Social Studies Unit




Name: Melanie Smethers
Grade Level:
8
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Preface:  As the opening lesson of the year, the unit provides the various perspectives for studying American history.  This was designed for Special Education students with multiple disabilities. The students will focus on understanding primary and secondary sources and then identify samples as either primary or secondary.  The vocabulary will determine who uses these sources to record a historical event.  
I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1 

The primary goal of the first day is to familiarize students with vocabulary and model using the vocabulary to study history.
Day 1

· Attachments 1-6
 

· Large sheets of paper for stickers

· 2 glasses of water

· Balancing scale

First Activity:

 Hats: 

· Stovepipe Top hat  (Historian)

· Green Derby with dollar signs  (Economics)

· Safari Hat  (Geographer)

· Skimmer Politician’s Hat  (Political Scientist)
· Indiana Jones Fedora  (Archeologist)  

Second Activity:

· Marbles or Marble Photos   Attachment 11 or some other collection of your own

 I Can Statements

· Distribute Attachment 1 and read through the statements with the students and discuss that this is a summary of the key ideas that will part of our unit.  It includes our Enduring Understandings and Essential Questions.  
· Encourage students to ask questions about these statements.   
· The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.  Place your name on your copy and keep this in your notebook.  (Teachers may want to collect and redistribute these as needed.)
Sequence of Experiences for ALL Students
Day 1 (continued)
Vocabulary

· Introduce the words that will be used all year.  These words will help us to study history as we put together the past, write about it and determine how correct our understanding is. 
· Distribute Attachment 2.

· Introduce the terms by displaying the five professional hats as you read the vocabulary script that is provided in the attachment.  
· Historian:  tall Abe Lincoln hat

· Geographer: safari hat

· Political Scientist:  red, white, and blue skimmer hat

· Archaeologist: Indiana Jones hat

· Economist:  green bowler hat with gold dollar signs

· Artifacts

· Primary Source

· Secondary Source

· Perspective
· Write the words on the board or a place where all students can see them. 
· Each vocabulary word script gives a definition of the vocabulary word and the matching word is guessed.  This can be done by you or by assigning a paragraph to different students in the class.

· Discuss why each hat or picture is a representation of the vocabulary word.
Background for our focus on Perspective

· Define perspective: means point of view.  
· Repeat the five perspectives to study primary resources: historians, geographers, political scientists, economists, and archaeologists.  

· Each expert sees an event in history through a different pair of eyes or point of view.  For example in a situation:

· The economist would ask questions about money and using resources. 

· The political scientist might want to know how people will vote on the issue.  

· By looking at many perspectives, we can study events in a more complete view of what happened and the results. 

· When we study history, one resource doesn’t tell the whole story.  Just like you in school:
· If I asked your math teacher what kind of student you were, I would get one point of view. 

· If I asked your physical education teacher or art teacher, I would get other points of view on what kind of student you were.  

· When someone studies an artifact many questions need to be answered:  

· Who used it? 

· Why was it was made?

· Where was it found and in what circumstance? 

· Who made it? or Who owned it?

· There are many questions to ask to discover the story behind the artifact.

Sequence of Experiences for ALL Students
Day 1 (continued)
Demonstrate Perspective

· Use two glasses of water to demonstrate the concept of perspective.  Place the hats behind the two glasses of water.  Optional:  Place two glasses of water on a balancing scale. 

· Label one glass “half-full”.
· Label another glass “half-empty”.
· How can I look at these glasses of water? 

· I could be upset and say, “Oh no! Half the water is already gone!” 

· I could say, “Wow! I still have a half of a glass left! Yay!” 

· Wear the Geographer’s hat and ask, “How might he/she think about the two glasses?”  Stand on the side that is labeled “half empty”.  The Geographer could respond:

· This water is coming from a contaminated spring and what effect would this have on the people and land?   

· This water has created a swampy area.  What could be the effect to people and the land? 

· Step to the other side of the glass labeled “half-full.”  The Geographer could respond:

· He might see the water as a natural reservoir for fresh water, fishing, or swimming.

