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Preface:  Students should have knowledge of a country (political feature) versus a continent (physical feature). Further they should be familiar with the differences between the polar, temperate and tropical climate regions.

Day 1

I Can Statements:  Introduction
· Here is a summary of the key ideas that will part of our unit.  It includes our Enduring Understanding and the Essential Question.  Attachment 1
· The I Can Statements will be a check point to help you to determine where you are in mastery of the ideas that will be part of your Summative Assessment.  Place your name on your copy and keep this in your notebook.  (Teachers may want to collect and redistribute these as needed.)
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit
· Display (or distribute copies of) the photographs of a “Gaucho of the Argentine Republic” from the South American Pampas( http://www.loc.gov/pictures/item/2006679705/) and “A cowboy” of the North American Plains (http://www.loc.gov/pictures/item/2008678055/). 
· Invite student comments on the details of each photo. 
· What do you notice about these two men? 
· Compare the photos. What is the same? What is different?
· If I ask you to name the state or country where these men come from, what would you answer?
· If I asked you what “region” they represent, how might your answer be different?
· Explain that they will be learning more about the job of one of the men pictured in a few minutes.
Maps

· Display political and physical maps of the Western Hemisphere (or separate maps of North and South America). Examples can be found at the CIA site:
https://www.cia.gov/library/publications/the-world-factbook/docs/refmaps.html or
have students refer to maps in available textbooks. 
Sequence of Experiences for ALL Students
Day 1 (continued)

· Let’s look at two types of maps showing our Western Hemisphere—political and physical. What differences do you notice? 

· Typically, color and borders separate governmental divisions on a political map; colors indicate landforms and elevation on a physical map.
· We can identify regions on both maps. For example, on the political map, we might say that we live in a group of states that can be called the Great Lakes region or area.

Clue Cards:  Regional Rangers
· Explain that they will be concentrating on the physical maps for a few days and will be discussing landform regions—areas where the land and climate are alike in some ways.

· In fact, we are going to be Regional Rangers, on the lookout for clues to help us uncover the secrets of regions. Let’s take a visit to a region you can see on the South American map called the Pampas.
· Distribute copies of Clue Cards 1: Pampas and Plains. Attachment 2 Direct students to cut apart the cards.
·  As you look at the artwork in our book and hear the story, pick out Clue Cards that seem to go with people and places in our book. 
· Without reading anything aloud at first, display the book cover of On the Pampas and then the two-page artwork on the page that begins, “One day we separated….” Students may begin sorting out Clue Cards that match.

· Read the story as well as the information on the inside front and back covers. Students should then choose additional Clue Cards that apply.
· Have students keep unused cards in a “Regional Rangers” labeled envelope.
· Model the Enduring Understanding: Geographic regions cause differences in lifestyles.
and the Essential Question:  How does where you live influence how you live?  

· Demonstrate how examples from their Clue Cards show the influence of a geographic location on the daily lives of people living in the area such as:

· grasslands: grazing – cattle ranches

· miles of flat land + mild to hot summer:  agriculture, fertile farming land 
· buffalo:  food, tools, clothing 

· Discuss how these geographic features influence lifestyles.  
Sequence of Experiences for ALL Students
Day 1 (continued)

Vocabulary

· Distribute copies of the Regional Rangers Criteria Log. Attachment 3 
· Note: The log needs to be printed on both sides of the paper.

· Have students write “Pampas” on the “Region” line.

Discuss the three regional criteria used as column headings (Landform, Climate and Economy). Provide explanations as needed and then have students decide together on a symbol to go with each heading that will be a clue to its meaning. (Examples: mountain shapes; a sun and cloud; a dollar sign, tree, or an animal)

· Have students separate their chosen Clue Cards into categories according to the appropriate heading. Then ask them to choose four or more cards they think are the most important in identifying each criteria of the Pampas region. Have volunteers share their choices and reasons. Attachment 5 Answer Key
· Have students glue their chosen cards in the appropriate columns. (Cards will fit two-across in each column if space is needed.)

