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Preface:  This unit works best near the end of a course in American History.  Students should already have knowledge of most, if not all, of the following developments/eras in American History:  the Progressive movement, the Great Depression and New Deal, World War II, the early Cold War (1945 to 1963) and the Vietnam War era.  While this unit could serve as an introduction to the domestic politics of the 1960s, 1970s, and 1980s, it works best if students already have some knowledge of the following political developments: the Great Society programs, Nixon’s New Federalism, and the Reagan Revolution.
Day 1
45 minutes
I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit
· Find several recent news stories (articles or videos) that highlight the debate in American politics over the proper role of government in our lives.
· Recent examples could include: the debate over government-mandated health care, i.e. “Obamacare”; the debate over laws that restrict gun ownership; etc.
Enduring Understanding

· Introduce students to the Enduring Understanding for this unit:  Governments can both protect and provide freedom but also limit and deny freedom to their citizens.  Write it on the board or project it onto a screen.

· Ask students how the law or policy being considered in the news story can be viewed as the government attempting to protect/provide freedom yet also to limit/deny freedom for its citizens.

· Have students debate whether they believe each particular policy (or elements of it) protect or deny freedom for citizens.

Sequence of Experiences for ALL Students
Political Cartoon (if time permits)

· Show student the political cartoon at this site:  http://www.everydaycitizen.com/2010/04/government_and_the_market_econ.html.
· Ask students what the author of the cartoon is trying to say about this debate over the government’s proper role.  Answers might include:  
· This debate has been going on since the ratification of the Constitution in 1789.

· This debate can get heated and/or that divide Americans. 
· This debate can frustrate or “give headaches” to the American government or American people.  If necessary, tell the students about Thomas Jefferson and Alexander Hamilton and their differing views about the powers of the federal government during the 1790s.  
· When finished, inform students that this lesson will introduce them to the modern (post-WWII) debate in America over the proper role of the government in our economy, environmental protection, and social welfare.  This debate often divides liberals/Democrats from conservatives/Republicans and remains significant in America today.  While a rather simplistic view, in general, liberals/Democrats tend to see the federal government as an institution that can protect or provide freedom while conservatives/Republicans believe government is more apt to limit or deny freedom when it gets too actively involved. 
· Connect this to the Enduring Understanding: Governments can protect and provide freedom but also limit and deny freedom to their citizens.
Day 2

45 minutes

Introduce the Vocabulary

· Have students complete the LINCS Vocabulary Tables.  The directions and words needed for this activity are part of Attachment 2.
Introduce the Primary Source Activity
· Remind students of the Enduring Understanding -- Governments can both protect and provide freedom but also limit and deny freedom to their citizens.  Write it on the board or project it onto a screen and make connection during the lesson

.

· Inform students that today they will begin to read four speeches by former presidents and presidential candidates that demonstrate the differing views of government and freedom as expressed in the Enduring Understanding.

· Distribute to each student the chart, “Comparing the Meanings of Freedom” and discuss the categories. Attachment 3 
· Distribute a packet of speeches that includes Attachment 5, Attachment 6, Attachment 7, and Attachment 8.

· Instruct students to begin to read the FDR speech and to answer the questions about FDR’s speech on the chart.  This should take students between 15 and 20 minutes.  
· Monitor your students and adjust the time provided as necessary.  
· Inform students that unfamiliar vocabulary is defined or explained in the right-hand margin of each speech.  
Sequence of Experiences for ALL Students – continued 
· Let them know that they may also make notations or “ask questions” in that same margin, if necessary.  
· Do not let students proceed to the other speeches at this time.

· When all students are finished with FDR’s speech, tell students that you will discuss this speech and the questions as a class.  If students are unable to finish in this class period, instruct them to finish as homework, and discuss as a class at the start of the next class period.

· Review FDR’s speech as a class.  
· Read the first question aloud, and call on students to share their answers.  Remember, there are many possible answers to each question.  While some answers may be better (closer to the literal meaning of the question) than others, encourage students to explain their answers.  (Recall that the speakers do not always use the terms “freedom” or “government” directly in their speeches, so students may be interpreting their words to suggest these more abstract ideas.)  Continue with the remaining questions.
Day 3
45 minutes
Formative Assessment: Vocabulary

· Assess all students understanding of the vocabulary based on the following formative assessment.

· Pronounce each vocabulary word aloud and give students two choices for its definition.  On a sheet of paper, have students write A if they believe the first choice better defines or describes the word or B for the second choice.  
· Grade this review as a class, having students exchange their answers with another student.  When finished grading, return the sheets to the original student and tell them to join one of two groups based on their performance.
· Group 1:  Students who correctly matched 0-5 words.  For review, on a separate sheet of paper, students will define each word he/she missed, explain the word in his/her own words, and then draw a picture or symbol of what each of those words means or represents to him/her.  Walk around and check these, assisting students as necessary.

· Group 2:  Students who correctly matched 6-8 words.  For enrichment, students will look through newspapers, magazines, or online to find current images or news stories that incorporate at least one of the words from the list.  When the time allotted for this activity is up, have students present his/her word and current connection.  If possible, make sure that a presentation is made for each of the 8 vocabulary words.

