Social Studies Unit Design Template

Name:  Mark T. Tomecko
Grade Level:
9-10
Unit Title:  
The Emergence of the American Middle Class at the Turn of the Century 
Time Frame: 3-4 Days + Assessment


















Note:  This lesson plan should follow a study of the post-Civil War Industrial Revolution, the rise of labor unions, and the plight of the working class in late 19th century America.
Preface:  I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their individual range of understanding for the unit.  This is not for a grade.  
· It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1: 
Introduce the Enduring Understanding - 10 minutes
· Write the Enduring Understanding on the board or display it on the overhead or projector screen.
· Economic and technological changes affect the way people live their daily lives.

· Ask students for examples of what they consider to be “economic changes” or “technological changes” today.  Write these on the board or overhead.

· Select one or two (computers, cell phones, robotic assembly lines) of these.  Ask students to explain how these changes have affected people’s daily lives.

· Inform students that, in this unit, they will be examining how similar changes at the turn of the twentieth century affected people’s daily lives and how those changes affected American culture as well.
Frontload the Unit - 15 minutes
· Begin by informing students that laborers at the turn of the century could be loosely divided into three groups:  farmers, working-class (factory workers), and middle-class (management, professionals, etc.).
· Provide students with a copy of a poem entitled “My Boy” by Morris Rosenfeld.  The poem is ten stanzas long and is appropriate for all high-school age students.  It is available online at the following sites:
· http://poetry.poetryx.com/poems/12864/
· http://www.poemhunter.com/poem/my-boy-10/
· Ask students the following questions:
· Which type of laborer do you think Rosenfeld was – farmer, working-class, or middle-class?  Why do you think so?

· How do you think Rosenfeld felt?  What in the poem makes you think this?
· Do you think Rosenfeld would have wanted his life to be different?  In what ways?
Sequence of Experiences for ALL Students  
Day 1:  (continued) 
· After the discussion, inform students that some laborers were gradually beginning to enter the “middle class” at the turn of the century.  As a result, this middle class began to see their work-hours reduced and found themselves with more leisure time to spend with their families.  
· Identify the Goal: Tell them that, over the next few days, they will be exploring how this middle class emerged and what effect it had on American culture and society.

Introduce the Vocabulary - 20 minutes
· Model an example of a real life concept (middle class) to prepare students for using the Frayer Model graphic organizer independently.  Attachment 2 

· Distribute six copies of Attachment 3 for students to use with the vocabulary words. 
I Can Statements

· Based on today’s experiences, place a check mark to indicate your level of understanding to Statement 1.  Write today’s date.  Add notes as needed.  Attachment 1
Homework
· Assign students to read those sections of their textbook that address the emergence of a middle class culture.  Consider having them take notes on this reading as the information will be crucial to their completion of tomorrow’s activity as well as their success on the summative assessment.
Day 2: 
Readdress the Enduring Understanding:  Economic and technological changes affect the way people live their daily lives.) by asking them questions such as:

· What effects has the cell phone had on the way people live today?

· I can always communicate with my friends. 

· How has cell phone technology had an impact on them economically?

· They want plenty of texting minutes on their plan so they can avoid spending extra money when the bill arrives. 

· Ask students if they have any questions about the meaning of the Enduring Understanding.
Primary Source Activity - 45 minutes
· Organize students into groups of 3-5 each.
· Distribute to each student a primary source handout “Turn of the Century American Culture.” (Attachment 4) 
· Distribute to the team the packet of primary source documents.  Attachments 6-15
· Ask students to examine each document and then discuss the questions which correspond to each document.  
· Students should record their own responses on their individual student handout.  Instruct them to limit themselves to 3-5 minutes on each question.
· Have students return to their own seat and then have each student individually respond to question 9.  
Sequence of Experiences for ALL Students  
Day 2:  (continued) 
I Can Statement - Exit Ticket  

· Students are to read their “I Can Statements” to determine their own progress. 