· Explain that they have identified some criteria that help define a physical region and identified characteristics of one region. The Regional Rangers can now begin looking for similar and different regions within the Western Hemisphere that is our “home.”
I Can Statements
· Based on today’s identifying and organizing experience with regional vocabulary, place a check mark to indicate your level of understanding to Statement 1.  Place today’s date.  Add notes as needed.  Attachment 1 








Day 2
Primary Source
· Display the photograph of “A cowboy” of the North American Plains (http://www.loc.gov/pictures/item/2008678055/), along with a physical map showing North America.

· Based on the background in the photo, what landform region might be the setting of this picture? (a region like the Pampas; flat land; farm land, etc.)

· Direct students’ attention to the vast Plains regions of flat (and sometimes rolling) land extending from the Rocky Mountains to the Mississippi River.

· In what ways might this region be used in the same ways as the Pampas? (cattle ranching; flat land for farming; horses are important, etc.)

· Explain that before ranchers and farmers came to this part of North America, the Plains were home to Native Americans who used horses to help survive. The native people did not have horses until those animals were brought here by the Spanish explorers and settlers. But the natives also believed that horses were a gift of the Great Spirit, their god. 

Sequence of Experiences for ALL Students
Day 2 (continued)
· To reinforce the cultural importance of the horse to the Plains Indians, share the book The Gift of the Sacred Dog by Paul Goble with the students. Be sure to include the introductory note by the author. 

· Develop – Enduring Understanding: Geographic regions cause differences in lifestyles.
Essential Question:  How does where you live influence how you live? 
· Quickly brainstorm and record examples of how the life of the Plains Indians were impacted by their geographic location.

· hunting  and eating the buffalo

· searching for the buffalo

· belief that the buffalo was their ancestors 

· etc. 
Vocabulary:
· Have students label the second side of their Criteria Logs from Day 1 as the “Plains” region. 

· Locate the region on a physical map of the Northern Hemisphere.

· Distribute copies “The Plains and the Pampas.” Attachment 4 Have your Regional Rangers “explore” this informational text for more clues to add to their logs. Encourage them to mark terms that could be “clues” to the landform, climate and economy of the Plains or the Pampas. 

· Have students label the second side of their Criteria Logs from Day 1 as the “Plains” region. 

· Locate the region on a physical map of the Northern Hemisphere.

· Distribute copies “The Plains and the Pampas.” Attachment 4 Have your Regional Rangers “explore” this informational text for more clues to add to their logs. Encourage them to mark terms that could be “clues” to the landform, climate and economy of the Plains or the Pampas. 
· Using a second set of Clue Cards 1, repeat the characteristic selection activity used with the Pampas region. Attachment 2 Have students select and glue characteristics of the Plains region following the same procedures as on Day 1.
· Encourage students to check the pieces left in their envelopes for any additions they might make to the Pampas log.
· Complete the comparison of the Pampas and Plains by having students put an “S” (for same) or a “D” (for different) next to each characteristic they have glued on each side of their logs. The code should indicate whether each characteristic is the same or different for the two regions. 

Sequence of Experiences for ALL Students
Day 2 (continued)

I Can Statements- Exit Ticket
· Based on today’s experiences describing and comparing the Plains and the Pampas, place a check mark to indicate your level of understanding to Statements 1, 2 and 3.  Place today’s date.  Add notes as needed.  Attachment 1
Day 3

Enduring Understanding and Essential Question
· Reference the following sentences that are posted in the room: 
Enduring Understanding: Geographic regions cause differences in lifestyles.
Essential Question:  How does where you live influence how you live? 
· Today we are going to explore one new region north of the equator and one south of the equator.  

· We have already discovered many things about two other geographic areas. 

· How did the landforms of the Plains and the Pampas cause people to choose certain ways to provide for themselves?
· The flat land and wide open spaces were good for hunting buffalo for the Plains Indians; 
· The treeless, flat land was easy to farm; the prairie and Pampas grasslands were good for cattle and sheep grazing.
· State:  As you continue your Regional Rangers work, make connections to both of these as you use primary sources. 

