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Day 1
(1 block class or 2 period class days)
I Can Statements – Self-Assessment Attachment 1 
· This sheet provides students with the Enduring Understanding and the Essential Question(s) that generated the I Can Statements.  Distribute the attachment to students at the start of the unit as an overview of what they will be expected to know.  Each day take a few minutes to provide students the opportunity to determine their range of understanding for the unit.  
· This is not for a grade.  It is to inform the student where he/she is on the continuum of learning.   There are columns for students’ notes – questions – pictorials.  
Frontloading the Unit 
· Show 15 minute video clip from You Tube The Century, America’s Time (The Homefront) with Peter Jennings about the Home front during World War II.  *If you have the video series, it is the first 15 minutes of the episode http://www.youtube.com/watch?v=RW9axwQ1z5U
· Distribute the accompanying question sheet to go with this part of the film.  Attachment  2A 

· Discuss the video and question sheet with your students.  Sample answers are included on Attachment 2B.
Vocabulary 
· Introduce vocabulary for the unit by conducting the Paired Vocabulary Strategy. The directions and words needed for this activity are provided on Attachment 3A. 
Introduce the Enduring Understanding and Essential Questions – 15 minutes
· In order to assess what student know, have them do a quick write.  Students are to take out a sheet of paper and for two minutes write whatever comes to mind about the word freedom. 
· After two minutes, ask students what they feel freedom means; have student share some of their responses as you write them on the board.
· Ask them what freedoms have women from 1877 (specifically) wanted since the school year began (industrial revolution… right to vote, right to work, equal treatment, etc.) 
Enduring Understanding   
· Ask students what freedom means to them.  Sample responses might include: 

· freedom to say what they want when they want, 
· freedom to have their phones in school, 
· freedom from a curfew, and

· freedom to wear what they want. 
Day Sequence of Experiences for ALL Students 
Day 1
(1 block class or 2 period class days) - continued
· Display the Enduring Understanding:  there is an innate desire in people to be free.  

· Ask students to make connections between the understanding and the examples just shared.  

· This is what women wanted. (i.e., Women wanted the freedom to work.)  
Essential Questions   
· Ask students to summarize what were  the roles of women before World War II. 
· (i.e. housewife, child care giver, secretary, nurse, teacher, domestic worker, etc.)
· Discuss how they think wartime affected societal roles of women. 
· They were expected to go to work and take care of the home.  This often including jobs previously completed only by men such as welders and  mechanics.  They were to do this until men come home from the war.
I Can Statement – Closing 
· Distribute the I Can Statements and have students answer #1.  Attachment 1
Homework
· Have students read the accompanying sections in their textbooks about the home front for tomorrow and be prepared to discuss changes for women specifically as characterized in their textbooks.   
Day 2 (1 block class or 2 period class days)
Review: Enduring Understanding and Essential Questions:  10 minutes

· Ask students to recall what they said freedom was yesterday and discuss what freedoms have women wanted/gained. (right to vote, right to work, equal treatment)  
Enduring Understanding
· Review: There is an innate desire in people to be free (i.e., Women wanted the freedom to work.)  Ask students the following as way to get them thinking about the topic.

· Have students recall from yesterday what they said freedom meant to them. 
· (freedom to say what they want when they want, to have their phones in school, freedom to not have a curfew, freedom to wear what they want). 

· What are current freedoms that woman want? 
· (Right to do whatever job they choose, equal pay for equal work, freedom to serve in the military) 

· How have the freedoms changed since their grandmothers’ era? 
· (right to vote, freedom to work)

Review: Enduring Understanding and Essential Questions:  10 minutes

· Ask students to recall what they said freedom was yesterday and discuss what freedoms have women wanted/gained. (right to vote, right to work, equal treatment)  
Day Sequence of Experiences for ALL Students 
Day 2 – continued
Enduring Understanding
· Review: There is an innate desire in people to be free (i.e., Women wanted the freedom to work.)  Ask students the following as way to get them thinking about the topic.
· Have students recall from yesterday what they said freedom meant to them. 
· (freedom to say what they want when they want, to have their phones in school, freedom to not have a curfew, freedom to wear what they want). 
· What are current freedoms that woman want? 
· (Right to do whatever job they choose, equal pay for equal work, freedom to serve in the military) 
· How have the freedoms changed since their grandmothers’ era? 
· (right to vote, freedom to work)
Activity (DOCSTEACH):  45 minutes
In order to help students answer the Essential Questions for the lesson, have them complete the following activity.
· How does wartime affect societal roles of women?

