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Preface  
Students have already studied and/or reviewed Bacon’s Rebellion, the French Revolution, Crusades, and the English Reformation. Although they would not have covered the other topics in the government cards, it will not hinder them being able to accomplish the task.
I Can Statements – Self-Assessment Attachment 1 A
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There is a column for notes – questions – pictorials.  
Day 1
Materials Needed
· Government Action Cards  Attachment 1 B
· Vocabulary Worksheet Attachment 2
· Practice vocabulary Worksheet  Attachment 3
· writing utensils
Frontloading the Unit
· Divide students into groups of 4-6 students; give each group one of the Government Action cards.  Attachment 1B
· Each group begins a discussion about the kind of governmental interaction that the group’s card would suggest for the people living there.  
· After a few minutes, have all students share their governmental event with the entire class.
· Begin a whole class discussion on the kinds of interactions these governments have with their people.
· Write these three categories on the board: economy, national defense, and welfare of the people.  
· As examples of terms from each category are mentioned, loans, credit, debt, etc., write them under the proper category term.
· Save these for future reference. 
· Ask students to brainstorm general statements about government. This leads them to the BIG IDEA – Enduring Understanding:
· The type of interaction a government has with its people can result in cooperation or conflict.  See Attachment 1 A.
· Refer back to each category written on the board. 
· Give each group one topic. The same topic may be given to different groups. 
· Have students generate more terms that relate to those topics. 
· Write those vocabulary terms on the board under the appropriate category.

Sequence of Experiences for ALL Students
Day 1 (continued)
Formative Assessment
· Distribute the vocabulary sheet, Attachment 2, and have the students work no more than 5 minutes on it. 

· With the vocabulary sheet hidden, verbally quiz the students on the terms. 
· Ask for thumbs-up or thumbs-down as to how well the quiz was completed.
I Can Statements – Self-Assessment 

· Based on today’s experiences, place a check mark to indicate your level of understanding to statements 1 and 2.  Place today’s date. Add notes as needed.  Attachment 1 A
Homework 
· Give the students that did not know 75% of the terms or those that want additional vocabulary practice.  Attachment 3
Day 2 

Materials Needed

· Vocabulary Worksheet Key  Attachment 2
· Articles of Confederation  Attachment 4
· butcher paper
· markers

· Elmo or overhead
Vocabulary Review
· Begin class with a review of vocabulary terms. 

· Use the vocabulary worksheet key, Attachment 2, on the Elmo or make a transparency and use on an overhead. 

· Cut up the worksheet key and show individual pictures and vocabulary terms. 

· Have the class orally define/give the terms or have the students individually write the definitions/terms.

Primary Source Experience
· Before class begins, hang seven pieces of butcher paper around the room and tape a different article with each from the Articles of Confederation.  Only those sections that deal with weakness were included.  Attachment 4 (Struggling readers will have greater success with Articles II & IV.)
· Divide students into groups of 2 – 4.

· Give each group a different color marker.

· Assign each group to different butcher sheets with a section from the Articles of Confederation.  All sections of the Articles of Confederation were not included and some Articles are divided into multiple parts.  

· The original wording is on the top section.

· An 8th grader rewritten version is on the bottom section.  
· Students are to read their section of the Articles of Confederation.

· Below their section of the Articles of Confederation, the group answers the following:

· What is the meaning of the section?

· Predict possible economic, military, and social problems that could happen.

· Allow the original group 10 – 15 minutes to complete the activity.

Sequence of Experiences for ALL Students  
Day 2 (continued)
Enduring Understanding and Essential Questions
· Rotate the groups to a minimum of three other sections of the Articles of Confederation (time permitting) for the new group to add information or differing views.

· Return to their seats and share all the work and discuss ideas.

· Repeat the BIG IDEA – Enduring Understanding to students: The type of interaction a government has with its people can result in cooperation or conflict.  
· Initiate discussion with the following essential and unit questions:

· What kind of central government interaction is permitted or lacking in these situations?
· What kind of tools/regulations should a government be able to use to be effective for its people?
· How much governmental regulation of the economy is acceptable in a market society?
I Can Statements – Self-Assessment 

· Based on today’s experiences, place a check mark to indicate your level of understanding to statements 1 and 2.  Place today’s date. Add notes as needed.  Attachment 1 A
Homework  
· Read correlating pages in their textbook or supplemental material.

· Possible supplemental material to use: The Articles of Confederation (Historical Documents Series) by Karen Price Hossell.  Publisher:  Heinemann.
Day 3 

Materials Needed

· Text and or supplemental materials
· Articles of Confederation worksheet   Attachment 5
· writing utensils
Increasing Comprehension

· Divide students into groups; it is best if groups are preplanned.  Most students benefit from differentiating the students in the groups by ability, personality, and gender.
· Distribute to each student a copy o the Articles of Confederation worksheet.  Attachment 5
· Give students 20 minutes to read correlating textbook material and to complete the Articles of Confederation worksheet.  
· After completion of the worksheet, begin the discussion.
· As a class, discuss the types of problems that existed for the new republic, the conditions that allowed the problems to happen, and the weaknesses of the Articles of Confederation which did not allow the central government to address the problems.  Be sure to include in the discussion the “I Can” statements (Attachment 1 A) for the unit which are written on the board as they connect to:

1. Identifying connections between government policies and the economy after the American Revolution.

2. Explaining how the lack of ability to regulate the economy led to the end of the Articles of Confederation and the creation of the U.S. Constitution.

