Social Studies Unit Design Template


Name: Kristen Fudale
Grade Level:  4



Unit Title:  Prehistoric People- Mound Builders

Time Frame: 5 plus days + assessment

Date:  6-24-09          Updated:  7-1-13







   (Some links do not work 8-21-15)


	Focus Skills: (Verbs + Level of Bloom)  

What is it that the students need to be able to do at the mastery level?  


	Focus Concepts:  (Nouns – Content)

What are the discipline specific nouns used in the New Learning Standards?

	· describe

· use

· answer

· describe
	Implied

· comprehension

· application

· knowledge

· comprehension

 
	· prehistoric people

· cultural practices/ cultural products

      Paleo Indians, Archaic Indians, Woodland   

      Indians, Adena, Hopewell, Late Prehistoric 

      Indians, Fort Ancient

· primary and secondary sources 

· evidence  of cooperation (sharing)

· evidence of conflict






	Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.

	· mound builders

· customs
· prehistoric people 
· cultural products     

· evidence  of cooperation (sharing)

· evidence of conflict


	· artifact

· trade
· primary resource

· secondary resource

	Plan specific ways to teach vocabulary. (Copying a definition does not qualify.)

The details will be listed on the day that it is incorporated into the lesson.  See Day 2.











· After the presentation of A River Through Time, I would have students write a summary or reflection of the experience in their journals. 






Strand:  History


Topic:  Heritage





Content Statement 3


Various groups of people have lived in Ohio over time including prehistoric and historic American Indians, migrating settlers and immigrants. Interactions among these groups have resulted in both cooperation and conflict.





Content Elaborations   [Adena-Hopewell]


Prehistoric (Paleo, Archaic, Woodland, Late Prehistoric [Fort Ancient]) and historic (Delaware, Miami, Ottawa, Seneca [= Mingo]  pc   Shawnee and Wyandot) American Indians were the original inhabitants of Ohio. While information on prehistoric groups is somewhat limited, there is evidence of cooperation involving the construction of mounds and trade with distant groups. In addition, there is evidence of conflict, especially among the Late Prehistoric groups as they sometimes fought:   


over access to hunting territories 


the most fertile agricultural lands.





Expectations for Learning


Explain  how interacts among prehistoric peoples and between historic American Indians and European settlers resulted in both cooperation and conflict.





Note:  The remaining historic Indians and later European settlers will be taught in other lessons.








Strand:  History


Topic: Historical Thinking and Skills





Content Statement 2


Primary and secondary sources can be used to create historical narratives.





Content Elaborations 


Historical narratives recount human events. Students locate, evaluate and organize a variety of sources to reconstruct an historical event.





Primary sources are records of events as they are first described, usually by witnesses or by people who were involved in the event. Many primary sources were created at the time of the event. Other primary sources may include memoirs, oral interviews or accounts that were recorded later. Visual materials (e.g., photos, official documents, original artwork, posters, films) also are important primary sources.





Secondary sources offer an analysis or a restatement of primary sources. They are written after the events have taken place by people who were not present at the events. They often attempt to describe or explain primary sources. Examples of secondary sources include encyclopedias, textbooks, books and articles that interpret or review research works.





Expectations for Learning 


Research, organize and evaluate information from primary and secondary sources to create an historical narrative.		[Note: This will be caught at the introductory and modeled level.]




















List of Attachments and the Purpose for Each:  (These are hyperlinked.)


� HYPERLINK "Attachment_0_I%20Can%20Statements.doc" ��Attachment 0: I Can Statements�		     


� HYPERLINK "Attachment_1_Vocabulary.doc" ��Attachment 1: Vocabulary and Answer Key�       


� HYPERLINK "Attachment_2A_Graphic.doc" ��Attachment 2A: Graphic Organizer� – High Level Students


� HYPERLINK "Attachment_2B_Graphic.doc" ��Attachment 2B: Graphic Organizer� – Average and Differentiated Students


� HYPERLINK "Attachment_3_Adena.doc" ��Attachment 3: Adena Summary�


� HYPERLINK "Attachment_4A_Hopewell%20Teacher%20Summary.doc" ��Attachment 4A:  Hopewell Teacher Summary�


� HYPERLINK "Attachment_4B_Hopewell_Student.doc" ��Attachment 4B: Hopewell Student Summary�


� HYPERLINK "Attachment_5_Fort%20Ancient.doc" ��Attachment 5: Fort Ancient Summary�


� HYPERLINK "Attachment_6_Timeline%20Pictures.doc" ��Attachment 6: Timeline 13,000 BC - 1650�


