Social Studies Unit Design Template


Name:  Sarah Zetts
Grade Level:  8





Unit Title:  The Revolutionary War

Time Frame: 3 days + assessment


(Verified links 8-21-15)
Final:  6-2-09      Updated 6-26-13


	Focus Skills: (Verbs + Level of Bloom)  What is it that the students need to be able to do at the mastery level?  
	Focus Concepts:  (Nouns – Content)

What are the discipline specific nouns used in the Content Statement and Elaboration?

	· Connect


	Implied Verbs:
· cause/effect

· analyze

· interpret
· explain

· identify

· compare

contrast
	· Enlightenment
· Declaration of Independence

· American Revolution

· French and Indian War
· Proclamation of 1763
· Sugar Act
· Stamp Act

· Townshend Acts
	· Tea Act

· Coercive Acts

· Quartering Act

· Quebec Act
· natural rights
· limitations on the power of government

· social contract

· consent of the governed




	Vocabulary:  7-10 words at the core of the unit for all students to be at the mastery level.

	· Proclamation of 1763
· Townshend Acts
· Tea Act
· Coercive Acts
· Quartering Act
· Quebec Act 
	· Sugar Act
· Stamp Act 

· natural rights
· social contract

	Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)

The details will be listed on the day that it is incorporated into the lesson.  See Day 1. 














2010 Social Studies Model Curriculum Standards 


Strand:  History 





Topic: Colonization to Independence 





Content Statement 5


The ideas of the Enlightenment and dissatisfaction with colonial rule led English colonists to write the Declaration of Independence and launch the American Revolution.





Content Elaborations: 


The American Revolution was made possible in part by the chain of political, economic and social changes that occurred during the Enlightenment. The ideas of Enlightenment (e.g., rights of the citizen, natural law, reason, idea of popular government) thinkers fueled the discontent felt by the American colonists with a series of actions instituted by the British government following the French and Indian War (e.g., Proclamation of 1763, Sugar Act, Stamp Act, Townshend Acts, Tea Act, Coercive Acts, Quartering Act, Quebec Act).   [e.g., = such as]  pc


Enlightenment ideas also influenced the writing of the Declaration of Independence, with an emphasis on:


1 natural rights,


2 limitations on the power of the government, 


3 social contract and 


4 consent of the governed





Expectations for Learning:   


* Connect the ideas of the Enlightenment and dissatisfaction with colonial rule to the writing of the Declaration of Independence and launching of the American Revolution. 














Notation:  Background Knowledge


Students already have classroom background knowledge to identify and define the following acts and events:


Proclamation of 1763


Stamp Act


Townshend Acts


Tea Act


Intolerable Acts


Boston Tea Party


boycotts











List of Attachments and the Purpose for Each:  (These are hyperlinked to the documents.)


� HYPERLINK "Attachment_0_I%20Can%20Statements.doc" ��Attachment 0:  I Can Statements�


� HYPERLINK "Attachment_1_Triple-Entry.doc" ��Attachment 1.  Triple-Entry Vocabulary Journal Template�


� HYPERLINK "Attachment_2A_LovinIt.doc" ��Attachment 2A.:  Lovin 'It or Hatin' It� Worksheet (Causes of the American Revolution)


� HYPERLINK "Attachment_2B_LovinIt%20Answer%20Key.doc" ��Attachment 2A.:  Lovin 'It or Hatin'� It Answer Key


� HYPERLINK "Attachment_3_Exit%20Slip%201.doc" ��Attachment 3:  Exit Ticket 1�


� HYPERLINK "Attachment_4_Skit_Criteria.doc" ��Attachment 4.  Pre-Revolutionary War Skit Guidelines�


� HYPERLINK "Attachment_5_Time_Capsule.doc" ��Attachment 5.  Pre-Revolutionary War – Time Capsule�


� HYPERLINK "Attachment_6_Exit%20Slip%202.doc" ��Attachment 6.  Exit Ticket 2�


� HYPERLINK "Attachment_7_Time_Cap_Home.doc" ��Attachment 7.	Time Capsule – homework assignment�


� HYPERLINK "Attachment_8_Henry_Speech.doc" ��Attachment 8.  Patrick Henry's Speech�


� HYPERLINK "Attachment_9_HenryWorksheet.doc" ��Attachment 9.  Patrick Henry's Speech - Worksheet�








Materials Needed:


Locate a recording or set of lyrics for “You Say You Wanna Revolution” song by The Beatles – (recommended)  Day 1





Time Capsule Boxes:  Day 5  


This requires preparation of the boxes. 


