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Preface:  This unit could act as a smooth transition to Content Statement 9:  Political, environmental, social and economic factors cause people, products and ideas to move from place to place.  Due to the use of political cartoons on Day 4, previous analysis of primary sources would be beneficial. 
Day 1

I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit:
· Read “The Pied Piper of Hamelin:  A Child’s Story” to the class.  I recommend an excerpted version.
· At the conclusion of the story, give each student a letter from the mayor of Hamelin.  Attachment 2   Tell the class that they will be responding to the mayor tomorrow, after we have investigated the situation.  Tell the class that you have always wondered about the city of Hamelin.  Did they ever pay the Pied Piper?  How were people’s lives different after the children left?  Did the city survive?

Vocabulary:  Reread the letter, independently to have students use context clues to help define the vocabulary words used in the unit.  Attachment 3A  & Attachment 3B Answer Key
· Brainstorm and discuss, together, a list of all the people in Hamelin that would have been impacted by the relocation of the children (lead this to primarily economic impacts).  Students may be creative in their answers!
· Examples:  teachers, candy store owners, toy store owners, baby sitters, sport coaches, pediatricians, recreation centers . . .

Introduce the Enduring Understanding or Big Idea. (display in the room)
· The choices people make have both present and future consequences
· Display a large 4 square chart:

Economic Decision

Present Consequences

Future Consequences                 Effectiveness:  Why or why not?
Sequence of Experiences for ALL Students
Day 1 (continued)
· Ask the class what economic decision the mayor and corporation made? Write it on the chart (They decided not to pay the Pied Piper 1,000 guilders).
· Tell them that they will be investigating the present and future consequences of the decision to help them respond to the mayor’s letter.
I Can Statements

Based on today’s experiences, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1 

Day 2
Enduring Understanding:  The Big Idea
· Review Big Idea: The choices people make have both present and future consequences.
Essential Questions:

· Introduce and display the essential questions for the day:

· Why is it important to consider both present and future consequences of a decision?  
· What factors are considered in an economic decision?
Review the Pied Piper Story

· Briefly review the economic decision the mayor and corporation made.
· Review the mayor’s letter as well. 
· On the 4 square chart used on Day 1, have students recall the city’s present consequences (this may take guiding):  
· Save 1,000 guilders  

· The children are living in the mountain.   
· Write these on the chart under Present Consequences.  

Role-Play Cards
· Review the brainstorm list that was created on Day 1 of all the people in the village that would be impacted by this decision. 
· Inform the students that today, they will become one of these people.  
· They will meet other people in the village who have been impacted and will share their experiences. 
· Since decisions have both present and future consequences, ask the question: “I wonder how these people’s lives may have changed since their decision not to pay the Pied Piper?” 

Sequence of Experiences for ALL Students
Day 2 (continued)
· Give each student a role playing card.  Attachment 4 
· This will be used as a think-pair-share strategy.  Give them several minutes to think about how to answer each question in character!
· They may add notes on their cards. 
· All questions on the cards are in response to the economic impact they have felt. Other cards can be made based on their brainstorming list from Day 1.
· With a partner, have students meet in character. 
· They can introduce themselves (invent a name), tell the job they had and share how their life is different now, using the questions on their role playing card to guide them.  They should demonstrate active listening as they listen to their partner, comparing and contrasting the consequences this economic decision has made.

· Facilitate a whole class “round table” discussion.  Students should remain in character.  Discuss the various consequences.  Remind the students that these consequences would have taken time; therefore, they are future consequences.  

· After the round table discussion, hold a debriefing (students are no longer in character).  List the future consequences on the 4 square paper that were discussed in the activity.  

· Possible future consequences:  people have lost their jobs, businesses have lost costumers, there has been a decline in population because people have had to move to get new jobs, there are less taxes being collected in the village so the village cannot maintain the roads, parks. . . 

Essential Questions

· Sum up the activity by focusing on the essential questions:  

· Why is it important to consider both present and future consequences of a decision? Possible response:  
· By considering present and future consequences, we can better understand the effectiveness of a decision.  
· Something that may sound good today, can, over time, actually be an unwise choice or visa versa.

· What factors are considered in an economic decision? 
· Refer back to the vocabulary sheet from day one and review what an economic decision is, it involves considerations in money, resources (human, capital, and natural), and time.  
· Revisit the debriefing chart that contains the present and future consequences.  Ask the class to give examples of consequences that involve money, resources (capital, human, natural), jobs and time.

Sequence of Experiences for ALL Students
Day 2 (continued)

· Formative Assessment:

· Have students write back to the Mayor of Hamelin.  In their response, they should give their opinion of the effectiveness of his economic decision and use details from the past 2 days to support their point of view.  They should explain one present consequence and at least one future consequence.