� HYPERLINK "Attachment_7_Early%20Indian%20Photos.doc" ��Attachment 7: Early Indian Photos�











Materials Needed:


Obtain a copy of Mounds of Earth and Shell by Bonnie Shemie Tundra, 1995 (Ancient mounds of America, including those of Adena, Hopewell, and Mississippians)





Order free copies of Along the Ohio Trail, A Short History of Ohio Lands from Ohio’s Statehouse, and Office of the Auditor of the State. Contact: � HYPERLINK "http://www.auditor.state.oh.us" ��www.auditor.state.oh.us�: The pdf is also available to download online for free as well at:  (accessed 4-2-16) � HYPERLINK "http://maagblog.ysu.edu/ohioeconomicinformation/ohio-history-on-the-web/" ��http://maagblog.ysu.edu/ohioeconomicinformation/ohio-history-on-the-web/� 


(accessed 4-2-16)





Ohio, Adventures in Time and Place, pages 14-17 and 52-68 or use your district's Ohio textbook





Access to using the internet:  Days 3-4 � HYPERLINK "http://www.watertown.k12.ma.us/cunniff/americanhistorycentral/01firstamericans/The_Moundbuild.html" ��http://www.watertown.k12.ma.us/cunniff/americanhistorycentral/01firstamericans/The_Moundbuild.html� and  (accessed 4-2-16)





� HYPERLINK "http://ohsweb.ohiohistory.org/" ��http://ohsweb.ohiohistory.org/�  (URL does not work.)











Resources:


scissors and envelopes Day 2


index cards Day 2








Enduring Understandings or Big Ideas:  1-3 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand.  (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures? 





Over the centuries people migrate across land for different purposes.


 





Essential Questions:  What are the 2-5 core questions for the unit? 


Engaging to students


Open ended


Leads to Essential Understandings or Big Ideas


Raises other questions  (Can and should be revisited)





Why do people move? 


How do we learn about the past when prehistory was not written down?














Summative Assessment: 


Begin with the end in mind – align to the content standards


Communicate the expected level of performance to student prior to instruction


Does it link back to the focus skills and concepts?


Format: 


Extended Response question 


student exemplar response  





Target Content Statement 2


Various groups of people have lived in Ohio over time including prehistoric and historic American Indians, migrating settlers and immigrants. Interactions among these groups have resulted in both cooperation and conflict.





Expectation for Learning


Explain how interacting among prehistoric peoples and between historic American Indians and European settlers resulted in both cooperation and conflict.





Question:


An archeologist studies artifacts to help understand the daily life of people from the past. Describe three examples that prove how archeologists know that prehistoric people cooperated with each other.  Describe an example that showed that there was also conflict among prehistoric people.





Answer:


Sample Response:  (not limited to the following)





Cooperation through trade:


Ohio archeologist found ocean seashells from hundreds of miles away.


In Ohio, archeologist found mica from the Appalachian Mountains.


In Ohio, archeologist found grizzly bear claws and teeth from the Rocky Mountains.


In Ohio, archeologist found obsidian from the Rocky Mountains.


In Ohio, archeologist found copper from the Rocky Mountains.


Archeologist found Ohio’s flint in other areas of North America.








Conflict:		


There is evidence that Paleo and Hopewell Indians fought over access to the hunting grounds.


Another source of conflict was who would control the best farming land area. 

















Summative Assessment: 





Rubric





4 Points


The student wrote three thorough and complete examples of how archeologists know that prehistoric people cooperated through trading.  (1 point for each)


The student wrote one thorough and complete example of how archeologists know that prehistoric people were in conflict with one another.  (1 point)








3 Points


The student wrote thorough and complete descriptions for 3 of the 4 requirements.





2 Points


The student wrote thorough and complete descriptions for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete description for 1 of the 4 requirements.





0 Points 


The student indicated no understanding of how the archeologists know that prehistoric people resulted in both cooperation and conflict.








Formative Assessment:


Checkpoints along the learning process to determine level of skill mastery


Checkpoints, self-assessments, observations, etc.


Used to determine re-teaching or enrichment.   It is not used as a grade in the grade book; rather, it is for flexible grouping. 


When you give a formative assessment, you need a follow-up plan for those who need   intervention and those who already have an understanding of the concept. 





Attachment 1:  


This is a review of vocabulary.


See the directions and scoring on Day 2. 








 I Can Statements:  





Statements are written in student friendly language so that the student clearly understands the expectation.   They are directly linked to the Content Statement, Elaboration and Expectation.