3. Explaining domestic problems faced by the leaders of the New Republic under the Articles of Confederation.

Sequence of Experiences for ALL Students  

Day 3 (continued)
Homework
· Have students write on their exit ticket the number of the I Can Statement(s) which they can’t explain.

· Study for the assessment quiz.
Day 4 
Materials Needed 
·  Assessment quiz  Attachment 6 
·  writing utensils

Review
· Begin with an oral review, clarify any misconceptions. 
· Review the material from the exit statements the students identified as content that they did not fully understand.
· Distribute quiz.   Attachment 6


Strand: History





Topic: New Nation








Content Statement 7:


Problems arising under the Articles of Confederation led to debate over the adoption of the U.S. Constitution.








Content Elaborations 


Major domestic problems faced by the leaders of the new republic under the Articles of Confederation led to the creation of a new constitution. Problems under the Articles included: 


Maintaining national security; 


Creating a stable economic system; 


Paying war debts; 


Collecting revenue; 


Regulating trade; and 


Correcting flaws in the central government. 





Note:  The elaborations below are NOT the focus of this set of lessons.


Challenges in writing and ratifying the U.S. Constitution included:


Issues debated during the convention (e.g., ...


The Federalist/Anti-Federalist debate... (i.e., 


   





Expectations for Learning 





Explain how the problems arising under the Articles of Confederation led to debate over the adoption of the U.S. Constitution.








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





� HYPERLINK "Attachment_1A_I_Can_Statement.doc" ��Attachment 1A:   I Can Statement – Self-Assessment�


� HYPERLINK "Attachment_1B_Gov_Action_Cards.doc" ��Attachment 1B:	  Government Action Cards� 


� HYPERLINK "Attachment_2_%20Vocab_and_Ans_Key.doc" ��Attachment 2:	  Vocabulary Worksheet and Answer Key� 


� HYPERLINK "Attachment_3_Practice%20Vocab_and_Ans_Key.doc" ��Attachment 3:	 Practice Vocabulary and Answer Key� 


� HYPERLINK "Attachment_4_Articles_Confed.doc" ��Attachment 4:	  Articles of Confederation� 


� HYPERLINK "Attachment_5_Articles_Confed_WS.doc" ��Attachment 5:	  Articles of Confederation Worksheet and Answer Key�


� HYPERLINK "Attachment_6_Assessment.doc" ��Attachment 6:	  Assessment Quiz and Answer Key�











Primary Source(s):  Details for utilizing the source(s) will be noted on the daily lesson plan.


Articles of Confederation, Avalon Project, Yale Law School, 


� HYPERLINK "http://avalon.law.yale.edu/18th_century/artconf.asp" �http://avalon.law.yale.edu/18th_century/artconf.asp� 











Materials Needed:


Day 1	Government Action Cards  � HYPERLINK "Attachment_1A_I_Can_Statement.doc" ��Attachment 1�


              Vocabulary Worksheet � HYPERLINK "Attachment_2_%20Vocab_and_Ans_Key.doc" ��Attachment 2�


             	Practice Vocabulary Worksheet � HYPERLINK "Attachment_3_Practice%20Vocab_and_Ans_Key.doc" ��Attachment 3�


             	writing utensils





Day 2	Articles of Confederation  � HYPERLINK "Attachment_4_Articles_Confed.doc" ��Attachment 4�


                       	butcher paper


                       	markers





Day 3	Text


           	Articles of Confederation Worksheet � HYPERLINK "Attachment_5_Articles_Confed_WS.doc" ��Attachment 5�


           	writing utensils





Day 4	Assessment  � HYPERLINK "Attachment_6_Assessment.doc" ��Attachment 6�


           	writing utensils








Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Focus Concepts: (Nouns – Content)


What are the discipline specific nouns used in the New Learning Standards?





Articles of Confederation


U.S. Constitution


domestic problems


economic system


war debts


revenue


regulating trade


central government flaws








Stated Verbs:


explain








Implied Verbs:


compare


cause/effect


evaluate











Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





The type of interaction a government has with its people can create cooperation or conflict.





Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





What kind of tools/regulations should a government be able to use to be effective for its people?


How much governmental regulation is acceptable?


How much governmental regulation of the economy is acceptable in a market society?  (This is a unit question.)    








Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





List:


Articles of Confederation


U.S. Constitution


domestic problems


economic system


war debts


revenue


regulating trade














Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.





1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response question


student exemplar response    Note:


rubric














Target Content Statement 7. Problems arising under the Articles of Confederation led to debate over the adoption of the U.S. Constitution.











