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I Can Statements – Self-Assessment Attachment 1 

· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Day 1

Introduce the Enduring Understanding and Essential Questions.  Attachment 1
· Read the Enduring Understanding: Significant events can change the course of history.

· Read the Essential Question: How were the lives of people impacted by war? 


· Brainstorm example of how people’s lives are impacted by war such as:

· Do you know of someone who is in the military or has served in a war?

· Ex:  a family member in Afghanistan, my grandfather/father was in Iraq  

· Have you seen anything on television or read about someone whose life was impacted by war?  
· Ex:  a returning military parent came to the school of his/her son or daughter; returning soldiers greeted by families at the airports; wounded soldiers who returned to the United State military hospitals, etc.

· Goal:  Our next unit of study will be about the War of 1812, and we will look at a series of events that changed history and the impact on the people who participated in this war.  
Frontloading the Unit: How were the lives of people impacted by the War of 1812?  Who were the people and what was their cultural allegiance?

· Show the video clip introducing James Madison and his role in the War of 1812. 

http://www.history.com/topics/war-of-1812  (accessed 4-4-16)
· Instruct students to listen closely for several reasons why Madison decided to declare war.  (interfering with trade on the high seas,  inciting Indian attacks on the frontier, impressment of U.S. sailors 0:00-1:50)

· Tensions increased with Great Britain concerning navy issues – impressment – seizing sailors. 

· Madison was the first president to declare war.   

Sequence of Experiences for ALL Students
Day 1
Introduce the Groups for the War of 1812

· Introduce the Native Americans, British, Americans and their reasons for their decisions regarding the War of 1812.  

· Designed to provide background for concepts and vocabulary in the upcoming unit.

Native American Introduction:
· What do you think this quote means?  It was spoken by Tecumseh: “A single twig breaks, but the bundle of twigs is strong.” 
· Give each student one twig and ask him/her to try to break the twig.  (They will be able to break the twig.)  

· Give each student another twig and have them join all their twigs together and try to break them.  (It should be harder!)  
· Discuss this activity by introducing the Pan Indian Alliance formed by the Indians under the leadership of Tecumseh.  (Increased strength would come with a united alliance.)
American Introduction
· Note:  Download and print copies of Madison’s edited statement to Congress from 

http://edsitement.neh.gov/sites/edsitement.neh.gov/files/worksheets/WarMsgFull.pdf    (accessed 4-4-16)  Attachment 2
· This is the document that Madison gave to Congress outlining his reasons for declaring war on Great Britain.  
· Divide the students into groups of three and give each group one part of the document.  
· Divide the document depending on the number of students and the number in each group.

· Students will highlight reasons why President James Madison wanted to declare war   

on Great Britain.  They will then share their reasons to the class.  

· Record these reasons on chart paper and display for the duration of the unit. 

· Questions for discussion:

· What does it take for Congress to declare war? (Congress, which makes the rules for the military, has the power under the constitution to "declare war".)
· Reinforce the Enduring Understanding:  Significant events can change the course of history.
· Predict how the actions of Madison’s statement to Congress would likely change history. 
· Constitution: Use only Section 8 and page 2 contains the war clause statement.  Attachment 3
http://www.senate.gov/civics/constitution_item/constitution.htm - a1  - (The attachment is still valid.  4-4-16)
· Who might be the people impacted by this declaration of war?
· What is a difference between declaring war in 1812 and later wars?  (Congress declares war. However, presidents have committed U.S. forces leading to conflict without congressional declaration of war in Korea, Vietnam, and other places.)
· On a post-a-note write one reason James Madison wanted to declare war on Great Britain.

· Post on chart paper and discuss.

· Tomorrow we will look at the third viewpoint of the War of 1812.  
Sequence of Experiences for ALL Students
I Can Statements

· Distribute the “I Can Statements.”  Attachment 1
· Read and discuss 2, 3, and 6.

· Based on the introductions of two cultural groups, the students will make connections to the Enduring Understanding and Essential Questions.

· Emphasize:  Students are to place an “honest” evaluation of their current knowledge.  This is NOT for a grade but to help them to keep a record of their growth in understanding the content over the next few days.  
Day 2

Review 

· Yesterday we discussed President Madison’s reasons to declare war and the role of Native Americans in the War of 1812.  

British Background Introduction: 
· Discuss the following quote from the British point of view.  After introducing Anne Prevost, display the quote on an ELMO or copy the quote for each person.