I can define and appropriately use the unit content vocabulary. 


I can describe different prehistoric Indians and give examples for each.


I can give examples of cooperation among prehistoric Indians.


I can give examples of conflict among prehistoric Indians.


I can define a primary source and give examples.


I can define a secondary source and give examples.








Frontloading Experience:


Designed to provide, or reinforce, students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience. It can include children's books, video clip – 1 to 5 minutes, hands-on experience, music, newspaper articles, cartoons, etc. 





Read to students Mounds of Earth and Shell by Bonnie Shemie Tundra, 1995.


The directions are clarified on Day 1.  (Available from Amazon as of 4-2-16.)











Sequence of Experiences for ALL Learners: 





Day 1 Frontloading the Unit


Read to students Mounds of Earth and Shell by Bonnie Shemie Tundra, 1995.


This is a 24 page children’s book about ancient mounds of America, including those of Adena, Hopewell, and Mississippians.





Read the picture book and ask students to write down 4-5 key words from the story that they possibly think are important to the new unit. 





After reading the children’s book, have students read their list to the class. As they read them, record the key vocabulary words on the board/overhead that will most likely be in the upcoming unit.





Describe and discuss how archaeologists and historians study and interpret the past. 


What is an archaeologist? 


What is an artifact? 


What and how do historians study the past? 


Explain how they study the past. 


Give examples of artifacts they would find and share.





Introduce the Enduring Understanding:  Over the centuries people migrate across land for different purposes.


Identify an example from our read-aloud when someone or a group was moving across the land.





Ask the Essential Questions:


Why did this someone or a group move? 


What were the purposes for people moving?





Explain to students that they will be watching for this Essential Question in upcoming experiences:


How do we learn about the past when prehistory was not written?





Primary Sources


Share one primary and secondary resource with the class. Discuss the differences between the two. The three websites all have primary sources.


A primary source are records of events as they are first described, usually by witnesses or by people who were involved in the event.  A secondary source provides interpretation and analysis of primary sources. Use primary sources from Ohio Historical Society. I would use Adena Pipe, Effigy, found at: 


� HYPERLINK "http://www.ohiohistorycentral.org/w/Adena_Pipe?rec=1278" �http://www.ohiohistorycentral.org/w/Adena_Pipe?rec=1278�


� HYPERLINK "http://apps.ohiohistory.org/ohioarchaeology/ohios-effigy-mounds-the-serpent-and-the-alligator/" �http://apps.ohiohistory.org/ohioarchaeology/ohios-effigy-mounds-the-serpent-and-the-alligator/�  (Updated 4-2-16)


a picture of Serpent Mound, found at: � HYPERLINK "http://ohsweb.ohiohistory.org/ohiopix/Image.cfm?&start=1&searchfield=LCSubject&searchterm=Adams%20County%20(Ohio)&ID=3308" ��http://ohsweb.ohiohistory.org/ohiopix/Image.cfm?&start=1&searchfield=LCSubject&searchterm=Adams%20County%20(Ohio)&ID=3308� (Updated 4-2-16)


and Hopewell spear points, found at: � HYPERLINK "http://www.ohiohistorycentral.org/w/Adena_Spear_Points" �http://www.ohiohistorycentral.org/w/Adena_Spear_Points�  (Updated 4-2-16)


Their district’s textbook summary would be a secondary source. 





Note: 	Unless one owns an original artifact from this time period, all remaining sources 


			will be secondary because no written records have been found. 














Sequence of Experiences for ALL Learners





Day 2 





I Can Statements


Distribute the I Can Statements and discuss how these may connect to the Enduring Understanding.  � HYPERLINK "Attachment_0_I%20Can%20Statements.doc" ��Attachment 0�      





Today we will build knowledge for our unit vocabulary – Statement 1.  





Vo-BACK-ulary?     


Write the list of words on the board and on index cards. 





Review the words and their meanings with your students; then ask for a volunteer. 





mound builders


customs


prehistoric people 


evidence of cooperation


evidence of conflict�
cultural products


artifact


trade


primary resource


secondary resource�
�



Tape a word card on the volunteer's back, without revealing the word to the student.


. 


Ask the student to turn so the class can see the card.





Have the students call on classmates, one at a time, for helpful informational clues about the word. For example, if the word is gargantuan, a good clue might be "as big as a giant."





When the student guesses the word correctly, it is time for the next volunteer. 





Option: Have everyone play at once by taping a word card on each student's back. The students move throughout the room quietly asking for clues. 





When a student discovers the word, he or she sits down.





When all students have finished, review all the vocabulary words.