· There is enough water for fire fighters to put out a fire in the area.  

· Change hats and allow students to give suggestions as to how each would view the water as half full or half empty.  This was done with the water for each discipline with students allowed to give suggestions for the half-full and half-empty point of view.

Enduring Understanding: The conclusions drawn from an investigation are directly related to the reliability of the information.  Each scientist should check his findings and information before solidifying conclusions.
Focus Activity on Primary and Secondary Sources

· What is the connection between primary and secondary sources?

· Primary sources provide first-hand information about historical events. A primary source is an actual [artifact, map, letter, document music, photos, diaries, artwork, journals], type of resource specifically from a time in history.   

· Secondary sources provide interpretations of events by people who were not present at the events they discuss.  A textbook or story, a costume, a movie, or a toy copied from the time period being studied are examples of secondary resources.  

· Primary sources can be studied by people who have a greater perspective of the original time period and their findings are used by others in secondary sources.

Formative Assessment:

· Brainstorm examples of Primary and Secondary Sources.

· Hand out Attachment 5 Primary/Secondary Quiz Exit Ticket. (Two versions are provided.)

· Collect Exit Ticket and assign Homework due on Day 3.
Homework: My Bag Activity – Attachment 6 
· Explain that each student is to take a paper bag home (lunch bag size) and the Homework sheet.  Place your name on the inside of the bag. 
· They should look around their bedroom and locate 5-10 personal items and place them in the bag.  All the items MUST come from the same room.
· Their items will be studied in class through the five perspectives – hats.  
Sequence of Experiences for ALL Students

Day 2 

The primary goal is to model studying and cataloguing evidence or clues from the study of primary or secondary sources through the perspective of the 5 professions.
Formative Assessment Follow-up

· Based on the results of the Exit Ticket Attachment 5:
· Ask, “Who can tell me today what a primary resource is?”

· Students may give different answers.

· In-Progress students may still give definitions related to other meanings of the word primary; the winner or first one, elementary school, primary color, political vote.

· Mastery students will give the correct answer such as an original and not a copy.  Additional response: an item that was really used in history such as a letter or diary from a time period, clothing worn from a time period, a photograph, etc.

· Get a classroom consensus on the definition:

· Asking In-Progress students: why they may want to change their answer or why another student has given the correct definition.

· Using a bag of primary resources, allow students to examine items such as authentic and copies of arrowheads, civil war money, a costume piece of clothing such as a Civil War hat, or replicas of museum pieces.  
· Allow mastery students to give their reasons why resources are primary or secondary.
· All students can answer, but the mastery students should give correct answers with a valid reason.
· The glass arrowheads are obviously copies because they should be made from stone.  
· The Civil War hat has plastic parts – there was no plastic in that era.
· Remind students that these are questions you will be asking all year.

Activity
· Explain that today’s activity is the study of resources and identifying them through the view points of the 5 professions or their perspectives.  You will seek evidence and keep records of what is learned.

· The artifacts are a collection of marbles, but teachers can use photo items that cross over several time eras such as hairstyles, art works, furniture, games or toys, coins, china patterns, pictures of airplanes, cars, etc. 

· Attachment 11 includes an extensive collection of marble photographs that students could use. However, real artifacts are always more effective.
Primary/Secondary Sources

· Place students into 2-3 groups with copies of the KWL Charts.  Attachment 8
· Group members examine the marbles or other artifacts at their table and write what they thought about these items. 
· Example: What did they know?

· different sizes,  from very large about the size of a small orange, some as small as a pea

· different colors, brown, black, purple, yellow, red, orange, green

· some plain, some striped, some solid colors

· made of glass, clay, metal, stone

· some looked new and some were beat up or rusted 

Sequence of Experiences for ALL Students
Day 2 (continued)
· What did they want to know?

· What are they made of?

· Who made them?

· Where did they come from?

· Why are some different?

· What did you do with them?

· Distribute the vocabulary stickers.  Attachment 4
· Students write on the stickers what observations the professionals might make and add their sticker to a large sheet of paper for each professional at the front of the room.

· If stickers are not available, students can write on a copy of the paper and tape their ideas to the class page.