Frontload with Primary Sources
· As Regional Rangers, I’m going to ask you to examine four photographs of native cultures. Two are from our new Northern Hemisphere region and two are from the Southern Hemisphere. Which ones do you think are from the same cultural region, and which are from which Hemisphere?

· Show one at a time the following photographs of a village setting and three artifacts. They are from the collection of the National Museum of the American Indian in Washington, DC. Ask students to make predictions about the source of each and explain their reasoning.

Frontload with Primary Sources
· “Basket worn at a woman’s waist when picking berries or digging roots” (Plateau region of North America)

http://www.nmai.si.edu/searchcollections/item.aspx?irn=13628&catids=0&areaid=18&src=1-1 

· “Fish-Hawk’s Camp. On the Umatilla River” (Plateau region of North America)

http://www.nmai.si.edu/searchcollections/item.aspx?irn=378751&catids=0&areaid=18&src=1-1&sort=2&size=75&page=4
Sequence of Experiences for ALL Students
Day 3 (continued)
Frontload with Primary Sources
· “Llama figure” (probably Inca; Andes Mountains of South America)
http://www.nmai.si.edu/searchcollections/item.aspx?irn=141114&catids=0&areaid=27&src=1-1&sort=2&size=75&page=4
· “Vessel representing terraced agricultural fields” (probably Inca; Andes Mountains of South America)
http://www.nmai.si.edu/searchcollections/item.aspx?irn=257154&catids=0&areaid=27&src=1-1&sort=2&size=75&page=4
· Display again the physical map(s) of the Northern and Southern Hemisphere. Review the locations of the Plains and the Pampas. Then introduce the Plateau region of North America and the Andes Mountain region of South America. Have students note the difference in symbols or color that indicates we are exploring highland areas.
· Explain that students will find clues in the article they will read that should help them identify the matching region for each of the four photographs. All four are links to ways that the resources of a region influence the lifestyles of people who live there. (Connect to the Enduring Understanding and Essential Question.
· Distribute copies of the informational text “The Plateau and the Andes.” Attachment 7
· Have students read independently the first time. Then have partners reread the article, underlining or highlighting words or phrases that may be characteristics of the landform, climate, and economy of the two regions. 

· Display again the four primary source photographs and have students identify the matching region for each and support their responses with details from the text.

· Copy (on both sides) a new Regional Rangers Criteria Log and distribute. Attachment 3 
· Have students label one side “Plateau of North America” and the other side “Andes Mountains of South America.” They may wish to add their previous symbols to the column headings.

· Copy and give each student two sets of Clue Cards 2. Attachment 8
· Students are to cut apart one set of cards at a time and use those cards to choose and glue characteristics of first one highland region and then the other. Attachment 9, Attachment 10
· Students should mark S (for same) and D (for different) on each item to indicate similarities and differences between the Plateau and Andes regions.

· Allow time for sharing groupings and providing rationales.
Sequence of Experiences for ALL Students
Day 3 (continued)
I Can Statement - Exit Ticket  

· Students are to read their “I Can Statements” to determine their own progress. 

· After reading Statements 1, 4 and 5, they place a checkmark that indicates their own current mastery level for each statement.   Attachment 1
Day 4

Formative Assessment 
· Distribute copies of the Formative Assessment Chart and copies of Clue Cards 1 and 2 copied back to back. Attachment 2,  Attachment 8 and Attachment 11
· The Formative Assessment has a row for each of the regions studied thus far and columns for “Landform, Climate and Economy”.
· Display or have reference copies of the physical maps of North and South America.
· Have students use Clue Cards 1 and 2 as Answer Banks. They should choose one or two characteristics of each criterion for each region and write the information in the correct box. 
· Use the Answer Keys (Attachment 5, Attachment 6, Attachment 9 and Attachment 10) to evaluate students’ understanding of the meaning of the criteria and the characteristics of the physical regions.
In Progress Students:  Formative Assessment
Enduring Understanding and Essential Question