Distribute to students a note card for each word.  


On each note card they are to write one vocabulary word on the lined side


On the opposite side a picture that defines the word along with a word or two that describes the word.  


This could be a related word or a synonym. 























Sequence of Experiences for ALL Learners





Day 2 (continued)





Formative Assessment


Distribute copies of Attachment 1 after the students have experienced the 10 vocabulary terms.  Students are to cut out the boxes and match the definitions to the correct word. After students have completed their matches, go over the answers together.  Students grade themselves as the teacher reads the answers.  Students rate themselves as Proficient (8/10) or In-Progress (0-7).





In-Progress students work in pairs with two sets of note cards from the first activity.  Give them 5 minutes, as a team) to review the words and the matching pictures and synonyms. 


After 5 minutes have them match the words of one note card set to the pictures of the second set. 





The Proficient students are assigned as judge(s) in each of the In-Progress groups. 


They are to help the students when incorrect matches are given. The Proficient students can give clues to help them retry if needed.








Essential Questions and Sample Responses


Ask:  Which of our vocabulary words might form a partnership with our Essential Questions: 


Why did this someone or a group move? (Traditions / customs, trade, etc.)


What caused people to move?


Tradition / customs:  Taking someone to a burial mound for a ceremony


Trade: Wanted resources / items that others cultures had











Day 3


 


Have students use one of the differentiated graphic organizers to help gather important facts on the Adena, Hopewell, Attachment and Fort Ancient Indians as they read through their research.   


� HYPERLINK "Attachment_2A_Graphic.doc" ��Attachment 2A�:  This is a challenging organizer for high achieving students to record information for each prehistoric group:  It includes how the 3 groups are each unique, what all 3 groups share, and various overlapping among the cultures.  


� HYPERLINK "Attachment_2B_Graphic%20Differentiated.doc" ��Attachment 2B�:  For average and differentiated students who need support and guidance in gathering their information.  It helps them to see the characteristics (attributes) across the cultures.





Research


Students read from their social studies textbook such as Ohio, Adventures in Time and Place, pages 52-69 about prehistoric people in Ohio.  





Students read pages 8-16 from Along the Ohio Trail, A Short History of Ohio Lands (This is a free book provided from Ohio’s Statehouse, office of the Auditor of the State, contact � HYPERLINK "http://www.auditor.state.oh.us" ��www.auditor.state.oh.us�)

















Day 3 (continued)


During research, show students how to access information from the internet.


Emphasize that these are examples of secondary sources. � HYPERLINK "http://www.watertown.k12.ma.us/cunniff/americanhistorycentral/01firstamericans/The_Moundbuild.html" ��http://www.watertown.k12.ma.us/cunniff/americanhistorycentral/01firstamericans/The_Moundbuild.html�  (These should be attachments as well.)  (Accessed 4-2-16)


� HYPERLINK "http://www.ohiohistorycentral.org/entry.php?rec=1285&nm=Fort-Ancient-Culture" ��http://www.ohiohistorycentral.org/entry.php?rec=1285&nm=Fort-Ancient-Culture�


� HYPERLINK "http://www.ohiohistorycentral.org/entry.php?rec=2404" ��http://www.ohiohistorycentral.org/entry.php?rec=2404�


� HYPERLINK "http://www.ohiohistorycentral.org/entry.php?rec=1287" ��http://www.ohiohistorycentral.org/entry.php?rec=1287�


� HYPERLINK "http://www.ohiohistorycentral.org/entry.php?rec=1283" ��http://www.ohiohistorycentral.org/entry.php?rec=1283�  (Accessed all four URLs.)   


The articles below are modified versions of the above  websites for differentiate reading levels:


� HYPERLINK "Attachment_3_Adena.doc" ��Attachment 3 – Adena�  


� HYPERLINK "Attachment_4_Hopewell.doc" ��Attachment 4 - Hopewell�


� HYPERLINK "Attachment_5_Fort%20Ancient.doc" ��Attachment 5 – Fort Ancient�





I Can Statement - Exit Ticket  


Students are to read their “I Can Statements” to determine their own progress. 


After reading each statement, they place a checkmark that indicates their own current mastery level for each statement.   � HYPERLINK "Attachment_0_I%20Can%20Statements.doc" ��Attachment 0�








Day 4


Teacher Preparation


Study the timeline pictures to gain a sense of various historical time eras.  


You may want to share the appropriate panel to the given research team.