· How are women affected when they are expected to return to traditional societal roles when the war ends?  
· Go to http://docsteach.org/ and create a FREE account. Then look for” The Great Depression and World War II. WWII.”
· Click on the URL to view “The Homefront Before and After” by Keplinger/Totten http://docsteach.org/activities/13265/detail?menu=closed&mode=search&sortBy=relevance&q=WWII+women&commit=Go 
· This site contains a series of primary source photographs. Click on individual photographs at the top of the graphic or select it by the given title on the list.  
· The primary source activity on this site can be accessed by students for viewing on computers, iPads, phones (anything with internet access).

· The photographs are also printed (Attachment 5A and 5B Answer Key). *The printed copies are not as easy to maneuver as the internet activity which can be dropped and dragged. 
· After students have analyzed the documents, answer the Essential and Topical Questions through a discussion with the class.
· How does wartime affect societal roles?  

· How are women affected when they are expected to return to traditional societal roles when the war ends?  
· Students write a one page summary describing their findings by responding to the following prompt/question:
· List and describe changes women experienced as a result of World War II. Make sure to have students reference the pictures in their summary as support for their findings.  
· You should then allow students to finish for homework. 

Day Sequence of Experiences for ALL Students
Day 2 - continued
Exit Ticket:
· I Can Statements:  Based on today’s photo analysis experiences, place a check mark to indicate your level of understanding to Statements 2 and 3.  Place today’s date.  Add notes as needed.  Attachment 1 

Day 3 (1 block class or 2 period class days)
Review Enduring Understanding
· There is an innate desire in people to be free. (i.e., Women wanted the freedom to work.)  

Review Essential Questions
· How does wartime affect societal roles of women?

· How are women affected when they are expected to return to traditional societal roles when the war ends?  
· Distribute highlighters and ask students to take out Attachment 5A (completed Day 2) and have students highlight three phrases that would support the Enduring Understanding and /or Essential Questions.  Such as: 
· Betty Medsger, freelance photographer-journalist; Sharon Prah, school librarian; Patricia Franzen, foreman, steel plant; and Joan Wilson, welder, automobile assembly plant, discuss the effects on children of working mothers, the response of men to the working woman, their reasons for working, and the life of women in non-traditional jobs.

· Mrs. Virginia Davis made arrangements for the care of her two children during the day and joined her husband at work in the Naval Air Base in Corpus Christi, Texas.
· Before “Rosie the Riveter,” women riveters posed for the camera at the Navy Yard in Puget Sound, Washington. Taken on May 29, 1919, a generation before the more famous World War II image of “Rosie the Riveter,” this photograph shows women working in industrial jobs traditionally filled by men, just as women did during World War II.    
Freedom Changes
Many of the attitudes about women in the workforce in the 1940s were quite different than they are today. Have students consider the following:
· Why did the government see a need to convince both men and women about the need for women in the workforce during World War II?
· What were some of the attitudes that men had about women working?
· What were some of the attitudes that women had about entering the workforce?

· Tell students that they will be reading an historical document from War Manpower Commission:  United States Employment Service.  Attachment 4A
Day Sequence of Experiences for ALL Students
Day 3 - continued
· Students are to be in groups of four:

· the reader, 
· the note taker, 
· the time keeper, and a
· the person who makes sure all are on task.
· Students are to complete the Document Analysis Sheet Attachment 4B.
· Regroup and discuss student findings.
· Distribute another historical document:  Labor Mobilization and Utilization:  Women Want to “Get It Over” Attachment 4C. (There is one document that consists of 5 pages/posters.)
· Students are to get back into their groups of four and follow the same procedure as above.  