· Anne Prevost was the daughter of General Sir George Prevost, Governor General of the British forces in Canada.  At seventeen she was a faithful journal keeper, and she made almost daily entries during the time her father was commanding Canadian forces during the war.  In her diary entry of June 25, 1812 ,she provides insight into how a young British subject in Canada would react to news of the declaration of war:

Discussion
· What does Anne think about the idea of a war with America?  (America will be punished for starting the war.)

· How does she view her father as a part of this new war?  (She has complete confidence in his leadership in the new war.)

· Predict how Anne might react to one part of President Madison’s message to Congress.  (Canada is only defending its rights and the rights of the British to control their land.)
Sequence of Experiences for ALL Students
Day 2 (continued)
Formative Assessment  
· Fold a piece of paper into thirds. 
· Label each of the three groups being introduced in each column.  
· Model and brainstorm with students a short description of one group involved at the beginning of the War of 1812.  
· Record the results on chart paper.
· After reading the descriptions written by students about the three groups, divide the class into two groups.  
· The group that successfully completed the formative assessment can write any kind of poem or make up lyrics to a familiar tune with a partner from the perspective of James Madison, Tecumseh, or Anne Prevost.  

· The In-Progress group that needs more instruction will read an account of the War of 1812 from Ohio Historical Society.
· http://www.ohiohistorycentral.org/entry.php?rec=565  (accessed 4-4-16)
OR

· Attachment 3B  
Review of Different Perspectives
· Students will pretend to be one of the three culture groups: Native Americans, British or American and will write a letter to their family telling why they are fighting this war.

Vocabulary: Definition Match
· Distribute the Vocabulary Activity to pairs of students.  Attachment 4
· Match the vocabulary words to the correct definitions.

· Teacher will check individual student work.

Vocabulary: KIM 

· Transfer the correct word and matching definition to their individual KIM Chart.  Attachment 5
· Students draw an individual memory clue for each vocabulary word.

· Students will present their memory clues orally to the class.

Causes and Issues for the War of 1812
· The inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians led the United States into the War of 1812.  The standing issues included:
· impressment of American merchant sailors into the Royal Navy.
· British supported American Indian uprising against Americans.  (Tecumseh’s confederation)

· the struggle for controls of Lake Erie.
· trade restrictions with the French.
Sequence of Experiences for ALL Students
Day 2  
(continued)


I Can Statements

· Distribute the I Can Statements.  Attachment 1
· Read and discuss 1.  Review 2, 3, and 6.

· Based on the introductions of the three cultural groups, the students will indicate their level of connections to the Enduring Understanding and Essential Questions.
Day 3
Frontload:  
· Fort Meigs in Ohio was very important location and battle site during the War of 1812.  
· Show this video clip before completing the activities below.  .  
https://www.youtube.com/watch?v=ennqY-suV7M  (accessed 4-4-16)
· This video identifies all three cultural groups that existed in Ohio.

Cultures in Conflict:  Three Perspectives of the War of 1812

· The students will view three short videos representing each of the three perspectives from the war with purpose to:
· identify decisions made by each group and 
· the effect of each decision that contributed to the causes of the war 
· identify the ongoing conflicts resulting in the War of 1812.  
· Students will fill out a graphic organizer using the scaffolding process that utilizes the gradual release of responsibility. Attachment 6 and Attachment 7 Answer Key
Overview of the Perspectives Activity
· I Do (teacher models) Native American Perspective  Attachment 8
· Students will take turns reading the Native American Perspective narrative with a partner.  
· Students will view video.

· Students will fill out the graphic organizer with the teacher modeling.  

· We Do (student and student) British Perspective  Attachment 9
· Students will take turns reading the British Perspective narrative with a partner.  

· Students will view video on the British Perspective.
· Students will fill out the graphic organizer with a partner.

· You Do (student independently)  American Perspective  Attachment 10
· Students will take turns reading the American Perspective narrative with a partner.  