� HYPERLINK "Attachment_6_Timeline%20Pictures.doc" ��Attachment 6�


Sample pictures are available for several cultures.  � HYPERLINK "Attachment_7_Early%20Indian%20Photos.doc" ��Attachment 7�





Model Writing Historic Narratives


Model creating an historical narrative based on the information from Fort Ancient including the graphic organizer and other classroom resources:  


Emphasize your thinking aloud to students so they will see/hear the process that your mind needs to follow before writing a final version.  


Describe two daily cultural practices you would experience as a Fort Ancient Indian.


Summarize an example of cooperation between your Fort Ancient prehistoric people and another culture from far away.  (most likely a trading description)


Write a closing thought about your life as a member of a Fort Ancient society. 





Review the requirements for writing an historical narrative.  


This is a very brief version of what students will be expected to write later in the year.


They are supported with your modeling and partners to help them to create the narrative.


Later they will be required to do the research and write one independently.





Assign students into teams of 2-3 to create an historical narrative for either the Adena or Hopewell Indians.  The original Fort Ancient students are to be assigned as a partner to a student who has the graphic organizer already completed for the Adena or Hopewell.  (either Attachment 2A or 2B)


If appropriate, distribute each team a copy of the timeline and or pictures for their cultural group. 


Which picture is a primary source?


The mica hand and pottery on the Hopewell reading � HYPERLINK "Attachment_4B_Hopewell_Student.doc" ��Attachment 4�.  











Sequence of Experiences for ALL Learners





Day 4 (continued)


The cutaway of an Adena mound would be a secondary source.  It is a presentation of the actual burial pattern. 








Day 5





Circulate to groups and share problems and solutions when writing team narratives for their given prehistoric Indian group.








Assign the teams to review their historical narrative before randomly sharing two examples for each prehistoric Indian group.





Assign another Adena or Hopewell team to verify the accuracy of the presenting teams.  








Enduring Understanding


Ask them to relate back to the Enduring Understanding: Over the centuries people migrate across land for different purposes…


Identify example from the four presentations.





Vocabulary Review


Distribute the vocabulary sort words and students can either practice them individually or with a partner.  


Some students may want to challenge another student to discover who can correctly match them in the shortest amount of time.  





I Can Statements - Summative


Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  � HYPERLINK "Attachment_0_I%20Can%20Statements.doc" ��Attachment 0� 


Review your vocabulary, readings, textbooks, photographs for any remaining unclear statements for tomorrow. 











Day 6


Summative Assessment:  Give the final assessment.








Extension/Enrichment Experiences:  





Create an ongoing time line and bulletin board display. The section titles are “Early Ohioans”  “Historic Indians”, and “Ohio’s First Settlement”.


List each with the amount of past years, (15,000 years ago, 17,000 years ago, and 1788) in a time line format.


Form teams and create 2-3 note cards with important questions on Prehistoric Indians. Students need to include the answers on the back and need to communicate with the class so that there are NO repetitions. 


Make sure you have 15-20 note-cards at the end.  


Place names of students on each and label by time period.


Create one picture to represent that time period. 


Reorganize students back into their original teams.


Use the questions that students created, ask the class all of the questions in a jeopardy style format.





Note:  After other units during the year, create the same types of questions. The bulletin board becomes an interactive formative assessment and reference point throughout the year.





Plan to schedule a Summit County Historical Society presentation of A River Through Time. After the program, students write a summary or reflection of the experience in their journals. 





A River Through Time transports students back to the ice age where they learn how the landscape of Northeast Ohio developed. As students continue their "river journey", they discover the world and cultures of the Paleo People, Mound Builders and Woodland Indians. Complete with artifacts that are thousands of years old, classroom activities and student participation, this hour-long program reinforces many of the state standards, including the use of a time line, sequence, history, geography and vocabulary.


Programs are approximately one hour in length and cost $35 per classroom.


Call the Summit County Historical Society, Education Department at 330.535.1120.





The First Ohioans, published by Focus Curriculum contact at 330.656.9008 or � HYPERLINK "http://www.focuscurriculum.com" ��www.focuscurriculum.com�. This book can be used for literature circles in language arts. 











Interdisciplinary Connections 


Math connection: Students can use the important facts they learned about each Pre-Historic group and construct a time line using evenly spaced intervals.


Art: After researching what type of shelter each Pre-Historic group used, have students build small models of the shelters for display. 


Science: Have students secure a piece of white poster board to the ground that is exposed to the sun all day. Mark a dot in the center. Throughout the day, have students hold a yard stick vertically on the dot and trace the shadow, recording the time as well. Afterwards, discuss the findings to talk about the sun’s position and the seasons. 
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