· Distribute new copies of the “Plains and Pampas” and the “Plateau and Andes Mountains” texts. Attachment 4 and Attachment 7
· Agree on a color key with students using three colors of highlighters or colored pencils, one each for the criteria Landform, Climate and Economy. (sample:  brown/beige – blue – green)

· Work with students to reread each text, pausing after each paragraph to highlight or underline examples of landforms, climate or economy using the agreed-upon color scheme. 
· Remind students that natural resources are considered part of the economy—items that contribute to a group’s ability to survive and support itself.
Sequence of Experiences for ALL Students
Day 4

In Progress Students:  Formative Assessment
Enduring Understanding and Essential Question

· Use the previous Answer Keys as a guide. Attachment 5, Attachment 6, Attachment 9 and Attachment 10
· With each region, help students summarize how the combination of all three factors helps determine lifestyles in the different regions.
Mastery Students: Formative Assessment
Enduring Understanding and Essential Questions
· Provide a list of other cultural groups in North and South America, such as: the Arctic, Subarctic, Northwest Coast, California, Great Basin, Southwest, Middle America, and Caribbean.  
· Continue to provide access to physical and political maps of North and South America.
· Have students work individually, in pairs or in small groups to choose one of the cultural groups to investigate. 
· Provide copies of the Regional Rangers Criteria Log. Attachment 3
· Provide opportunities for online or library research and have students compile a list of characteristics for their chosen regional groups.
· Using their logs, students can write brief summaries of the ways that the lifestyles of their groups are influenced by the land, climate, and natural resources of their regions. 
Day 5

· Display the physical and political maps of North and South America. Explain that our last Regional Ranger expedition will take us to two areas of flatter land again but with quite different plant life. 
· On the North American political map, point out what are now our southeastern states.
· On the physical map, show that this is a lowland area except around the Appalachian Mountains.
· Explain that this was once part of the large woodlands that covered most of the eastern half of our country. This is an area of many rivers, but non-native settlement, farming and development have left little forest land. 
· However we will look back at how things were when native people were able to live off the land.
Sequence of Experiences for ALL Students
Day 5 (continued)
· On the political South American map, find Brazil and the countries that border it to the north and west. On the physical map, point out the large lowland area that borders the 4,000 mile long Amazon River. Trace the Amazon from its source in the Andes Mountains to its mouth at the Atlantic Ocean.
· Explain that a different type of forest covers this huge Amazon River Basin and that the destruction of parts of that forest poses problems for today’s world.
· Distribute copies of the informational text “The Southeast and the Amazon Tropical Forest,” and have students read the passage silently the first time. Attachment 12
· Place students in groups of three.. Provide self-stick notes or tabs of a different color to each student.
· The three colors are for the three criteria of Landform, Climate and Economy. If different colors are not available, have students write the initials L, C and E on their notes. Alternately, they can mark L, C and E on the text with different colored pencils.
· As the Regional Rangers explore the text again paragraph by paragraph, have each Ranger mark clues that match their criterion with the self-stick notes.
· Copy (on both sides) a new Regional Rangers Criteria Log and distribute. Attachment 3
· Have students label one side “Southeast United States” and the other side “Amazon Tropical Forest” They may wish to add their previous symbols to the column headings.

· Copy and give each student two sets of Clue Cards 3. Attachment 13
· Students are to cut apart one set of cards at a time and use those cards to choose and glue characteristics of first one forest region and then the other, using their self-stick notes as a guide. Attachment 14 and Attachment 15 Amazon Trop. Forest Answer Key.
· Students should mark S (for same) and D (for different) on each item to indicate similarities and differences between the Southeast and Amazon regions.

· Allow time for sharing groupings and providing rationales.
I Can Statements – Summative

· After reading Statements 1, 6 and 7, place a checkmark that indicates your own current mastery level for each statement.   Attachment 1


· Then determine your readiness for the summative assessment. Place a star by each of the seven statements that you feel you have mastered.  Attachment 1
· Review your vocabulary, informational articles, and three Criteria Logs for any remaining unclear statements to prepare for the assessment. 
Sequence of Experiences for ALL Students

Revised 2010 Social Studies Standards





	Strand: Geography


  	Topic: Places and Regions





*Content Statement 6


Regions can be determined using various criteria (e.g., landform, climate, population, cultural, economic).  [These will need to be addressed in future lessons.]