Continue the Primary Source Activity

· Remind students about the primary source activity they began yesterday.  
· Once again, project the Enduring Understanding on a screen or write it on the board.  
· Ask students this question:  Considering what FDR said in the speech we examined yesterday, explain how FDR would feel about the Enduring Understanding.
· With the time remaining, allow students to read the remaining three speeches and complete the questions on the chart.  If students are unable to finish in class, have them finish this activity for homework. 
Sequence of Experiences for ALL Students – continued 
Day 4

45 minutes

Finish Primary Source Activity
· Now that students have completed the entire primary source activity, review LBJ’s, Reagan’s, and Romney’s speeches as a class.  
· Read the first question aloud, and call on students to share their answers.

· Remember, there are many possible answers to each question.  While some answers may be better (closer to the literal meaning of the question) than others, encourage students to explain their answers.  
· (Recall that the speakers do not always use the terms “freedom” or “government” directly in their speeches, so students may be interpreting (inferring) their words to suggest these more abstract ideas.)  
· Continue with the remaining questions.

I Can Statements - Summative
· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 
· Review your vocabulary, readings, and the primary source activity for any remaining unclear statements for tomorrow. 
Day 5
45 minutes

Summative Assessment

· On the last day of this lesson, give students the summative assessment to be completed individually in class.  (See pages 5-6 of this document for instructions.)

Revised 2010 Social Studies Standards


	


				


  	Topic:   Prosperity, Depression and the New Deal (1919-1941)





Content Statement 31:  The Great Depression was caused, in part, by the federal government’s monetary policies, stock market speculation and increasing consumer debt.  The role of the federal government expanded as a result of the Great Depression.





Content Elaboration: … During the 1930s, the role of the federal government was greatly expanded with the New Deal.  This occurred through its efforts to help the economy recover, with programs such as the National Recovery Administration, to provide relief to the unemployed by creating jobs and to institute reforms for the protection of the elderly, farmers, investors and laborers.





Expectations for Learning:  Explain how the efforts to combat the Great Depression led to an expanded role for the federal government.





	


	Topic:  Social Transformations in the United States (1945-1994)





Content Statement 31:  Political debates focused on the extent of the role of government in the economy, environmental protection, social welfare and national security.





*Content Elaboration: The 1930s and early 1940s witnessed a great expansion in the role of the federal government in various policy areas. This expanded role continued to be the focus of political debates in the postwar period. For the economy, the debates were between those who favored a more activist role of the government to correct inequities and those who felt that the government should lessen its involvement and let the marketplace work. Public opinion on this issue was often influenced by the current state of the economy….





The government’s role on social welfare issues attracted intense debates, particularly relating to poverty, unemployment and national health insurance. 





Expectations for Learning:  Explain why the government’s role in the economy, environmental protection, social welfare and national security became the topic of political debates between 1945 and 1994. 





 (*)The Content Elaboration being assessed for the Summative Assessment question. 














List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "../../Tomecko, Mark/Attachment 01_I Can Statements.doc"��Attachment 01�:	 I Can Statements for Self-Assessment   


�HYPERLINK "../../Tomecko, Mark/Attachment 02_LINCS Vocab Tables.doc"��Attachment 02�:   LINCS Vocabulary Tables


�HYPERLINK "../../Tomecko, Mark/Attachment 03_Compare Meanings of Freedom.doc"��Attachment 03�:	 Comparing the Meanings of Freedom – Student Chart


�HYPERLINK "../../Tomecko, Mark/Attachment 04_Compare Meanings Freedom Answer Key.doc"��Attachment 04�:	 Comparing the Meanings of Freedom – Teacher Key


�HYPERLINK "../../Tomecko, Mark/Attachment 06_Johnson_The Great Society.doc"��Attachment 05�:	 Franklin Roosevelt’s “Economic Bill of Rights” Speech


�HYPERLINK "../../Tomecko, Mark/Attachment 06_Johnson_The Great Society.doc"��Attachment 06�:	 Lyndon Johnson’s “Great Society” Speech


�HYPERLINK "../../Tomecko, Mark/Attachment 07_Reagan_First Inaugural Address.doc"��Attachment 07�:	 Ronald Reagan’s First Inaugural Address


�HYPERLINK "../../Tomecko, Mark/Attachment 08_Romney_Economic Freedom.doc"��Attachment 08�:	 Mitt Romney’s “Economic Freedom” Speech








Primary Sources: Details for utilizing the source(s) will be noted on the daily lesson plan. 