· After reading each statement, they place a checkmark that indicates their own mastery level for each statement.   Attachment 1
Homework
· Finish any questions not completed from the activity.
Day 3: 
Checkpoint – Formative Assessment:  20 minutes
· Vocabulary Review
· Place students into groups according to their understanding of the vocabulary based on the following:

· Pronounce the vocabulary word and give students two choices for its definition.  Have students write A for the first choice and B for the second choice.  Then grade as a class, with each student grading his or her own paper.
· Group 1:  Students who cannot correctly match at least 5 words.

· For review, have students define the word, explain the words they missed in their own words, and then draw a picture of what each of those words means/looks like/represents to them.

· Walk around and check these and explain/clarify the vocabulary to these students as needed.
· Group 2:  Students who could match 6 - 7 of the words.

· For enrichment have students look through newspapers or online for articles and pick out instances of current events in which the vocabulary is used. (For example, a current article about the state of the middle class in America.)

· When the time allotted for this activity is over, have these students share their findings with the class and discuss how each instance is a representation of each vocabulary word.

Discuss the Essential Questions – 10 to 15 minutes

· Discuss the following questions as a class.  Encourage students to refer to the primary source activity.

· How can economic changes affect people in their day-to-day lives?
· How did the late-19th-century Industrial Revolution change the American economy?

· How did these changes affect those in the upper class of society? the middle class? the working class?

· How did American culture change as a result of the Industrial Revolution, and what was its impact on the middle class?    
Sequence of Experiences for ALL Students  
Day 3:  (continued) 
Processing Assignment: Journal Entry OR Poem 
· Reread Morris Rosenfeld’s “My Boy” to the students.  If you did not provide the entire poem (all 10 stanzas) on Day 1, you may choose to do so now.
· Ask students to listen to the poem again, but this time; think about how Rosenfeld (or someone like him) might feel if he/she was a part of the emerging middle class.  Ask them to consider how his/her life might be different.

· Give students a choice to complete one of two processing assignments: a journal entry or a poem:

· Journal Entry

· Students who choose this option are to pretend that they were a farmer or factory worker who recently entered the emerging middle class. 

· Instruct students to write a one-page journal entry that illustrates how life has changed.

· The entry must make specific reference to at least THREE of the following: leisure-time activities, art, music, literature, styles, fashions, or fads.
· Poem
· Students who choose this option are to pretend that they are a working-class person who has recently entered the emerging middle class.

· Instruct students to “rewrite” at least four stanzas of Rosenfeld’s poem, reflecting how life has changed as part of the middle class.

· Inform students they do not have to limit themselves to Rosenfeld’s subject (his son).  For example, they can change the subject to a daughter, spouse, parent, friend, or pet.  Remind students that the tone of the poem should also change, as they now have more time available for family.
· The poem must make specific reference to at least THREE of the following: leisure-time activities, art, music, literature, styles, fashions, or fads.

I Can Statements

· Determine your readiness for tomorrow’s summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1 

· Review your vocabulary, readings, and textbooks for any remaining statements before tomorrow. 

Day 4
· Complete the Summative Assessment.



   Standard: History


   Benchmark:  


	B. Explain the social, political and economic effects of industrialization.





*Indicator:  


1. Explain the effects of industrialization in the United States in the 19th century including:


	e. the emergence of a middle class and its impact on leisure, art, music, literature  


 	and other aspects of culture.

















(*) This identifies the Indicator being assessed for the Summative Assessment question.