	Content Elaboration: 


Regions are human constructs used to identify and organize areas of the Earth’s surface based upon shared characteristics. Regions can be determined based upon various criteria, including landform, climate, economics and natural resources….


	


   Expectations for Learning: 


Identify and describe regions within the Western Hemisphere using criteria related to landform, climate, population, culture and economics.  [These will be addressed in your future lessons.]








	Strand: Geography


	Topic: Human Systems





Content Statement 7


Variations among physical environments within the Western Hemisphere influence human activities. Human activities can alter the physical environment.  [This will need to be taught in your future lessons.]





	Content Elaboration: 


Human activities develop in response to physical environments. Variations in regional environments influence the types of human activities that occur…


	


   Expectations for Learning:


Explain how variations among physical environments in the Western Hemisphere influence human activities.





(*) This identifies the Content Elaboration being assessed for the 


Summative Assessment question. 


 	











List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 01_I Can Statements.doc"��Attachment 01:	I Can Statements for Self-Assessment  � 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 2 Clue Cards 1 Plains+Pampas.doc"��Attachment 02:	Clue Cards 1: Plains and Pampas� 


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 3 Reg. Rangers Log.doc"��Attachment 03:	Regional Rangers Criteria Log�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 4 Plains+PampasText.doc"��Attachment 04:	The Plains and the Pampas Text�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 5 Pampas Answer Key.doc"��Attachment 05:	Pampas Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 6 Plains Answer Key.doc"��Attachment 06:	Plains Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 7 Plateau+Andes Mt Text.doc"��Attachment 07:	The Plateau and the Andes Mountains Text�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 8 Clue Cards 2 Plateau+Andes.doc"��Attachment 08:	Clue Cards 2: Plateau and Andes Mountains�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 9 Plateau Answer Key.doc"��Attachment 09:	Plateau Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 10 Andes Answer Key.doc"��Attachment 10: Andes Mountains Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 11 Formative Assessment.doc"��Attachment 11:	Formative Assessment�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 12 SE+Trop.Forest Text.doc"��Attachment 12:	The Southeast and the Amazon Tropical Forest Text�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 13 Clue Cards 3 Southeast+Trop.Forest.doc"��Attachment 13:	Clue Cards 3: Southeast and Amazon Tropical Forest�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 14 Southeast Answer Key.doc"��Attachment 14:	Southeast Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 15 Amazon Trop. Forest Answer Key.doc"��Attachment 15:	Amazon Tropical Forest Answer Key�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 16 Primary Sources List.doc"��Attachment 16:  Primary Sources List�


�HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 17 Summative Assessment.doc"��Attachment 17:  Summative Assessment� 








Primary Sources: 


See �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 16 Primary Sources List.doc"��Attachment 16�








Materials Needed:


Book: Brusca, Maria Cristina. On the pampas. New York: H. Holt, 1991.


Political map of the Western Hemisphere (or separate political maps of North and South America) Possible maps available at:


� HYPERLINK "https://www.cia.gov/library/publications/the-world-factbook/docs/refmaps.html" �https://www.cia.gov/library/publications/the-world-factbook/docs/refmaps.html�. 


Physical map of the Western Hemisphere (or separate physical maps of North and South America) Possible maps available at::


� HYPERLINK "https://www.cia.gov/library/publications/the-world-factbook/docs/refmaps.html" �https://www.cia.gov/library/publications/the-world-factbook/docs/refmaps.html�. 


Scissors


One standard or business-size envelope per student


Glue


Pencils


Colored pencils


Book: Goble, Paul. The gift of the sacred dog. New York: Bradbury Press, 1980.


Three colors of highlighters or colored pencils (for each student in In-Progress follow-up plan)


Small-sized self-stick notes or tabs (three different colors if possible)











Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Stated Verbs:


Determine 


Identify


Organize 


Describe


Explain   








Implied Verbs:


Observe


List


Compare


Categorize


Cause/Effect





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Geographic regions cause differences in lifestyles.