· Students will view video on the American Perspective.
· Students will fill out the graphic organizer with a partner.  Attachment 6
· This can be a formative assessment to assess student understanding.
Native American Perspective – selected appropriate sections from these options. 
· Students will read a short narrative written from the Native American perspective.   Attachment 8 The teacher will model completion of the graphic organizer. Attachment 6
· They will then view a video (6:58) from PBS that shows the Native American perspective.  http://www.pbs.org/wned/war-of-1812/essays/native-perspective/
Sequence of Experiences for ALL Students
Day 3  
Native American Perspective (continued)
· Additional audio of Tecumseh's speech to Henry Harrison:  Click on the audio tape. http://www.americanrhetoric.com/speeches/nativeamericans/chieftecumseh.htm  

(accessed 4-4-16)
British Perspective 

· Students will read a short narrative written from the British perspective.  Attachment 9
· They will then view a video (4:11) from PBS that shows the British perspective.  http://www.pbs.org/wned/war-of-1812/essays/british-perspective/ - Scroll down the video clip following the text.  (accessed 4-4-16)
· The students work in teams to complete this perspective.  Attachment 6
American Perspective 

· Students will read a short narrative written from the American perspective.  They will then view a video (4:56) from PBS that shows the American perspective.  Attachment 10 http://www.pbs.org/wned/war-of-1812/essays/american-perspective/  (accessed 4-4-16)
· The students work independently to complete this perspective.  Attachment 6
Exit Ticket
· Based on today’s study of the three perspectives of the War of 1812, select one perspective and write a paragraph summary connecting this perspective to the Enduring Understanding and Essential Question.
Day 4 Research and Practice

Enduring Understanding and Essential Questions 
· For each sample perspective summary from yesterday, share a sample perspective for each group.  Give students time to react and to clarify questions. 
Wax Museum Project:  Primary Documents  
· Hearing the voices of individual people that had a part in the War of 1812 is part of the story.  These are samples of individuals and information related to their role.  Attachment 11
· Set up computers with these people bookmarked. 
·   Optional readings from the Native American and Canadian (British) perspectives are available at http://1812.gc.ca/eng/1317828221939/1317828660198 - a5 for enrichment. (accessed 4-4-16) Attachment 13
· Divide students up into groups and have them choose one individual that they will role play his/her part in the War of 1812.  Students can work in groups to portray the individuals, or they can work alone.  
· Then have students prepare a "wax museum" of the character they are portraying. 
· Have them fill out the information related to their character, and they can use that during their wax museum performance.  Attachment 12
· Costumes may be used or students can create a hat that would have been worn by the individual. 

Sequence of Experiences for ALL Students
Day 4

Wax Museum Project:  Primary Documents (continued)
· Students have to stay in "character" for the activity once the actual wax museum occurs.  Some students may portray the same characters.  

· It might be fun to divide the class in half and have half the class visit the museum while the others perform and then vice-versa.  

· During the activity, students can fill out a worksheet of information on each person and their role in the War of 1812.  This would be a good activity to do as a center or can be modified by printing the information and allowing students to use it in that manner.

Days 5 & 6
Presentations
· There are many historic fiction books to add perspectives for their characters.  

Attachment 14
· Distribute a copy of the rubric to the students.  Attachment 15
· Students are will stay "in character" and portray their character.  
· If any questions are asked, they are to answer as if they are the person they are portraying.  They will use their information sheet as a guide.  
· Students can be videotaped for future reference.  Half of the class will be the museum and half will be the patrons. 
· Students will fill out an information sheet on each person while they are viewing the museum.  
Day 6
Review

· Review of the material using the post chart paper around the room.  
· The chart paper will be labeled "British,"  "American," and "Native American."  
· Students can use post-a-notes to post any ideas related to those individuals and their role and perspective on the War of 1812.  This activity can be done in pairs.  
· Allow the students about 10-15 minutes to do this, and then discuss each chart and the information on the chart.  
· Clear up any misunderstandings.  

· A brief summary of the War of 1812 is available.  Attachment 16
I Can Statements-Summative

· Determine your readiness for tomorrow's summative assessment.  Place a checkmark by each statement that you have mastered.  Attachment 1
· Review your vocabulary, readings, website information, and the wax museum experiences for any remaining unclear statements for tomorrow.
Day 7
Summative Assessment

· Encourage students to ask for clarifications from last night's review.

· Distribute the Summative Assessment. Attachment 17
















Revised 2010 Social Studies Standards





Strand:  History


Topic: Heritage ideas and events from the past have shaped the world as it is today.  The actions of individuals and groups have made a difference in the lives of others.





Content Statement 6:  The inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians led the United States into the War of 1812.  Victory in The Battle of Lake Erie contributed to American success in the war.





Content Elaboration: 


*The United States declared war on Great Britain in June of 1812.  Fort Meigs was constructed along the Maumee River as a staging area for an invasion of British Canada.  British troops and Indian warriors attacked the fort, but were defeated.