· Students are to complete Poster Analysis Worksheet Attachment 4D.
· Regroup and discuss student findings.

Formative Assessment   
· Based on results from Attachment 4C and Attachment 4D, students will be placed accordingly:

· Intervention group:

· Re-teach information and assess verbal answers. Students will complete missed or incorrect information on Attachment 4C and Attachment 4D .
· Enrichment Group:  
· Students create a journal entry as if they were a woman who worked in a factory, or as a family member of a woman who worked in a factory.

I Can Statement – Exit Ticket  

· Students are to read their “I Can Statements” #2, 3, and 4 to determine their own progress. 

· After reading each statement, they place a checkmark that indicates their own current mastery level for each statement.   Attachment 1    
Day 4 (about 45 minutes)  
Day 6 for a regular schedule
Summative Assessment

Include the summative assessment as a part of your larger unit test or have it as a stand-alone assessment.

Revised 2010 Social Studies Standards


				





Topic:   From Isolation to World War (1930-1945)





Content Statement 22


The United States mobilization of its economic and military resources during World War II brought significant changes to American society. 








Content Elaboration 


*The mobilization of the United States to a wartime economy during World War II was massive. The federal government reorganized existing plants to produce goods and services for the war effort and instituted policies to ration and redirect resources. 





Mobilization caused major impacts on the lives of Americans. …. Scrap drives were conducted to reallocate materials for war goods. Regulations were imposed on some wages and prices. Some products were subjected to rationing. Citizens raised “victory gardens‟ to supplement food supplies and purchased war bonds to help fund the war. …





Job opportunities in the civilian workforce and in the military opened for women….








Expectations for Learning  


Identify and explain changes American society experienced with the mobilization of its economic and military resources during World War II. 








(*) This identifies the Content Elaboration being assessed for the 


Summative Assessment question. 








Note:  These lessons are designed for block scheduling.  


A few adjustments will be need for individual periods. 


 	








List of Attachments and the Purpose for Each:  (These are hyperlinked.) 





�HYPERLINK "../../Keplinger_Totten/Attachment 01 I Can Statements.doc"��Attachment 01�:	I Can Statements for Self-Assessment   


�HYPERLINK "../../Keplinger_Totten/Attachment 2A_Frontload Video Questions.doc"��Attachment 2A�:	Frontload video question sheet	  


�HYPERLINK "../../Keplinger_Totten/Attachment 2B_Frontload Video Answer Key.doc"��Attachment 2B�:	Frontload video question Answer Key  


�HYPERLINK "../../Keplinger_Totten/Attachment 3A Paired Vocab Activity.doc"��Attachment 3A�:	Paired Vocab Activity


�HYPERLINK "../../Keplinger_Totten/Attachment 3B Paired Vocab Activity Answer Key.doc"��Attachment 3B�:	Paired Vocab Activity Answer Key


�HYPERLINK "../../Keplinger_Totten/Attachment 4A War Manpower Commission.doc"��Attachment 4A�: War Manpower Commission:  U.S. Employment Service � HYPERLINK "http://www.archives.gov/atlanta/education/resources-by-state/images/wwii-flyer.pdf" �http://www.archives.gov/atlanta/education/resources-by-state/images/wwii-flyer.pdf�


�HYPERLINK "../../Keplinger_Totten/Attachment 4B Written Analysis Worksheet.doc"��Attachment 4B�:  Written Analysis Worksheet 


�HYPERLINK "../../Keplinger_Totten/Attachment 4C Labor Mobiliation_Utilization.doc"��Attachment 4C�:  Labor Mobilization and Utilization:  Women Want to “Get it Over” � HYPERLINK "http://www.archives.gov/atlanta/education/resources-by-state/images/wwii-get-it-over.pdf" �http://www.archives.gov/atlanta/education/resources-by-state/images/wwii-get-it-over.pdf�


�HYPERLINK "../../Keplinger_Totten/Attachment 4D Poster Analyss Worksheet.doc"��Attachment 4D�:  Poster Analysis Worksheet – Written Document Analysis Worksheet 


�HYPERLINK "../../Keplinger_Totten/Attachment 5A Weighing Evidence Documents.doc"��Attachment 5A�:	Weighing the Evidence Documents (All from DocsTeach database.)