· After students make observations and raise questions about the marbles or your artifacts, students can either research more about marbles on the Internet or you can share some of the data listed in Attachment 11 such as:

· Very large marbles were handmade in Europe and are called German Swirls. 
· The marbles in the jars were made in Mexico.  The Mexican marbles are the newest but are now discontinued.  They are by the Jabo Company and it is still in business making marbles.
· All the other marbles were from the United States, most made in Akron or Canton, Ohio.

· Some of the marbles are fluorescent and glow in the dark.  They are machine made.

· Most were used in games for children. The big ones are shooters and if you played the game for real, you could win marbles.

· Students reviewed the marbles with additional knowledge and then filled out the vocabulary page of hats, writing in what the professionals would be interested in knowing.  
· At this point the class did very well with the study and it was a lot of fun. 
· Optional:  Students could wear the hats for their professional’s perspective of the marbles.

· Complete the final section of the KWL chart: What did they Learn?

Enduring Understanding: The conclusions drawn from an investigation are directly related to the reliability of the information.  Someone knows more about the marbles than you do. When you conduct an investigation you can make assumptions, but then it is important to research your artifacts before finalizing your conclusions.
Demo “My Bag” with the Teacher’s Artifacts 
· At this point the teacher will demonstrate how the homework will be studied and categorized on the Resource ID Sheet Attachment 7.
· Collect a paper bag full of personal primary sources from your past for students to review. 
· Review the definition for what is a primary source.  
· Try to have two primary sources that a historian, a geographer, a political scientist, an archeologist, and an economist might want to use to study your life. 
Sequence of Experiences for ALL Students
Day 2 (continued)
· Use a small desk in the front of the room that everyone could see and you hold up each item. 

· The following items were in my bag: 

· receipt from a store for whipped cream and pumpkin pie

· small bottles of ceramic paint

· a photo (Polaroid- the chemicals had been altered.)

· Weight Watcher’s calorie counting booklet

· music (exercise CD)

· jewelry (very artsy necklace and a cross earring)

· candy bar  (Almond Joy)

· cat figurines (one metal, one ceramic, both tiny)

· Artist’s Card Game

· poems I wrote

· Create the first pile of items:  candy bar, receipt for pumpkin pie and whipped cream, Weight Watcher’s booklet and the exercise CD.
· Why would I put these in the same pile?  

· No one was able to make the connection that these items belonged to someone who had a problem with weight, perhaps health, liked sweets but wanted to control what they ate.
· Create the second pile of items: jewelry and other artistic items which revealed that the person was artistic and liked to collect artistic things.

· Using the second vocabulary sheet I wrote in the box beside each hat what that professional might have to say about the person who owned these items.

Enduring Understanding 
· The conclusions drawn from an investigation are directly related to the reliability of the information. 
· Do these items really belong to the same person? 
· Where did the items come from and how reliable is the source? 
· If the source is reliable, conclusions can be made regarding the information.
Guided Discussion

Historian

· Dates on the receipts for 2011 make it evident that this person lives in the 21st century.

· Reads and writes English. 

· Metals and ceramics were used during their lifetime to create objects. 

· The person most likely a Christian, the cross is a plain cross and does not have the figure of Jesus on it so most likely is also Protestant. 

· Printing is available, educated, and writes poetry.

· The person does not live in poverty. 

· The person likes refined sugar and is likely overweight.

Geographer

· This person lives in North America and is either Canadian or American but considering the candy bar wrapper only has one language written on it, they are probably from the United States. 

Sequence of Experiences for ALL Students
Day 2 (continued)

Political Scientist

· This person probably voted for their leader and is from a democratic republic.

· Because the person is artistic, there is a probability he/she is a liberal or an Independent.

Archaeologist

· This person practices religion.

· The person is able to make his/her own dishes and likes animals. 

· The person is probably a female who is well-fed and has had healthcare and dental care. 
Economist

· This person has money to spend on trivial collector’s items, plays card games and paints ceramics.

· In order to save on health care costs, the person should watch his/her health.