List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment_01_I_Can_Statements.doc" ��Attachment 01:	I Can Statement – Self-Assessment� 


� HYPERLINK "Attachment_02_Frayer_Model.doc" ��Attachment 02:	Frayer Model for Vocabulary – Example (“middle class”)�


� HYPERLINK "Attachment_03_Frayer%20Model_Blank.doc" ��Attachment 03:	Frayer Model for Vocabulary – Student Handout�


� HYPERLINK "Attachment_04_Primary_Source.doc" ��Attachment 04:	“The Emerging Middle-Class Culture” Primary Source Activity – Student Handout�


� HYPERLINK "Attachment_05_Primary_Source_AnswerKey.doc" ��Attachment 05:	“The Emerging Middle-Class Culture” Primary Source Activity – Teacher Key�


� HYPERLINK "Attachment_06_Urban_Rural_Graph.doc" ��Attachment 06:	Urban vs. Rural Population Graph�


� HYPERLINK "Attachment_07_Change_Am_Family.doc" ��Attachment 07:	Number of Children per Family Graph�


� HYPERLINK "Attachment_08_Higher_Education.doc" ��Attachment 08:	Higher Education in the United States Graph�


� HYPERLINK "Attachment_09_Compare_Monthly_Budgets.doc" ��Attachment 09:	Comparing Monthly Budgets Chart�


� HYPERLINK "Attachment_10_Bleachers_PA.doc" ��Attachment 10:	“The Bleachers” Photo (Primary Source)�


� HYPERLINK "Attachment_11_Sheet_Music.doc" ��Attachment 11:	“Take Me Out to the Ballgame” Lyrics (Primary Source)�


� HYPERLINK "Attachment_12_Bicycles.doc" ��Attachment 12:	“Bicycles” Advertisement (Primary Source)�


� HYPERLINK "Attachment_13_Roller%20Coaster.doc" ��Attachment 13:	“Roller Coaster” Photo (Primary Source)�


� HYPERLINK "Attachment_14_Advertisement.doc" ��Attachment 14:	“Pond’s Vanishing Cream” Advertisement (Primary Source)�


� HYPERLINK "Attachment_15_Social%20Dancing.doc" ��Attachment 15:	“Social Dancing of Today” Photos (Primary Source)�





Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


Library of Congress, Prints and Photographs Division, Detroit Publishing Company Collection, “The Bleachers, Forbes Field, Pittsburgh, Pa.”  LC-D4-15637 L DLC (b&w glass neg.)


Library of Congress, Prints and Photographs Division, Detroit Publishing Company Collection, “Roller Coaster, Euclid Beach, Cleveland, O.”  LC-D4-33961 DLC (b&w glass neg.)


“Pond’s Vanishing Cream,” Advertising Ephemera Collection - Database #A0160, Emergence of Advertising On-Line Project, John W. Hartman Center for Sales, Advertising & Marketing History, Duke University Rare Book, Manuscript, and Special Collections Library, <http://library.duke.edu/digitalcollections/eaa_P0045/> (Accessed 25 March 2011)


“Take Me Out to the Ballgame” [sheet music], Library of Congress, Performing Arts Encyclopedia, <http://lcweb2.loc.gov/diglib/ihas/loc.natlib.ihas.200033481/default.html> (Accessed 20 February 2011)


“Social Dancing of Today,” Social dancing of to-day, demonstrated by Mr. John Murray Anderson; with text, twenty-nine diagrams and fifty-two illustrations from photographs by Troy and Margaret West Kinney, Library of Congress, GV1755.K5 <http://memory.loc.gov/cgi-bin/query/r?ammem/musdibib:@field(NUMBER+@od1(musdi+202))> (Accessed 20 February 2011)


“Bicycles,” Advertising Ephemera Collection - Database #A0160, Emergence of Advertising On-Line Project, John W. Hartman Center for Sales, Advertising & Marketing History, Duke University Rare Book, Manuscript, and Special Collections, <http://scriptorium.lib.duke.edu/eaa/ephemera/A00/A0055/A0055-01-72dpi.html> (Accessed 25 March 2011)





Materials Needed:


newspapers  Day 3





Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the benchmarks/indicators?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























social (effects of industrialization)


political (effects of industrialization)


economic (effects of industrialization)


industrialization


middle class


culture











Implied Verbs:


cause/effect


identify


describe








Stated Verbs:


explain














Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Economic and technological changes affect the way people live their daily lives.





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How can economic changes affect people in their day-to-day lives?


