people use to make money, can you think of some from the story?  (various machines, large mixing bowls, workers, etc.)
· What is the main idea of this story?   (There many steps changing a natural resource to a final product/good.)
· What are some details from the story?

· What questions do you still have about the information in this book?

Introduce Enduring Understanding
· Distribute the I Can Statement sheet.  Attachment 1
· Can someone define the word – producer?  (Someone who makes goods or services.)

· In the story, what is an example of a producer?  (The workers produced tortillas for people to eat.)

· Who would be a consumer?  (The people who buy the tortillas would be consumers. The owner of the business [entrepreneur] bought the flour to make the tortillas.) 

Vocabulary 
· Display the vocabulary words.
· Cut apart the large copies of the vocabulary words and their definitions.  Attachment 2
· Distribute the eight large copies of the definitions.  Ask these eight students to stand in front of the class.  
· Distribute the eight large vocabulary words.  Ask one student at a time to stand and the class decides which definition makes the best match. 
· Be sure to direct the students to explain HOW they came to the conclusions that these two parts should be a matched.  
· Have the two students stand side-by-side with word/definition.

Sequence of Experiences for ALL Students
Day 1:  (continued)
· Continue matching and discussing HOW they made their decisions until all words/ definitions have been used. 

I Can Statements- Exit Ticket 
· Based on today’s experiences, place a check mark to indicate your level of understanding to Statements 1 and 3.  Place today’s date.  Add notes as needed.  Attachment 1 
· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  
Day 2
Vocabulary 

· Introduce the KIM vocabulary strategy.  

· K is for the Key idea for the vocabulary word.  

· I is for information or the definition of the vocabulary word.  

· M is for the memory clue or a picture that would help you to remember the word.

· Students will individually complete the assignment.  Help students who seem to need further assistance.  Attachment 3 A 

Formative Assessment  

· Use Yes, No cards.  Attachment 3 B
· Ask this question…Do you understand the term…. (Use all 8 vocabulary words.)
· If you understand the term, show the Yes card.
· If don’t understand the term, show the No card.  
· Based on students’ responses:

· For those that still don’t understand, assist with the dictionary and working in small groups to aid them in their understanding.
· For those who understand the vocabulary, they are to place a checkmark by entrepreneur and specialization on their I Can Statement sheet.  Attachment 1
· If they were the owner (entrepreneur), decide on a product to produce and draw it.
Reinforcement of Economic Concepts  

· Assign students into groups of 3 with one poster per group. 
· Each group will list 3 natural resources, 3 human resources, and 3 capital goods.

· Put posters around the room so students can briefly visit by each poster.
· While looking at the different posters, groups will have clipboards and will be able to note additions and or changes that need to be made.

· Teacher Clarifications:
· Spend time discussing posters and suggesting additions or changes that need to be made to a group’s findings.

· Observe groups as they visit each poster.

Sequence of Experiences for ALL Students
Day 2 (continued
Primary Sources

· Review how to examine a primary source using Attachment 6.
· Project or display pictures of a ceramics factory (Attachment 7), General Motors Plant (Attachment 8), and Mosser Molds (Attachment 9).  As the pictures are shown, students will be given about 4-5 minutes to write down observations.  
· Discuss these primary sources.  
· What productive resources are used?

· Ceramic:  Natural:  clay – water, etc.  Human:  worker   Capital:  machine, buckets, lanterns chain, gears, etc. 

· General Motors:  Natural: iron ore, cloth, oil, etc.  Human:  workers  

Capital:  overhead assembly machine, electric lights, thermos, etc. 

· Mosser Molds:  Natural: sand, water, heat, etc.  Humans:  worker

Capital:  pipes, glass,/metal molds, fans, kettle, etc. 

Enduring Understanding and Essential Question

· Connect the primary sources to the Enduring Understanding and Essential Question:

· All living things are producers and consumers.  Who were the producers?  (entrepreneur and workers)   Who were the consumers?  (Entrepreneur used the natural resources and his equipment.  OR   People who bought the finished goods/products. 

· Assign students into teams with one of the Attachments 7-9 and answer the three economic questions:  What to produce?  How to produce it?  For whom was it being produced?

· The responses could be used as a Formative Assessment and a plan would need to be developed for Day 3.     
I Can Statements
· Based on today’s experiences, place a check mark to indicate your level of understanding to Statements 1-5.  Place today’s date.  Add notes as needed.  Attachment 1 
Day 3

Badge Factory Simulation
· Simulate a production line with students.  