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








physical environment


human activity


criteria/characteristic


Western Hemisphere











region


landform 


climate


economics


human constructs


natural resources








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How does where you live influence how you live?  








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





human activity 





Target:  Western hemisphere














List:


region


landform


climate


economy


criteria


characteristic


natural resources  





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              


Rubric





Target Content Statement or Elaboration Focus:  


Regions can be determined using various criteria (e.g., landform, climate, population, cultural, economic).  [These will be addressed in your future lessons.]





Question: You have studied three sets of landform regions in North and South America. There are similarities of landform, climate and economics within the history of each pair, but also some differences. 





Choose two of the landform regional pairs from the list below. Explain one similarity and one difference of landform, climate and/or economics within each pair.  





The Plains of North America


The Pampas of South America


or


The Plateau Region of North America


The Andes Mountains of South America


or


The Southeast Region of the United States


The Amazon Tropical Forest of South America





Answer:


Sample Responses: (L = landform, C = climate, E = economics)





The Plains of North America


The Pampas of South America





Similarities:


Both are flat or rolling fertile, grasslands.  (L)


Both are in temperate climate regions with warm to hot summers and mild to cold winters. (C)


Early native people were hunter-gatherers. Some lived in villages and began farming. (E)


Later non-Indian settlers began using the land for cattle ranching and growing crops such as wheat, corn and soybeans. The climate and flat, grassy land is ideal for these types of agriculture. (L, C, E)


Grasses were burned off or plowed under and replaced with grazing pastures and cropland. (E)


The introduction of horses by the Spanish played a big part in hunting and ranching in the Plains and the Pampas. (E)


In both of these regions, cattle-ranching and growing wheat and corn are very 


important today. (E)











Answer: - continued


The Plains of North America


The Pampas of South America





Differences:


The North American grasslands are known as a prairie or the Plains, but the Argentine grasslands are called the Pampas, from an Indian word meaning “flat surface.” (L)


The American bison was a major natural resource for the Indians of the Great Plains, providing food, clothing, shelter, tools and utensils from various parts of the bison’s body. These large mammals were not found in South America. (E)








The Plateau region of North America


The Andes Mountains of South America





Similarities:


Both of these regions are highland areas. The Plateau has rolling hills, mountains and canyons, but the land is flatter. Part of the high Andes includes a plateau area also. (L)


In both regions, native people had to adapt to life on higher land where growing food was not easy. (L, C)





Differences:


The Plateau climate in the northwest United States has hot summers, cold winters and light rainfall. In the Andes the climate varies with the elevation. It is cooler and wetter higher in the mountains and hotter and drier at lower altitudes.  (L, C)


In the Plateau, Indians used elk as food, and for clothing and sacred objects. In the Andes, native people used llamas and alpacas for meat, wool and as pack animals. (E)


In the Andes, many types of native potatoes were grown. Quinoa, a type of seed, is grown high in the Andes. It was called the “mother grain” by the Incas. It is boiled and eaten like we eat rice. The Plateau Indians gathered wild fruit and plants. A major source of food was the bulb of the camas lily. (E) [The importance of a native plant as a food staple might also be used as a similarity.]


Inca farmers in the Andes adapted by cutting flat fields (terraces) into sides of mountains, so rain would not wash soil and seeds down the mountains. They built irrigation canals to water crops. On the Plateau, many rivers and streams naturally provided fish, especially salmon. (L, E)











The Southeast Region of the United States – continued 


The Amazon Tropical Forest of South America





Similarities:


Trees were important to native people of both regions. The Yanomamo, ancient and current native people of the tropical forest, use tree trunks, vines and leaves to build shelters and make baskets, tools and weapons. To Southeast American Indians groups, trees were an important natural resource for homes, canoes, tools and weapons.  (E)


Rivers are important in both regions. The Amazon River floods each year providing nutrients to the soil. Much animal life and vegetation is found in and around the river basin. Native Americans established many villages along the rivers and streams of the Southeast forests. (L)