· Tomorrow, when you do this activity these are the questions you should ask yourself: 

· What does a historian want to know?

· What does a geographer want to know?

· What does a political scientist want to know?

· What does an archaeologist want to know?

· What does an economist want to know?

Homework: “My Bag” Activity

· Remind students to fill their bags with the 5-10 items.  
Day 3
The primary goal is for students to practice their own assessment skills, analyzing evidence for relevancy and defend their positions.
Review
· Discuss the marble activity from Day 2 using the vocabulary hats.

· What did the Historian learn?

· What did the Archaeologist learn?

· What did the Economist learn?

· What did the Political Scientist learn?

· What did the Geographer learn?
· How can this information be used?

· Move into a class discussion about the teacher’s bag and how the professionals relate to the items in her bag.
· See Attachment 9 for pictures and notes from the activity.  
Sequence of Experiences for ALL Students
Day 3 (continued)
“My Bag” Activity

· Students place their “My Bag” on their desk.   
· The teacher numbers the bag because students will be analyzing another student’s bag.

· Keep a reference list with names and numbers.
· Plan to have a few random bags for students who did not complete the homework. 
· Review the Resource ID Sheets.  Attachment 7 
· Have the Resource ID sheet that was completed for the teacher’s bag as a guide for students. 

· Divide students into small groups of 3-4. 
· Distribute bags to the groups and avoid any group receiving a group member’s bag. The group will work together, one bag at a time. 

· The group opens a bag and sorts the items into at least two categories.  
· The group begins to piece together who might have owned these items based on the attributes of the items in each sorted category. 

· While working, students should record which specialist would be interested in these items and what their point of view would be.

· Use Attachment 3 to record their findings. 
· Would different experts look for different meanings from the evidence? Why? 

Share their Research and Conclusions
· Were they surprised by their findings? 

· Was it difficult to connect all the specialists to the task?

· If so, which were more difficult? Why do you think that is?

· Did they feel like they were seeing a person by the items?

· Can you see why it takes different perspectives to put together a story?

· How did they decide which items to organize into a category?
Individual Conclusions
· Have each student select one of the items and identify and defend a position from an expert’s perspective.   
· How did this activity help them to understand how history is put together?
I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, and resource sheet for any remaining unclear statements for tomorrow’s assessment. 
Day 4
Summative Assessment
· Distribute Attachment 7 and Attachment 10 for students to use with their individually assigned “My Bag”.















Revised 2010 Social Studies Standards





Strand: History				


Topic:  Historical Thinking and Skills


Historical thinking begins with a clear sense of time - past, present, and future -and becomes more precise as students progress.  Historical thinking includes skills such as locating, researching, analyzing and interpreting primary and secondary sources so that students can begin to understand the relationships among events and draw conclusions.





Content Statement 1: 


Primary and secondary sources are used to examine events from multiple perspectives and to present and defend a position. 





*Content Elaboration:  


Throughout the study of history, historical documents, artifacts, and other materials can be examined in terms of the perspective or point of view they represent.





Primary and secondary sources can be studied to understand how the same event might be portrayed from different perspectives.  Primary sources provide first-hand information about historical events.  Secondary sources provide interpretations of events by people who were not present at the events they discuss.





In using documents, historians determine the applicability of information and separate factual information from opinion/fiction.  Historians also use evidence provided by the primary and secondary sources to construct arguments which support a stated position.


	





Expectations for Learning: 


Analyze primary and secondary sources to describe the different perspectives on an issue relating to a historical event in U.S. history and to present and defend a position.     


(This is only at the introductory level at the opening of the school year.)





 (*) This identifies the Content Elaboration being assessed for 


the Summative Assessment question.








 Note:  As the opening lesson of the year, the unit provides the various perspectives for studying American history.  This was designed for Special Education students with multiple disabilities. The students will focus on understanding primary and secondary sources and then identify samples as either primary or secondary.  The vocabulary will determine who uses these sources to record a historical event.  Because this is at the opening of the year, the presenting and defending a position will be covered at a later time.