· Assemble a badge for the volunteer readers in our school to wear as they read to other students.  Sample completed badge.  Attachment 4
· Goal:  Discover the need for specialization during production and learn how people depend on one another.
· Outcome: 
· Different production techniques and combinations of resources can often be used to make the same product.  Realizing this fact, business people can attempt to find which combinations are the most efficient to use.
· In order to produce a product, people must make choices about how to use resources.  They will also learn that the jobs of people who work in a business are interdependent, and must cooperate to produce products.

· Skills practiced are working with others and decision making.

Sequence of Experiences for ALL Students
Day 3 (continued)
Materials and Attachment 5
· 15 scissors

· 6 containers of glue

· 30 badge sheets

· 30 tab sheets

· 15 crayons

Procedure

· Explain to students that they will be workers in a badge factory.  Show a completed badge.

· Explain to them that if they cooperate and do their jobs well that they will produce many badges.  The badges will be given to kids who read to younger kids.

· Divide the class into three groups.  Give each group an equal amount of supplies.   5 scissors, 10 badge sheets, 10 tab sheets, 5 crayons, and 2 containers of glue.  Explain to the class that each group must decide how to arrange the supplies and how to produce the badges.
· Instruct the students to go to their work areas.  Groups get started and are given 15 minutes to work.  They will be assessed on how many badges they produce. 

· Stop the simulation after 15 minutes.  Ask each group to count the number of completed badges.  Record each groups total on the chalkboard.  Share observations of how well workers worked together.  
· Connect to the Essential Questions.  What to produce?  How to produce it?  For whom are they being produced?  

· How many badges did your group produce?    (What)
· Why did your group produce more or less than other groups?    (How)
· What choices did you have to make in order to produce the badges?  (How)
· What have you learned about working together?  (How)
· Did members of any group do only one part of the job or did they “specialize”?  (How)
· Would volunteer students want the badges?  Why or Why not?  (For whom)
· Ask groups how they might improve their production the next time.
· Do the same activity again.  Give them 15 minutes.  Did they improve their production?

· Ask groups to discuss why production increased the second time this activity was done.
I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and textbooks for any remaining unclear statements for tomorrow. 

Day  4
· Complete the Summative Assessment.   Attachment 10





Standard: Economics


Benchmark:


   *B.  Explain why entrepreneurship, capital goods, technology, specialization, and division of   


	   labor are important in the production of goods and resources.   





Indicator:


*3. Explain how entrepreneurs organize productive resources to produce goods and resources  


   and that they seek to make profits by taking risks.  











    


(*) This identifies the Indicator being assessed for the Summative Assessment question.














 	








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment_01_I_Can_Statements.doc" ��Attachment 01:	I Can Statements�


� HYPERLINK "Attachment_02_Voc_Large_set.doc" ��Attachment 02:	Vocabulary Words and Definitions� 


� HYPERLINK "Attachment_3A_KIM_Vocabulary.doc" ��Attachment 3A:	K.I.M Vocabulary Organizer� 


� HYPERLINK "Attachment_3B_Yes-No_Cards.doc" ��Attachment 3B:	Yes/No Cards � 


� HYPERLINK "Attachment_04_Sample%20Badge.doc" ��Attachment 04:	Sample Badge�


� HYPERLINK "Attachment_05_Badge_Parts.doc" ��Attachment 05:	Badge Parts�


� HYPERLINK "Attachment_06_Factory_%20Industrialization.doc" ��Attachment 06:	Factory and Industrialization�, Dr. Gordon, 9/11/10  


� HYPERLINK "Attachment_07_Ceramic_Process.doc" ��Attachment 07:	Ceramics Factory � 6/20/11


� HYPERLINK "Attachment_08_General_Motors_Plant.doc" ��Attachment 08:	General Motors Plant� 6/24/11


� HYPERLINK "Attachment_09_Mosser%20Molds.doc" ��Attachment 09:	Mosser Molds� 6/24/11


� HYPERLINK "Attachment_10_Productive_Resource_Assessment.doc" ��Attachment 10:	Productive Resource Assessment� 








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


Roland Schweinsburg, “Making Clay,” oil on canvass, Ohio Museum of Ceramics, East Liverpool, Ohio. 


Roland Schweinsburg , “The Slip Kiln,” oil on canvass, Ohio Museum of Ceramics, East Liverpool, Ohio.


Roland Schweinsburg, “Wedging Clay,”  oil on canvass, Ohio Museum of Ceramics, East Liverpool, Ohio.