Question:


Identify two problems that existed within the new country under the Articles of Confederation. For each problem, explain why this situation existed and why the central government could not correct each weakness of the Articles of Confederation.  (4 points) 





Answer: 


Sample Responses:  (not limited to the following)





The Articles of Confederation left the greatest control of the economy in the hands of the states. This prevented the United States central government from being able to address the needs of the people in the following ways:





Merchants, whose businesses crossed state lines, had to negotiate with each individual state.  This often resulted in various terms for trade depending on the merchant. Individual states were able to make their own regulations based on their own commercial interests, so trade laws varied state to state; there were no standard regulations. The central government could not regulate interstate trade or problems between states because that authority had been left to the states.





Some states printed large amounts of money to help pay their debt. This led to a large influx of money into the economy, decreasing the value of the money and creating inflation. Citizens were left with money that had virtually no value. States carried their own debt from the Revolutionary War. The U.S. government could do nothing to stop the states from continuing to print their own money.





An uprising of farmers led by Daniel Shays marched on the capital and shut down courthouses. Individual states had to find ways to pay off their own war debts. This hurt the farmers the hardest as they did not have gold and had the largest properties. Massachusetts refused to print money; instead, they instituted a property tax that had to be paid with gold.





By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  continued








As stated before, the Massachusetts legislature imposed a property tax to be paid in gold. The Governor would not listen to the people, so this led to Shays’ Rebellion. Although the rebellion occurred in Massachusetts there was nothing the U.S. central government could do to help. They could not call up an army, they could only ask states to give them militia. So the central government could do nothing to help stop the rebellion. 





Britain wouldn’t pull its troops out of the Northwest Territory, and they closed ports to American ships forcing American merchants to pay high tariffs on U.S. exports. If a state refused to pay the tariffs, then Britain would simply sell the goods in a different state. Each state was most interested in its own issues and not the rest of the country. Britain took advantage of the lack of enforcement of treaties. The U.S. central government was given the power to make international treaties and to declare war; they were not; however, given the power to enforce the treaties or fight a war.














Rubric:   





4 Points


The student wrote a thorough and complete explanation why:


the problems existed ( 2 should be listed - 1 point for each problem)


government could not intervene and correct the problem (2 should be listed - 1 point for each)





3 Points


The student wrote a thorough and complete explanation for 3 of the 4 requirements.





2 Points


The student wrote a thorough and complete explanation for 2 of the 4 requirements.





1 Point


The student wrote a thorough and complete explanation for 1 of the 4 requirements.





0 Points


The student indicates no understanding of the weaknesses of the Articles of Confederation. 











2.  Formative Assessment:


  Checkpoints along the learning process to determine level of skill mastery


  Checkpoints, self-assessments, observations, etc.


  Used to determine re-teaching or enrichment.  It is not used as a grade in the 


  grade book – rather it is for flexible grouping and planning the next steps in the unit.


  When you give a formative assessment, you need two follow-up plans:  


a plan for those who need intervention;


a different plan for those who already have mastery of the concept. 








Students will give thumbs up/ thumbs down at the end of the vocabulary discussion to indicate their level of understanding.


Students with less than 75% understanding or those that would like the practice will be given a vocabulary practice worksheet.  � HYPERLINK "Attachment_3_Practice%20Vocab_and_Ans_Key.doc" ��Attachment 3�








3.  I Can Statements:


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Elaboration and Expectations.   Attachment 1 A





Students will complete their own Self-Assessment during the unit by recording their level of mastery and the date on � HYPERLINK "Attachment_1A_I_Can_Statement.doc" ��Attachment 1�.





I can:


Define and appropriately use the unit vocabulary. 


identify connections between government policies and the economy after the American Revolution.


explain how the lack of ability to regulate the economy led to the end of the Articles of Confederation and the creation of the U.S. Constitution.


explain domestic problems faced by the leaders of the New Republic under the Articles of Confederation.











4.  Frontloading Experience:


Designed to provide or reinforce students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








Students will discuss government actions from different countries and different time periods.


Details will be provided on Day 1. 


























5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishing practice at recall and comprehension level


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Your Checkpoints – Formative Assessments will drive flexible group instruction.




















Extension/Enrichment Experiences: Optional: 


  Include enrichment for each specified checkpoint





Enrichment Option - Day 2 


� HYPERLINK "Attachment_4_Articles_Confed.doc" ��Attachment 4�, instead of having the primary source and an 8th grade rewrite version on the butcher block paper, the students will use only the primary source.





As a follow-up to the Articles of Confederation, have students research the Constitution to find the solutions to the original weaknesses.








Interdisciplinary Connections: Optional





English Language Arts – Have students pick a state and find the name of a delegate from that state. Students then write letters to the delegate stating their reasons why they believed there should or should not be changes to the Articles of Confederation. Specific examples must be included to support the argument.





Reading/English Language Arts – Write and perform a reader’s theatre about the discussion of delegates debating whether or not the Articles of Confederation should be changed.
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