Oliver Hazard Perry and American sailors defeated the British navy at the Battle of Lake Erie (1813).  This defeat meant the British could no longer provide American Indians with weapons to continue the fight. 





Expectations for Learning:  Explain how the inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians led to the War of 1812.  Explain the significance of the Battle of Lake Erie.








(*) This identifies the content elaboration being assessed for 


the Summative Assessment question.    




















List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "01_I_Can_Statements.doc" ��Attachment 01�:	I Can Statements for Self-Assessment 


� HYPERLINK "02_President%20Madison_War_Speech.doc" ��Attachment 02�:  President Madison’s War Speech


� HYPERLINK "03_U.S._Sect_8_%20Constitution.doc" ��Attachment 03�:  U.S. Section 8 of the Constitution – War Powers   


� HYPERLINK "04_Vocabarly_Matches.doc" ��Attachment 04�:	Vocabulary Words & Definitions


� HYPERLINK "05_KIM%20Chart%20.doc" ��Attachment 05�:	KIM Chart    


� HYPERLINK "06_Perspectives.doc" ��Attachment 06�:	Three Perspectives 


� HYPERLINK "07_Perspectives_Answer_Key%20_Best.doc" ��Attachment 07�:  Three Perspectives and Answer Key


� HYPERLINK "08_Native_American_Perspective.doc" ��Attachment 08�:	Native American Perspective


� HYPERLINK "09_British_Perspective.doc" ��Attachment 09�:	British Perspective


� HYPERLINK "10_%20American_Perspective.doc" ��Attachment 10�:	American Perspective


� HYPERLINK "11_Wax_Museum_Character_List.doc" ��Attachment 11�:  Wax Museum Historic Character’s List


� HYPERLINK "12_Wax_Museum_Fact_Sheet.doc" ��Attachment 12�:	Wax Museum Fact Sheet


� HYPERLINK "13_Wax_Museum_Readings_optional.doc" ��Attachment 13�:  Wax Museum Readings – optional 


� HYPERLINK "14_Book_List.doc" ��Attachment 14�:  Book List


� HYPERLINK "15_Wax%20Museum%20Rubric.doc" ��Attachment 15�:  Rubric for Wax Museum


� HYPERLINK "16_EX_War%20of%201812_Summary.doc" ��Attachment 16�:  Extra: War of 1812 Summary


� HYPERLINK "17_Summative%20Assessment.doc" ��Attachment 17�:  Summative Assessment





Note:  Teacher Summative Assessment Sample Responses and Rubric pages 12-12.  


Note:  Development Guidelines for Planning the Unit pages 10-13.








Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. 


 � HYPERLINK "http://www.history.com/topics/war-of-1812" �http://www.history.com/topics/war-of-1812�   (accessed 4-4-16)


This is a document that accesses President James Madison's reasons for going to war.  


� HYPERLINK "http://www.senate.gov/civics/constitution_item/constitution.htm" \l "a1" ��http://www.senate.gov/civics/constitution_item/constitution.htm - a1�  Link to role of Congress in the ability to declare war.  (accessed 4-4-16)








Materials Needed:


Computer with Internet access, ELMO and projector


Printed and cited historical documents


twigs


Post-it-Notes


Chart paper


Miscellaneous art supplies, markers, crayons, construction paper, etc.





Historic Fiction:  � HYPERLINK "14_Book_List.doc" ��Attachment 14�


War of 1812: Children’s Literature 


Star Spangled Banner Related books





Options:


� HYPERLINK "11_Wax_Museum_Character_List.doc" ��Attachment 11�:  A list of historic individuals during the War of 1812


� HYPERLINK "16_EX_War%20of%201812_Summary.doc" ��Attachment 16�:  A brief summary of the War of 1812 








1.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include your Formative Assessment - Checkpoints which drive flexible group instruction.























“I was summoned in the midst of my French lesson to hear some news that had arrived. It was indeed an important piece of intelligence:–'America has declared War against England.' The news had arrived by an Express to some of the Quebec merchants. ...On this day I saw nothing before me but my Father's honour and glory. Although I knew how small a force we had to defend the Canadas, such was my confidence in his talents and fortune, that I did not feel the slightest apprehension of any reverse. I thought those abominable Yankees deserved a good drubbing for having dared to think of going to War with England, and surely there was no harm in rejoicing that the War had happened during my Father's Administration, because I thought he was the person best calculated to inflict on the Yankees the punishment they deserved."








Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Implied Verbs:


Cause/Effect


Compare/Contrast


Evaluate





Stated Verbs:


Explain


Led


Contributed 





issues


conflict


Great Britain


War of 1812


Battle of Lake Erie


Fort Meigs


Maumee River


British Canada


Oliver Hazard Perry


American Indians








Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which novices do  


   not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





Significant events can change the course of history.





Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





How were the lives of people impacted by war?


Unit Specific Questions:   


What were the causes of the war of 1812?  What was the outcome?  


How were the lives of people impacted by the War of 1812?  





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 2.











List:


issues


conflict


War of 1812


Battle of Lake Erie


Fort Meigs


Maumee River


British Canada 





11-25-11





2. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric








Target Content statement or Elaboration Focus:


Content Statement 6: The inability to resolve standing issues with Great Britain and ongoing conflicts with American Indians led the United States into the War of 1812.  





Question: The inability of Americans to resolve standing issues with Great Britain and ongoing conflicts with American Indians led the United States into the War of 1812.  





Identify a major issue that caused the War of 1812.  Focus on the three groups and explain one decision that each group made and how each decision was either positive or negative. (4 points)





Answer: 


Sample Responses:  (not limited to the following)  





Causes for the War of 1812


The British navy took (impressed) American sailors from our ships and forced them to sail on British ships. 


Britain supplied the Native Americans with weapons to attack American settlements.


Britain interrupted the American ships that were trading with France. (interference with trade)








American People 


Both the Americans and British launched invasions of each other's territory, all of which were unsuccessful or gained only temporary success. The Americans were determined to stand and fight for the ownership of the land by building Fort Meigs.  They stopped the British from advancing south of Canada.  


Positive results for the Americans included examples such as:


They retained possession of their lands.


American sailors also were no longer impressed into service by the British. 


A negative result was that many died from disease and cold weather as well as in the battles on land and water.








British People


The British made two attempts to invade the lands in Ohio, specifically Fort Meigs and at the Thames east of Detroit.  


The positives included examples such as: 


Britain was no longer at war with France, and there were no restrictions on neutral trade.


Upper Canada emerged from the war with a sense of unity and pride as part of the British Empire.


Due to the British retreat into Canada, Canada became more powerful and unified. 








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








The negatives included examples such as: 


The Americans caught up with the retreating British and Indian armies and killed Tecumseh. 


In July 1813, the British attempted to appease their allies by again besieging Fort Meigs which failed.  


The British moved on to Fort Stephenson, where Fremont, Ohio stands today. Their attack also failed, causing heavy British losses and forcing their retreat to Canada.


They also lost the Native American allies’ support and trust. 





Native Americans


One of the key leaders of the Native Americans was Tecumseh.  He allied with the British who promised independence to the Native American Confederacy if they went to war against the Americans.   


The positive result was the Native Americans eventually broke away from all Europeans.  


The negative result was Tecumseh was killed and the Native Americans lost their remaining land in Ohio and the confederacy disbanded. 





Rubric: 





4 Points


The student wrote a thorough and complete answer which:


identified a major issue that caused the War of 1812.  (1 point)


explained one decision that each group (Native American, Americans, British) made and how each decision was either positive or negative.  (1 point for each group’s decision and either a positive or negative result.)





3 Points


The student wrote a thorough and complete response for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete response for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete response for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the relationship of three groups in the War of 1812 and a positive or negative consequence related to these groups.








3.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the grade book -


  rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 





Model and brainstorm with students a short description for one of the groups at the beginning of the War of 1812.  Additional details will be provided on Day 1. 





4.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on � HYPERLINK "01_I_Can_Statements.doc" ��Attachment 1�.





I can:


define and apply the meaning of the unit vocabulary.


explain how unresolved  issues with Great Britain and American Indians led to the War of 1812.


explain how decisions made among the governments of Great Britain, the American Indians, and the United States impacted the daily lives of soldiers and/or other individuals.  


clarify how significant events during the War of 1812 changed the course of history.


list positive and negative consequences of decisions made by Great Britain, the American Indian coalition and the United States.


answer questions using primary sources.


answer questions using secondary sources.   





5.  Frontloading Experience:  


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








An introduction to the three perspectives for the War of 1812 is for Day 1.


Additional details will be provided. 
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