5 shoe boxes decorated with Pre-Revolutionary terms, concepts, events, images


5 pillowcases (representing the Quartering Act)


5 (English Breakfast) Tea bags (representing the Tea Act or The Tea Party)


5 feathers (representing tar and feather)


5 rubber stamps (seals) (representing the Stamp Act) 


5 tubes of paint (representing the Townshend Act)


  


Note:	The Dollar Store usually has in the craft area or the coloring book section: 


5-6 small paints for $1.00


stamps (seals) for kids to use on marking their papers / arms 3 for $1.00








Enduring Understandings or Big Ideas:  1-3 at the core of the unit


Will it be important 10 years from now – relevancy?


Does it offer the potential to engage the learner?


Is not obvious, but requires insights that experts understand about the topic which novices do not understand.  (Wiggins and McTighe, 1999)


Is this true for people of all ages and from all cultures? 





There are multiple perspectives to every story.  








Essential Questions:  What are the 2-5 core questions for the unit? 


Engaging to students


Open ended


Leads to Essential Understandings or Big Ideas


Raises other questions  (Can and should be revisited)





What events can cause people to become unhappy with their government?


How do multiple perspectives affect compromise or conflict?








Summative Assessment: 


Begin with the end in mind – align to the content standards


Communicate the expected level of performance to student prior to instruction


Does it link back to the focus skills and concepts?


Format: 


Extended Response Question 


Sample Exemplar Response 


Rubric 





Content Statement 5. 


The ideas of the Enlightenment and dissatisfaction with colonial rule led English colonists to write the Declaration of Independence and launch the American Revolution.





Expectations for Learning:   


* Connect the ideas of the Enlightenment and dissatisfaction with colonial rule to the writing of the Declaration of Independence and launching of the American Revolution. 








Question:


Explain two sources of conflict which led to the American Revolution.  Include in your response the perspectives of both the British and the Patriots to each of these sources of conflict. 





Answer: 


Sample Response:  (not limited to the following)





The Proclamation of 1763, which prevented colonists from settling west of the Appalachians, caused conflict between the British and the Patriots.  The British King, George III, came up with this act to keep the peace between colonists and American Indians.  However, some colonists, Patriots especially, thought it was denying them their rights to settle this newly acquired land.  





The Stamp Act, which taxed 55 types of printed materials, also caused conflict.  Britain was in debt from the French and Indian War and needed money to pay for the troops that were protecting the Ohio Valley boundary.  They thought this tax on colonists would help their finances.  Patriots were outraged by the tax because they had no representation in Parliament and therefore, no input as to how/when they were taxed.  This led to protests such as tarring and feathering of tax collectors, burning effigies, and the boycotting of British goods.



































Rubric: 





4 Points


Defines one act (1 point)


Explains thoroughly both the British and Patriot view for that act. (1 point)


Such as: Proclamation of 1763, Stamp Act, Sugar Act, Quartering Act, Townshend Act, 


Tea Act, Coercive Acts, Quebec Act.


Ex: Britain implemented Sugar Act to pay for soldiers and the debts for the French and Indian War.  Patriots felt that “Taxation without representation was tyranny!


Defines a second act (1 point)


Explains thoroughly both the British and Patriot view for the second act. (1 point)


Such as: Proclamation of 1763, Stamp Act, Quartering Act, Townshend Act, Tea Act, 


Coercive Acts, Quebec Act.


Ex:  Britain implemented the Proclamation of 1763 to solve the problems between Native Americans and colonists living in the Ohio Valley region.  Patriots felt that it was an abuse of power to tell colonists where they could and could not settle.





3 Points		


The student successfully completed 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.


 


0 Points


The student indicates no understanding of conflicts leading to the American Revolution and can not explain the perspectives of the British and the Patriots.











Formative Assessment:


Checkpoints along the learning process to determine level of skill mastery


Checkpoints, self-assessments, observations, etc.


Used to determine re-teaching or enrichment.   It is not used as a grade in the grade book – rather it is for flexible grouping. 


When you give a formative assessment, you need a follow-up plan for those who need   intervention and those who already have an understanding of the concept. 





“Lovin’ It or Hatin’ It” handout � HYPERLINK "Attachment_2_LovinIt.doc" ��Attachment 2�


See follow up assignment for enrichment/extension � HYPERLINK "Attachment_4_Skit_Criteria.doc" ��Attachment 4�











 I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.   They are directly linked to the Content Statement, Elaboration and Expectations.   





I can define and appropriately use the unit vocabulary. 





I can explain the perspectives of the British and Patriots in regards to the Proclamation of 1763.





I can explain the perspectives of the British and Patriots in regards to the:


Stamp Act


Townshend Acts


Tea Act


Coercive Acts


Quartering Act


Quebec Act


Sugar Act





I can explain the perspectives of the British and Patriots in regards to the:


Boston Tea Party


boycotts








Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit. 