These are unit specific questions to support understanding of the Essential Question. 


How did the late-19th-century Industrial Revolution change the American economy?


How did these changes affect those in the upper class of society? the middle class? the working class?


How did American culture change as a result of the Industrial Revolution and what was its impact on all three classes?  





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.











List:


social


political


economic


industrialization


middle class


culture


professionalization





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response   Note:


rubric








Target Benchmark/Indicator:  History


B.  Explain the effects of industrialization in the United States in the 19th century including: 


e. 	the emergence of a middle class and its impact on leisure, art, music, literature and 


	other aspects of culture.





Question:


In the late 19th century, the Industrial Revolution changed the United States in many ways.  One of those ways was the creation of a new middle class culture.


Identify and explain a reason why the Industrial Revolution helped to create a new middle class of people in America.  (1 point)





Explain a way in which the Industrial Revolution influenced the emerging middle class culture in each of the following categories:      (3 points)  


leisure-time activities


art/music/literature


styles/fashions/fads





Answer: 


Sample Response(s):  (not limited to the following)





The Industrial Revolution led to the growth of many major corporations.  These corporations employed many people in various jobs such as managers, accountants, and salespeople.  These types of jobs paid decent wages and helped create a larger middle class.  (1 point)





People earning middle-class wages did not have to work as many hours as the working class.  Therefore, they had more leisure time.  Among the many leisure time activities the middle class engaged in was riding bicycles and attending professional baseball games.  Leisure-time  (1 point)





The Industrial Revolution swelled the size of most American cities.  As the cities grew larger, a group of painters, known as the Ashcan School, captured city life in many of their paintings.  Some depicted the excitement of the city, while others showed the cities to be overcrowded and full of poverty.  Art/Music/Literature  (1 point)





The Industrial Revolution gave women more opportunities to earn middle-class wages.  Some of these women, feeling empowered by their place in the workforce, developed a new style and attitude commonly referred to as the “new woman.”  These women often dressed in more comfortable clothing and participated in sports, often riding bicycles.  Clothing Styles  (1 point)    





By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:





4 Points


The student adequately:


identified and explained a reason why the Industrial Revolution helped create a new middle class of people in America; (1 point) 


identified and explained a way in which the Industrial Revolution influenced the leisure-time activities of the middle class; (1 point) 


identified and explained a way in which the Industrial Revolution influenced the art, music, or literature of the middle class; (1 point) 


identified and explained a way in which the Industrial Revolution influenced the styles, fashions, or fads of the middle class. (1 point)





3 Points


The student successfully completed 3 of the 4 requirements.





2 Points


The student successfully completed 2 of the 4 requirements.





1 Point


The student successfully completed 1 of the 4 requirements.





0 Points


The student indicated no understanding of the Industrial Revolution’s effects on turn of the century middle class culture.      





2.  Formative Assessment:


Checkpoints along the learning process to determine level of skill mastery


Checkpoints, self-assessments, observations, etc.


Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book – rather it is for flexible grouping and planning the next steps in the unit.


When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 








Review vocabulary on Day 3 (20 minutes)


See Day 3 “Checkpoint” for details on differentiated instruction.





3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Benchmarks and Indicators.  





Students will complete their own Self-Assessment during the unit by recording their level of mastery and the date on Attachment 1.





I can:	


define and apply unit vocabulary. 


explain how late-nineteenth-century industrialization helped create a middle class in America.


describe how the emerging middle class influenced leisure activities at the turn of the century.


describe how the emerging middle class influenced art at the turn of the century.


describe how the emerging middle class influenced music at the turn of the century.


describe how the emerging middle class influenced literature at the turn of the century.








4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Students will discuss a quote from a poem by Morris Rosenfeld.  (15 minutes) 


Details will be provided on Day 1.




















5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Checkpoints as Formative Assessments to drive flexible group instruction.




















Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





Interdisciplinary Connections: Optional





Day 3:  Writing a journal entry or rewrite stanzas of the poem apply English Language Arts standards.  
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