In both regions, not as much of the forest remains as in the past. In the Southeast United States, natives cleared some of the land, and early white settlers cut down even more trees. The Amazon tropical forest covers vast amounts of land, but major deforestation has been taking place, especially in the last 50 years. (L, E)


Both regions get rain at all times of year. (C)





Differences:


The Southeast region has a humid-subtropical climate with hot, rainy summers and mild, rainy winters. The Amazon forest has a wet, tropical climate. It is warm to hot all year, and it rains nearly every day in some places. (C)


The Amazon forest is very near the equator, in the tropical climate region. The Southeast region is north of the equator in the temperate climate region. (C)


Most native people of the Southeast U.S. were forced to move west in the 1800’s because non-native settlers wanted more land. It is closer to the current time that the forest habitat of Amazon natives is being destroyed. [The claiming of native homeland might also be listed as a similarity.] (E)


Corn, beans and squash (the Three Sisters) were staples grown together by native people in the Eastern Woodlands of North America. Hunting and fishing provided other food. Food is plentiful in the rain forest so natives grow food, but mostly hunt animals and gather wild fruit. (C)





Note:  The sample response below is incomplete.  Students made a statement but did not provide evidence of what are the different (specific) plants and animals in each region. 


Types of plants and animals vary in the two forest regions due to the difference in climate.








1. Summative Assessment:  (continued)


             


Rubric:





4 Points


The student wrote a thorough and complete 


similarity of the regions in the first pairing selected.  (1 point)


difference between the regions in the first pairing selected.  (1 point)


similarity of the regions in the second pairing selected.  (1 point)


difference between the regions in the second pairing selected.  (1 point)





3 Points


The student wrote a thorough and complete similarity/difference for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete similarity/difference for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete similarity/difference for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the similarities of and differences between the regions in the pairs of landforms selected.  





2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on �HYPERLINK "../../../../Patc/History Grant/2012-13/Units 2012-13/Becks/Att. 01_I Can Statements.doc"��Attachment 1.�





I can define and appropriately use the unit content vocabulary. 


I can identify and compare the Plains region of North America and the Pampas region of South America using landform, climate and economic criteria.


I can explain how the Plains and Pampas regions influenced how people there have lived.


I can identify and compare the Plateau region of North America and the Andes Mountains of South America using landform, climate and economic criteria.


I can explain how the Plateau and Andes regions influenced how people there have lived.


I can identify and compare the Southeast region of the United States and the Amazon Tropical Forest of South America using landform, climate and economic criteria.


I can explain how the Southeast U.S. and the Amazon Tropical Forest regions influenced how people there have lived.











3.  Frontloading Experience:


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.





Students will compare photographs of a gaucho of the South American pampas with a cowboy of the North American plains.  Day 1


Students will explain the differences between political and physical maps and regions. Day 1


Students will read the picture book On the Pampas and identify characteristics of the pampas and its ranching activities. Day 1


Students will organize the characteristics according to landform, climate and economic criteria. Day 1


Additional details will be provided on Day 1.    

















4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery.


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book -rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Day 4


Formative Assessment Chart and copies of Clue Cards 1 and 2 copied back to back will be distributed.


Additional details are provided.  














5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note: Include your Formative Assessment – checkpoint(s) which drives flexible group 


 instruction.























Interdisciplinary Connections: Optional





Many non-fiction trade books are available in school and public libraries that would give students more information and photographic evidence to accompany the study of the people and physical regions in this unit. 





The Criteria Log in this unit could be used as other cultural regions of the Western Hemisphere are explored and compared.





Students can continue the role of Regional Rangers by creating and presenting brochures, posters, travel talks and/or interactive programs for any of the cultural regions included in the curriculum. These could include the historical culture along with today’s lifestyles and issues.





This unit only touches on a few of the problems that have affected these geographic regions. Further study could include discussion, research and presentations on such issues as the removal of Native Americans from parts of the United States and dangers associated with the destruction of the South American tropical forest.
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