This is an awareness experience.  It can include children's books, a video-clip of 1-5 minutes, hands-on experiences, music, newspaper articles, cartoons, etc. 





Play the song “You Say You Wanna Revolution” by The Beatles.


Discussion Questions would include a focus on what is a revolution.  


See Day 1 for details. 








Sequence of Experiences for ALL Learners: 


At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


At the Application / Understanding Level of Bloom


Includes experiences with specified checkpoints.





Preface:  Students already have classroom background knowledge to identify and define the following acts and events: Proclamation of 1763, Stamp Act, Townshend Acts, Tea Act, Coercive  Acts, Quartering Act, Quebec Act, Sugar Act, Boston Tea Party and boycotts.








Day 1 Frontloading the Unit:


Play the song “You Say You Wanna Revolution” by The Beatles.





Discussion Questions:


1.	First line: “You say you want a revolution”


What does the word revolution mean?


Historically, where have you heard of a revolution before?


Who fought in the Revolutionary War?


What types of things could have happened to change the relationship between the American Colonies and Great Britain?


2.	Second and third line:  “Well you know, we all want to change the world…”


What kinds of changes occurred as a result of the American Revolution?





3.	Do you think that everyone wanted a revolution? Why? or Why not?





4.	Do you think that everyone wanted war with the British? Why? or Why not?





Enduring Understanding: Introduce


There are multiple perspectives to every story.  


What were the perspectives? (Patriot, Loyalist, Neutralist, British)





What questions should we begin to ask about the American Revolution and different perspectives about the tensions between various sides?


How do we know the truth about various perspectives of an event? 


Does a given person’s perspective have a reason to lie or to exaggerate?   





Vocabulary:


Introduce the terms: Patriot, Loyalist, Neutralist, and British perspectives.


Perspective:  a broad view of events in their relationships; point of view





Have students copy the terms in their Triple Entry Journal and sketch a quick illustration to symbolize the term.  (See the summary on page 8)  � HYPERLINK "Attachment_1_Triple-Entry.doc" ��Attachment 1�





Replay the song “You Say You Wanna Revolution” by The Beatles.  


Which group would want a revolution: Patriot, Loyalist, Neutralist, British


Which group would say “count me out”: Patriot, Loyalist, Neutralist, British


Which group would say “We'd all love to see the plan”: Patriot, Loyalist, Neutralist, British


Which group would think:  “But when you want money for people with minds that hate…brother you have to wait.” Patriot, Loyalist, Neutralist, British 














Sequence of Experiences for ALL Learners





Day 1 (continued)





Vocabulary:


Triple Entry Journal: This will be used throughout the unit.  � HYPERLINK "Attachment_1_Triple-Entry.doc" ��Attachment 1� 





Triple Entry Journals are a method for students to record and visualize vocabulary terms.  Have students fold a piece of paper in thirds so that it wraps into itself.  I call this a “Burrito Fold” or "Hotdog Fold."  Label the columns:


Column 1: “Word.”  Students list the vocabulary term and identify the context in which they are hearing the vocabulary term.  


Column 2: “Definition.” Provide students with the definition you expect them to master for the unit.


Column 3: “Sketch.”  Students draw a quick sketch that could visually represent the vocabulary term.  





Recall and Vocabulary:  


Assign students a partner.  Distribute a copy of the Lovin’ It or Hatin’ It handout to each pair.  � HYPERLINK "Attachment_2A_LovinIt.doc" ��Attachment 2A� and � HYPERLINK "Attachment_2B_LovinIt%20Answer%20Key.doc" ��Attachment 2B Answer Key�





Direct students to write their own definition for each act or event listed on the handout.





Use your vocabulary knowledge to determine whether each group: Patriots, Loyalists, British, and Neutralists, loved or hated the event or act.


  


Write an “L” in the column if the group loved it; write an “H” if the group hated it.


Give approximately 7-8 minutes for students to fill in the charts.  





Pass out red pens to the groups.  Discuss student chart responses.  





Formative Assessment:  Vocabulary 


Direct students to self-correct with the red pens.  Collect the handouts to monitor comprehension by asking students to turn their papers into one of three piles: 


9 were correct		(Mastery)


7-8 were correct	(On-track)  


0-6 were correct	(In-progress) 





I Can Statements


Based on today’s vocabulary experience, place a check mark to indicate your level of understanding to Statement 1. Place today’s date.  Add notes as needed.  � HYPERLINK "Attachment_0_I%20Can%20Statements.doc" ��Attachment 0� 	


Exit Ticket 1


Distribute the Exit Ticket which students are to have completed by the end of class tomorrow.  � HYPERLINK "Attachment_3_Exit%20Slip%201.doc" ��Attachment 3�


























Sequence of Experiences for ALL Learners





Day 2 Enrichment/Extension: 


Assign students into groups of 3 by choosing one name from each of the piles from Day 1.  � HYPERLINK "Attachment_1_Triple-Entry.doc" ��Attachment 1�.  