Roland Schweinsburg, “Kiln Placing,” oil on canvass, Ohio Museum of Ceramics, East Liverpool, Ohio.


Roland Schweinsburg, “Drawing Kiln,” oil on canvass, Ohio Museum of Ceramics, East Liverpool, Ohio.


Jay Wise, Assembly Line at Lordstown General Motors Plant, 2010, Lordstown, Ohio. 


Jay Wise, “Molds and Shaping,” 2010, Mosser Glass, Inc., Cambridge, Ohio.


Jay Wise, “Molds and Shaping,” 2010, Mosser Glass Inc., Cambridge, Ohio.








Materials Needed:


The Tortilla Factory by Gary and Ruth Paulsen  Day 1


Copies of the various attachments as handouts/resources.  


15 scissors


6 containers of glue


30 badge sheets	Day 4


30 tab sheets


15 crayons


















































Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





specialization


entrepreneur 


productive resources


good 


service








Implied Verbs:


cause / effect


compare and contrast


prioritize











Stated Verbs:


Explain











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





All living things are producers and consumers.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How do entrepreneurs determine: 


What to produce?


How to produce? and 


For whom are they producing it? 














Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





List:


specialization


entrepreneur 


productive resources


good 


service








Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.














Additional 


technology


opportunity cost 


trade 








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Benchmark/Indicator: 


Explain how entrepreneurs organize productive resources to produce goods and resources and that they seek to make profits by taking risks.                                                     





Question:  


Imagine you are an entrepreneur who has a business. As the entrepreneur, you will need to make some decisions. Complete the chart with two examples for each productive resource you would need. Where in the United States would you have your business?   Explain why you built it at this location.  (4 points)





Decisions�
�
Natural Resources�
Human Resources�
Capital Goods�
�


















�
�
�
�



Where and Why














�
�



Answer: 


Sample Response(s):  (not limited to the following)





Lemonade Stand


Natural: lemons, water, sugar


Human: workers, servers, sellers


Capital:  juicer, stand, cups, napkins


Where:  California is hot and people would be thirsty.  OR  California is where lemons grow, and my cost would be lower.











By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








Sample Response(s):  (not limited to the following)





Computer Store


Natural: copper, petroleum (plastic cases, plastic coating for wires)


Human: programmer, sales person, stock boy 


Capital: building, repair tools, display tables


Where:  Ohio has many business that use computers.





Other company options will vary.  











1. Summative Assessment:  (continued)





Rubric:





4 Points – Both requirements are need for each 1 point of credit.


Student correctly identified:


2 natural resources (1 point)


2 human resources (1 point)


2 capital resources (1 point)


where and why their good would be produced. (1 point)





3 Points


The student successfully completed 3 of the 4 requirements. 





2 Points 


The student successfully completed 2 of the 4 requirements.	





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student indicates no understanding of productive resources needed to produce a product. 








2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery.


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need a follow-up plan for those who need   


	  intervention and those who already have an understanding of the concept. 


a plan for those who need intervention


a different plan for those who already have mastery of the concept. 





Assign students into groups of 3 with one poster per group. 


Each group will list 3 natural resources, 3 human resources, and 3 capital goods.


Put posters around the room so students can briefly visit by each poster.


While looking at the different posters, groups will have clipboards and will be able to note additions and or changes that need to be made.





Teacher Intervention


As the children are doing this, the teacher observes groups while walking around the room.  The teacher guides those students who need support to a better choice.  








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators. 





Students will complete their own Self-Assessment during the unit by recording their level of mastery and the date on Attachment 1.





I can:


define and correctly use the unit vocabulary .


identify and explain entrepreneur and  specialization in given situations.


identify 2 natural resources for a given product.


identify 2 human resources needed to produce a product.


identify 2 capital goods needed to produce a product.





3-11-11





4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5  minutes, hands-on experience, music, newspaper articles, cartoons, etc.





	Day 1


Read Tortilla Factory – tell the productive resources in the story.


What natural resources or things from nature do you see?  


What human resources or humans do you notice in the story?   


What capital resources or things needed to have a factory do you notice in the story?


Match vocabulary with the definitions.


Details will be provided on the designated day. 





























5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment - Checkpoints which drive flexible group instruction.




















Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





None





Interdisciplinary Connections: Optional





None








Summit County ESC:  http://cybersummit.org American History Grant 2010-11                            5-6-11

All copyrights are reserved.

1