	








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 


� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01�:	 I Can Statements for Self-Assessment   


� HYPERLINK "02._Vocabulary_Worksheet.doc" ��Attachment 02�:	 Vocabulary Words and Scripts


� HYPERLINK "03_Vocabulary_Worksheet_2.doc" ��Attachment 03�:	 Vocabulary Worksheet #2


� HYPERLINK "04_Vocabulary_Stickers.doc" ��Attachment 04�:	 Vocabulary Stickers Sheet for Group Work (optional for stickers)


� HYPERLINK "05_Exit_Ticket_Day_2.doc" ��Attachment 05�:	 Exit Ticket for Day 1 - Primary/Secondary Quiz


� HYPERLINK "06_My_Bag_Activity.doc" ��Attachment 06�:	 My Bag Activity: Homework Assignment: 


� HYPERLINK "07_Resource_ID.doc" ��Attachment 07�:	 Resource ID 


� HYPERLINK "08_KWL_Chart.doc" ��Attachment 08�:	 KWL Chart 


� HYPERLINK "09_Examples%20of%20Activities.doc" ��Attachment 09�:	 Examples of Activities


� HYPERLINK "10_Summative%20Assessment.doc" ��Attachment 10�:  Summative Assessment


� HYPERLINK "11_Marbles_Research.doc" ��Attachment 11�:  Marbles Research Activity + Photographs


� HYPERLINK "12_Bibliography.doc" ��Attachment 12�:  Bibliography 





Note:  Teacher Summative Assessment Sample Responses and Rubric pages 13-14.  


Note:  Development Guidelines for Planning the Unit pages 11-15.





Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


See � HYPERLINK "12_Bibliography.doc" ��Attachment 12�.





Materials Needed:


Day 1


Attachments 1-6	 


Large sheets of paper for stickers


2 glasses of water


Balancing scale





First Activity:


 Hats: 


Stovepipe Top hat  (Historian)


Green Derby with dollar signs  (Economics)


Safari Hat  (Geographer)


Skimmer Politician’s Hat  (Political Scientist)


Indiana Jones Fedora  (Archeologist)  


         


Second Activity:


Marbles or Marble Photos   � HYPERLINK "11_Marbles_Research.doc" ��Attachment 11� or some other collection of your own


     


Day 2


Primary and Secondary Sources   (“My Bag” Homework Activity)


Hats


Attachment 7:	 Resource ID  


Attachment 8:	 KWL Chart





Day 3


Primary and Secondary Sources   (My Bag Homework Activity)


Hats


Attachment 7:	 Resource ID


Attachment 8:	 KWL Chart








5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.


























Extension/Enrichment Experiences: Optional: 





Advanced or gifted students could be assigned more than one Resource ID sheet.





Grouping items from the “My Bag” assignment and compare relevancy to the owner or compile a personality for the owner described by the 5 different professional perspectives.





Conduct more in depth research on objects and submit a report on findings.











Interdisciplinary Connections: Optional


As with the 5 professionals giving a point of view to study primary and secondary resources, Language Arts, Science, and Mathematics each have different points of view related to their curricular area.





Language Arts 		


Diaries, journals, novels from a time period, letters, etc. can be studied in a Language Arts class to continue the dialogue and argument of using a primary or secondary source to study a time period.  Using a primary source that is pictured in their American History books, students can research online using each of the 5 professional points of view and give what each  professional might find as important in the object in a paragraph or an essay.  


 


Also an argument might ensue as to the validity of an item used for study.  A debate could be set up to discuss the truth about an event using documentation or the validity of a type of evidence. An autobiography is supposedly written by the author, but often there are other names attached to the writing.   





The short story Seedfolks gives examples of points of view by many people of different backgrounds.  I used the story to support the use of the five disciplines (archaeologist, historian, economist, geologist, political scientist) in history as well as an example of how point of view has an effect on the story itself for ELA.





Science


The geologist gives support to the authenticity of a primary resource when the area the resource came from has natural resources to support the claim.  The mini-gold rush of 1827 in South Carolina that pre-dated the gold rush of the 49ers can be proven with the geologist’s help.


Materials and their properties can be studied in science and relate to regions and the development of products according to the environment and landforms.