�HYPERLINK "../../Keplinger_Totten/Attachment 5B Weighing Evidence Answer Key.doc"��Attachment 5B�:  Weighing the Evidence Documents Answer Key











Primary Source(s): Details for utilizing the source(s) will be noted on the daily lesson plan. Ration Book


DocsTeach Activity Day 2











Materials Needed:


Computers with internet access


Text books


Copies of attachments

















Focus Concepts: (Nouns – Content)


What are the actual discipline specific nouns 


used in the content statement and elaboration?  





Focus Skills: (Verbs)


What is it that students need to be able to do at the mastery level?























Implied Verbs:


List


Cause and Effect


Compare/contrast


Analyze








Stated Verbs:


Identify


Explain 





mobilization


economic resources


military resources


wartime economy 


goods & services


scrap drive


rationing


victory gardens 


war bonds      





Enduring Understandings or Big Ideas:  1-2 at the core of the unit


   Will it be important 10 years from now – relevancy?


   Does it offer the potential to engage the learner?


   Is not obvious, but requires insights that experts understand about the topic which 


     novices do not understand. (Wiggins and McTighe, 1999)


   Is this true for people of all ages and from all cultures?





There is an innate desire in people to be free. (i.e., Women wanted the freedom to work.)  








Enduring Understanding & Essential Questions must be specifically integrated into the unit in a meaningful way. 








Essential Questions:  What are the 1-2 core questions for the unit?


   Engaging to students


   Open ended


   Leads to Essential Understandings or Big Ideas


   Raises other questions (Can and should be revisited)





Essential Question:


How does wartime affect societal roles?  





Topical Question: 


How are women affected when they are expected to return to traditional societal roles when the war ends?  


 





Vocabulary:  4-8 words at the core of the unit for all students to be at the mastery level.





Plan a specific way to teach vocabulary. (Copying a definition does not qualify.)





The details will be listed on the day that it is incorporated into the lesson.  See Day 1.














List:


mobilization


economic resources


military resources


goods & services


scrap drive


rationing


victory gardens 


war bonds      








1. Summative Assessment: 


    Begin with the end in mind – align to the content standards.


    Communicate the expected level of performance to student prior to instruction.


    Does it link back to the focus skills and concepts?


    Format:


Extended Response Question


Sample Exemplar Response              Note:


Rubric














Target Content Statement or Elaboration Focus:  


Job opportunities in the civilian workforce and in the military opened for women during World War II.








Question: Explain two major changes women in American society experienced with the mobilization of economic and military resources during World War II and the resulting outcomes.  


(4 points)  





Answer:   


Sample Response(s):  (not limited to the following)


Victory gardens:  Women planted food for their families and donated some of the food items to the war effort.  This permitted more of the resources from large farms to be shipped to the troops overseas.  





Rationing:  Women were in charge of watching over their families rations (like sugar, gas, coffee, tea, meat, flour, eggs etc), gathering supplies, planning meals based on rations.)  This permitted more of these resources to be shipped to the troops.  





Gathered and donated supplies for the military (bacon grease, nylon stockings, metal, rubber, etc.).  Nylon was used for parachutes, metal for armed equipment and rubber for trucks –transport tires, etc.  Also shorted hemlines on dresses and slacks to conserve fabric for the military.





WAAC flew and tested planes, drove military vehicles, served as nurses in the military. This meant that more men were available for the battle fronts.  





Rosie the Riveter took once held “men’s” jobs, working in factories and “typical traditional societal roles of men.  The men were fighting in the war rather than manufacturing resources.  





Volunteering (Red Cross)   Women worked with the American Red Cross, serving overseas and volunteering on the home front.  Included in their responsibilities were providing basic health care, nursing, collecting scraps, food preparation and food shipment.  








By communicating the expected level of performance at the start and throughout the unit, students will have a clearer understanding of what level of performance is required for their written responses.  