  


Assign each group one Pre-Revolutionary War event from the Lovin’ It Hatin’ It handout to create a skit.





Formative Assessment Follow-up


Distribute copies of � HYPERLINK "Attachment_4_Skit_Criteria.doc" ��Attachment 4. � Orally review directions and rubric with the class. (If used as a formative assessment, allow the class to evaluate the group’s performance using the rubric guidelines.  The class can hand the rubrics directly to the performance group for feedback purposes.  This allows them to see areas that need to be reviewed prior to summative assessment.)





Allow 20 minutes for students to write and practice their 1-2 minute skits.  





Call upon groups to perform, in the order the events occurred. 





Debrief at the end of each skit by asking:


What was the event?  


How did the British/Loyalists feel about it


How did the Patriots feel about it?





Essential Question: How do multiple perspectives affect compromise or conflict?


Generate a discussion how each groups perspectives impacts the relationships with the other groups.





Pre-assign students into 5 heterogeneous (mixed ability) groups and corresponding table number for Day 3.  








Day 3 Time Capsule Activity: 


Materials Needed: (This is for a class of 25 students.  Numbers may need to be adjusted to keep groups working with no more than 5 students.)


5 shoe boxes decorated with Pre-Revolutionary terms, concepts, events, images


5 pillowcases (representing the Quartering Act)


5 English Breakfast Tea bags (representing the Tea Act or The Tea Party)


5 feathers (representing tar and feather)


5 rubber stamps (representing the Stamp Act)


5 tubes of paint (representing the Townshend Act) 


5 small laminated images of a Fleur-de-lis or the Fleur-de-lis flag (representing the Quebec Act)


5 individual serving sugar packs (Sugar Act)


Note:  The Dollar Store usually has in the craft area or the coloring book section: 


5-6 small paints for $1.00


stamps for kids to use on marking their papers / arms





Remind students of their assigned groups and table.


 


Distribute to each table a Time Capsule Box and five copies of � HYPERLINK "Attachment_5_Time_Capsule.doc" ��Attachment 5�.





Review the directions for the activity with the class.





Inform them that they will be given 7 minutes to complete the handout for each “artifact” in the Time Capsule.


  








Sequence of Experiences for ALL Learners





Day 3


Set the timer for 7 minutes and allow students to work within their groups to respond to the questions on the handout.  At this point, they should not be using notes or other resources, but this can be modified for inclusion students. 





Rotate around the room and monitor student progress.  Reset the timer for each new artifact. (7 minutes per artifact).  If they have not finished an artifact, they just move to the next one when the timer sounds.


 


Allotted time for the five artifacts and handout work:  35 minutes





Repack the “Time Capsule” and return it to the teacher.





Hold a 5 minute discussion with the class asking questions:


What artifacts did you find?


What do you think each of those artifacts symbolized?


What would the British say about (choose 1) this artifact?


What would a Loyalist say about (choose 1) this artifact?


What would a Patriot say about (choose 1) this artifact?


What would a Neutralist say about (choose 1) this artifact?


What does this teach us about perspective?


How does perspective impact history?





Complete the Essential Question Exit Ticket.  � HYPERLINK "Attachment_6_Exit%20Slip%202.doc" ��Attachment 6�





Extend the lesson to the homework assignment � HYPERLINK "Attachment_7_Time_Cap_Home.doc" ��Attachment 7�.





I Can Statements - Summative


Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  � HYPERLINK "Attachment_0_I%20Can%20Statements.doc" ��Attachment 0� 


Review your vocabulary, group Time capsule and textbooks for any remaining unclear statements for tomorrow. 








Day 4


Summative Assessment


Distribute the Summative Assessment question as part of your assessment.








Interdisciplinary Connections: 


This is a great opportunity to team up with Language Arts and highlight or review persuasive speaking and primary sources!  





Patrick Henry’s “Give Me Liberty” speech is an excellent primary resource that illustrates the persuasive appeals of logic (fact) and emotion (opinion).  





� HYPERLINK "Attachment_8_Henry_Speech.doc" ��Attachment 8� is the original text with simplified annotations.  





� HYPERLINK "Attachment_9_HenryWorksheet.doc" ��Attachment 9� is a Follow-up activity.
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