Franklin Roosevelt, “Economic Bill of Rights,” � HYPERLINK "http://www.fdrlibrary.marist.edu/archives/address_text.html" �http://www.fdrlibrary.marist.edu/archives/address_text.html�


Lyndon Johnson, “Great Society,” � HYPERLINK "http://www.lbjlib.utexas.edu/johnson/lbjforkids/gsociety_read.shtm" �http://www.lbjlib.utexas.edu/johnson/lbjforkids/gsociety_read.shtm�


Ronald Reagan, First Inaugural Address, � HYPERLINK "http://www.presidency.ucsb.edu/ws/?pid=43130" �http://www.presidency.ucsb.edu/ws/?pid=43130�


Mitt Romney, “Economic Freedom” speech, � HYPERLINK "http://blogs.suntimes.com/sweet/2012/03/romneys_economic_freedom_u_of_.html" �http://blogs.suntimes.com/sweet/2012/03/romneys_economic_freedom_u_of_.html�














 


Materials Needed:


Copies of the attachments above for each student in class.









































Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Stated Verbs:


Explain





environmental protection


social welfare


national security


public opinion


poverty


unemployment


national health insurance








Great Depression


stock market speculation


consumer debt


New Deal


recover(y)  (NRA)


relief


reform


economy








Implied Verbs:


Cause and effect


Analyze





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Governments can protect and provide freedom but also limit and deny freedom to their citizens.  





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





Essential Question:  


What do citizens want from their government? 


Topical Question:


What do you, as a citizen, want from your government?  








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Days 2 and 3.











List:


recover(y)


relief


reform


economy


environmental protection


social welfare


national security


public opinion





1. Summative Assessment: 


    Begin with the end in mind – align to the model curriculum.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric











Target Content Statement or Elaboration Focus:  





Content Statement 31:  Political debates focused on the extent of the role of government in the economy, environmental protection, social welfare and national security.





*Content Elaboration: …The 1930s and early 1940s witnessed a great expansion in the role of the federal government in various policy areas. This expanded role continued to be the focus of political debates in the postwar period. For the economy, the debates were between those who favored a more activist role of the government to correct inequities and those who felt that the government should lessen its involvement and let the marketplace work. Public opinion on this issue was often influenced by the current state of the economy….





The government’s role on social welfare issues attracted intense debates, particularly relating to poverty, unemployment and national health insurance. 





Question:





Since World War II, Americans have frequently debated the extent to which the federal government should be involved in different aspects of public policy.  Supporters of an activist federal government want the government to use its power to correct economic and social inequality and protect the environment.  Supporters of a limited federal government want the government to reduce its role in these areas and allow the free market system to work.





Choose TWO of the following policy areas:  environmental protection; health insurance; poverty; tax policy or the economy.





For the first area you chose, identify one government policy (enacted between 1945 and 1994) that represented a more active role for the federal government in that area.  Then, explain how the government’s increased role in that area helped achieve the goals of those who supported an activist government.





For the second area you chose, identify one government policy (enacted between 1945 and 1994) that represented a more limited role for the federal government in that area.  Then, explain how the government’s reduced role in that area helped to achieve the goals of those who supported a limited government.





Limit your discussion to the period between 1945 and 1994.











By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








Answer: 


Sample Responses:  (not limited to the following)





In the area of environmental protection, supporters of an activist government hoped the government would use its power to prevent manufacturers and industries from polluting the air and water.  In the 1960s and 1970s, Congress passed the Clear Air and Clean Water Acts and created the Environmental Protection Agency (EPA), giving the government the power to regulate pollution.  They believed that the government could use its power to stop groups from polluting.  


In the area of the economy, supporters of a limited government hoped the government would reduce taxes on individuals and businesses.  In the 1980s, Congress passed significant tax cuts, leaving more money in the hands of individuals to spend and invest.  They believed that doing so would allow people more economic freedom and that it would create a stronger economy.  


�






1. Summative Assessment:  (continued)





Rubric:





4 Points


The student wrote a thorough and complete response for each of the following requirements:


identified one policy that represented a more active role for the federal government in one of the policy areas listed.  (1  point)


explained how the government’s increased role in that area helped to achieve the goals of those who supported an activist government.  (1 point)


identified one policy that represented a more limited role for the federal government in one of the policy areas listed.  (1 point) 


explained how the government’s reduced role in that area helped to achieve the goals of those who supported a limited government).  (1 point)





3 Points


The student wrote a thorough and complete response for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete response for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete response for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the political debate between supporters of an activist government and supporters of a limited government.











2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "Attachment%2001_I%20Can%20Statements.doc" ��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can explain why someone would favor a more activist role for the federal government in correcting inequalities in society and the economy.


I can explain why someone would prefer the government lessen its role in society and the economy.


I can explain why the government’s role in the economy became a topic of political debate between 1945 and 1994.


I can explain why the government’s role in environmental protection became a topic of political debate between 1945 and 1994.


I can explain why the government’s role in social welfare became a topic of political debate between 1945 and 1994.











3.  Frontloading Experience:


Designed to introduce and provide students with background of the concept(s) and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Students discuss and debate the proper role of government in our lives by examining news stories and/or a political cartoon.


Additional details will be provided on Day 1. 





Day 1


Find several recent news stories (articles or videos) that highlight the debate in American politics over the proper role of government in our lives.  


Connect the issue to the Essential Question: What do citizens want from their government? 








4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book -rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





See Day 3 for the Formative Assessment directions.

















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.
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