1. Summative Assessment:  (continued)





Rubric:





4 Points


The student explained two major changes women in American society experienced with the mobilization of economic and military resources during WWII and the resulting outcomes.


A change in the role of women in American society for the war effort  (1 point)


and an explanation that resulted from this change.  (1 point)


A second change in the role of women in American society for the war effort  (1 point)


and an explanation that resulted from this change. (1 point)





3 Points


The student successfully completed 3 of the 4 requirements.  





2 Points


The student successfully completed 2 of the 4 requirements.  





1 Point


The student successfully completed 1 of the 4 requirements.  





0 Points


The student indicates no understanding of major changes women in American society experienced with the mobilization of economic and military resources during World War II.








2.  I Can Statements: (Learning Targets)


Statements are written in student friendly language so that the student clearly understands the expectation.  They are directly linked to the Content Statement, Content Elaboration and Expectation for Learning.  





Students will complete their own Self-Assessment during the unit by recording their current level of mastery and the date on �HYPERLINK "../../Keplinger_Totten/Attachment 01 I Can Statements.doc"��Attachment 1�.





I can define and appropriately use the unit content vocabulary. 


I can explain major changes women in American society experienced with the mobilization of military resources during World War II.


I can explain major changes women in American society experienced with the mobilization of economic resources during World War II.


I can tell how changes in the societal roles of women helped the war effort.   





	


3.  Frontloading Experience: 			


Designed to introduce and provide students with background of the concepts and 


vocabulary awareness for the upcoming unit.


This is an awareness experience.  It can include children’s books, a video clip – 1 to 5 


minutes, hands-on experience, music, newspaper articles, cartoons, etc.








25 minutes


Show clip from The Century  America’s Time (The Homefront) with Peter Jennings about the Homefront during WWII. Copyright 1998 by ABC Television Group. *You can use amazon to purchase the boxed set. (new $42/used $15) 


Distribute the accompanying question sheet to go with this part of the film �HYPERLINK "../../Keplinger_Totten/Attachment 2A_Frontload Video Questions.doc"��Attachment 2A�.


It can also be shown and discuss it with students. (The clip is 15 minutes in length starting with the bombing of Pearl Harbor and continues through women and minorities in the war effort at home).  


The clip is at � HYPERLINK "http://www.youtube.com/watch?v=RW9axwQ1z5U" �http://www.youtube.com/watch?v=RW9axwQ1z5U�. 





Additional details will be provided on Day 1.   











4.  Formative Assessment as a checkpoint:


  Use as checkpoints along the learning process to determine level of skill mastery.


  Use the checkpoints, self-assessments, observations, etc.


  As a result of the checkpoint, determine re-teaching or enrichment.  It is not used as a   


  grade in the grade book - rather it is for flexible grouping and planning the next steps in the 


  unit.


  When you give a formative assessment, you need two follow-up plans: 


a plan for those who are In-Progress and need intervention;


a different Mastery plan for those who already demonstrated an understanding of  the concept. 





Day 3


Based on results from �HYPERLINK "../../Keplinger_Totten/Attachment 4C Labor Mobiliation_Utilization.doc"��Attachment 4C� and �HYPERLINK "../../Keplinger_Totten/Attachment 4D Poster Analyss Worksheet.doc"��4D�, students will be placed accordingly:


Intervention group: Re-teach information and assess verbal answers. Students will complete missed or incorrect information on � HYPERLINK "Attachment%204C%20Labor%20Mobiliation_Utilization.doc" ��Attachment 4C� and � HYPERLINK "Attachment%204D%20Poster%20Analyss%20Worksheet.doc" ��Attachment 4D�.





Enrichment Group:  Students create a journal entry as if they were a woman who worked in a factory, or as a family member of a woman who worked in a factory.























5.  Sequence of Experiences for ALL Students:  


  At the Knowledge/Remembering Level of Bloom


Includes vocabulary building


Establishes practice at the recall and comprehension levels


Includes experience with specified checkpoints


  At the Application/Understanding Level of Bloom


Includes experiences with specified checkpoints.





Note:  Include Formative Assessment(s) – checkpoint(s) which drives flexible group 


 instruction.
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