Day   3
Formative Assessment Intervention/Enrichment Plan:

After reviewing the letters to the mayor, students who were not able to explain a present or future consequence will follow the In-progress plan.

Students, who were successful in their explanations, will follow the Mastery plans below.

In-Progress:
· Give each student a copy of the Concept Review sheet.  Attachment 5A    
· On this sheet, there are 3 economic choices:  buying a fuel efficient car, building a road, and adopting a pet.  Use a gradual release of responsibility to support the students.
· Building a road:  Teacher and Students Do It!

· Students should read the choice.  Think out loud as you help the group consider the money, resources, and time involved with this decision.  The students should then consider the given consequences and determine if they are present or future.
·  Buying a fuel efficient car:  Partners Do It! (student + student)
· Students should read the choice, and thinking on their own, share their ideas about possible considerations of consequences involving money, resources and time.  Once they have discussed this, show them the consequences and have them sort them into present or future.
· Adopting a pet:  I Do It!  (independent)

· Students should read this choice on their own and list 1 present and 1 future consequence.  Discuss and share as a group.

· Sample Answer Key:  Attachment 5B 
Mastery:
Give each student a copy of the Concept Review sheet.  For each economic decision, students identify and explain one present and one future consequence.  Share and compare with a partner.

Sequence of Experiences for ALL Students
Day 3 (continued)
Whole Class
· Sum up the activity by focusing on the essential questions:  

· Why is it important to consider both present and future consequences of a decision? Possible response:  
· By considering present and future consequences, we can better understand the effectiveness of a decision.  
· Something that may sound good today, can, over time, actually be an unwise choice or visa versa.

· What factors are considered in an economic decision? 
· Ask the class to give examples of consequences that involve money, resources, jobs and time.

Day 4
Wind Power Investigation:  
1. Unbelievable!  Another letter has appeared.  This time it is from the Mayor of Windy Valley.  Give a letter to each student, as their summative assessment.  Have students read the letter independently, and then review it as a class.  Attachment 6 

2. Investigation.  Students will conduct a mini investigation of wind power in order to respond to the mayor’s request.  As students travel through each of the 3 stations, they will take notes on their Consequences Chart.   Attachment 7A & Attachment 7B Answer Key
3. Show the video to the whole class as an introduction, then breaking off to the other stations. 
a. Video by Nova on wind power (2:34 minutes)

           http://www.youtube.com/watch?v=SQpbTTGe_gk
4. Each station should take 5-10 minutes.  I recommend a small group or partner so students can discuss each phase of the investigation; these discussions can elicit ideas.  
They should share their ideas/notes from each investigation phase, explaining any present or future consequences involving money, time, resources (capital, human, natural) and jobs.

a. Station 1:  Text from Kid Cyber on wind energy http://www.kidcyber.com.au/topics/windenerg.htm
b. Station 2:  Jobs search 

http://www.jobs-to-careers.com
Type in “wind energy” for What 

Type in “Ohio” for Where
c. Station 3:  Political Cartoons  Attachment 8A and Attachment 8B
Sequence of Experiences for ALL Students
Day 4 (continued)
5. Wrap up the activity by reviewing the Big Idea and having students reflect on whether or not they think the mayor’s decision to build a wind farm would be effective (based on the given materials).  
6. Students should then complete, as a 5 minute reflection, the last box on their Consequences Chart:  Effective?  Why or why not? Attachment 7A
Sample responses:  Attachment 7B
7.  Finally, revisit the “I Can Statements” to have students assess their knowledge. 

 Attachment 1
Summative Assessment

Students should be able to use their notes to respond back to the mayor.   Attachment 9
Revised 2010 Social Studies Standards





	Strand: Economics						


  	Topic:   Economic Decision Making and Skills





Content Statement 14  


   The choices people make have both present and future consequences.








	Content Elaboration:  


In addition to gathering and organizing information, practiced in grade four, effective decision makers understand that economic choices have both present and future consequences.





At the national level, a government may choose to build a road in an undeveloped area (present consequences would include improved transportation) but that choice also results in long-term consequences (future consequences would include maintenance costs).





At the personal level, an individual may choose to spend more money on a fuel-efficient automobile now (present consequence is the higher price paid) with the expectation of saving money on gasoline costs in the future (saving money in the future).	








   Expectations for Learning:  


Explain the present and future consequences of an economic decision.

