Mathematics 


Ledgers, incomes, business ventures succeeding or not succeeding can be studied from primary and secondary sources. The economic aspect of a culture or an era has many mathematical sources for study and charts and graphs can show trends and changes due to financial issues of a period.

















Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Implied Verbs:


identify 


compare /contrast


evaluate


infer 


debate 








Stated Verbs:


examine


present


defend


analyze


describe





primary sources


secondary sources


defend a position


artifacts


perspectives


point of view


historical event


opinion/fiction


issue

















Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The conclusions drawn from an investigation are directly related to the reliability of the information. 


Unit Specific Question:  Primary resources build evidence to record, verify, and understand historical events.  





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What can a primary resource tell us that a secondary resource can’t?


What is a primary resource?          .


What is a secondary resource?


Why do we need to look at resources from the view point of historians, economists, geographers, political scientists, and archaeologists?   





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





Additional Vocabulary: 


historian


economist


geographer


political scientist 


archeologist











List:


primary sources


secondary sources


artifacts


perspective








2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric











Target Content Statement or Elaboration Focus:


Analyze primary or secondary sources and describe the different perspectives researchers would have on the relevancy of the objects.





Question: 


Using a pair of resources from your bag, complete a Resource ID Sheet.  Write two complete sentences that determine what could be learned from each item.   Write a third sentence defending whether each item is a primary or secondary source.  Defend which item would be better to study about you. (4 points) 





Answer:


Sample Response(s):  (not limited to the following)


Two Items: 


A person’s diary is a primary source.





A Christmas letter written by a person’s mom mentioned things she did.  Secondary source





Historian


Christmas letter shows the person is a Christian.  The diary might show the age and sex of the person.  The activities that were common during the person’s lifetime might show use of technology of the time period.








Geographer


It is written in English so the items were most likely discovered in an English speaking area.  





My diary is written by me and gives personal information that only I know.


My mom’s Christmas letter is written by someone else and just gives an idea of something


I did.  The diary is a better item to study because it is a primary resource actually written by me. A historian could find out what I like, who my friends are, and how I really feel.














By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








2 Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete answer to each of the following situations:


Using “My Bag” collection and � HYPERLINK "07_Resource_ID.doc" ��Attachment 7�: Resource ID Sheet 


The student listed two items from the bag.  (0 points)


Classified each item as a primary or secondary source.  (0 points)


Chose two researchers to discuss the merits and information they would provide for the item: Historian, Archaeologist, Geographer, Political Scientist, or Economist. (1 point for each)


Wrote a logical sentence for each researcher describing what point of view they would see in the item.  (1 point for each)


 


Note: � HYPERLINK "07_Resource_ID.doc" ��Attachment 7� - Resource ID Sheet has a place for each answer, and students have worked on them together in class previously.





3 Points


The student successfully completed for 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student could not determine which researcher would be interested, did not know what could be learned by the sources, could not give a reason why one resource would be a better item to study than another





Modifications for Summative Assessment:


This assessment was designed for Cognitive Delayed students to work on individually, but if the students would still have difficulty with this assessment, they could work together pairing a reader with a non-reader.





Advanced students could be assigned more than one Resource ID sheet, or perhaps grouping items in the bag and comparing relevancy to the owner or compiling a personality for the owner described by the 5 different professions.














3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Students will distinguish between primary and secondary sources using 


� HYPERLINK "05_Exit_Ticket_Day_2.doc" ��Attachment 5�.


Additional details will be provided on Day 2.











4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


give an example of a Primary Source.


give an example of a Secondary Source.


examine Primary and Secondary Sources for historical information.


list 5 main types of professionals who analyze information to study primary and secondary sources.


describe a situation that relies on more than one perspective to study the evidence of an historical event. 


identify and defend a position on an historical statement.   











5.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Vocabulary Introduction: use 5 hats representing 5 disciplines that interpret historical evidence and assist in creating our knowledge of history.


Incorporate the glasses of water experiment demonstrating point of view using hats to represent each disciplines’ opinion on the water.


Additional details provided on Day 1.
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