List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 01_I Can Statements.doc"��Attachment 01:	 I Can Statements for Self-Assessment� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 02_Letter From Mayor Hamelin.doc"��Attachment 02:	 Letter from the Mayor of Hamelin � 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 3A_Vocabulary.doc"��Attachment 3A:	 Vocabulary� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 3B_Vocabulary Answer Key.doc"��Attachment 3B:  Vocabulary  Answer Key� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 04_Role Playing Cards.doc"��Attachment 04:	 Role Playing Cards�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 5A_Concept Sheet.doc"��Attachment 5A:	 Concept Review Sheet� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 5B_Concept Sheet Answer Key.doc"��Attachment 5B:  Concept Review Sheet Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 06_Letter from Windy Valley.doc"��Attachment 06:	 Letter from Windy Valley Mayor�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 7A_Investigatin Notes.doc"��Attachment 7A	 Investigation Notes�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 7B_Investigation Note Answer Key_.doc"��Attachment 7B:  Investigation Notes Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 8A_Political Cartoons.doc"��Attachment 8A:	 Political Cartoons�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 8B_Analyze Cartoon worksheet.doc"��Attachment 8B:  Analyze a Political Cartoon Worksheet�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Perkins/Attachment 09_Summative Assessment.doc"��Attachment 09:	 Summative Assessment�











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


Political cartoons from � HYPERLINK "http://www.windtoons.com" �www.windtoons.com�.  (Copyright is granted on the website.)














 


Materials Needed:


“The Pied Piper of Hamelin:  A Child’s Story” by Robert Browning ( I prefer to use the edited edition found in Poetry for Young People: Robert Browning)  ISBN:  0-8069-5543-0


2 large pieces of chart paper and markers


Dictionaries 


Access to a computer on Day 4








Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Stated Verbs:


Explain


	





Implied Verbs:


Analyze 


Cause and effect





Economic choices


Economic decisions


Future consequences


Present consequences














Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The choices people make have both positive and future consequences.





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





Why is it important to consider both present and future consequences when making a decision?


What factors are considered in an economic decision?








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.


3-12-13











List:


Economic choices


Economic decisions


Present consequences


Future consequences








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric











Target Content Statement 9:


The choices people make have both present and future consequences.





Question:  Students will be responding to a letter from the Mayor of Windy Valley





Respond to the Mayor of Windy Valley.  Follow the checklist below to make sure you have completed all requests from the mayor.





_____	Explain 2 present consequences of building a wind farm in Windy Valley. 


(1 point each)





	_____	Explain 2 future consequences of building a wind farm in Windy Valley.


		(1 point each)





_____	Give your opinion as to whether you feel this is an effective decision or not  


          		and explain why.  (1 point)





         


Sample response (other answers may vary)





Dear Mayor of Windy Valley,





   	In response to your request, I am writing to explain the present and future consequences of your decision to build a wind farm in your city.


	Present consequences include the creation of jobs and the disruption of tourism.   Through constructing, managing, and maintaining the wind farm, jobs will be created, therefore allowing more money to flow into your city.  However, you may lose money due to the disruption of the natural environment since you rely on tourism.  People may not want to visit your natural parks since it will contain many wind turbines.


	Future consequences include maintenance costs and a reduction in pollution.  Over time, you need to pay for repairs to the wind turbines.  You may possible have to replace them.  However, since it was important to you and your city to be greener and find cleaner energy sources, the wind farm will do just that since is a renewable source of energy.  It does not release harmful gases.


	Overall, I feel that your decision to build a wind farm in your city is an effective one.  It will create jobs for local people and reduce pollution in your city.





Sincerely,


	_________________





By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:   





5 Points


The student wrote a thorough and complete explanation for 5 of the 5 requirements.





4 Points


The student wrote a thorough and complete explanation for 4 of the 5 requirements.





3 Points


The student wrote a thorough and complete explanation for 3 of the 5 requirements.





2 Point


The student wrote a thorough and complete explanation for 2 of the 5 requirements.





1 Point


The student wrote a thorough and complete explanation for 1 of the 5 requirements.





0 Points


The student indicates no understanding of present and future consequences of an economic decision and cannot explain its effectiveness.





2.  I Can Statements: (Learning Targets)





Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "Attachment%2001_I%20Can%20Statements.doc" ��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can explain the present consequence of an economic decision.


I can explain the future consequence of an economic decision.











3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Read “The Pied Piper of Hamelin:  A Child’s Story” by Robert Browning.   Additional details will be given on Day 1. 























4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery.


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book - rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Formative Assessment given on Day 2, the follow-up plans are on Day 3.


Assessment:  Students will write a letter to the mayor of Hamelin, giving their opinion of the effectiveness of his economic decision, and explain the present and future consequences of that decision.


In-Progress:  Given 3 economic decisions, students will sort the present and future consequences.


Mastery:  Given 3 economic decisions, students will explain the present and future consequences.

















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.
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